SELF-INTERVENTIONS OF GIFTED UNDERACHIEVERS:
STORIES OF SUCCESS

By
LORI J. FLINT
Under the diredion o BonneL. Cramond
ABSTRACT

During the more than fifty years ciety has reaognized the awncept of superior ability, or
giftedness a related isaue has come to light: the fad that many of our brightest students are not
adiieving to their potential. Reseachers have not arrived at a single dea explanation for this
behavior or met with successin consistently reversing underachievement. Given that some of the
best minds in the social sciences have been stealily attadking this problem withou reliable
success how is it that some students have managed to self-intervene and reverse former poar
performance? And, what fador(s) do they percdve & being criticd to bah ther
underachievement and subsequent success? Was there some particular moment when they
sudcdenly dedded to change? How did individuals who hed been consistently told as gudents
they would never amourt to anything become self-fulfill ed, competent, and succes<ul citi zens?

The purpose of this gudy was to examine the phenomenon d gifted students who orce
underachieved bu who have since beame adievers. The life-story qualitative reseach deta
were mlleded from four gifted adult participants viaindividual questionreires andin-depth semi-
structured personal interviews. Questions examined individual experiences of giftedness related
educational benefits and aher iswes, familial fadors, socia fadors, and aher pertinent
information related to bah giftedness and undrachievement as well as perceptions related to
both the moment and process of change. Data were then analyzed through inductive analyticd
processes.

Once analyzed, the data described students who pessssed bah high intelligence and
intelledua self-esteem, bu who would na play The School Game. Participants came from
families where important survival tadics auch as dudy skills, self-regulation techniques,
metacognitive processes or others were not taught, and parental involvement in children’s
educaion was minimal. Ladk of successin schod led to yeas of personal difficulty, including
substance @use and suicidal tendencies, leading to hitting bottom. After hitting bottom, ead
made the @nscious choiceto change, which included areturn to coll ege to successully complete
formal educaion.
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DEDICATION
For the psychoneurotics of the world: you know who you are.

Be Greeted Psychoneurotics!
A poem by K. Dabrowski.

For you seesensitivity in the insensitivity of the world, urcertainty among the world's certainties.
For you dten fed others as you fed yourselves.
For youfed the anxiety of the world, andits bottomlessnarrownessand self-asaurance.
For your pholia of washing your hands from the dirt of the world,
For your fea of being locked in the world' s limitations.
For your fea of the asurdity of existence
For your subtlety in na telli ng others what you seein them.
For your awkwardnessin deding with pradicd things, and
For your pradicdnessin deding with urknown things,
For your transcendental redism and ladc of everyday redism.
For your exclusivenessand fea of losing close friends,
For your creaivity and ecstasy,
For your maladjustment to that "which is" and adjustment to that which "ought to be",
For your grea but unutili zed abiliti es.
For the belated appredation d the red value of your greaness
Which never allowsthe gpredation d the greanessof thase whowill come dter you.
For your being treaed instead o treding others,
For your heavenly power being forever pushed down by brutal force
For that which is prescient, ursaid, infinite in you.
For the loneli nessand strangenessof your ways.
Be greded!

From: Dabrowski, K. (1972) Psychoneurosisis not an illness, London: GRYF
Publications. Thistext is used by permission of Joanna Dabrowski.
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CHAPTER 1

Gifted Underachievers: Talent Unredized

You know you're nat the only one, Who has a lot to overcome
And when the time has come then you moveon'....
Sarnetimes lifeis © urkind But change is neve a waste of time
| know how you're feding, I’ ve been there before
The hurting is something much too strongto ignare
Don't be waiti ng for someone, Who can takeall your fear away
When there'sno oreto listen, That is when you shoud na be afraid
But changeis neve a waste... it’s neve a waste of time

Lyrics: © Alanis Morrisette, (Change Is) Neve A Waste Of Time
Now is The Time, 1992

For more than helf a century, parents, educaors, and psychdogists have been
aautely aware of a group d students whaose acaemic performance does not correlate
with their ability. Examine any discusson in the gifted literature regarding the need for
additional reseach, and the subjed of underachievement by high-abili ty students will be
present. Though gifted underachievement may seam like an obvious construct, there is
nathing obvious abou it; reseachers, educaors and laypeople mntinue to dsagree dou
the definitions of both giftednessand underacievement, as well as how they shoud be
measured (Reis & McCoadh, 2000.

Exceptional ability, or giftedness is difficult to define and dften controversial.
Over the canturies, exceptiondly bright people were simply known as geniuses; the term
gifted arose later as an educaiona term. In ou society, the word ‘gifted’ has
traditionally been interchangeable with high 1Q; if one scored above a cetain pant,

approximately 130 ona validated intelli gencetest, he or she wuld be cdled gifted. The



last three decales have seen changes in that smplistic definition, havever, with
giftedness reagnized in more aeas than 1Q aone: among them, high adievement,
performance talents, lealership qualities, exceptional motivation, and credive
production. A recent Internet seach foundthat giftednessis used as alegal term in many
states in ou courtry, with thase who fit a particular state’s criteria considered gifted, and
everyone dse, nd.

However one measures it, giftedness has a wnredion with high pdential. That
high paential may manifest itself through identification d high-ability as measured by
standardized mental ability andlor adievement tests, o by individud
psychologicd/educational examination, self-identification (based uponan awareness of
differences in ability to understand people, ideas or content knowledge with greder ease
than pees), or pea nomination. Or, it could be through exceptional credive products,
performances, or leadership adivities. It could also show in high grades, inclusion in
speda educational programming for gifted students, grade accéeration, ealy-admisson
into schod, ealy college erollment/dual enrollment in college and high schod, and/or
inclusion in acceerated classes. No matter how we spedficdly define giftedness we
often remgnize it when we seeit, just as we can dten tell when an individual is not
adiieving to his or her ability.

Two magor nationa reports: the Nationd Commisgon on Excdlence in
Educaion, A nation at risk: The imperative for educational reform (1983), and Nationd
Excdlence A Case for Devdoping America's Talent (1993, cited underachievement of
highly able students as a major cause for concern. Renzulli, Reis & Gubbins (1992)

published Setting an ag@nda Research priorities for the gifted andtalented throughthe



year 2000, a study that clealy identified underachievement as an areawhere agrea ded
of reseach is criticdly needed. Others (Rimm, 1987, 1988 Whitmore, 198&, 1986
Supdee 1989 have devoted virtualy their entire caeas to the examination d the
causes for underachievement as well as interventions that extinguish it. Gowan, in 1955,
cdled uncerachievement “one of the greaest social wastes of our culture ” (p. 247.
Twenty yeas later, he revisited the topic, stating that reseach into gifted children had,
“turned up dy hoe dter dry hde,” in investigating underachievement (Gowan, 1977.
Since that time, progress has been made; the hole is no longer dry, bu neither has it
produced a deep and reliable well of information with which to make ansistently sound
educationa dedsions.

Reseachers and theoreticians have dlocaed a grea ded of time and energy to
attempting to define underachievement, perhaps even to the detriment of the quest to
aleviate it. Definitions range from doult as to whether gifted underachievement ought to
be reagnized as an acalemic behavior at al (Anastasi, 1979, is smply test error, or
whether it even exists (Behrens & Vernon, 1978 The single most commonly
encourtered definition d underacievement was that of Joanne Rand Whitmore, who
referred to  “Students who demonstrate exceptionaly high capadty for acalemic
achievement and are not performing satisfadorily for their levels on daily acalemic tasks
and achievement tests’ (1980. Olenchak (1999 offered a more inclusive definition,
stating that, “underachievement among gfted students, like giftedness and
underachievement separately, is nat a dealy defined construct ” (p. 294, and that our

definitions of underachievement neead to include more than students acalemic work,



becaise, “ regardless of its context, underachievement eventually produces the same
[negative] outcomes for gifted young people who experienceit” (p.293.

Underachievement, like giftedness itself, can be identified through persond
aneadotes, schod reaords, test scores, aneadotal records, work samples, and grades
(Baum, Renzulli & Hébert, 1995 Peterson & Colangelo, 199§. Fehrenbach (1993
looked for, “ established, self-defeding patterns of behavior,” while Ford (1997 relied
on psychometric definitions, qualitative, and/or subjedive measures. No matter how you
define or identify underachievement, ore thing is clea: the failure of many of our most
able students to readt their potential remains one of the most perplexing, challenging
problems in educaion today, and howv to tead and motivate high paential students to
perform to their level of ability amajor problem in today’ s educational community.

While most experts in the field sean to agreethat somewhere between 15% and
30% of gifted students are not achieving to their ability on schod tasks (Whitmore, 198Q
Green, Fine & Tollefson, 1988 the National Commissgon on Excdlence in Educdion
(1983 claimed as many as 50% of all gifted students are nat working to their potential.
Suspeded causes for this underachievement vary gredly and include such fadors as
family influences, social concerns, urchalenging curriculum, ladk of rada identity,
and/or undagnosed leaning disabiliti es. With so many potentia paths to follow, finding
answers to the problem remains an urmet chall enge in most cases.

Early reseachers tended to patray underachievement as a single problem, thus
leading educaors to seek common issues and solutions aaoss al student popuations.
Now that reseachers have generated numerous reseacch studies and thousands of pages

of theory, most no longer think that way. Instead, we now redi ze that underachievement



shoud na be mnsidered one problem, but a multitude of sometimes co-existent problems
that defy simple, linea corredion.

As with most other complex behaviors, it is useful to study the underlying reasons
for the behavior before d@tempting to change it. Researchers have deconstructed the group
of students we cdl underachievers into its comporent parts, closely examining spedfic
types of underachievers and howv best they lean and we can work with them. Fadors
studied have included external fadors such as family environments, teaders, and
schods, as well as internal fadors like motivational, neurologicd, psychdogicd, radal,
cultural, and gender isaues, and their relationship to students' achievement (Rimm, 1988
Cramond & Martin, 1987 Purkey, 1978 Frasier, 1979 Kitano & DiJiosia, 2002 Kerr,

1985.

1.1 Rationale and Sgnificance

Definitions of underachievement, charaderistics of underachieving gfted
students, fadors affeding their achievement, and interventions employed as a means of
reversing that underachievement are dl relevant to contextually locating the phenomenon
of students who were @le to reverse their underachievement withou benefit of formal
interventions. Areas for further reseach are dso relevant to this gudy because many
remain extant despite the more than half century we have been investigating
underachievement.

Though hundeds of experts have written thousands of pages on
underachievement in al its aspeds (Whitmore, 1980, 1986Rimm, 1987,1988 Frasier,

et a., 1958 Gallagher, 1994 Fehrenbach, 1993 Dowdall, 1982 DelLise & Berger,



199Q Hébert, 1991, 1999 Beasley, 1957 Bricklin & Bricklin, 1967, and
underachievement of gifted students gedficdly, just one study (Peterson, 200) to-date
has ught information from adults who were themselves underachievers. There has
never been a study investigating those individuals who have managed to reverse their
underachievement withou benefit of forma interventions then emerge & sf-fulfilled
adults. Studying these people, redly listening to what they have to say via their persond
narratives, inductively analyzed, dfers us the oppatunity to lean from their experiences
and oldain the insider’s views on uncerachievement. What fadors do these individuals
percadve & criticd to their current succesges)? Can they identify a particular
crystallizing moment, or a series of these moments that point to their changing? Have
they any ideas regarding the basis of their problems?

At a time when educaional systems and personrel are increasingly held
acounable for students adiievement, gleaning inside information abou
underachievement and haw to reverse it becomes even more aiticd. Teaders, pdicy
makers, parents, and today’s gudents could al benefit from heaing voices of experience
Thaose willi ng to listen might hea a note of hope: that contemporary families and teaders
contending with underachieving behaviors today might not have to accept them forever.
What a concept: that today’ s gifted underachiever could be tomorrow’s CEO. What better
way to lean abou individual causes of underachievement and subsequent reversal than
through storiestold in the voices of those who have experienced it?

1.2 Research Questions
Though life-story reseach is by its very nature dynamic, with questions evolving

throughou a study, | began this study with two main questions:



The first question examines how it was that some gifted individuals (who significantly
underachieved while students) were &le to eventually overcome their problems and
bewme high adhieving adult citizens? Related to that question are these: What fador (s)
do they perceive & being criticd to their success? Was there some particular moment
when they suddenly dedded to change? Did they change, or did fadors outside
themselves change? Do they attribute their current self-fulfill ed state to their own hard
work, or to athers’ interventions?

The second guestionis. to what dothey attribute their former achievement problems?
Other, related questions are: Were there particular environmental, intrapersonal or
societal fadors they felt “caused ” the problem(s)? Why do they fed interventions aimed
at reversing the underachievement fail ed? If they had the oppatunity to go badk and ke
students again, would they? If they were ale to control all external andinterna fadors,
would they do anything diff erently? Do these individual s wish they had become
adhievers at ealier age, or do they perceve benefits from their experiences, no matter

how negative.

1.3 Chapter Summary

Though heavily studied, underachievement by highly intelligent individuals
remains amajor problem in ou society. Underachievement is an amorphous concept with
complex causes and effeds that are difficult to either identify or ater. Early reseach
considered underachievement as a single problem, while more contemporary reseachers

view it asahighly individualized problem with many comporents.



This study considered the issue of underachievement through examination of individual
narratives of successful adults who were once underachieving gifted children. The

preceding questions were answered through inductive analysis of these narratives.



CHAPTER 2
Integrative Review of Literature and Theoretical Framework

2.1 Factors Contributing to Underachievement

A review of the literature reveals several clusters of factors that contribute to
underachievement by gifted students: individual, socia, cultural, gender, educationa and
familial. A first, chronological, glance at the literature reveals that research has been
conducted into underachievement by gifted students for at least 50 years.

Frasier, Passow and Goldberg (1958) were instrumental in identifying many of
the factors contributing to underachievement in gifted youth, such as environment,
curriculum and teachers. Durr (1964) classified many of the factors contributing to
underachievement into four areas: family background and relationships (more
authoritarian parents, more home conflict, lower parental expectations), school (school
not meeting needs, less ability to manage time, poor study habits), social adjustment
(socia non-conformity, less popular, more rebellious attitude), and personal adjustment
(low self concept, less competitive, more intrinsic motivation, less ability to problem
solve). He believed that underachievement was a combination of several factors, rather
than just one.

Passow & Goldberg (1959), and Goldberg & Associates (1965) were visionaries
with their studies of underachieving gifted students. Many of their findings continue to
withstand the test of time, having been confirmed by contemporary researchers. Their

long-term (three-year and nine -year) studies of 102 students with 1Qs of 120 or above



and grade averages below 80% foundsome mmmondliti es among underachievers. high
marks on standardized achievement tests, with low grades in schod; ealy and frequent
underachieving behaviors leading to cumulative problems in high schod; poa study
habits and self-regulation skill s; pea relationship neads superceding achievement needs;
more disruption d the traditional family structure. They also nded that a consistently
caing and urcondtionally accepting teader coud help reverse underachieving
behaviors, and that providing students with tods to help them lean, e.g., self-regulation
and study skill s, could make adifference Despite what we know as a result of studies
like those of Frasier, Passow and Goldberg, schods continue to operate in esentially the
same fashion nav as then. Curricular approaches are still frequently one-size-fits-all,
many teaders dill fall to addressaffedive needs of students, and survival skills such as
self-regulation, study skill s and metaaogniti ve techniques are still nat routinely taught in
schods.

Other ealy studies (Gowan, 1955 Shaw & McKuen, 1960 Bricklin & Bricklin,
1967 made deliberate atempts to dscover what social, persona and acalemic
charaderistics lay beneah underadchieving behaviors, and hav schods could intervene to
extinguish the behaviors. All of these reseachers noted that many more underadchievers
were male than female, by as much as afour to oreratio, though some reseacchers (Kerr,
1984 Reis, 1987 suggest that females may simply be more proficient at disguising
underachievement just enough to appear to be adieving. Further reseach needs to be
conducted inn this area

Examination d Terman's dudies of 857 bgs and 671girls, that families of

gifted underachievers differed significantly from those of gifted achievers. The families

10



of the A’s, or high adhievers, set higher educational standards for their children, had more
books avail able in the home and parents who were better educaed than those of the C's
or lower achievers (1954. Wolfle (1960 identified a need to study underachievement
and achievement, and to find away to nurture the talent she cdled ou “nation's capital.”
Like Torrance (1961, 1979, 1980 Wolfle viewed schods as not valuing diversity, bu
squashing it. Society forcing students to fit its ideds, instead of schods attempting to fit
the dnild, begs the question, “ if mainstream education were more acceting of individual
differences, would there be lessunderachievement?” Frasier (1979 saw a need for new
methods designed to fadlitate inclusion o children o color and those from
disadvantaged badkgrounds in gifted programs aaoss the nation in order to med their
particular neals and increase the likelihood d acalemic success

All of these reseachers identified fadors leading to underachievement, yet
underachievement remains a problem of maor propations. With ou current focus on
high-stakes testing rather than on individual leaning needs could underachievement
bemme even more prevaent than it currently is? Might our persistent focus on defining
(Reis & McCoadh, 200Q Ford, 1997 Anastasi, 1976 Behrens & Vernon, 1973 the
amorphous concepts of underachievement and giftedness have interfered with ou true
task of developing sound reseach-based interventions designed to eliminate
underachievement?

The late 20" century saw masss of materia written on the topic of
underachievement, with the reseach beginning to appea in mainstrean educaiona
journas rather than just the gifted literature. Though reseachers primarily direded their

eff orts into two areas. why underachievement was occurring, and interventions to reverse

11



it, little focus was direded at one of the prime contributors to underachievement, the
schods themselves. We now know that schod environment, inappropriate aurriculum,
and teaters nat suited to teating gfted students can have magjor impad on students
achievement motivation, so study these aeas acordingly (Delisle, 1995 Peterson &
Colangelo, 1996 Kolb & Jussm, 1994 Supdee 1989 Madinnon, 1962

Reseachers began, also, to delve beneah the more exterior causes of
underachievement and into students’ inner charaderistics. self-concept, locus of control,
achievement attribution, and self-regulation. While this reseach afforded us greaer
understanding of underlying noneducaional fadors, it did na diredly impad students.
Few teader education programs provide in-depth training in these aeas (Flint, 20039.
Greder focus was also pacal on noreducaional fadors, such as family environment
and parenting charaderistics, areas over which schods exert little control (Rimm, 1995,

Whitmore, 1980).

Individud

When | look back uponmy life It's always with a sense of shame
I’ ve always been the one to blame For eveything | longto do
No matter when or where or whoHas one thingin comnon too...
At schod theytaught me how to be so purein thought andword and cel
Theydidn't quite succeal For eveything| longto do...
Sol look back uponmy life foreve with a sense of shame
I’ ve always been the one to blame...

Lyrics: ©Tennart & Lane, It'sA Sn
Pet ShopBoys Actualy, 1987

Terman (1959 referred to the subjeds in his longitudinal studies in terms of A’s
and C’'s, with A’s being achievers and C's underachievers. All were exceptionaly bright,

but the C'sfailed to achieve & expeded. Terman attributed this ladk of successin schod
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and subsequent yeas as being due to “ many things other than the sum total of
intellecual abiliti es” (p.17), e.g., family configuration, and attitudes toward schodwork.

ConkKin (1931 and hs experimental program to help bright underachievers and
Beasley’s review of literature (1957 aso foundthat students' underachievement was not
attributable to any one spedfic difference from high achieving gfted students, bu that a
combination d individua differences contributed to underachievement. Their work
demonstrates that we have understood for many yeas that underachievement has never
been just one problem, bu a set of complex, individualized issues. In addition, they bath
noted that what seemed to drive successin ore student might have exadly the oppdaite
effed in ancther.

Soon after, certain intrapersonal charaderistics began to be observed in gifted
underachievers. Reseachers naticed that, like underachievers in general, these students
displayed more antisocial behaviors, more social immaturity, more emotiona problems,
lower self-concept, and higher levels of self-criticism and self-doult (Dowdall &
Colangelo, 1982 Durr, 1964 Raph, et al., 1966 Bricklin & Bricklin, 1967 Badtold,
1969 Kanoy, Johrson & Kanoy, 1980 Whitmore, 198Q VanBoxtel & Monks, 1992
Butler-Por, 1987 Mehta, 1969. They observed that such fedings of inadequacy often
lead to behaviors such as nat trying due to fea of falure, self-reaimination, and
inseaurity abou one's ability to succeal. In this resped, gifted uncerachievers are more
like underachievers in general than they are gifted students (Laffoon, Jenkins-Friedman
& Tollefson, 1989 Mehta, 1969, though they more dosely resemble gifted rather than
nongifted students emotionaly (Vlahovic-Stetic, Vidovic, & Arambasic, 1999. More

reseach that criticaly compares gifted leaners and their general educaion cournterparts
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is neaded to help urcover whether the differences lie in the giftedness or are smply part
of individual differencesin leaners.

Gifted students, both achievers and unaradiievers, have been identified as much
more intrinsicdly motivated than nongifted students (Gottfried & Gottfried, 1996. This
seams to be aparadox, as one would exped that underachievers would na be motivated
in any way, yet they do dsplay high levels of intrinsic motivation. The problem is that
becaise they are not motivated by externa fadors sich as grades or punishment, it
becomes difficult to find something that will serve dfedively as a reward. Motivating
gifted uncerachievers often becomes a drawn-out processof trial and error with parents
and teaders working to discover the student’s interests in order to help them, a seaet
either closely held or unrecognized by even the dhild (Gottfried & Gottfried, 1996 Davis
& Conrell, 1985 Goldberg & Asxc, 1965 Passow & Goldberg, 1959. Studies that
examine methods for increasing motivation, a at least uncover reasons for low
adievement motivation are sorely needed.

Mandel & Marcus (1988 described the most commonly found trait in students
who were acaemicdly underachieving as, “ their seaningly endess ®ries of
rationali zations or excuses as to why they fail ed to achieve up to their patential” (p.256,
acording to the standards st by the schod. This sntiment was echoed by Fine (1967).
Would teading students to accept resporsibility as part of their schod survival skill s,
along with metacognitive strategies and study skliis, help them bemme stronger
acalemic adievers?

Many reseachers found that gifted underadiievers had significantly less

developed metacognitive strategies than dd their more succesful cournterparts. These
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included poa self-regulation, study skills, persistence and daher acalemic skills
(Terman, 1954 Baum, Renzulli & Hébert, 1995 Manning, Glasner & Smith, 1996
Redding, 199Q Krouse & Krouse, 1981 Sedey, 1993 Rimm & Lowe, 1989. Ladk of
completion d homework and aher independent work, with excessve dependence on
others to asuure wmpletion d work, was repeaedly mentioned in studies (Rimm &
Lowe, 1989 as being significant in contributing to underadchievement.

Gifted underachievers were often naed for their resistance to performing rote and
repetiti ve tasks, or tasks they deemed atherwise irrelevant (Redding, 199Q Ohio, 1992.
They frequently also dsplayed a low tolerance for frustration and an urwilli ngness or
inability to ded with chalenge (Warnemuende & Samson, 199). These behaviors have
been named a resistance to playing the school game (Fehrenbadh, 1993 Heaox, 1991,
frustrating many educaors and parents who fed their child would succeel if only he or
she would dowhat was necessary, and stop keing so resistantly independent.

Hishinuma (1996 discussd intrapersonal  charaderistics of gifted
underachievers that contributed to their underachievement whil e propasing an integrative
behavioral approadh to reversing underachievement. These daraderistics included
avoidance of rote and repetitive tasks, inconsistent completion d academic work, good
oral performances rather than written products, variable test results, restricted o
nortraditional interests, low self-estean, low or too-high self-standards, self-
centeredness difficulty functioning in agroup, umesporsivenessto typica social rewards
such as praise and grades, and schod attendance problems. His review of existing
literature and experience in the field suggested that a proper approach would play on

students' strengths whil e remediating their wesknesses.
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Perfedionism caried to an exaggerated degree what PFiirto (1994 cdls
“disabling” perfedionism, often leads to underachievement when expedations are
unredistic and therefore unattainable (Adderhdt-Elliot, 1987 Whitmore, 198Q
Silverman, 1993 Rimm & Lowe, 198§. Students exhibit disabling perfedionism when
they procrastinate @dou starting work, repeaedly begin, dscad, then start over on
assgnments, are overly sensitive to even minor criticism, refuse to work with athers, and
have atotal intolerance for making mistakes. Both fea of failure and fea of success
(Whitmore, 198§ can leal to equaly disabling consequences, including
underachievement in bah academic and noracalemic aess.

Locus of control, or the belief that one has the adility to effed changesin ore’s
life, environment or adiievement status appeas to be less well developed in
underachievers than in achievers (Laffoon, et al., 1989 Van Boxtel & Monks, 1992 Dal,
Moon & Feldhusen, 1998 Rimm, 1987. This lak of belief can sometimes leal to
students' failure to even attempt to succeal. Most work in this areais recent and strictly
theoreticd. Further study could help urcover pradicd interventions for students with
neeadsin these aeszs.

One substantial group d underachieving students is compaosed of those who have
hidden (undiagnosed) leaning disabilities, or unevenness in gifts that contribute to
underachievement. Becaise acaemic self-concept is at stake, it is criticd that we
examine the possbility of hidden leaning difficulties before we ever label a student an
underachiever. According to the U.S. Department of Education (1994, and Reis and
McCoadh (2000, leaning disabiliti es are just as prevalent in the popuation d gifted

students as in the general popdation. Yet, acording to Kyung-won (1990 gifted
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underachievers are oftentimes gifted learning-disabled students whose learning
disabilities are masked by high potential, so both exceptionalities may appear less than
they are (Willard-Holt, 1999; Dole, 2000; Wolfle, 1991). Similar situations can arise in
the case of gifted children who are ADHD: the ADHD masks the gifts, and the gifts help
cover up the ADHD (Zentdl, 1997). Whitmore (1980), Maker (1983), and Baum,
Olenchak, & Owen (1998) found that even when learning disabilities are undiagnosed,
gifted students generally have an intuitive sense of something being wrong, and are more
self-critical and self-aware than average-ability students in the same situation. These
students who may repeatedly try and fail, through no fault of their own, sometimes begin
to exhibit learned-helplessness, which can lead to a particularly insidious form of
underachievement (Kyung-won, 1990). Much more work needs to be done to examine
the idea of learning differences in gifted children as well as to educate educators on how
to best teach these students.

Students who are clinically depressed, are experiencing other emotional problems,
or dealing with drug or acohol abuse, may find their academics taking a sudden slide
(Reis & McCoach, 2000; Whitmore, 1980; Webb, Meckstroth & Tolan, 1982), as
opposed to others who gradually learn to underachieve over alonger period. The result is
often the same, chronic underachievement.

Underachievement itself is often seen as a factor in underachievement: when a
student fails to achieve, he or sheislikely to suffer aloss of self esteem, further depletion
of his or her sense of competence, and questioning of self-efficacy, all of which lead to
the greater likelihood of more underachievement (Olenchak, 1999; Ciaccio, 1998). In the

meantime, students who are not achieving to potential are seen as rejecting the authority
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of their parents, teaders and schods, so are punished by being gven poa grades,
removed from gifted programs or have other privileges revoked. If we studied these
students would we find that they are sometimes retained, suspended, a removed from
schod altogether? What about suicide? Is there ahigher rate of suicide anong gfted
students, particularly those who are underachieving, than among students who functionin
mainstrean, general educdion classes? Longitudinal studies that examine dfedive and
emotional charaderistics coud help pnpant onset of problems and, perhaps,
predpitating fadors, which could, in turn, help us find ways to lessen their impad on

students’ acalemic performances.

Famili al

....If you stay youwon't be sorry cause we believein you
Soonyou'll grow to take a chancewith acoupe of kooks hung up orromancing...

We bougtt a lot of things to kegp youwarm and dy and afunny old crib onwhich the paint won’t dry... a
trumpet you can How and a bod of rules On what to say to people when they pick on you Cause if you
stay with usyou're gonna I pretty kooky too...And if you eve haveto goto schod Remember how they
messed upthisold foal Don't pick fights with the bulli es or the @ads...

Cause I'mnot much good & purnching aher people’ s dacs.

And if the homework brings you dowvn we'll throw it on the fire andtakethe car downtown...

Lyrics: © David Bowie, Kooks
Hunky Dory, Ryko, 1971, 1990

Not surprisingly, familia fadors appea to pay a significant role in
uncderachievement. Studies (Zilli, 1971 Rimm & Lowe, 1988 Baker, Bridger & Evans,
1998 Emerick, 1992 Peterson, 200) suggest that students home environments may
exert considerable impad on the type of achievement patterns they develop. Baker,
Bridger and Evans examined the fadors that appeaed to result in underachieving
behaviors in addescents, the onset of underachieving behaviors, and chall enges facal by

schod personnel and parents in deding with underachievement. Their study of 56 gifted
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students in grades four to eight foundthat incorporating interventions in three aenas:
individual, hame and schod resulted in the best results for students achievement status.
They provide speafic suggestions for putting the reseach into adion to assst students.

One of the ealiest studies to identify the underachiever was that of Louis
Terman, as part of his Genetic Sudies of Genius (1947). In this reseach, Terman naed
an apparent link between family disruptions, such as divorce or parental deah, and
children’s underachievement. Kahl (1953 also observed links between family behaviors
and children’s achievement status, naing that family attitudes toward jobs and schod
were influential. Terman (1954) found that underachievers were more likely to come
from homes where fathers were less educaed and fewer enriching oppatunities were
available. Families in which children felt unable to openly express themselves aso
tended to produce underachievers. Raph, et a., (1966 referred to this as a passve-
aggressve type of underachievement; an urconscious way of deding with a situation
otherwise out of the individua’s control. Future research could focus on the dfeds of
cognitive therapies designed to bring issues to students conscious awarenesson student
adhievement.

Other studies (Rimm, 1987 Goldberg & Asciates, 1965, puport that parents of
underachieving students tend to be better educaed and hgh adieving themselves, bu
have many corflicts, espedaly conflicts between parents regarding parenting styles.
Parents of any socioemnamic status who dd nd demand a high level of acalemic
adiievement (McClelland, Atkinson, Clarke, & Lowell, 1953, had inconsistency in
expedations of the dild within the family, ladked goa setting, displayed frequent

oppaition between parents regarding discipline (Rimm & Lowe, 1988, and who
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emphasized ability over effort (Laffoon, et a., 1989 also appeaed to be potentia
contributors to the development of underachievement. Much more reseach needs to be
condwted with families of gifted students, bah high achievers and aherwise, in order to
pinpant fadors that spedficdly affed acalemic and aher achievement.

Corflict generated by students' underachieving behaviors creaed a grea ded of
stressin the home and in familial relationships (Whitmore, 1980F). Though children who
are underachieving intensely dislike the @nflicts generated, they do nd or canna
generally simply change their behaviors to eiminate it. In addition, families with
underachieving children tended toward less positive dfed, and more internal conflict
(Mandel & Marcus, 1988, leading one to wonder which preceded the other:
underachievement creding the stress or vice versa. Parents of underachievers also lean
more toward purishment than dscipline (Clark, 1983, and have dther a more
authoritarian parenting style, or a more lenient one (Pendarvis, Howley & Howley, 199Q
Weiner, 1992, rather than the authoritative style that promotes high achievement. These
families frequently do nd behave in a manner that encourages the gpropriate taking of
risks, or the development of high self-concept (Gurman, 197Q. Little, if anything, has
been either studied o written abou parents who display a Laissez-faire, or somewhat
negledful, parenting style. Reseach is needed to examine the similarities and
differences in families of al types that display this parenting style. Does a family that
where both parents are busy working to ensure the survival of the family creae the same
set of circumstances and achievement status as a family where parents are both busy

working for status reasons, or to provide dildren with extensive material possessons?
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Regardless of parenting approad, a key fador affeding achievement appeas to
be cmnsistency in parenting, with expedations made dea on aregular basis. Studies of
gifted achievers (Bloom, 1985 Madinnon, 1965 Walberg, Weinstein,Gabriel, Rasher
& Roseaans, 198) all indicated that these homes were organized, parents had clea and
predictable expedations, and kehaviors and expedations were consistent.

Rimm and Lowe (1988, and Fine & Pitts, (1980 found that too ealy
empowerment of children, nd uncommon with preccious children in adult
environments, frequently leads to discord within the family. Once the parents attempt to
redaim authority in the househald, underachievement may ensue & a form of rebellion.
Children reaed in hanes where lack of resped for educaional institutions or teaters
was openly voiced aso tended toward underachievement (Jeon & Feldhusen, 1993.
Parents who praised for ability rather than effort, giving children the message that hard
work is unimportant, were dso more likely to produce underachievers (Rimm & Lowe,

1988 Rimm, 1999 Kaufman, Harrel, Milam, Woadlverton & Mill er, 1989.

Educationd

We dor't need noeducation...we dorn't need nothough control.

No dark sarcasmin the dassmoom...Teachers leavethose kids alone.
Hey, teachers, leave us kids alone.

All in dl it’sjust anather brickin thewall....

Lyrics: “ Ancther brickin the Wall, Part 11"
Pink Floyd, Roger Waters, 1979

In 1922, Leta Hollingsworth, a pionee in the gifted child movement, exhorted
reseachers to study gifted youth in order to better diff erentiate their curriculum. In 1931,
she likened compulsory heterogeneous educdion for gifted children to the equivalent of

teaters and schod administrators being forced to consort on a regular basis with “thugs
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and gangsters’ (Klein, 2000, p.10R By 1940, she looked forward to a time when the
“schod will be fitted to the cild. Suicide of pupls, in despair at falure, will be
unknown. Truancy will be outdated...the gifted will be seleded for the extraordinary
oppatunity, which suits them by nature....” (Holli ngsworth, 1940, p.48

Holli ngsworth may have made her remarks decales ago, bu acerding to current
federal laws in the United States, all students have aright to a free appropriate pulic
education, as well as oppatunities that asgst them in reading their potential. Gifted
students are no exception. Inappropriate educaion nd only does nat promote acaemic
achievement, bu, for some, can leal to severe underachievement in schod. Given the
statistics on high ability students, it would seem logicd that motivating underachievers
shoud be amagjor concern of our schods. A serious examination d students schod,
clasgoom, and curricular options is mething that would benefit many underachievers
(Emerick, 1992.

Emerick studied ten gifted students ages 14-20 who hed been uncerachievers but
becane high acalemic adievers later in schod. Through the study, these students and
the reseacher were ale to identify six fadors that had a paositive dfed on performance
parents, setting of acalemic goals, appropriate and desirable acaemic instruction and
curriculum, a teatcer who genuinely liked and excouraged them, self-growth and
resporsibility and ou-of-schod interests that resulted in personal success Expanding this
study to include mllege and adult aged leaners as well as increasing the sample size
would most likely result in additional useful information.

Other reseachers have aiticdly examined educaional palicies, schod

environment, teaders, and the paosshility that students could be underachieving out of
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boredom (Rimm & Lowe, 1988 Suppee 1989 Whitmore, 198Q Heller, 1999, or a
mismatch between curriculum and reeds, or leaning styles (Gowan, 1977 Newman,
1973 zilli, 197% Torrance, 1979 Whitmore, 198Q Richert, 1991 Baum, Renzulli &
Hébert, 1995. Too easy curriculum is inappropriate, leasing students, espedally those
arealy at-risk for other reasons, under-challenged and uncaeradciieving (Clifford, 1990
National Excdlence 1993 Silverman, 1989 Redding, 1990 Keaing, 199)). Inflexible
educational pdlicies, faling to alow individual students to pusue the optimal plan for
them when it diverges from what is best for most students, and insistence on a lock-step
approad to educaion have dl been cited as areas for concern (Maker, 1983 Suppdee
1989 Clinkenbead, 199§. Some studies have foundthat acceeration, aviable option for
particular underachieving gfted students, is rarely permitted by schod administrators
(Fehrenbach, 1993. Other students who have little motivation to excd in schod,
underachieve primarily due to a mismatch between the dnild’'s wishes regarding leaning
and the oppatuniti es given that child within the schod setting (Whitmore, 1989.

Purkey (1978, understanding the relationship between adhievement and
atmosphere, coined a name for environments and teaders that promoted achievement,
cdling them “inviting.” Inviting schods address sudents and their needs hdlisticdly, na
just academicdly, bu socialy, psychdogicdly, educaionaly, and culturaly as well
(McCombs, 200Q. Classooms that are inviting to gifted students are those where
psychologicd safety is a redity: where no ore is ever cdled “egghea”, “nerd”, or
“brain”, and intelligence is a valued commodity (Kennedy, 1995. According to
McCombs (2000 a schod or clasgoom that promotes psychalogicd safety exemplifies a

culture of care, and “represents a re set of beliefs abou how we shoud be with ather
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people” (p. 32. Unfortunately, “ teaters and administrators smetimes use fea to
coerce students into compliance with their desires. The system has a devastating impad
on some students gruggling with the leaning process (p.11), stifling credivity, and
forcing students to hide their intelligence Torrance (1980 noted, based on dita from his
22- yea longitudina study of credivity, that schods often vaue nformity over
credivity. In dang so, they effedively extinguish children’s credivity and promote
underachievement when children refuse to play “the game” that way, or will not play the
game & al. Future studies that examine what bath high and low adieving students
perceve the game to be and how they believe they can bed it or win it could be useful in
providing reseachers and educaors clues as to how to read these students.

Motivational and social fadors are dso important elements of appropriate
programming for gifted students (Clark, 1983 Kennedy, 1995 Delisle, 199Q. Studies
have found that inadequate educaional oppatunities can leal to underachievement. A
clasgoom environment that is rigid and urstimulating (Clinkenbead, 1996, where
repetition is rife (Redding, 1990, and tedium is the word for every day can oliterate the
joy of leaning from schod for many highly able leaners. Udvari (2000, Rimm (1995,
and Ballard (1993, foundthat gifted children are frequently afforded oppatunities for
competition, and that competition is metimes employed as an intervention for
underachievement, bu others, such as Natale (1996, and Borland (1989, have damed
that excesgve @mmpetition exacebates underachieving behaviors in those who are non
competitive by nature.

For many gifted children, the quality of their schod life hinges on the teater(s)

with whom they spend their days. In a survey, classoom teaders aaoss the United
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States reported that although most gifted and talented students gend the mgjority of their
time in regular, heterogeneously grouped clasgooms, teaders make only minor
modificdions in oder to acommodate the needs of talented and gifted leaners
(Archambault, Westberg, Brown, Halmark, & Emmons, 1993. When four or more
gifted children are “clustered” in heterogeneous classooms, however, the teader is
much more likely to make gpropriate educaiona accommodations for those dildren
(Alan, 1991 Rogers, 1991 Feldhusen, 1989. Ancther survey (Renzulli, 1981 of
experts in the field of gifted educdion identified teader seledion and training as the
single-highest priority in the field at that time.

Though all children function best in clasgooms where teaders genuinely like and
resped them, this type of teader is important for the acalemic survival of many gifted
children. Some teaders do nd value qualiti es sich as extreme intellecual preaocity, and
may respond ly treding children like the alults they may resemble, na taking into
acount that extreme intelledual precocity does not necessrily equate to exceptiona
psychologicd or social maturity (Rimm, 1988 Baum, Olenchak and Owen, 199§. Other
teaders dislike the mnstant chall enges direded at their intelligence or competence, and
adually fed intimidated by the students (Kennedy, 1995. Some teaders fredy admit
they do nd like working with gifted children, and many more fed the same way, bu do
not openly discuss it. Others smply do nd value acaemic brilliance (Cramond &
Martin, 1987, and view “gifted as a privilege” to be revoked at the first sign of
“misbehavior,” (Whitmore, 1980. These teaters smetimes deliberately, and aher
times subconsciously, punish gifted students for being what and who they are. This

punishment is acomplished in many ways. Sometimes it is by setting teader
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expedations either too low or too high, causing problems for gifted students (Pendarvis,
et a.,199Q Rohinson, 1990. Teaters who exped studentsto be perfed becaise they are
gifted, a who percave their students as irresporsible and give lower grades as a result,
set children upfor faillure and undrachievement (Kolb & Jussn, 1994 Wentzel, 1993
Whitmore, 198Q Weiner, 1994. Gifted children who violate teader expedations tend to
recaeve lesspraise and lower grades than thase who do na. Bricklin & Bricklin’s (1967)
study corrobaated these findings, and also found that teaders and courselors with
negative dtitudes toward gifted underachievers could significantly worsen students
achievement problems, rather than all eviate them.

Teaders who exped that children will continue to underachieve rarely raise
performance Insteal, a g/cle of underachievement ensues. students behaviors lea to
teaders lowering expedations abou student performance, and the student lowers his or
her performance e/en further (Jussm, 1986. In the same vein, well-meaning teaters
who consider lowering expedations due to perceved inequities, eg., cultura or
socioemnamic, do their students no favors when they do lower the bar, failing to redize
that students gill need an appropriate educaion despite those issues (Hébert, 1997. That
very educaion may eventually help them change their circumstances.

Educaors who are not familiar with the psychologicad overintensiti es (Dabrowski,
1979 Piechowski, 1979 displayed by many gifted individuals are sometimes unsure of
how to ded with the emotional outbursts, mild neuroses, excessve adivity levels,
unwavering intelledual persistence vivid imaginations and constant conversation found
in the gifted clasgoom. Uninformed teaders may punish students for this percaved

misbehavior, or attempt to have cetain children labeled as ADHD (Flint, 2007).
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Conversely, teachers who have had training in what to expect from gifted children, as
well as how to meet their socia, psychological and curricular needs understand the
differences between genuine misbehavior and overexcitabilities, and that bright children
who are actively engaged in their learning rarely misbehave; they are too busy.

Of the 50 states in this country, only 24 currently require specific training for
teachers of the gifted (Karnes & Wharton, 1996; Flint, 2002). Often this training consists
of only three to four courses, but it is enough, at least, to acquaint them with the
characteristics and needs of talented youth, and with the idea that effective teachers of the
gifted are those who are willing to advocate for their students (Kennedy, 1995; Jenkins-
Friedman, 1984).

In the 32 states currently claiming partial or fully funded mandates for gifted
education (Flint, 2002), there is an effort being made within school districts to develop a
base of teachers who are trained and certified to teach gifted students. Research needs to
be conducted on whether these teachers are screened for appropriateness to teach gifted
students, or whether we are simply striving to train as many teachers of the gifted as
possible as quickly as possible in order to claim a greater share of available dollars. In
other words, are we truly benefiting gifted students when we approach their education in
this way?

Effective teachers of the gifted are those who model for children their personal
struggles and imperfections, teaching children the value of persistence and that no oneis
perfect, or expected to be perfect (Nugent, 2000). Others, who relinquish their need to
keep their power to themselves, share it with students in order to empower them

(Archambault et al., 1993). These teachers, who tend to have a more flexible approach to
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instruction, are more acceting of individual differences in students, and are willi ng to
get to know their students as people ae @mnsidered more dfedive, andto be promoting a
suppative leaning environment (Heller, 1999 Badwin, 1993 Gallagher,1985
McCombs, 200Q DeLisle, 200Q. Teaters who expressa personal passonfor leaning, a
cetain joie de \ivre abou teating and leaning, also encourage the development of
adiievement motivationin their students (Emerick, 1992 Heller, 1999.

Pasow & Goldberg (1959 and Goldberg (1965 noted that a cnsistently caring
and urcondtionally accepting teader could help reverse underachieving behaviors.
Emerick’s gudy (1992 of high schod student underachievers who reversed the trend
foundthat just one teader who genuinely liked the student, was willi ng to communicae
as a person, was enthusiastic &ou his or her subjed matter, and employed credive
teading methods could make dl the differencein the world for that student. Conversely,
teaders who do na have these qualiti es can quickly and effedively extinguish even the
brightest spark for leaning. Some teaders evince no passon for leaning or their jobs
(Natale, 1996. Underachievers can aways recdl the name and charaderistics of the
teader(s) whom they considered their gredest tormentors, bu those who reverse their
underachievement also remember those “teadiers who will live on in the heats and
minds of their appredative students; they have performed the node adievement of

turning desperate victimsinto joyful successes’ (Ciacao, p.16.

Saial

How come you orly want tomorr ow.. .with its promise of something had to do
A real lif e adventure worth more than peces of gold...Pretendingit’s a whiz-kid world...l fed like
a goup d one... they @n't dothisto me I’ m not some pieceof teenage wil dlife

Lyrics. “T eenage Wildlife” , Super Creeps, David Bowie 1980

28



Though parents and teaters may send the message that anything lessthan stell ar
acalemic adievement in their students is unaccetable, society sends an atogether
different message: “The message society often sends to students is to aim for acalemic
adequagy, na acalemic excdlence " (National Excdlence 1993, p.3 Galagher &
Gallagher (1994 cdled Americds relationship with gifted people one of love versus
hate, becaise dthouwgh society clams to love what they can do and considers them
national resources, in aduality many people fed intimidated by their abilities. The
message many gifted children regularly hea is. “why aren't you working to your
patential,” when they aren’t, followed by “who made you so smart?’ when they are.

Gifted students smetimes put undie presaure on themselves when they have their
egos invested in always being the first, the best, most credive, and most popuar
(Whitmore, 1986 Nugent, 2000 Adderhadt-Elliott, 1987 Rimm, 1987%. This neal can
lead students to avoid challenge in oder to avoid passbly faling (Rimm, 1987%.
Addescents developing awareness of the importance of social standards and the desire
to conform to them may result in students attempting to hide their intelli gence to effed
better pee relations and preserve their preferred social status (Brown & Steinberg, 199Q
Tannenbaum, 1962 Gallagher & Crowder, 1957 Coleman, 196). Brown & Steinberg
(1990, and Clasen & Clasen (1999, studied underachieving students who reported that
the influence of their friends and peeas interfered with their achievement more than any
other fador. Berndt, Hawkins & Jiao (1999 followed students for an entire acaemic
yea, and found that students' acalemic behaviors were very much like those of their

friends by the end d the schod yea, even when they started out differently.
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Social immaturity, rebellion, antisocial behavior, negative personal adjustment,
socia ineptitude, poa group interadion and general apartnesshave dso repeaedly been
cited as culprits in students' underachievement (Bricklin & Bricklin, 1967 Hedt, 1975
Terman, 1959. More reseach neels to be @mnduwcted abou why these students do nd
function effedively in social or group situations, and whether the social problems
precaded and contributed to the underachievement, or the underachieving behaviors
occurred subsequent to the socia problems.

Students who are experiencing social anxiety often appea unmotivated and
underachieving, even to their peas, when what they may adually be experiencing is an
inability to ded with challenges due to constantly being in an owerly aroused
psychologicd state (Csikszentmihalyi, 1997. When underachieving students with
adjustment and social issles have been placed into hamogeneously grouped gifted
clasgooms with appropriate teading and curriculum, their performance on acalemic
tasks improved significantly, bu their social skill s and accetance by intelledual peas

did na (Karnes, 1962.

Cultural

... longtime ago lived alonesome cazeman...Frustration and torment tore himinside Then hefell to the
ground and he aied and he aied...But then education saved the day.

He leaned to speak and communicate. .. Everybody needs an education.Bladk skin, red skin, yellow or
white, Everybody needs to read and write... Then the day when that primitive man leaned To talk with
his brothers and Live off the land...He leaned to think and To work with hisbrain...

He thanked God for the friends he’d made... Thanks to al the mathematicians and...the professorsin their
colleges... Tryingto feed me knowledge that | know I'll never use.

Educdion drives meinsane... The day that it came was asaaed day...

But you can't tell mewhat | am livingfor cos' that's gill amystery. Can't tell mewhy | am.

Lyrics: © Ray Davies, Education
The Kinks, Schodboysin Disgrace, 1975
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Many minority popudations, including African-American students, Native
Americans, and Latinos, are underrepresented in gifted programs aaoss this and aher
courtries (Ford, 1996 Tomlinson, Callahan & Léelli, 1997 Jenkins, 1936 McCombs,
200Q Troyna, 1991). When these students are identified and dacel into gifted programs,
the statistics on undarachievement are startling; as many as 50% of students have been
reported as underachieving (Ford, 1992, 199Y Are minority students redly
underachieving at the high rates reported? Reis & McCoad (2000 stated that we must
first remgnize talent in oder to assess underachievement, something we ae not
consistently acaomplishing acossall cultural groups. In addition, we neeal to embrace &
of the different concepts of adchievement, which vary considerably from culture to
culture; reaognizing that what is accepted and valued in ore aulture may nat be in ancther
(Csikszentmihalyi, 1997.

Standardized, mainstream-education measures of intelledual potential or
acalemic adievement are not always considered reliable or valid measures for people
who are not of the majority culture. These tests may not be reliable or valid indicators of
students’ true ailiti es for a variety of reasons, so using them as the sole aiterion for
entrance to gifted programming could be nstrued as bias, intentiona or unintentional
(Ford, 1996 Frasier & Pasow, 1994 Badwin, 1987 Kitano & Kirby, 198§. In the
same way, they cannad be mnsidered reliable measures of underachievement. An
achievement ided based solely on tests might overlook many African-American students
who exhibit behavioral causes for underachievement (Ford, 1996 becaise poa

behaviors often prevent students from ever being nominated for testing.
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Crocker (1987) suggested that prejudice, discrimination, powerty, and comparable
socia fadors remain significant contributing forces to underachieving behaviors in some
minority groups of students. Interventions that address these issues are dlegedly more
effedive when instituted at the ealiest levels of schod, before underadhieving behaviors
are firmly established (Greenberg, Coleman & Rankin, 1993 Gallagher, 1974
Whitmore, 198Q. Ogbu (1974, 198% suggested that we can find clues to who will
underachieve by examining how a particular group came to this courtry: did they arrive
willi ngly, as in the cae of immigrants who came here to find a better life, or were they
castelike minarities, forcibly conscripted to work here, as in the cae of African slaves?
Ogbu theorized that voluntary immigrants generally use the educaional system to
advance themselves, while catelike minorities do nd trust the system to help their
children advance, thus dand a greaer likelihood d becoming underachievers.

When underachievement is gudied, it is generaly studied in students from
patentially high adiieving families of midde to upper midde dass satus, primarily in
the majority culture (Reis, Hébert, Diaz, Maxfield, & Ratley, 1995. The tradition in the
American educaional system has been to automaticdly attribute students
underachievement to such fadors as scio-emnamic status, family configuration,
geographic locaion, and race Reseachers have begun addressng these issues during the
past decale. One longitudinal study (Reis, et a., 1995 of a diverse group d gifted high
schod students who appeaed to be underachieving found nocorrelation between family
Size, parental marital status, socioeconamic level and achievement. Ford & Wright (1998
noted that reseach has failed to keg upwith the dfeds of changes in family structures,

leading to a need to criticdly examine how thaose fadors impad achievement. Much more
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reseach is needed in the aeaof culture and family and acalemic adievement as current
research barely touches on these isaues.

African American students may be predisposed toward what Ford (1993 and
Mickelson (1990 cdled an attitude-achievement paradox: though the students value
educaion and high adchievement, they adually display poa acalemic adievement. In
any case, uncerachievement in African-American students is most often attributed to
psychologicd fadors (Ford, 1993, or concerns abou being acaised of “acting white, ”
by being high adievers and wing standard American English (Ford, 1993, thereby
accealing to the values of the dominant culture (National Excdlence 1993. Fordham &
Ogbu (1986 and Fordham (1988 foundthat high achieving African American students
in an uban high schod were more willing to accet the values and bkeliefs of the
prevaili ng culture than were students who were similar, bu underachieving, students. A
study of Hispanic underachievers reveded comparable results. that one of the ways
people of color succeel is to define success na in terms of their own culture, bu in
terms of the prevailing culture (Cordeiro & Carspedcken, 1993. Hébert's (1999 three
yea study of culturaly diverse high schod students reveded that a strong individual
self-concept, adult mentors, a dosely-knit network of high adieving pees,
extraaurricular adivities, chalenging curricula, and family suppat al worked
interdependently to enable students to succee.

Hispanic students grapple with their own set of isaues, na the least of which isa
ladk of understanding of the value system of their culture by majority culture educators
(Reis, et al., 1995. Language-related issues and cultural issues are often implicaed in

underachievement of Hispanic students. Rumberger and Larson (1998 foundthat even
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with proficiency in English, Hispanic students' test scores, grades and dher measures of
achievement were not particularly high, meaning that we shoud na rely solely on
acalemic measures to either include or exclude students from programming. This leaves
educaors in a quandary regarding underachievement: if we use strictly objedive
measures to identify underachievers from an Hispanic badkground we will most likely
miss many, bu where ae the instruments for finding these bright students? Logic says
they must exist, yet our current identification measures are not effedive d consistently
and effedively identifying these students from arapidly expanding culture .

Finaly, attribution for success and failure in schod varies considerably from
culture to culture. American students tend to blame fail ure on external fadors like schod,
curriculum, and teaders, while other groups, such as Asian students, look within for
atribution and dame only themselves, or their own ladk of effort for ladk of success
(Tuss & Zimmer, 1995. More study is neaded in arder to further build culture-spedfic
theories of attribution; the more we know abou how diff erent people think, the better we

shoud become & designing reseach instruments.

Gender

Another way in which underachieving gifted students are grouped for study is by
gender. Underachievers tend to be white, midde-class males of high ability; students it
might be “difficult to work up concern for” (Colangelo, Kerr, Christensen & Maxey,
1993, p.160 Gallagher, 1985 when they do nd work to their potential. Although
giftedness occurs at approximately equal rates in bah males and females, nealy every

study performed found approximately a three or four to ore ratio of underachieving
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males to females (Wolfle, 1997). Underachievement in males tends to start ealy, often by
first or seand grade, and persist for many yeas, though most interventions are not
instigated urtil students are failing in midde or high schod. By the time these boys get to
high schod, they are typicdly suffering from problems gredaer than acalemic
underachievement: they are typicdly socialy maladroit aswell (Wolfle, 1997).

Many of these young men dsplay overexcitabilities (Dabrowski, 1979 or
overintensities (Piechowski, 1979 in the enotional, intelledual, and/or imaginational
redms, which does not endea them to their peas. Our society usualy only accepts
young males with sensitivities in the psychomotor and sensua areas. playing sports and
chasing grls are socialy accetable, but studying and writing poetry are nat. If they are
credive, sensitive, and enjoy intelledual pursuits, then do na engage in ‘typicd’ mae
adivities, such as tean sports, red problems can ensue relative to a socia life.
Tannenbaum (1962 colleded ratings from 615 hgh schod students and foundthat the
most admired male student was the bright, athletic, nonstudious boy. The least admired?
The studious, intelligent, nonathletic boy. Similar results have been reported in ather
studies. Not fitting in with a pee group can lea to fedings of isolation, worsening the
student’s inability to socially interad (Torrance, 1961). Having to chocse between having
friends and working hard in schod can be no choice 4 all, and undrachievement is a
natural consequence of such a situation. When these boys are acaemicdly advanced,
their socia deficiencies may become even more naticedle (DelLisle, 1982.

Males tend to have greaer difficulties coping with multiple canges that occur
simultaneously (Wolfle, 1991, making adolescence with all its changes, a particularly

volatile time for students who are drealy underachieving or at the borderline of

35



underachievement. Expeding students to develop social and aher survival skill s with
which to hande life's gresses without implicitly teading them puts at-risk students in
further jeopardy. Boys in troule often walk aroundfeding bad inside withou being able
to define exadly what is bathering them, or to talk about their fedings. Hébert (1991) has
suggested using a program of bibliotherapy to asdst these young men in deding with
their issues and fedings. Future research could address edfic interventions delivered to
all addlescent boys through schod classes or counseling in order to ascertain what and if
interventions might make apasiti ve differencein the lives of these yourng men.

Gallagher (1985 foundthat many boys achieve just enough to get by, and appea
to be adieving, bu are in redity, silently underachieving. These boys often begin as the
goodlittle boys who sit in classand are never disruptive, but also rarely engage in social
interadion with athers (Wolfle, 1997). They lean to be “credively inattentive” (Webb,
Medkstroth & Tolan, 1986, and how to just get by in schod in the ealy yeas, traits that
serve them well in their later underachievement. New reseach could help develop
pasitive interventions designed to develop socia skills and schod survival skill s, e.g.,
how and when to ask for help, haw to get teaders attention, and hav to self-advocae in
situations where the loud, adive busy boys are garnering al the atention.

Gifted females bring their own particular set of iswues to the underadchievement
arena. Unlike males, who typicdly begin to underachieve ealy in life, underachieving
females frequently begin as overachievers, then spiral downward at approximately the
onset of puberty, when they begin to value conformity over achievement (McCormick &
Wolf, 1993 Redding, 1990 Wolfle, 1991 Borland, 1989. Gifted girls aso begin to

show dramatic deaeases in self-estean as they approach adoescence when they fail to
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appropriately develop their intelledual potential (Brown & Gilli gan, 1990 Kerr, 1985
Reis & Dobyns, 199)).

In bright girls, presaure to peae teathers and parents often leads to
perfedionism, leading, in turn, to hypersensitivity to criticism and to a failure to even try
to achieve (Rimm, 1987. Girls who do nd horestly invest their efforts in attempts to do
well can rever fail, becaise they never adualy tried. Even when they do work hard,
gifted adolescent girls typicdly recave littl e recognition for acalemic ac@ompli shments.
The presaure to maintain high involvement in social and extraaurricular adivitiesin high
schod can leal to reduced study time and undrachievement, so girls frequently take less
rigorous coursework (Kerr, 1994, leading to areduction o paost-secondary options.

Females tend to value socia accetance more than high acalemic atievement
(Whitmore, 1986 Ecdes, 1985 Reis, 1987 Fox & Tobin, 1988. Gifted women also do
not generally achieve & high caea status as gifted men. Reseachers have cdled for
increased ealy intervention dreded toward gifted girls, in order to keep self-esteam at
appropriate levels, teat that caree options are unlimited, and that women can do math
and science & well as men. Bell (1989 has recommended these intervention pograms
begin as ealy as elementary schod in order to achieve maximum eff ediveness

And what of curriculum? When the role models, the stories, the aithors chasen
for study in schods are dl males (Reis & Dobyns, 1991 Kolloff, 1996, isthe airriculum
appropriate for females? Might some gifted girls be underadhieving becaise of a lack of
interest or feding of conrededness to the airrriculum? Kerr (1994 posited that some
underachievement in females might adually be amisnomer, becaise the atievement is

measured acording to standards creaed by men, for males. A girl’s or woman’s ideaof
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achievement may not be based solely upongrades or caree, bu, instead by criteria such
as ocia adievements, and aher such personal, self-designated goals. Parents must,
however, take cae they are not teading their daughters that successis measured solely
by the aquisition d a husband and family, either (Webb, Medstroth & Tolan, 1983.
Desiring to have afamily may be agoal, but girls who consider marriage their ultimate
goal for successare d risk for underachievement when their involvement in acalemics
begins to be viewed as irrelevant. Instea, girls, like boys, need to be informed that they
have options; that today’s women are no longer required to chocse between family and
caeq, bu that both can be succesdully integrated (Rodenstein & Glickhauf-Hughes,
1979.

McCormick & Wolf (199) and Reis & Dobyns (1991) suggest we work to
rapidly increase our body of knowledge on gifted girls affedive, social, and intellecual
needs. To date, few major studies have been conducted spedficdly abou bright girls and
women: Kerr's Smart Girls, Gifted Women (1985 was one of the first, and remains the

most well known.

2.2 Interventions Designed to Rever se Under achievement
Since underachievement is generally global in neture (Petersen & Colangelo,
1996, it seams logicd to provide multi-faceed instruction and intervention in order to
address the many fadors of underachievement (Baum, et al., 1995. Hishinuma cdled
succesgul interventions integrative in approadc (1996).
Passow & Goldberg (1959 found that when students had teaders with whom

they could identify, who were mnsistently interested and suppative, who individuali zed
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instruction, were willi ng to give the spedal help needed, and who maintained consistently
high expedations (Butler-Por, 1987 Emerick, 1992 their achievement improved more
often than those who hed teaders withou these dharaderistics. Fehrenbacdh (1993 and
Hishinuma (1996 found that a tean approach that incorporated the gifted program
teader, classoom teader, parents, administrators and students was useful in helping
students become adievers. Ford (1993 found that mentors and role models were
beneficial for working with African-American underachievers, as were @urseling
programs and teater education aimed dredly at teaders of gifted African American
students. McCormick & Wolf (1993 foundthat interventions for gifted underachieving
girls $rodd begin in elementary schod and focus on bdstering acalemic self-esteam,
training educators of girls, andteading gfted girlsto keep their options open.
Hishinuma's gudy (1996 foundthat teaders need to be innowative, understand
how to plan appropriate airriculum, and be well aaquainted with the needs of gifted
children. He dso felt that effedive interventions taught coping skill s, study skills and
provided for a predictable acaemic environment. This meshed with the Manning,
Glasner & Smith (1996 study on the dfedivenessof self-regulated leaning. Laffoon, et
al. (1989 foundthat in order to addressattributional isaues, only effort shoud be praised
and rewarded, na ability, and that mastery teading and leaning were dfedive
interventions in many cases. Redding (1990 cdled for explicit modeling of processand
problem-solving strategies by teaders and parents. Rimm (1987 exhorted parents and
teaders to engage students in consistency of goal-setting, for parents to model resped for
schods and teaders, model eff ort, emphasize the pasitive, and encourage independence

withou undue enpowerment. Wolfle (1991) suggested parents and teaders link outside
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interests to acalemics in order to give the students reason for acalemic success in much
the way that Baum, Renzulli, and Hébert (1995 cdl for Renzulli type Ill processes
linked with student interests. Wolfle (1991 recommended finding ways to enhance
leaning within groups in addition to increasing socia skills. Clinkenbead (1996,
Emerick (1992, Hébert, (1997, and Whitmore (198() stated that teaders must adapt
instruction to the needs and interests of the students in order to increase motivation and
task commitment.

Sincethe 1960s, psychdogicd courseling has been employed as an intervention
for underachievement and found to be astly, time nsuming and to produce
inconsistent results (Baymur & Patterson, 1960 Finney, 1965 Ohlsen & Gazda, 1965
Raph, Goldberg & Pasow, 1966 Broedd, E., Ohlson, M., Proff, F. & Southard, C.,
1960. Reseachers believed these shortcomings occurred becaise @urseling generaly
implied to the students that there was smething wrong with them that needed to be fixed,
and thus deprived them of their already short suppy of self-esteem (Delisle, 200Q
Polaine, 1994. In the 19705, courseling was revisited as a possble intervention, bu was
still noted to be inconsistent to ineffedive in its results (Zilli , 1971 Perkins, 1977).

Mentoring and kbliotherapy are cnsidered to be two effedive techniques for
working with gifted children. Mentoring, acording to the literature, can be one of the
single most effedive interventions we do with underachieving gifted youth (Goertzel,
Goertzel, & Goertzel, 1978 Bloom, 1985 Gallagher, 1985 Hébert, 200Q Olenchak,
1999 provided the mentors are nonjudgmental, provide mnsistent socia and emotional
suppat, and orgoing advocag. Bibliotherapy (Silverman, 1993 Delisle, 199Q

Adderholt-Elliot, 1987 can be used to help aleviate the symptoms of disabling
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perfedionism, problematic gender-related isaues, and a host of other isaues related to
giftedness(Frasier & McCannon, 1981Hébert, 1991 Olenchak, 1999.

No single intervention can be one hunded percent effedive in reversing chronic
underachievement. No matter which interventions are seleded, focus shoud reman on
students' strengths (Hébert, 1997 Willi ngs, 1999 and what they can do, rather than what

they can't.

2.3 Closely Related Research

Underachievement has been primarily studied by reseachers examination o
underachievers, rather than by underachievers examination d their own situations. Two
studies closely related to mine have spedficdly examined underachievement in this way.
The first, by Emerick (1992, examined ten students perceptions of fadors that reversed
the pattern of underachievement. She studied ten gifted adolescents and yourg adults and
found six fadors influential in reversing underachievement: positive oppatunities for
successoutside of schod, involved parents with a positive atitude, classes that provided
“fun” challenging oppatunities for leaning, a teadier who genuinely liked the student,
student buy-in to the importance of acalemic success and the setting of acalemic and
lifegoals.

A retrospedive seoond study (Peterson, 200}, examined 31 adults and their
experiences of reversing underachievement. Peterson, who works from a ourseling
perspedive, located her findings within a family systems theory framework, examining
parenting behaviors and messages, parent-adolescent relationships and family

communicaion. She @ncluded that while schod, teaders, curriculum and caher
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environmental influences contribute heavily to underachievement, parenting, student
behaviors and the interadions between the two aso have amagor impad on student
achievement. Parental underinvolvement and teader indifference gpeaed to be two o
the fadors that, when combined with student charaderistics, contributed most
significantly to student underachievement.

Emerick’s dudy utilized open-ended questionraires and in-depth interviewing,
while Peterson employed a nonstandardized questionreire that was anayzed bah

quantitatively and qualitatively.

2.4 Chapter Summary
Most reseach into the troudesome problem of underachievement has
focused on ore or a few isales that together comprise an encyclopedic body of reseach.
However, since underachievement remains a cncern in schods and society and is now
recognized as a multifaceted problem it seemed logicd to investigate it as such, first as a
whale, then deconstructed into its comporent parts, and concluding with a synthesis of
the datainto a new understanding of the problem.

Despite decales of reseach regarding gfted underachievement and its causes,
consequences and interventions, we have yet to eliminate the syndrome. Most studies
have examined uncerachievement from outside the student, bu two studies have
retrospedively examined underachievement from the formerly underachieving and naw
succesdul student’s point of view (Emerick, 1992 Peterson, 200). These studies have

corrobarated findings of other reseachers regarding timing and fadors associated with
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change (Baum, Renzulli & Hébert, 1995 Baker, Bridger & Evans, 1999 as well as

contributed new information regarding the significance of interadions between fadors.
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CHAPTER 3
M ethods

3.1 Narr ative Traditions

| read your bodk and| findit strange that | know that girl And | know her world alittl e toowell. And |
didn't know that by giving my handthat | would be written down, sliced around passed dovn among
strangers’ hands...Youcarry a pen and a papr and notime and nowords you waste. You' re a voyeur...a
kind o thief Andwhat do | get...while youlay it all out...I laid my heart out, | laid my soul down I'll
always remember ...

Lyrics: “T he Book”, Steryl Crow, 1996
Steryl Crow & Jeff Trott

This chapter introduces methodol ogies within qualitative research that use
narratives as their primary source of data, then discusses how they were used for this
particular study. History and disciplinary bases for the methods are also briefly
addressed. Research methods are presented, including participant selection, data
collection methods, and data analysis methods. Researcher bias, reflexivity and rigor are

al so touched-upon.

Narrative Inquiry

Severa methodologies located within qualitative research rely on narratives as
their primary source of data. Though these narratives take different forms and rely on
dlightly different methods and analyses, they are al known as narrative inqury. In order
to understand the particular methodology | have employed, life story research, it is

necessary to understand the theory behind narrative inquiry.



Storytelling is an age old adivity; one that has been unversally used by human
beings to make sense of their universe, their culture, their gods, and their selves.
Storytelling is the ad of providing narrative explanations for occurrences, experiences, or
other facds of the human condtion. Narrative explanations srve many purposes.
Acoording to Witherell & Noddngs, (1991, p.50, “Narrative processes function as a
conreded medium for knowing -- an embodment of an intimate relation between the
knower and the known. ” Weiss (1994, pix) stated that “Some isuues can be
investigated in no dher way...qudlitative interviewing is a fundamental method for
leaning abou the experiences of others.” The quditative interviewing to which he refers
isthe primary means of colleding narratives for reseach pupaoses.

Polkinghorne (1988, p.1% considered that when human beings tell their stories-
their narratives- they become refledive beings seking to bring meaning to their lives. He
cdled this the “redm of meaning” and considered it not a placewhere truth dwells, bu
an adivity where one's subjedive truth is built through the process of the narrative.
Further, Polkinghorne as<erted that we eat orly have accesonly to ou own particular
redm of meaning, approachable by others only through the deliberate recourting of our
stories. Thus, when we li sten to ancther’ s retrospedive, we ae better able to comprehend
why events occurred as they did and hawv they changed over time; both important when
one is attempting to understand such phenomena a underachievement and achievement.
Atkinson (1995, pxv) says we eab author our own story by choasing how to tell our
story, and what we say; that our own lives are where we find ou own truths.

Barthes (1974 posited that narratives srve two important roles: @ enabling

individuals to understand who they are, where they’ ve been and where they are headed,
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and b transmitting shared beliefs values at a altura level. Cognitive psychologist
Bruner (1986 also considered rarrative of grea importance for understanding human
experience, because it offers us a framework within which we make our lives
comprehensible to bah athers and ouselves.

Language is the vehicle by which narrative is delivered, and language is itself
subjed to interpretation. This is not a detriment, however, as Polkinghorne (1988, p. 2Y
said, “ Language may be the device that alows redity to show forth in experience
Rather than standing in the way of experience of the red, language may be the lens
whose flexibility makes redity appea in sharp focus before experience”

Ricoeur (1983 has dudied narrative extensively and considers it a discipline that
functions to help gather human experiences into a unified whole. Further, he asserted that
narrative must be employed by reseachers in the human dsciplines when they wish to

study humans.

Life Siory Research and Personal Constructions of Reality

Within narrative inquiry lie several reseach approades, such as life story, life
history, and aal history. Similar in many ways, ead has different spedfics, primarily in
the fashion dhta is analyzed. Anthropdogists use life history and individual case study to
study cultural similarities and veriations. Historians use ora history to acaomplish the
same ends. Atkinson (1995 contended there was littl e difference between life history,
life story, and aal history, and that the first two were interchangeable, while the third
usually focused ona spedfic aspeds of an individual life. He dso considered there to be

adifferencein scope, with oral history covering one asped of alife, and the life story or
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life history encompassng the antire lifetime. Atkinson (1998 saw life story as akind o
mini-autobiography, evolved from life history and aal history, bah ethnographic field
approadies. Bennett & Detzner (Josslson and Lieblich, 1997 aso considered life
history interchangeable with life story. To Witherell & Noddngs (1991, the terms life
story and life history are interchangeable, except for the ad of telling not being
completed urtil the teller has read the story and affirmed or negated its veraaty. Marshall
and Rosgman (1995 saw life history as gories told within a ailtural milieu, for example,
stories of underachievement told within a aitique of twentieth century American
educaional systems.

Though many sources | consulted employed the terms life story and life history
interchangeably, | consider there to be one major diff erence between the two terms. Life
histories have traditionally been colleded from individuals, then heavily edited by the
reseacher, with the reseacher maintaining power over the data. In life story reseach, the
data is colleded, and then interpreted by the participants of the study, kegoing the datain
the words and hands of the informants. The meaning making in life stories arises from the
adual words and adions of the informants. Weiss (1994 considered life histories as a
way for a person's dory to be head, through the condut of the reseacher/reseach
process

The epistemologicd base for this type of work is interpretivistic in that the
knowledge gleaned from the life stories of participants is constructed by both them and
the reseaccher, and is the product of the interadion d both minds and environments.
There ae no right or wrong answers to discover in this type of reseach, oy personal

constructions of redity. Indeed, there is no ‘truth’ to be found, kecause when deding
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with humans there can be no ore truth, merely a seeking of understanding, or Verstehen,
of their lives and the events that shaped them. This understanding is my goal in using the

life story methodfor my reseach.

Background of the Method and Its Limitations

Life histories have been colleded for centuries, evolving from ora history and
other ethnographic gpproadhes to data lledion. The use of life stories, “for serious
acalemic study is considered to have begun in psychoogy with Freuds 1910
psychoanalytic interpretation d individual case studies’ (Atkinson, 1998, p.B Before
that time it was primarily a tod of anthropdogists and sociologists known as a life
history.

After Freud, life stories were sometimes used throughou the 1930s, 40s and
50's by psychdogists and reseachers such as Erikson, though na frequently until abou
the 1980s. Since that time, the contemporary use of life story reseach as a type of
narrative inquiry has increased, mainly in the disciplines of sociology, educaion, and
hedth care, and has beaome agrowing element in the narrative study of lives (Josselson
& Lieblich, 1993 Cohler, 1988 Gergen & Gergen, 1993.

Atkinson (1999 cdled the subjedive narrative of the life story the quintessential
way to help the reseacher comprehend the phenomenon unar study from the insider’s
point of view. Bertraux (1981 saw the life story narrative & providing not only that point
of view, bu also a mnstructed view of the socia redity existing outside the story, as

explained by the narrative.
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Colleding, examining, then comparing life stories gathered from participants with
shared experience (crosscase analysis) also provides the reseacher insight into hov
particular social fadors, events, and pditi cd forces may have @ntributed to their
experiences as related to particular phenomena (Stewart, 1994. This all ows the words of
people who lived the underachievement experienceto inform us abou how we can better

help certain gifted students beaome adievers.

3.2 Cross-Disciplinary Nature of the Tradition

The Value of Narrative

Life stories are aurrently colleded in several domains of human experience as
well in various acalemic disciplines. They are used to interpret or explain mythicd or
religious phenomena, and in anthropdogy and folklore, to cach the thread of shared
cultural meanings, oltain the insider’s view of a allture, and to explore the dynamics of
cultural change (Geatz, 1973 Langness& Frank, 198). Sincethe ealy 1960s (Buitler,
1963, life stories have frequently been used in a way known as the “life review” in
gerontologicd studies. There has been a renewed interest in life story in courseling
psychology, too, where the telling of the life story with integrity can have avariety of
therapeutic uses.

Although | will not venture into the therapeutic domain of narrative, transforming
and therapeutic are words commonly applied when narrative is mentioned. Most people
have experienced a time when the simple unbudening of a story becane acahartic

event. Others have experienced the aystallizing moment during the telling of a story
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when suddenly al bewmmes clea. Conversely, many of us have experienced the heavy
weight of astory left untold; seaets |eft unshared. Duhl stated,

Stories are like jazz. They have diff erent meaningsto dfferent people. They allow

for interadion, for surprise, and for finding new and aternative ways to cope. At

different times, when repeded, they have new meanings. Stories permit ead of us

to lean a our own pace(1999, p.542

A 1999 plot study, virtualy identicd to this one, examined life stories of two
individuals, ore white male and ore African-American female. Data @lleded were very
similar to those @lleded for this projed, though the data analysis was not quite & in-
depth as for this dudy. Based uponthe pilot study data, | expeded that people would
want to share stories of successbecaise they were proud d what those stories told. While
the lives behind the stories may have been dfficult to survive, their outcomes were
paositively focused. As | engaged in interviewing with my four participants, | foundthem
egyer to share their narratives, thrill ed to have the oppatunity to present their own world-
views, and al but one moperative in respondng to past-interview inquiries.

Narrative inqury makes it possble for a person to tell his or her story in the
manner in which he or she wishesto tell it to anonjudgmental li stener. Thisisimportant
becaise sometimes people’s dories are ather not allowed vace 4 al, or are not of their
own credions, or bath, bu are instead foisted onthem by someone more powerful than
they. This is known as “silencing” (Lister, 1982 and is often at the center of problems,
including adievement problems, plaguing people. Whether the slencing is adud
physicd violence a family environment stegoed in seaetiveness socia isolation related

to the way we live in modern societies, or attached to isaues of authority such as those

found in schods (Lister, 1982 MclLeod, 1999, the dfed is the same: people ae
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prevented from telli ng their stories and from gaining the associated therapeutic efeds of

narrative.

Privileging Lived Experience

In rarrative inqury, the reseacher follows the thread that leads to people's
authentic stories; the stories people aede for themselves abou themselves. Narrative
inqury, particularly life story, can be an attradive means to “ privilege a person's lived
experience’ (White & Epston, 1990,p.83. | chose this particular type of reseach
becaise | enjoy talking with people and heaing their detailed, more intimate stories,
rather than those they weave for casua, fleding consumption. | have leaned that if you
expressasincere interest in people they will talk to you, dten sharing parts of themselves
they have never before shared. In ou increasingly fragmented and isolated society, it is
an hona to receve the gift of predous gories, espedaly when they are painful to relate.
Stories of underachievement often have emotional baggage dtaded to them regardlessof
the number of yeas that have passd; yeas of underachievement and its subsequent

effedsleave their marks.

3.3 Researcher Bias

| would tell you abou the things they put me through
The pain I’ ve been subjeded to But the Lord himself would blush...
Now I’ m not looking for absolution Forgivenessfor the things| do
But before you come to any conclusions Try walking in my shoes...
You'll stumble in my footsteps Keep the same appdntments | kept...
But | promise now my judge andjurors My intentions couldn't have been puer
My caseis easy to seel’ mnot looking for a clearer conscience
Peace of mind dter what I ve been throughAnd before we talk of any repentance
Try walkingin my shoes...

Lyrics: © DePeche Mode, Walkingin My Shaes, Song of Faith & Dewtion, SRE, 1993
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Reflexivity, Rigor, & Trustworthiness

More than reliability, validity and triangulation, all concepts originally designed
to judge quantitative reseach, there exists another means for judging the merits of our
dataa what Lincoln and Guba (1985 cdl trustworthiness in quelitative reseach.
Trustworthinessis determined through the goplicaion d these questions to a study: Are
the data truthful? By what criteria can they be judged? Can the findings be cnsidered
applicable to ather groups or individuals? Would the same or similar findings result if the
same participants were studied in the same cntext by anather reseacher? And, finally,
how can we be reasonably certain that the findings are representative of the study and the
participants rather than reseacher bias?

Reflexivity maintains rigor in quelitative reseach when reseachers examine and
admit bias, and generaly paosition themselves in their studies. Sword (1999 cautions
reseachersto pasition themselvesin their studies, becaise, sometimes:

Quialitative investigators do not adknowledge how, among other things, their own
badkground,gender, social class ethnicity, values, and beli efs affed the emergent
construction d redity. Refledion onthe influence of self not only creaes
personal awarenessof how thereseach is $aped by one’s own hiography, bu
also provides a context within which audiences can more fully understand the
reseacher’ sinterpretation d text data (p.277).
Reflexivity is a aiticd thinking process where reseachers examine how their personal
fedings and emotions might influence a study in process then incorporate that
understanding into the study (Lamb & Huittlinger, 1989, p. 2Ceglowski, 200Q. Further,
reflexivity aff eds every step of the reseach process is dynamic and constantly changing,

and, “reflexivity occurs repeaedly during all phases of aresearch study and adds rigor to

gualitative data analysis’ (Eaves & Kahn, 2000, p.p
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Rigor in quelitative reseach is a topic that is beginning to appea in more and
more of the literature, though, “The issue of quality criteria in constructivism is...not
well resolved, and further critique is neaded” (Guba & Lincoln, 1994, p.11% How can |
be sure my reseach is valid and reliable when there is no experiment, no ore truth?
Qualitative reseach from the aitiredist position rgeds the idea that there is one
unequivocd socid redity or truth that can be distinctly separated from the researcher or
the process of reseach (Lincoln & Guba, 1985. Insteal, and espeaally in life story
reseach, there ae many truths creaed, eat with its own validity. Some writers even go
so far as to say qualitative reseach is not subjed to the same rules by which we judge
quantitative, redist reseach: reliability, validity and generalizability (Morse, 1999. How
can we strive for replicability when people do nd leal replicable lives (Putney, Green,
Dixon & Kelly, 19997 A good pont, bu rigor can till be maintained. There ae severa
ways in which | have asured my work is quality reseach.

Pope, Ziebland, and Mays, in a paper entitled Assessing Quality in Qualitative
Research (2000, suggested several ways to improve validity. The first one is
triangulation. Though triangulationis an ariginally quantitative tool adapted to quelitative
methods (Sede, 1999, it is appropriate nonetheless and simply involves comparing data
colleded from several different sources, or in dfferent ways, then looking, “ for patterns
of convergenceto develop a corrobarate an overal interpretation” (p.51). Triangulation
is considered by many to be aworthwhile process for helping ensure reliability and
validity in a qualitative study (Pedk & Sedker, 1999 Atkinson, 1998 Reissman, 1993
Marshall & Rosgman, 1999, espedally one where there is no “ whale truth and nahing

but the truth.” All we can hopefor in astudy of this ort is that respondents are consistent
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within their own stories. In this particular study, | looked for, and found, consistency
between the questionraires and the interviews. Flick (1999 says that, “ Triangulation is
less a dtrategy for validating results and pocedures than an aternative to
validation...which increases sope, depth and consistency” (p.230.

Another method d asauring quality is by using member chedks, or validation by
responaents of their words. Member chedks are essential in life story reseach for two
reasons: for kegping the reseach in the words of the participants, and for reducing errors
in the final analysis (Mays & Pope, 200Q Merriam, 1988 Holstein & Gubrium, 1995.
Member chedks were @ndwted with ead respondent subsequent to the formal
interview, in the midst of analysis, transcription, and writing. Cordial dialogue continues
with the participants at thistime.

Other steps were taken to increase trustworthiness of this gudy: inclusion d an
entire constructed narrative for ead participant, the basis for the findings; inclusion d
codes in the Appendix; the dorementioned triangulation, member chedks and seach for
internal consistency among the data; acceptance of participant revisions, and dscusson
of not only findings, bu the processof synthesis that led to those findings. Finaly, the

insider's sance and reseacher bias were onsidered.

The Insider’ s Sance and Researcher Bias

Reseachers make many dedsions during the @murse of a study. Merriam (1988
referred to the reseacher as the primary instrument for data wlledion and analysis. Yet,
being human, the reseacher is falli ble and subjedive, nomatter how rigorously he or she

attempts to maintain a neutral stance. Peshkin (1988 commented that subjedivity is
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inevitable in any study, whether qualitative or quantitative and that researchers should
consciously seek it out during their entire study. Ideally, researchers should inform
readers of their own biases while they seek to control them. Instead of attempting to
downplay prior knowledge and experiences, current expectations are that we openly state
our biases, do everything we can to maintain accuracy and objectivity in our research
methods and increase plausibility of our findings. By being forthcoming about our stance,
we allow the data to speak for themselves. This helps keep our work from becoming
unintentionally "autobiographical.” Though there are some legitimate autobiographical
research methods such as auto-ethnography, they belong in their own studies.

Participants speak for themselves whenever possible in this study. My
interpretations, however, are grounded in the framework | have assembled regarding
education, giftedness, and underachievement, as well as colored by my knowledge of
psychology. This description, derived from qualitative research, and then combined with
established frameworks derived from the literature helps prevent us from reaching
conclusions that could be seen as "trivial,” by some. Borman, LeCompte, and Goetz
(1986) suggest that the recursive nature of qualitative research allows us to build new
theory, which can then be integrated into existing research literature in order to generate
explanations for what has been found (p. 49).

Though this may seem paradoxical in light of earlier statements regarding
tolerance for ambiguity and openness to the data, the synthesis of new theory cannot
occur within avacuum. There must be afamiliarity with prior research before recognition
of novel findings can occur. This awareness trandates into the internal realm of the

researcher as well. Because there can be no perfect objectivity in any human researcher,
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Pek & Sedker (1999 suggest reseachers cdculatedly and deliberately adopt the
insider’'s dance in ader to streamline the reseach process and alow for better
understanding of responcents points of view. By condicting research in my community,
with people who share my socia class, values, and aher attributes, and as someone with
an achievement history similar to theirs | deliberately adopted an insider’s dance rather
than amargina position. Entering into reseach relationships as an insider allowed me to
streamline the process of getting to knawv the participants, thus building rappat more
rapidly. By adknowledging these commondliti es, | think abou them, and raise my own
awareness of their existence and Mgilance regarding the maintenance of objedive
empathy and take caeto na overidentify with the participants.

Duhl (1999 said, “...It is nat giving out seaets of one’s private life but sharing
common experiences that permits identificaion with the other. These wme through
telling stories’ (p.542. Becaise | share some experiences of former underachievement as
well as other aspeds of my existence, such as returning to schod at a later age, having a
child who strugges with gifted/underachievement issues, and working in the aitomotive
business for many yeas, with those of my study participants, | assumed a reflexive
posture even as | encouraged them to doso. In narrative inquiry, the reseacher is a part
of the processmuch more than she or heis an oljedive bystander.

Though there were dea advantages to adopting an insider stance, there could also
have been drawbadks. When you work in your own community, there is a danger that
people may associate some negative aspeds of their stories with you. If something goes
awry in the course of the study, hard fedings between reseacher and participant may

result. Finally, there is the very red danger of reseacher over-identification with the
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reseach participants, or getting too close to the participants and their stories. Because of
my history and insider stance, | was extra-vigilant abou objedivity, bu also employed
my experiences and prior knowledge in listening for the ring of truth when participants

described their experiences of underachievement and subsequent achievement.

3.4 Participants
Recruitment

Through various community involvements, | have establi shed a wide-ranging
network of friends and acguaintances with which | share regular corresponcence. It isthis
network | employed, using avariation d what LeComte and Preisde (1993 cdl
“networking sampling,” and Patton (2002, p.19%refersto as “snowball sampling,” to
requit participants.

With studies dating badk as far as the 1930s, these methods were originally
designed to locae and study individuals in conceded popuations, and who shared
common bkehaviors or charaderistics, espedally those mnsidered to be socialy
stigmatizing. For example, people who were drug abusers, hameless o sexualy
promiscuous might be difficult to locae in the numbers required for studies, or unlikely
to vduntarily come forward. Because there is an element of trust inherent in this method,
i.e., you are dways working with someone who knavs smeone who knaws you; it can
help reseachers accessparticipants who might otherwise be unavail able. The purest form
of network sampling, or snowball sampling, invalves identifying one person who fits the
requirements of the study, then having them identify someone dse who pssesss the

desired charaderistics, repededly until the desired sample size is attained. Simple and
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elegant, the reseacher contads her network, which then spreads the news through their
contads, resulting in an ever-increasing colledion d potential participants from which to
choose.

With such an extensive pod of successul people aoundme, it seaned logicd
that some of them had underachieved for part of their lives. Indeed, as | have discussed
my reseach interests throughou the community, several have exclamed with a self-
effaang chuckle, “ Oh, yeah, I'd be agood ore for your study.”

| did na randamly chocse people | encourtered in daily life & participants, bu
instead chose to engage in puposeful sampling by networking for study participants
(Patton, 20032. | also dedded nda to interview people | aready knew, feding that prior
relationships might inhibit participants spe&ing fredy, o otherwise aede
awkwardness In redity, | have found that relationships have been bult during these
studies; two individuals from the pil ot study have been friends sncethat time threeyeas
ago, and three of this dudy’s participants have evinced interest in maintaining
communicaions.

My first step in participation reauitment was to crede email notices with the
subjed line, “exciting oppatunity to perticipate in educaional reseach.” There were two
of them, ead a littl e different from the other. While one was very straightforward, the
seond was a little whimsicd, taking a dlightly humorous dant on the former
underachievement, and mentioning the kinds of comments underachievers might have
seen onthelir report cards (Appendix A). | sent this email to everyone in my addressbook
who lived in the immediate metropditan areg describing the participants | sought, and

asking that those who fit the profile and wished to participate contact me. | aso added a
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line requesting that if they did na fit the profile, they forward my email onto ahersin
their network of friends and colleagues. | sent the initial notice the week before
Christmas. | recaved just threeresporses immediately, afad | attributed to ndices being
lost in the dhaos of the haliday season. | was disappanted in this low resporse rate, as a
similar natice used for finding potentia participants for my pil ot projed, sent to abou 25
people, netted me &ou twelve responses from potentia participants within twelve hous.
| sent a second round d natices the week after the wnclusion d the haliday
season, this time to employees of two arganizations to which | belong: the community
coll ege system and the locd schod district faaulty and staff. This diredly located another
four possble participants immediately, and then a few more via the rouncibou network
route where someone who krew someone who fit the profiled had them contad me.
Some responcents lf-nominated, while others were contaded by a family
member or friend, who asked them to contad me. Sometimes | receved ndice of these
one-time underachievers from a parent or spouse, who would then cdl them and tell them
abou the study, saying, “Honey, you shoud talk to this person.” Interestingly, though the
reseach shows that males underachieve relative to females at a rate of threeor four to
one, | recaved more resporses diredly from women. When | pondered the possble
reassons for this, | thought of two: that men were ather less willing or interested in
disclosing this type of information, a they were more likely to simply delete the email
when they saw the subjed line. When | asked two male participants, bah of whom were
nominated by their wives, abou this, they stated they would most likely have deleted the

email without even opening it.
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Gender notwithstanding, results were the same in all of these caes. the original
email branched ou into my network, snowballing as it gathered momentum into the
community until 1 found my participants. Though this technique was relatively easy to
use, | found it required me to keg sending emails until | found enowgh pdentia
participants, and to immediately impaose order on al the dedronic correspondence | was

sending and receving.

Sample Selection and Sze

It was impossgble to determine in advance how many potential participants |
might garner through networking for participants. For the purpose of this gudy, | sought
depth over breadth so eleded to reauit four participants who clealy met my parameters
for participation. Each participant’s dory has beaome an individual case study, as well as
a part of the aosscase analysis, lending greder reliability and, perhaps, generali zability
to the findings (Merriam, 1988, becaise patterns that emerge through the study of
individual life stories or case studies can help strengthen the internal validity of research.

Purposive sampling was used to choose four prospedive participants,
representative of intensity samples (Patton, 2002 of chronic underachievers (those who
underachieved over a multi-yea period), since they were my primary area of interest
(Marshall & Rosgman, 1999. Intensity samples are those that are neither extreme cases
of the phenomenon keing studied, na margina ones, bu are, insteal, intense exemplars
from which we can lean. Because the literature has shown dfferencesin the experiences

of underachievement between males and females, bath sexes were equall y represented.
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| emailed approximately 1,000 people and received about 25 responses. Of those
25, severa responded initialy, but then did not follow up on the next round of email.
Once | received email responses to my queries, we corresponded, also via email,
negotiating arrangements for a telephone call during which we could briefly discuss the
study. If the individual was interested in participating, | made the follow up phone call,
explaining that | was conducting a study of individuals who had been underachievers
earlier in life, but who were now successful adults. | explained that participation would
entail a few emails and telephone calls, the completion of a life-story questionnaire, a
lengthy recorded interview (approximately 2-3 hours), and a follow-up examination of
the transcribed data

As individuals responded, | chose the first four who met the criteria of being
gifted, were formerly underachieving, and who now felt successful. These occurred in the
order of mae, femae, female and mae. At the point of identifying these four
individuals, | stopped going through the qualifying scripts for potential participants.

For the four participants, | asked several screening gquestions (Appendix B), thus
establishing whether there was a good fit between potential participant and the study. The
questions in this script specificaly addressed severa criteria, including whether the
individual had ever been considered gifted, and how, as well as whether they considered
themselves successful adults, and why.

Only adults past traditional college age were included as potential candidates.
Because of the nature of this study, it seemed logical that if people were underachievers
as children or youth they required some time to reverse their underachievement, as well

as time to develop expertise in their area of success. Since it generally requires at least
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ten years to become expert in afield, this meant that my study participants had to be at
least approximately 30 years old. Since educationa programming designed specifically
for gifted students is a relatively recent phenomenon, | chose a ceiling age of 60 years.
Historical indicators of giftedness mentioned earlier: grade acceleration, early admission,
dual enrollment in college, and special classes, were included as well.

Since giftedness is a difficult to define and often controversia topic, for the
purpose of this study a participant was considered gifted if at least three of the following
criteria were met: formal identification of high-ability as measured by standardized
mental ability and/or achievement tests, individual psychological/educational
examination, self-identification (based upon an awareness of differences in ability to
understand people, ideas or content knowledge with greater ease than peers), high grades,
inclusion in special educational programming for gifted students, grade acceleration,
early-admission into school, early college enrollment/dual enrollment in college and high
school, demonstrated creative ability, awards for exceptional creativity or academic
performance, and/or inclusion in accelerated classes.

In addition to identifying the potential participant as gifted, | aso had to ascertain
whether he or she considered himself or herself to be a successful adult. Success is a
personally defined construct. For the purpose of this study, | examined the criterion of
success by asking potentia participants three questions: are you personally capable and
fulfilled? Have you attained competence in your chosen discipline? Do you feel self-
fulfilled? Yes, answers to these questions, combined with appropriate responses to the

previous gquestions allowed us to proceed to the next level.
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At that point, candidates were invited to participate in the study, with the
explanation that participation was purely voluntary and no compensation would be no
provided. Further, | explained that | was looking for two mae and two female
responcents who clealy fit my criteria This was determined by my realing their
questionraires prior to interviewing them. None of the dozen o so individuals who
returned questionraires was disqualified from the study; ead had appropriately self-
identified.

An agreement to participate led me to gather additional contad information, then
send the life story questionraire and consent form to them via email. This was either
typed into and sent back to me, or mailed as a hard copy on which they could write
answers, and then mail badk to me. | offered asuurances that all resporses would remain
confidential, then asked eat pdential participant to be horest and thorough in his or her
answers. Participants were dso asked to identify a pseudorym by which to be known in
the study data. In the past | have foundthat offering study participants the oppatunity to
chocse their own name ealy in the reseach process ®ems to warm them up more
quickly; they think it is fun. One highly introspedive participant, when asked to chocse a
pseudorym for this gudy could na simply pick one, but had to ponar the possbiliti es
then choose one with symbadlic meaning. It took a wude of months, bu he eventualy
dedded, “For a name Casey Ryan. Casey struck out at bat but the town still | oved him.
Ryan adhieved greanessthrough hard work. The cmbination d the two seams the most
fitting.”

After | receved four appropriate cwmpleted life-story questionraires, | emailed

the other responcents and thanked them, explaining that | had seleded my participant
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pod for this dudy. Because thisisreseach | am interested in pusuing beyondthis gudy,
| asked the other eight or ten people for permisgon to retain their contad information for
paossble future use. Each person gave permisson and will be mntaded at a future date

for aninterview.

3.5 Data Collection

| read the questionreires as | receved them, telephoring ead participant to
negotiate arangements for a faceto-facein-depth interview. | condwcted the interviews
during a two-week period, in neutral locaions, puldic places that were relatively quiet
and private. Merrifield, Kingman, Hemphill, & deMarrais suggest this telli ng best occurs
in the participant’s natural environment, with as littl e disruption as possble (1997, p.12,
so we met in locd restaurants in which the individuals felt comfortable. We déeli berately
did na med in anyone's home, as | did na wish there to be awy discomfort related to
either going to a stranger’s home (mine), or having a stranger come into theirs. Finaly,
since |l knew from my pil ot projed that these individuals had most likely not shared their
unabridged stories with anyone, including their significant others, | did na wish to pu
participants in a paosition where what they said could be overhead by someone they
knew.

Armed with a tape-recorder and a cmpleted questionreire, | came to eat semi-
structured interview prepared with the same list of potential questions (Appendix D)
rather than a set script. Ideas regarding the flow of ead interview sprang from the
particular story ead participant reveded in the life-story questionnaire. The initia

interview questions emanated from the information provided on the questionreire by
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eadt participant. During the aurse of the interview, the answers to the origina questions
guided the diredion | took with new questions, and so forth, urtil | reated some
understanding of the phenomenon the participant was describing, in this case,
underachievement. | took ndes as the flow of the interview all owed.

Childhood undrachievement was documented when my participants remurted
their life-stories, with the questionraires providing additional, and somewhat diff erent
documentation. Though | requested archival data such as report cards, schod reaords,
persona journals, and etc., they have nat been included due to uravail ability. Only one of
the participants is from this area and his records have been lost, acording to the locd
Independent Schod District’s central office Ancther is from a district in nath Texas,
and hes no ideawhere to find any records, has nore of his own, and hHs parents are both
deceaed. A third moved frequently and hes not been able to gather any substantia
records, and her parents are deceaed, as well. The fourth is from a small schod district

in the Midwest, and was told the records have been destroyed.

3.6 Data Analysis
After colleding the first of the four tape-recrded, in-depth, life-story interviews,
analysis of the data began. Pope, Ziebland & Mays, (2000 consider beginning data
analysis immediately good padice as it informs subsequent interviews and helps further
refine questions. Innate researcher-curiosity also compelled me to examine the data
frequently in order to visuali ze the emerging shape of that data. According to Glesne and
Peshkin (1992, data analysis in qualitative research is a matter of organizing everything

the reseacher has head, seen, and real, so she or he can begin to make some sense of
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what was leaned. Wolcott (1994, p.12 said, “anaysis addresss the identification d
esential feaures and the systematic description d interrelationships (of the observations
made by the researcher and/or reported to the reseacher by others) among them; in short,
how things work.” Marshall and Rosgnan (1995 defined the processof data analysis as
the bringing of order, meaning, and structure to all of the wlleded deta. Their contention
was that qualitative data analysis “is a seach for general statements abou relationships
among categories of data” (p.1117).

Data analysis began with the development of a database in a text-processng
program, EZ-Text!, for eah study participant. Verbatim transcription o the taped
interviews, as they were @nducted, was performed in preparation for further analysis.
This asssted in developing rapid famili arity with the information. Transcribing within 24
hous of ead interview made it easier to remember most detail s, though there were times
when information was head onthe tapes but had na been ndiced duing the wurse of
theinterview. All transcriptions, field naes and qlestionraeire data were not only entered
into the programs, bu also additionally organized as hard copies into a large reseach
notebook dvided into individual cases. A handwritten reseach journal was kept for
jotting down ideas about process new diredions, and qestions.

Data were dso entered into the ANSWR? qualitative data analysis program for
later use. Although data were entered into these programs, initial coding of al data was
performed by paper and pencil methods, and then set aside for approximately one morth.

After a month, deta were again coded from scratch, this time with the software, using

'Freawvare for managing questionnaire and test data, available from the Centers for Disease Control, www. cdc. gov.

2 Created to manage the massive AIDS/HIV databases generated by Centers for Disease Control, ANSWR is free, designed for web accessibility, simultaneous use
by multiple coders, and to manipulate data in numerous ways. Not particularly intuitive, ANSWR was worth the effort to learn because of the reports and graphics

it generated from coded text.
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both the original codes and adding new ones as needed. Individual and cross case reports
were generated by ANSWR (see samplesin Appendices E, G, and J).

Though some might think this dual analysis redundant, it seemed a necessary step
in the data analysis due to the absence of a second set of eyes to reason-check my
findings. Isolated from my academic community, and having concerns about coding
reliability, examining the data on two separate occasions allowed me a fresh perspective
on the data. Thus, in this way, | acted as my own inter-coder, and was as careful and
honest as possible with the data analysis.

| elected to adopt an inductive approach to data analysis, rather than a deductive
one (Strauss & Corbin, 1998). In this method, which includes a fairly structured set of
rules for data analysis, theory develops from the data during a process of creative
synthesis, rather than being fitted to any pre-existing conceptual framework. Three types
of coding were applied in this study: open coding, axial coding, and selective coding
(Strauss & Corbin, 1998) allowing responses to be compared across cases and produce
identical computer reports.

Themes, categories, hypotheses and concepts were flexibly developed through
theoretical sampling by the constant comparative method (Strauss, 1987). In the
constant comparative method, analysis was performed in four stages including, "(1)
comparing incidents applicable to each category, (2) integrating categories and their
properties, (3) delimiting the theory, and (4) writing the theory" (Glaser & Strauss, p.
105). This was particularly useful in the analysis of case study data, where the cases were
analyzed both individually and separately, and both differences and similarities had to be

examined. Developing data through the process of open coding required me to keep an
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open mind abou what the findings communicated. Coding was performed with the god
of attaining emic understanding, or understanding based upon prticipants own views
and refledions. This conceptualizing occurred onmultiple levels. Simple mncrete mdes
were sometimes derived from participants word seledion. In vivo codes, or the exad
phrases participants employed to describe a particular phenomenon eg.,
underachievement as “nat playing the game ” were dso used. Contextual codes, or how
what was being said fit with the surroundng words and ideas were the third type. The last
type, abstrad codes, was based uponthe concept being described, e.g., “acceptance”

This conceptualizing was dore in a microanalytic fashion, considering nat only
eat word, phrase, sentence etc., bu also the semantic posshiliti es of the words the
participants chaose to use a well as the manner in which the topics they chose to discuss
fit together. For example, consider the wncept of SELF CONFIDENCE. Though there
were some explicit mentions of self-confidence, this concept arose from phrases like, “ |
dorit have to prove to you hav much | know,” and the mntemptuous, “the homework
system is designed for the people who reed the dhegp easy grades,” “ my thinking led to
choices and determinations,” or, “ | dorit have to do what you tell me to becaise |

already know al that, and | dorit resped you anyway.”

Naming the Data

The next step in my data analysis invoved groupng codes together and
examining their interrelationships, in much the same way | examine pieces of a jigsaw
puzzle to see how the alges might fit together. Some cdegories, like that of integrity,

came together fairly easily. Integrity was a mbination o SELF-CONFIDENCE,
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refusing to work for people “I don't resped,” (RESPECT-) a refusal to, “grovel for
attention,” or “stoopng” to ask for help, and a dislike for people who would na accept
personal resporsibility. Integrity was also meant not accgpting MEDIOCRITY from either
oneself or others, including teaters (TEACHERS) or parents (MOM-, DAD-). This
stage of data analysis was first approadied by making webs of participants’ words and
phrases, and then foll owed by creaing then manipulating colored index cards in multiple
ways until patterns emerged. | found this to be a process both logicd and intuitive,
logicd in that it involved simple cdegorization d data, bu intuitive in that | had to be
deeply engaged in the data in oder to alow the synthesis of the less obvious
relationships between the datato occur.

This was the paint in the data analysis where | first squelched thoughts of how
what | was finding fit with what | already knew of underachievement and its causes.
Being aware that forming conclusions at this ealy stage wmuld passbly leal to premature
closure of the analysis, and/or shallow analysis of the data, | chose to pu those ideas out
of my heal and proceel as though | had no knavledge of literature onthe topic.

Axial coding, or the process of relating caegories to ore aacther within a
“condtional structure” (Strauss & Corbin, 1998, p. 12) was the next stage of data
analysis. Through close scrutiny of, and immersionin the data it was possble to dscover
conredions or relationships between the various codes assgned in open coding, and
relate them to condtions, a process requiring both inductive and deductive thinking.
Axial coding was where the whys and haws of the study becane gparent, moving the
data beyond the more mncrete who, what, and where. For this process | creaed a matrix

(see Appendix I) into which | placed similar data. | looked at not only the cmncepts and
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phenomena, bu at adossthe caes, as well, for condtions that could be ading on those
concepts and phenomena.

Examine, for example, the ideaof underachievement. Underachievement, was, of
course, foundin all four individuals narratives, bu the degree of severity had to be
discerned. Next came an examination d underachievement within the ntext of the
educaional establishment, as well as the home/family situation and what was occurring
there. Only then could | seerelationships between the home environmental fadors and
the phenomenon undy study.

It was at this point that the data required extensive manipulation. Thowgh | had
real al the narratives, transcribed the tapes, and coded everything, the data had na yet
given up their degoest seaets. It took days of rearanging notecads, jotting notes and
making gant webs on chart paper before | recognized nowe relationships between the
data. Once the relationships were noted, howvever, there cane moments of reaognition,
the sudden intuitive legps when all suddenly becane dea, seeming so obwuous |
wondered why | had na previously seen the mnredions.

One example of these relationships between data and condtions involved the
code INTEGRITY. | had aready established that these very bright children dsplayed
intelledual self-confidence In schod they were often asked to perform tasks they
considered to be beneah them, or were aked to work for teaders they found
undeserving of resped. But, their stories told of families of bright people who valued
intelligence and rewarded smart thinking with affedion and attention. Thus, while
performing low-level, urrewarding, rote/repetitious work might have been a violation o

their internal standards of INTEGRITY, it aso got them good grades and paitive
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attention. Not doing the work eaned orly approbation. In many cases, students knew
they were going to invoke severe wnsequences for violating parent and teader
expedations, yet doing the work violated their personal integrity. What a doice let
others down o let yourself down. Nether aggressve nor insouciant abou
underachievement, students appea to have simply continued with the behaviors, and
resigned themselves to the resultant negative consequences.

Data were examined to the point of saturation, @, “The point in caegory
development at which no rew properties, dmensions, or relationships emerge during
anaysis,” (Strauss & Corbin, 1998, p. 148 In this gudy, the saturation pant was
reated the seoond time | worked through the data, on the computer. Seledive ading,
the third type previously mentioned, led to the caeful examination d all data, including
caegories, themes, and relationships between them.

This was the highly abstrad placewhere an integration d the major categories
occurred and theory was built, leading to an understanding of this phenomenon keing
studied and the people dfeded by it. The sedledion d my central caegory was a
synthesis of all that preceaded it with my interpretation o that data. There was a most
intuitive dement to it, sparked by immersion in the data and fueled by yeas of studying
the phenomena of underachievement and giftedness Because | had effedively kept an
open mind regarding the data, | was gunred at the identity of the central caegory as it
had neither been previously reaognized na expeded in this gudy. Yet, it had a rightness
that allowed me to walk away from the study with conclusions that seamed bah logicd
andfitting, and the desire to further pursue cetain elements of the study.

To clarify, | will return to the example of integrity, and an urwilli ngnessto pay
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the schod game, rgjedion d substandard performance on anyone's part and adherenceto
personal high standards. As | worked the data | redized that thase were dl charaderistic
of intelledua overexcitahiliti es in gifted individuals. After reagnizing that, | began to
see other overexcitabiliti es in the data. Soon, suicidal tendencies were reveded and
substance duse emerged in all four stories. The cde HITBOTTOM was present in eat
narrative & well. But it was nat urtil after all datawere cded, and hed been extensively
rearanged, and after reading the redization that ead participant described the
conscious dedsion to change sometime dter hitting bottom that the central caegory
emerged.

In geology, muck is the useless material removed in the processof getting at the
desired minerals; in data mining, we muck abou in the datain order to extrad the gems
from mounds of useless material. But only after we have thoroughly examined all data
from every concavable angle and in every possble combination can we discern the
diff erences between the two. Such was the cae in this gudy. Only after repededly sifting
and groupng the data did | susped what | had: that gifted individuas who
underachieved in schod but later became succesdul in life had gotten that way only after
they had hit bottom and subsequently chosen to change their behaviors and minds to
bemme successul.

Gifted individuals who lived in families where schod skills such as «if-
regulation and study skill s were not taught or reinforced rejeded mainstream educational
values, and unarachieved. Yeas of underachievement, painful social experiences, and
others' lowered expedations creded an extended period d persona disintegration,

known to contribute to substance @use and suicide dtempts. After suffering yeas of
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painful episodes, ead participant finaly took the one path that led to his or her eventua
salvation: making a dhoiceto dowhatever it took to change.

Were these gems lying on the surface of the data waiting to be gathered and
joined with the other valuables? No, they were buried deeply in hundeds of pages of
data, and olfuscaed beneah more obvious explanations.

Cross-Case Analysis

Four study participants, four different stories colleded, four separate analyses
performed. Eadh case was treaed as a single cae, and then studied as part of a group.
Similarities and dfferences were examined, and emergent themes moved from the
particulars of the individual to the generaliti es of the group and badk again (Kiesinger,
1998. According to Merriam, by studying several cases there is an increase in, “the
patential to generalize beyond the particular case (1988, p.154” Similarly, Miles and
Huberman (1984, p.15) believe reseachers can establish a, “wider range of generality,”
of the findings, and make a stronger case for the drcumstances under which those
findings might occur. Even with those daims, however, cae had to be taken na to
asume that these four individuals were representative of the entire popuation d gifted
individuals who undracdiieve. “The true value of these qualitative profiles is as case
studies” (Merrifield, Bingham, Hemphill & deMarrais, 1997, p.1% with theory arising
from the experiences and perceptions of the individuals, and then carefully colleded,
anayzed and compared with ead aher. Patterns that emerge during the study of
individual life stories or case studies only increase the internal validity of our reseach.

And, though the bounds of this gudy include only the four stated cases, materia colleded
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in apilot study two yeas ago and in questionraires not yet formally analyzed suppat the

findings of this gudy.

Confirming the Data Using the OEQ 11

Because this type of reseach demands flexibility in design, with findings driving
process anather element was added to the study after data analysis began, for the purpose
of verifying findings. The Overexcitability Questionraire-Two (OEQII, Fak, Lind,
Mill er, Piechowski & Silverman, 1999 was administered to the participants. The OEQII
isa50 question, oljedive form with items derived from resporses on the origina open-
ended OEQs (sample in Appendix F). It was creded to provide reseachers with an
easily administered and scored instrument and eliminate the neal for elaborate scoring
systems and hghly trained coders. The original 124 question OEQIl was tested with
approximately 1,000subjeds aged 1076, abou 225 d whom were in some type of gifted
or acceerated educaiona program. Principal comporents fador analysis with varimax
rotation was conducted using the SPSSprogram, yielding afinal stable fador structure of
five fadors with ten items ead. Cronbadh's apha was used to investigate internal
reliability, or consistency among the ten items in ead o the five aes. All apha
coefficients were foundto be highly reliable (alphas above .80 with 1.0indicaing perfed
internal consistency). Quartil e scores, means and standard deviations were computed, and
are provided in the manual.

Although this OEQII has high reliability and content validity, it has nat yet been
administered o interpreted enough to provide firm conclusions abou which scores

indicate overexcitability and which do na. Neither do we know the percentage of

74



overexcitability in any given popuation, so canna reasonably say that a 50" percentile
score indicates overexcitability and a 25" does not. Further reseach, and ore of my
purposes for using this instrument, demands OEQIl scores be compared with ather
measures of OE, such as qualitative data. This dua methoddogy will begin to establish
relationships between charaderistics of overexcitable individuals and scores on the

OEQII.

Constructed Narratives

Eadh recorded interview took from 1 to 3 hous to complete. Following the
interviews, verbatim transcriptions were performed. The next step involved the
transformation d transcripts into narratives, stories by which ead individua locaed
themselves, their giftedness underachievement and subsequent successes in their worlds.
Reseacher choices were not made regarding what to preserve and what to dscad;
everything was retained. Choices were only made @ou the organization of the
narratives; in what order shoud the raw interview material that initially had a strean-of-
consciousnessquality be finally presented?

There ae many types and levels of meaning in narratives. The words a person
chooses to speak have meanings, the place where we begin and end ou stories has
meanings, pauses and small vocdizations have meanings. The things we cocse not to
say have meanings. The dallenge, then, was to find a way to maintain the integrity of
ead person’'s dory, while aeding a narrative flow. This task was acaomplished by using
eath participant’s words, exactly as spoken, bu moving chunks of the transcriptions

aroundso as to creae astory that read well. Because meaning resides in bah words and
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experiences, some chunks were grouped together by words, others by meaning. The flow
of the narrativesisloosely chrondogicd, from ealiest remembrances to the present.

When people answer open-ended questions, they do nd usualy do so in alinea
fashion, though the degree of diredness varies from person to person. Instead, we tell
small stories to ill ustrate points in the greder narrative; we digress circling the issue,
repeding various points throughou the eitirety of a nwersation a interview.
Sometimes we just stop, and then resume, withou ever having answered the question.
Left as raw transcripts these narratives are difficult to follow, the structure of the
narrative often interfering with ou ability to dscern meaning. By constructing these
narratives into stories, ead has a beginning, midde and end. Each contains a problem or
problems, some explicitly stated, some only implicitly. Each narrative has its own cast of
charaders, concurrent plots and a happy ending of sorts.

The @nstruction d ead rarrative took at least as long as the initia interview
had, though some took much longer. This construction was carefully performed so as to
respedfully preserve the intent of eat spedker. Creding story flow withou the insertion
of transition sentences was challenging. The choice was aso made to eliminate fill ers
such as um, ah, you know and like except where needed for emphasis. Long pauses,
laughs, or any other notable instances were bradeted within the text. Words or phrases
emphasized by the individual were placel in bdd print. A series of dats...was used to
indicate small conversational pauses, bre&s, in the mnversation. Interviewer questions

were not included in the text. (seeAppendix D for questions asked of ead individual).
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Keguing Narrativesin Their Owners’ Hands

Because thisis life story reseach, there was another step in my reseach process
presenting the wlleded data to study participants and having them chedk for acaracy
(Nye, 1997 Hones, 1999, otherwise known as member chedking. Participants own these,
their stories, thus have the right to edit their own words and be sure | have them corred.
Member chedking was originaly to have taken placein a follow-up interview, bu for
bath participant and reseacher convenience, was instead dore by email. Once | had
transcribed the taped interviews and written a biographicd piecederived from the initial
telephore cdls and life-story questionraire, | emailed this document to ead participant,
asking him or her to ched for veradty and acarracy, and inviting them to change what
they felt needed to change. Two participants chose not to edit, ore mentioned her
perceptions regarding how she “sounced” in the narrative, while the fourth had several
changes, stating that some data must have been wrong, and asking that persond
identifiers for family members be dianged. Though this was a potentialy risky
undertaking, ore where participants could chocse to heavily edit work already carefully
dore, it was a step crucia to the processof narrative anaysis. Why?

Data mlleded and subsequent writi ngs were not only based uponthe participants
stories, they were the participants’ stories. When interviews were transcribed, they were
transcribed verbatim, with the exception d reseacher questions, when passble, and the
usua ums, ahs, and you knows deleted to improve narrative flow. Participants completed
their questionraires, told their stories, made their own interpretations of what was
occurring, and why, then had the oppatunity to examine their interview transcriptions

and what | wrote by means of member cheds. Member cheds were cmpleted duing
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the finalization d my construction d the narratives, and the last changes were receved
after | had finished all the narrative construction. Though momentarily exasperated, | did
the right thing, and rever even opened the amail before asauring the participant that |
would hona any changes she wished to make. The story was her story. Though | was the
one asking questions and searching for narrative spaces in the stories, | was merely the
soundng board, the condut through which their stories and their interpretations of thase
stories traveled, sometimes for the first time. Knowing “What to leave in and what to
leave out: choasing to be sensitive to individuals who alowed me to enter into their
stories and lives’ (deMarrais, 1998, p.15) was one of my gredest challenges in the
writing up d this dudy, so | handled it by returning the power to edit to the rightful

owners.

3.7 Importance and Implications of the Sudy

A thorough review of the literature has reveded that just one study to date,
pubished this yea, has ught personal stories from successul adults who were formerly
underachievers (Peterson, 200). Given students increasing propensity toward
underachievement in this couriry and ahers, it behoowes us to address the problem in
new ways, rather than continuing to study underachievement as it has been studied for
over fifty yeas. We have afirm grasp onall the reasons for underachieving behaviors;
we have readted the saturation pant as regards rationale for underachievement, yet we
have neither eliminated it nor made even reasonable progresstoward that end.

As a parent, educaor, and poblem solver who hes pradiced her craft in the

educaional community with students from preschod through college ae, | can
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knowledgably state that despite repeded efforts, few of us have found leys that
consistently unlock achievement motivation in students. Will our increased focus on
competition, and concomitant high performance on state and federaly mandated tests
encourage students to perform to their measured, expeded abiliti es, or, might it possbly
have just the oppasite éfed?

Einstein said, “Insanity is doing the same thing over and ower again and expeding
different results.” Will we continue & we have, with so many students’ futures at stake,
or will we alopt aretrospedive stance and attempt to lean from past mistakes? Working
badkward is an accetable problem-solving method we tead it to even the yourngest
children. Perhaps we ought to apply our teadings to ouselves, and work badkwards
through those who have drealy solved the problem. Studying their stories, listening to
their retrospedives, delivered today in their more powerful adult voices affords us the
oppatunity to lean from their firsthand experiences of underadchievement, why it occurs
and what changesit. A personal communication (1999 with N. Colangelo, a praditi oner
and reseacher in the field of gifted education, suggested that this fudy could prove
useful to teaders, families, and students who are aurrently deding with painful and
persistent underachieving behaviors in a way | had nd previously considered. By
offering an oppatunity to see ad hea that current underachievement may not
necessrily mean eternal underachievement, that people can and dochange over time, we
offer hope. That is the power of personal narrative: when we caefully examine others
lived experiences we more dealy seewhere we fit into ou world, aswell as how we can

purposefull y ater our places here.

79



3.8 Chapter Summary

Chapter Three explained the background of the narrative methods used to conduct
this study. Purposive sampling was discussed and information provided regarding sample
size and selection. Methods for collection of datafrom formerly underachieving gifted
individuals were delineated. Aggregated dataincluded personal characteristics, school
experiences, family information and self-perceptions about al of the above.
Trustworthiness and reliability were addressed, as were implications and importance of
the study. Chapter Four introduces the participants in the study, Dawn, Karin, Casey and
Guido, through their own (constructed) narratives. The appendix contains pertinent

documents, including sample instruments and sel ected transcripts.
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CHAPTER 4
Med the Participants

4.1 Four Constructed Narr atives

Mama I’ m strange... the thoughs and the wants are the locks
onthe back of my brain... I’ mdescending pretending I’ m blending
I’m going insane andtheywant me to change...Mama I’ m strange

if | could tranquili ze...I might just vaparize... they ouldn't supervise...
they muldn't criticize... | havenoevidence... | havenoreveence
it makes no dfference... | havenoinnoccence

Lyrics: “mama I’ mstrange” , Melissa Etheridge
Breakdown, 1999

This chapter presents the study’s participants. There were four: Dawn, Karin,
Casey and Guido. Each o them voluntarily eleded to participate in this gudy for his or
her own reasons. Each shared his or her story by means of alife-story questionraire and
an in-depth, semi-structured interview.

Enjoy these stories; they are fredy given and meant for sharing. As you real, do
what all good readers do: note the repetitions, listen to the unsaid, fill i n the gaps, make
your own meanings, ponder word choices, predict outcomes, wonder why. And, ore last
thing: put yourself in the charaders places. Invoke your own sense of empathy as you
real these narratives. After al, as human beings, are we nat al more dike than dfferent?

Bre&king out of silence means more than being empowered to spe& or

to write, it also means controlli ng the form as well asthe @ntent of one’s

own communication, the power to develop and to share one’s own urique voice
Houston & Kramarae, 1991
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Introducing: Dawn

That one’'s pedal.

AGE? 50

Gender? Female

Marital Status? Divorced- married twice
Occupdion? Sudent in college honas program
Educationd Levd? Approximately two-year degree

Mother' seducation?Bachelor’ sdegree

Father' seducation? Bachelor' sdegree
Sblings? One male, ore female.
Sbling cccupations? Educator, schod principal.
Parents Occupaions? Mom, educator. Dad, adrertising.
Current family income? <$50,000.
Childhoodfamily income?  $50,000$100,000.

Giftedness? Early admisgon, schod & college, 1Q=144,GT programs.

Though we generaly think of researchers choosing their participants, in the case
of the woman known here as Dawn, it was more vice vesa. She had received an
unsolicited recruitment email on the network at the community college she attended.
Though interested, before agreeing to participate she requested independent verification

of the existence of this study and its aims.
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Once her questions had been answered, we aranged to med the following
Saturday afternoon for a late lunch. Fair-compleded, with graying brown hair and d
medium stature, Dawn turned ou to be aperson d medium age, as well: 50 yeas old.
For our meding this chilly day she was casually dressed in a blue knit pullover and
sladks. Lively, intelli gent eyes sore behind large glasses.

We exchanged gredings, then took a table in the crner and set abou getting to
know one anaother. Rappart was easily establi shed, and the interview commenced.

Earliest memory of schod? | dorit know how useful it isto you...abou the time
of West Side Story... everyone had seen it and we were playing it in the schodyard,
being rival gangs. And, there were these big painted wooden baxes in the schodyard in
primary colors, and kids were in them pretending like they were forts, and dfferent kids
were playing in them; whatever. So, this one littl e girl, oh...kds were in the boxes, that
was the other guys, and we were throwing rocks, at the kids in the boxes to get them to
come out, and | didn't want to be in the boxes, and this ore littl e girl popped ou of her
littl e box, stood upand said [littl e girl taunting voicel you can’t get me. And, and... and
hunkered down, and | stood there with a rock and waited. [voice lowers] And | felt so
clever for standing there waiting, and when she stood upl threw it. It caught her in the
forehead she had sixteen stitches, course, they...they cdled my mother, to come to
schod, and...

Mom didn’'t get mad...mom squatted dowvn and [teary-eyed] and pu her hands on

my shouders and said “Honey why’d you doit?’
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And the idea the effed of my impad on somebody else...that little girl probably
had a scar for therest of her life [voiceraised]. | remember feding proud d thinking that
| was waiting and being patient, and what a horrible result that was. So that’s the eali est
memory, I’'m sorry to say, of schod. So then we moved to Florida a oupe of yeas after
that, and you ask later onin there [the questionnaire] abou your growing up and [excited]
| had the most amazing grandfather.

The other day, | started thinking abou my grandfather, and | thowght, | dont
know what you saw in me...maybe that’'s just what love is...but | was [teay and choked
up] so privileged. My dad’s father, who, who probably didn't give him enough strokes,
but he surely did love me! Umm, sorry, [small laugh]. | mean, | wish he'd been a better
dad to his own son, bu.... that would have had an effed on me... but, he was a grea
grandfather. Well, | remember the way he would talk to my dad, and it was a different
generation, and he redly loved his grandchildren and he espedally loved me, or that's
what everybody tells me...and | got that feding too. | didn't do anything | know of to
deserve it but | was very grateful for it and it was noticedle to me and he has been a
model to me, bu he redly listens. Even when | was five six yeas old and ..anything |
said...he... paid attention to me. Well, that was just...l... When | was eight | dedded
that | wanted to be adoctor or a...bi- biochemistry was redly my thing, and uh, e went
out and bowght me astethascope, na a kids' stethascope- a stethoscope! When | was a
kid, I wanted to be abiochemist, and | loved to cach bugs and stuff, and ore time |
caught abou a hunded baby frogs [laughing] and pu them into a box with sand and my
mother said, “well you can't dothat.” Anacther time | came home with a mouse and she

made me take it badk. And | started taking Spanish in schod and he got me the Spanish-
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English dctionary, the kind with thumb tabs, and...he would take me to boolstores to
pick out books, and ...

Just the ideathat a grownupwould care... and that’s why, when my sister had
kids, | was like, well, I'm gonra be that kind d agrown-up, you knav, I’'m going to
redly listen to these dhildren. | have an dder cousin who' s my dad’s, my dad’ s yournger
sister’s oldest daughter, who's ayea older than me andwe'd been out of touch for
twenty yeas, and she’s been like asoul-mate to me, and | didn’'t know this could happen,
but it’s been at least twenty yeasum, bu it was 9....

She said, “I remember Grandy saying,”... hmp... “Grandy saying, ‘ that one's
spedal.””

And|I dorit know why, why he'd say that, but | do remember feding that kind o
love from him.

| dedded | didn't want to have dildren. | like them, bu | didn't want to haveto
be the one to haveto tell them, “put the top badk onthe toothpaste.”

My oldest niece is, it's amazing, she is my exeautrix of my estate, and were
very bondked, and we're so much alike, it can’'t just be proximity, she's just like me, and
it’s absolutely genetic, and | think of her just like me, only better. Maybe like my
grandfather did with me. They all tell me [nieces and nephews] | have aprofoundeffed
ontheir lives, bu they have aprofoundeffea onmy lifetoo.

When | was eight, | wrote apaper, ore finger at atime, a half-page typed thing, it
took me dl day to type, onwhy | was an atheist. And | thought | was an atheist because if

you said God was the reason for everything, then that keeps you from trying to find ou
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what could else be areason. And it stood in the way. It stood in the way of us finding
more out abou things. And | wasredly proudand | tookit to my dad.

He said, “Well horey, that’s very well written, bu you lLetter be caeful who you
show that to, ‘ cause somebody will stab youin the bad for saying that.”

| still remain to be onvinced...l see aunity of life...the only way | can get by in
this environment withou expressng the views | hadd, is to say, well, I'm not very
religious. | do have very deep spiritual values, bu | don't think religion and spirituality
are necessrily the same things. | went to Sunday schod, when | was like four and five,
and in my seaondyea of Sunday schod | asked if | could na go anymore, and they said
| didn't have to go. Both my parents, they were Jewish, they went to synagogue, they
went but they didn't make me go. In Florida, | susped we lived in an areathat was
predominantly Christian.

My mom said she had a twenty-yea honeymoon. They were together for thirty-
threeyeas before they divorced. But that last ten, was while | was...was after the move
to Florida, so | was eight...so there | am, it was my kind d.... from the time that | was
conscious basicdly. As oon as we moved from Philadelphia where both parents
familieslived, nav they’ve lost... al the relatives were now gone, so they dorit have any
suppat, dad was nat there for the first two yeas, mom’s miserable, so those yeas | guess
| would as o0n nd remember.

My sister said, my sister has been able to give me some pictures, cause even
though she wasn’t there, she liked to popin...ummm...she said you could’ ve ait the
tensionin that house with aknife.

Shesaid, “I don't know how you survived.”
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You seg she was arealy gore...before it got ugly [long pause]. | usualy had a
knot in my stomacdh, and mom and dad they used to fight but they wouldn't fight
pubdicly. | mean they would close the doar and | could hea them quarreling; it wasn't a
knock down drag out, it was quarreling, and the only word | could recognize was my own
name. Every once in a while I'd hea my name. They'd usually be fighting
over...discipline. Mom was one of those mothers who wanted, who was too chicken to, |
mean she wanted, she would tell dad, she wanted to be friends.

And cd heted that, he'd say, “Well, that’s not fair. I'm not suppased to come
home and mow the yard, take out the garbage and dscipline the kids...I mean what kind
of aworld isthat?’

He didn't want to play the hatchet man. Umm, bu mom made him, sort of, so
mom would...I'd get in troude with dad, bu anyway, I’d hea some of this, and cad
would get mad at mom for putting him in that paosition, and they’d fight abou that. My
mom was relating to the youth crowd, my mom’s more liberal than my dad, this was the
long-haired generation, and that’ s fine with mom, and dad couldn't stand them.

Both of my parents, whether treged or untreaed, were victims of depresson. My
brother’s an acohdic, he wouldn't say he was an acohdic, bu he is. Mom took, mom
took, uh,tranquilizers. | think...know, every parent, every mother in the fifties was on
Valium. Dad was untreaed, and well, my mom, when we were in Florida, dad was dill
working in Philadelphia, so he cmmuted, there was © much money in the family that
my grandfather would send m home. Every weekend dad would come home.

Well, he did that for two yeas, and here’s my mother, down in Florida, my sister

was arealy out of the house, and she had this teenage boy and me and a husband who
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was never around. Mom was red unhappy, mom didn't have friends, so | didn't even
have modeling of what it isto have friendships 9...my brother wasn’'t an example, cause
hedidn't have...so | just didn’'t have, know how, to doit.

And | remember one time asking my mom, “ How do you make friends?’

| mean, it was redly perplexing to me, and she said. “All you have to doisto ask
somebody to doyou afavor.”

And I'm thinking to myself, [voice raises| well, that's  gimmicky, that's ©
hokey [contempt]! I'm not doin’ that! That's manipulativel [heary tsk, tsk] I'm not
gonmatry to make somebody do something to you knaw, to make them fed.... oooh, nd
And| rgeded that and | didn't have anything elseto pu in its place

| never...l never got...I mean | couldn’t make friends and | didn't know how to
make friends and thiswas ... | wish it had been me and that | had been having more fun
instead of studying but | was doing, | was just kind d there...there's alot of dead yeasl|
dorit redly remember, na becaise there's any suspeded physicd abuse, bu just becaise
it was © painful there's nathing my psyche deaded it needed to remember [laugh].

If you drove me up to the front of the schod | wouldn't recognize it. | know it
was in Miami. | don't know any of the teaders; | know the name of the schod and that
isal. It was Miami Palmetto Junior High Schod. | took Latin: that was good. ‘ Cause |
have ac¢udly... I'veretained some of my Latin.

One thing that surprised me when | was a kid was that parents didn't... always...
know ...what the right things to do were...that parents make mistakes. They weren't
always right. That's a really big thing. From yeas of therapy, | wondered what was

wrong with me that they didn’'t love me & much, o the same & they did my brother and
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my sister. | know now it wasn't me...it was what they were going through. It was much
easier [as a dild] for me to look inward and say they must have seen something
wrong...something | couldn't see..then to think they were just wrong. Them being
wrong was a scarier thouwght, because if they're nat right then who's proteding you? And
that’s...pretty...scary. They can't be wrong, becaiseif they'rewrong I’'m dea.

No, ...bu my mom...those were the yeas | don't remember very well, anyway,
whenever | remember bad to those yeas, | was alonein the house.

My therapist says, “ you remember being alone in the house, because you were
alone in the howse.” [laugh]

Ummm, they were not physicdly there, or, they certainly were not emotionally
there, or they were not having interadions... were not having interadions. There lies the
truth, so ... | think | probably just watched TV, I think that | came home, if there were
kids around| could play with them, bu we moved arounda lot. | probably just watched
TV.

| dorit know that she was teading then, | dorit know what she [mom] was
doing, | shoud have gone badk and asked her to tell me everything abou then before she
died...oh, cid wasn’t there. Well, mom, here’s mom all alore... you dorit seethe angry
side of me too much anymore.

Here’'s mom, dumped in Florida, with these two kids, her husband' s coming home
basicdly on weekends, sometimes. She doesn’'t know anybody; al her family and stuff
are dl in Philadelphia, so she's very isolated with these kids. And my brother, he's in
high schod, and | was this littl e twerp, and the only person she could have like an adult

conversation with was my brother. So mom and my brother, they were real boncded, and |
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was kind d this leftover kid. My mom said | was a gift from God. That wasn't family
planning, shejust didn't get pregnant easily...she said she dreamed me before | was born.

Yea.

But | saw what my brother was doing and | knew | didn't want a life like
that...well right...he would be up al night studying...andl... I... He'ssmart, and | dorit
think he needed to be. But | haveredized this last yea--when | had a aisis of confidence
over nat knowing anything-that... | redized that with everything | learn | redize how
much more | dont know. And I think that, my brother’s name is Geoff, | think that hit
Geoff at a very yourg age and he was <aed o the not knowing, which | have alittle
bit... | seein myself now too.

| hope, um, I'm determined to nd follow in his footsteps but um.... HE'S Even
yeasolder...l wish it was as easy as... | wish I'd had more fun, | wish that had been the
trade-off. He was nerdy, you knowv, and he didn't know how to tak to people. |
remember that girlfriends...he was goodlooking and smart. Girlfriends at this time...
and this was like really nat dore, girl... respedable girls, would come over to the house
and they’d be pdlite to the baby sister who was me, and he'd go upto hisroom and close
the doa! [laughing] These poa girls, what did they seein him?

So he didn't have much of a social life ether. Umm, but | was re...| asked my
mom shortly before her deah, why did you switch me from schod to schod, why did |
go to so many different schods?

She said, “Well, because we were dways concerned abou were you getting the

best educaion here, there,” blablabla
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Well, | went to something like, [quietly courting] first grade, seaond grade third
grade, fifth grade, sixth grade, | went to eight schodsin ten yeas!

My brother, who was already weird in high schod, well, I think now, he's
completely mentally disabled... it's a disorder, it’s, it’s narcissstic personality disorder.
He's a reduse. He has his girlfriend, Hs wife...he doesn’'t, he can’t relate, he's never
been able to relate to people, bu it’s espedaly bad nov. He has dore astint in a mental
hospital, and he's just, he's paid a tremendous price for what mom and hm...I’'m a big
believer in what people cdl psycho-babble, bu that was ‘surrogate spouse’, and that
screwed him uproyally, and he was already naot particularly mentally hedthy.

| never made the cnredion kefore [now] between why | was underachieving and
what was happening at home...l never thought of that. With my brother, he was a high
achiever, driven, and he did it | guessfor the love and approval, and he got it. That's
scay, too, kecause the only way he'll ever know if people love him for him and nd for
what he does is to stop dang it...We shoud just be loved becaise we're worth loving,
becaise we have wonderful qualiti es, na because of what we do.

Me? It was hidden underadchievement, but it was...coud masquerade & fair
adiievement. Now | dorit want to missa thing...but then...now okay isn't enowgh...it's
got to satisfy me. Mom knew | wasn't working to my potentia ...l think mom didn’'t
want to have to think abou it. | think mom was not in a position where she could be
concerned abou my development. Dad wouldn't even have known to ask the question.
But mom [discouraged quiet tone of voicg was an educator, mom had been a serious

student herself, and | knew she....
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Dad would come in and seeme sitting five inches from TV with abookin my lap
and say, “How can you do hanework sitting in front of the TV?”

One night, mom kept me up al night memorizing the ...which when | get redly
tired now...[redting] Abou, above, aaoss after, against, aong, among. Around, at,
because, of, before, behind, kelow, beneah...there's forty-two of them, | know them in
alphabeticd order...and when | get redly tired they play in my head... Can't | just purge
that so there’s more room for something more important? [laugh]

| didn't like the regimentation d schod. It was a mass approadh, and I’'m nat a
mass type person. One side of your report cad had grades, and the other had, | guess
they cdled it condict. There was this thing cal ed self-control and if you got a deck that
was bad, and | always had cheds all the way aaoss €lf-control. If you challenged, o
said anything, you were thought of as intrusive. | remember one time, there was that grit
soap, a big-ole bar, | think it was cdled Lava or something, and | said “shut up’ to akid,
and she [Mrs. Browning] grabbed me and diagged me into the bathroom. Well, she
washed my mouth ou with soap; she stuck it in my mouth and dagged it acoss... She
was mean, she didn't like me; she didn't like kids. Y eéh, she was mean and dd and wly,
like aMack truck, and she didn't like smart-mouthed kids. | dorit know why she was ever
teading.

| never did anything outside of schod except for Girl Scouts, and it was kind o
lame, | mean we only did ore canp-out in someone’s backyard and that was it. | don't
know what was the matter with my girl-scout troop... | remember we had ore one-week
thing at camp where we got to doriflery and archery and things, and ride horses...and

that was fun.
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| liked my fifth grade teater becaise he was yourg, and he was handsome, and
he was fun... and fun courted for a lot. He was just pleasant... he seemed to genuinely
like us. | redly could, | mean | still do, dfferentiate between grown-ups who like kids
and thase who dorit, and, and | could just spot that a mile avay. And he was having fun.
| don't remember anything we did in his class bu | remember | begged my mother, |
found ou he was having a birthday, and my mom let me bake him a birthday cake and
we took it to his apartment, and h's yourng beautiful wife, she answered the doar and she
thought it was sved. You knaw, | wasliketen...and oh,| had such a aush.

You knaw, I...there was... what | didn't understand was: a home there was
tremendouws cost for not knowing something. Ah well, so... there were lots of points
scored for knowing something. One of our [family name] most common expressons was
“look it up.” You ask somebody something in my house, and we had the encyclopedias
and everything, and you go look it up. You used the dictionaries and you go look it up.
And so when my brother got these big paints, for, you knav, knowing, and, so | thouwght |
was suppcsed to knaw things, or that it was dangerous to not know things, and when
youre aoundrelatives and stuff andthey’d pat you and say, “oh,isn’t she bright.”

But at schod, at schod...people hate your guts for that! But | couldn’t... | just
didn't... and it’s more of a problem with girls than the boys... but | just didn't know
what to do abou that. | didn't want to ad, it seamed to me that, I’ve dways been big on
nat lying and it seamned like such alie to act like | didn't know something...when |
did...bu there was such a griceto pay for that knowingand so | just, | neve knew how to

... mean | ill dorit.... | mean I'm still mastering littl e tricks, and I’ve gotten much
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more tadful, and | shut up a little more now, so that other people get to say what they
think ...bu...?

| remember being different- | felt very out of things al though schod, even when
| was yourg. | never felt superior, bu | knew things...and | felt different and nd
conreded, and then | went home and | didn't fed conreded there ather. But I've dways
felt rather comfortable in my own skin, maybe becaise | spent so much time done.

When people talk abou...(and this'll stay with me ‘til | di€)...when people say
the word ‘intellecual’ | cringe because that word is © conreded in my mind with
pan..ummm | mean | have ared anti-intelledual snoblery. Which, nav, I'm
coming... I’'m trying to re-lean anew interpretation d that because in my life it played a
vey disruptive role. For example, I'm like, nov wait a secnd- I’'m going bad to schod
now becaise | want to learn, I want to be intelledually challenged, and this isn’'t an
epithet. And if | can get away withou using the word intelledual it is because in my
family, that’s the way people... distanced themselves from other people. And, that’s not
what I'm abou and my leaning isn’'t to..to pu myself above people, or to kegp people
away...or say that I’'m better than somebody else...and to me that's all conneded with
what intelledualism is and that’s unfair to intellecuals (ism) [laughing] that was just my
family’s crewy experience

Once they left Philadelphia, 1 didn't have ared pee group, we were pretty well
isolated. | was londly, | was bored, and | think | wasn't well liked, bu | think | always
had ore friend... nd until tenth grade...in tenth grade | had ore goodfriend that | credit

with saving my life...from suicide.
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| remember, as | entered my teens, | started drinking. Even when | quit drinking
and | knew | was an alcohdic no ore believed it becaise | hid it very well. | felt like why
bother, why bother, was my mantra. My sister was gone, and my brother was getting tons
of attention ..[pause]...and there was smething so... humiliating abou that...l was too
proud to be groveling for attention, you knov what | mean? You head it from... my
family...to make somebody like me... I'm not gonna do things to get approval.... to get
accepted...I’m naot gonra go jump through hoogs, I'm nat a trick pony. [looking upset,
soundng defensive]

When | was in high schod, we used to passnotes, and we dl had nicknames D if
we got caught... | was TB “The Brain,” and my best friend was PB for “Provocaive
Blonde.” [laugh] She was the PB- provocative blonde, the daughter of the diplomat. She
was very talented; she spoke many languages, and the people who interested her were the
odd ones; she was very proud that who she picked to be her friends were the odd ores...
In this weird high schod that | was in, there were like aght fraternities and 15sororities,
and this was high schod. Andthey all wanted to pledge her...becaise she was  talented
and beautiful, and she didn't want to be part of that sorority crowd, she wanted these kind
of oddweird charaders, like me. The fad that she wanted us, when ather people wanted
her, and that she was looking at who | was...brought meto life.

Andrea Andy. | dont think | would have lived withou Andy, | mean | was
just... it had been too dark for too long. | think | came to life because Andy brought me
to life. If it hadn't been for Andrea well, | dorit know... That was life-changing. That’'s
the part where | start remembering things again. It was like...l put myself...made myself

numb becauseit [my life] wastoo painful, and | came bad to life then.
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And the schods, the private schods in dfferent parts of the wurtry are different
religions, and in Philadelphia, my brother and sister both went to Quaker schod. My
sister...she married a Quaker. My sister... now? The principal of a schod for gifted
kids...a workahdlic, she's manic al the time...you have to be prepared to, like, keep
moving if youre talking to my sister because she won't sit down. Sara is very... stoic
S0...iIf she was depres=d... you wouldn't know it. She's not sharing that...she's not
having...my sister doesn’'t do fedings. The Quaker in her says this is too egocentric. |
tried to ask her abou stuff.

She says, “1 don't mindtalking about your problems, bu | will not talk about

It's not that she's trying to be selfish, it’s just that she doesn’t want to hea her
own vaice taking abou herself. But my brother-in-law, her husband, he has a strong
feminine dharaderistic of being more in touch with hisfedings.

| went to New Jersey, well, | was with these newly married...my sister and her
husband...in their twenties. My brother-in-law, who has been ancther very important
adult in my life. My brother-in-law, has taken the role, has been everything that anyone
could ever dream of ... ever dream of in a brother. Sara had gone on to bed; Bill would
sit uptalking to me & one grown-up person to ancther grown-up person.

| was living with my sister; she's twelve yeas older than me. That was in New
Jersey, atown o abou fifty thousand people, and they wouldn't skip me and | had taken
all the dasss they were offering in the deventh grade. So they just thought it was wrong
to skip me so they made me take four classes | had already had, ower again. Out of seven

clases| tookfour | had aready had.
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The best class| had there was a Spanish Il classand | was the only Anglo there
and it was GREAT. | mean it was very hard. | worked so herd for a “C!” We real Don
Quixote in Spanish, we wrote papers in Spanish; it was good for me. | mean that was the
ore... ol And there was a thedre dass| redly enjoyed. But eleventh grade, it was a
throw-away. | went through agred tenth grade and alousy eleventh grade.

Sometimes Bill would get cdled into the office... at schod, because I'd cut
schod... | wasjust cutting...it wasterrible! | would na goto class..this waswhen | was
taking four classes I'd aready had [laughs] and | was cutting schod, and he'd get cdled
on me [laugh]; he was my guardian.

He said that, “ | will write you a note once aweek, to have Fridays or one day to
miss €hod, if you will tell me something educationd that you will do with that day, and
it can’t be the same thing ead Friday.”

So, | volunteaed... a the Brownsville Devdopment Training Center... | did
recordings for the blind; 1 did all these different things and | got to get out of schod to go
do them. Bill would write ancte saying that | was sck...he was codl...but he waslike in
his twenties...by the time his own kids came dong he drealy had pradice with me.
Except, hiskids were apieceof cake, except Terry whoisjust like me...l dofor her what
Bill did for me. Yeéeh, yeah. There have been some very speda moments, there have
been some horribly gut-wrenching memories, and then there ae some beautiful ones

And...and... and... after eleventh grade | only needed two credits to graduate
s000... | had signed up for night schod. And my sister had found ou | was like, na
showing up, and found ou that the University of South Florida had an ealy admissons

program.
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Shesaid, “ Youshoud apply,” and sheredly nagged me.

So, | remember the interview, the guy who hed to dedde, they had like one slot
open. They had taken all their good people, they had al their redly good people, they
needed to fill this one extra sot. And they were alittl e worried abou me becaise | had
shown nored ambition...and...I was snart enough, bu | was very young so they were
worried abou my maturity, and... and | didn’'t show any red acalemic motivation.

So they said, “Well, we'll take youand we'll seehow it goes.” [laugh]

| gotin, and | was akind d mediocre-good student, a B- student...B student.
[Laughing]

“Nuh-uh, | don't know how to dothat [study]; | never had tried that.” [laughing]

Thisfirst yea ...well | did ok. | did my same B stuff .... they can’t throw me
out...it’snot like I was faili ng or anything.

Later on, when | started college, in that last yea of high schod, that last yea that
turned into ealy admissons to college, | was dating a boy who was Cathdlic, we lived
aaossthe stred from them, his parents absol...it was the first I'd ever come acossanti-
Semitism, that | was aware of anti-Semitism. They hated that | was dating their son...it
was ared crisisin their househald, and | broke up with him over it.

| said, “You knaw, you can't...you're gonma ait yourself off from them,” and he
would have picked me. His parents came over and talked to my parents. God, it was
awful!

| got out of schod, | shoud have been classof * 70, | got out of schod in June of
‘69, and | started college when | was 16, and | turned seventeen right after schod started.

| left full-time wllege & 17, bu was in and ou for abou seven yeas. | was pdliti cdly
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adive and that was the most important thing | did for the next ten yeas. | was adive in
the Women's and Anti-War movements...a whale different time....it was...but it was
important that | felt like | made adifference and had something to contribute. | leaned
abou collaboration. | leaned abou leadership. | leaned abou caing abou things
outside yourself. Making a differencein theworld.

| didn't do any intelledual ...nat sincethe seventies...in fad | bailed ou of schod
entirely inlike*74 a '75...nd realing or studying since | was married from’75to " 78.1
was married from 23-26. | was pdliti cdly adive. | was moving around. | was drinking a
fifth a day and dedded [parentheticdly] thisisn’'t a goodideg so just quit, so my body
chemistry went to hell. Andthat’s when I, that’s when | had my breskdown.

| quit drinking...l quit drinking and | probably sent my...| dedded it would be a
good ideato qut drinking...and | didn't know youre nat suppased to just do that...
And...and the doctors adually thought it was chemicd. Like we make it sean better by
saying it was chemically induced. But... a bre&kdown's a bre&kdown whether it’s
something...the mind-body ...whether it was in my mind a my ...chemistry...well your
chemistry is your mind...well you knov my body chemistry caused the breskdown,
whatever, ummm... Let’'sjust say | was red sick for abou a yea and ahalf. So | had a
breakdown; you're draid to go ou of the house. When youre aying al the time and
you're suppacsed to be somewhere, and you can’'t make yourself walk out the doar. That's
when | went home [to my sister’s housg].

| still consider myself, still, an alcohdic and eding disordered...I just manage it.
The eding disordered part was, uh, abou six or eight yeas [duration]. | drove a dty

bus...13 yeas, here, Houston and San Antonio. After the pdlitica adivity | was badck
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here, well ... then | had the breskdown. Then | was bad here. ‘82-*84 were sort of the
breskdown yeas. | tried to commit suicide afew times. One time | woke up in the
hospital and my brother-in-law was there and he was stting beside the bed, and he was
crying. To see a grown man cry!

And| said, “Why are you crying?’

And hesaid, “ Because | don't want to lose you”

| mean, my brother-in-law! | didn’'t meet him until 1 was 13 He'sagred guy.

| know that people who have fallen in love with me, [small chuckle] havefallenin
love with what they see & a pasgonate side of me. And people who [pause] whaose lives
are not exciting, which | guess are most people’s, naice I'm on a course, and redly
dedicated to what I'm doing. To be in a house with someone like that- that can be nerve
wrading-- and seang me doing this [working hard in college hona's programs] , and...
I’'m not having a lot of funright now, bu it is very satisfying. Very satisfying. My first
husband, he was a very quiet, urassuming kind d guy, and I’m exuberant | suppcse, and
| ....um... and | know he was attraded to that. On the other hand, | find being around
someone whois quiet attradive to me.

| want to have someone who loves me, and the me loving part is even more
important than the me being loved, bu | appredate both. But my self-image wasn't tied
to that, never has... | court on myself, so...[some stuttering] ...I do believe that people
do rea people.....bu out of our gredest pains come our gredest strength, and | redly
am a self-reliant person, and | do have a ©re of close friends, and as far as intelledua

stimulation, | get that from my classes, and fell ow students, and let’s faceit ...
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| wouldn't say | adually enjoy reading, bu | do it because | have to knowv what’s
in there. If | can look at it on the Internet, | am more of a visual leaner, and I’d much
rather look at pictures, becaise when | read | have to real it over and ower to get it
[laugh]. Thiswill seem kind d roundabou...when | took my intro to psych class | had to
pick a bookfrom arealing list, and there was one | had been meaning to read anyway. |
can't think of aname right now, bu it was aguy, a psychologist who hed survived a Nazi
concentration camp, and his gory was abou the need people have for a purpose in their
lives, that the sourceof psychologicd traumais that they haven't defined a purpose.

The reason that | bring this up is becaise...how you dtfine success..
achievement, many ways to define adievement... asfar as the way | define atievement
is... having a sense of purpose and knawving one’s place and what one has to contribute
in the world and feding satisfied...moving in that diredion. So, in those terms of
success yes, | am absolutely successul. [long pause] It's a never-ending process so
youre never sort of like, a the end, there, bu youre dways in the big becoming of ...
My philosophy teater would be happy with me.

They both ded in 97..mom died in January and dad ded in October. Dad ded,
I’'m sure, because he couldn't survive on this eath without my mom. | was in my mid
forties and ...l....dedded that if | was gonma make achange I'd better get after it
becaise | was gonrabetoo dd to doit. | wanted to go badk to schod.

My parents had left me some money, and | said, “You knaw, if | could take a @it
in pay from my bus-driver’s slary, | could afford to go badk to schod. I'm just gonrado

that.”
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| just wanted to know things, | was getting frustrated with all the things that |
didn't know, so I'm gonra go badk to schod, na to do anything, bu becaise there's
stuff, 1 wanna know; things that | don't know. Dr. C--- here & Montgomery College, |
had her biology class and we did that gene experiment, where we had a aime scene and
two suspeds, and | mean even now, genetics just fascinates me [excited demeanor]. |
loved test tube stuff, and WOW, there's that part of me that....I remember lighting the
magnesium strip in my chemistry set, when | was akid; it was © bright.

And I’'m going to take whatever | wanna take, I'm gonra follow wherever my
interests lie. Right now | think it’s...it's either...l had four mgjors initially: Psychalogy,
Sociology, Biology, and Math. And, uh,after caculus, | took like four math classes, and |
said, like oh come on nav, you're not going to doanything with the math....it was taking
too much time. | wanted to concentrate on this other stuff, let the math go, and if you
change your mind you can always come badk to it. So I'm still going to...I still can't
dedde between genetics and psychology, and | still haven't 100% dedded that, but it’s
leaning toward the psychalogy. Forensic psychology, that’ s fascinating.

But I'm redly concerned about these boys °. I'm interested in finding a niche for
me that’s not over-trampled. A lot of people ae interested in this genetics duff becaise
of the money; | dorit care dout the money. There's lots of people who can dothat, bu
there ae not lots of people who can do what | want to do with these boys.

Threehous after we started we were dore. During that time amotions had run the gamut

from joy to sorrow, admiration to contempt. Dawn's exuberance had shown itself

3 These boys are what she refers to as “Columbine kids.” These are the boys who are isolated,
bright, at-risk boys who have the potential to act out in devastating ways. Dawn wants to make
them her primary focus.
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throughout the interview in body language and a voice that sometimes got away from her.
We walked to our cars. Goodbye had a hesitation to it and our handshake spontaneously

turned into ahug. The sharing of stories often has that effect.
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Introdwing: Karin

Use my real name.

AGE? 34

Gender? Female

Marital Status? Married, separated..
Occupdion? Art Teacher.
Educationd Levd? Bachelor of Arts.

Mother's education? Bachelor’sdegree

Father's education? Master’s Degree

Sblings? 1 sister, 1 lrother.

Sbling cccupations? Brother: Air Force Sster: Government Agency
Parents Occupaions? Mom, Teacher/Sacial Worker; Dad, Media spedali st
Curr ent family income? < $50,000

Childhoodfamily income?  ~ $50,000

Giftedness? H.S.Séutatorian, Creative production, Programmning

| met Karin Hall at alocd pancake restaurant ealy on the morning of President’s
Day, a day off for us and al other employees of the locd schod district. She was a tall,
dender 34 yea old woman with wavy brown hair and a dea, fair, complexion. She
looked very much the picture of what she was. a Midwestern-Protestant girl. Karin came
acompanied with her daughter, an energetic and intelli gent todder. Though the dild's

presenceled to a shorter than average interview due to fussness the work still got dore.

K*kkkkkkkkkkhkkhkkkkkkkkhkhhkhkhkhkhkkkkkkkhhhkhkhkhkhkkkkkkkhhhhkhkhkhkkkkkkkkhkhkkkhkkx

104



You knowv what? | think | always knew things other kids didn't. | think, though...
| was just remembering when we were in Austraia...the babysitter was going to the
doctor... she was taking us with her, when she just wanted to ask the doctor a question
abou nosebleals and stuff. And | heard her talking with the lady that was in the front
with her. And | stuck my heal in and said, “you get nosebleals sometimes when you pck
your nose too much.” They just dismissed that. Then the lady came bad and said, “Y ou
get nosebleads sometimes when you [ck your nose too much is what the doctor said,”
and they asked me how | knew that. | think | knew it becaise my dad probably said
something to me &ou picking my nose and my nose bleeding or something like that,
but, things like that... where | just knew something. | just know how to pu things
together sometimes, where | can look at something and | can see.. | can just instinctively
know how that might have been pu together, or how | might go abou....

There ae threekids in my family: my sister and my twin brother. I'm the oldest
of the twins. | was in first grade ‘cause we skipped kindergarten. So we were ealy. It
wasn't even redly that we had skipped kindergarten, it was just that we'd already had
that, because we had started in Austraia So...| used to get made fun d
because...becaise | talked funry and kecaise | was a twin, and | was yourger than the
other kids.

| remember one time... that it was on the playground, | was dill in elementary
schod....fourth grade...third grade, fourth grade. This boy told me | was a know-it-all. |
think it surprised me but... it was... | didn't want to be. You knov what, | think my
parents had also told me | was a littl e-missknow-it-al al the time, bu heaing it from a

peea was... it made me take stock a little bit. It redly...kind d made me take stock a
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littl e bit because | dedded | didn't redly want to be aknow- it- all, you knav, na in the
sense of...of how it wasof ...of the conndationthat was with it. | wanted to just kind d
change that. | wanted to be smart, bu | didn't want to be alittle- miss- know- it- all.
Fitting in, yeeh. Yeah, espedally with girls.

| think that being cdled a know-it-all is nat cod. The boys can...they can get
away with it more, bu when | think abou my class well, it was the girls who were smart.
Mostly it was the girls who were smart- I'm trying to think of who was smart, and I'm
coming up with girls at the top d my list. We only had a few girls...we had a lot of
boys...There were mostly boys, but it was the girls who were smart. One other thing,
when | was in college, | remember this one guy who was...he asked me what my...no, ke
saw | was on the Dean’'s list, and he commented on hav surprised he was, because he
said, “ youre always out doing something and | never seeyou studying.” So, he was
redly surprised.

Yeeh, | dways had my hand upin class My one teather would say, “Can
someone besides Karin answer?” | thought that was codl; | liked that. | usually picked up
things pretty fast. Sometimes now | get frustrated with my students because, becaise to
meit’s  obvous | can seeit, and | dor't get how they can na seeit! Sometimes | have
to have astudent explain it becaise I'm obviously nat explaining it in away that they can
Qget it.

Just your traditional family. | mean | was always the most outspoken ore; | talked
badk alot, got in troubde for it alot. But basicdly...well my mom taught me how to sew,
and to cook, and | was always the one who cooked, and | was aways the one who like

baked pies and stuff. | was always the one who took care of the fruit ‘ cause we had these
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trees in the badkyard... becaise | would rather be outside doing that kind o stuff than
cleaiing in the house. So | would vdunteea to mow, and we eab had ou own mowing
chore * cause we had a big badkyard.

My dad taught me phaography when | was a fifth grader not just that... well, he
made alittl e pinhde canerathat | could just go aroundand take pictures. Then, a oupe
of yeas later, he set up a darkroom in ou cdlar so | could learn how to develop film and
how to print film...so when | got to college | had to take phaography, bu | arealy
knew all that. It was kind d an easy class it was kind d niceto have a ¢asswhere |
could just have fun. But, | just thought it was kind of neat that my dad taught me dl that
when | was dill basicdly in elementary schod, when here were people in coll ege that
didn't have that knowledge.

When | was in fifth grade we had to make aplay... and | remember all the girls,
and there were only five girlsin my class.. so al the girls got together and dd the play
“ Guardian Angels,” and | wrote the play for that. Yeeh, | like to write, too. | did write a
lot of poems, espedally in my junior and senior yeas of schod. It's nat...that | didn't
even redly think about it, I'd just start writing and they just came out, and there'd be a
poem.

My mom was a teader, my dad still i s a teader, my grandmother was a teader,
alot of teater oriented...and they're dso farmers. When | wasin...in elementary | got
mostly all S's; we didn't have grades, and | just remember S's all the way aaoss bu |
wish | got more E’'s... excdlents ...I wanted to have more excdlents, but | didn't know
what the aiteriawas. | just kept getting S's. | can’'t remember what my grades were in

junior high. At first | thought they were just average, bu then.... | redized they were
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probably more B’s. Then when | got to high schod | got mostly A’s. | almost aways got
A’s.

| cdled my dad recently and he said, “Well, al of you were like that; nore of you
ever brought books homeredly to study.”

| know my sister and lrother brought books home every oncein awhile, bu he
said, “ You knaw, Karin, | don't remember you eve bringing abook hane.”

$0....which kind d made sense becaise | remember my mother sometimes
saying, “ Why don't you guys gudy,” andwe said, “We dorit have awything to study-we
didn't bring our books home.”

I’'msurprised too! I'd think that with two parents who were teadiers... I'm
surprised they didn't push me to domore.

Oh, | knew | could dothat... make B’s withou studying. I...l was salutatorian of
my class The only reason | wasn’t valedictorian was because | never studied. | think |
would have studied now. | redized that had | just even...the whole concept of being
valedictorian or salutatorian ddn’'t even dawn onme until ... urtil 1 noticed that | was ©
close to being salutatorian that | might as well study alittl e bit, you knov? In my schod,
the grading system was a littl e different, because an A was a 93 and above, and a B was
an 86to a 93, and that kind d thing so..l didn't usually get in the 80's, | usually got in
the90's, 90and upso...

Nah, | didn't figure out what | was suppcsed to be doing, | was 4dill doing the
same things. | think | was just not as...l probably wasn't ...well, | had my, my friend. |
think onthe side of the social isue maybe | felt alittl e bit more like | fit in. | was kind d

easing into my role in the schod.
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Yeédh, | was pretty much a loner through most of schod, then | had a friend in
high schod. My friend was kind d like from a farm, from a farming family. So she
lived...she wasn't involved in sports and | dorit even know if she redly would have
been. She was kind d oppaite me in that way. She was kind o quiet. We met at church.
Her parents and my parents, we dl went to the same curch, so we were in the same
groups and the same confirmation classand same Sunday schod and that’s how we were
friends. So even before she started coming over to the high schod we were friends and
we got to see eah aher at least once aweek. That was one of...the big joy of going to
churchisthat | got to seemy friend Audra. You knaw...we'restill friends.

But, bu it's not like we would...just sit around..we dways had to have
something constructive to do. And for me...if the TV was going to be on, espedally on
the weekends, then we had to be doing something constructive like folding clothes,
or...you knaw, for me, | picked all these things like... | could fold clothes and have the
TV on.| could pod pess or pit cherries and have the TV on. But better thanthat, | could
draw and have the TV on. | could get out of so many house dhores just by sitting dowvn
with apen and pagr in front of the television and dawing. And | remember my brother
would get...get really angy ...I remember him saying, “ Why does Karin get to sit there
in front of the TV, and we have to be over here deaning the kitchen and stuff. And my
mom would say, “Well, you have nothing else to do and she's using her time
constructivdy.”

Oh Yed, | was redly validated for doing my art! Unbelievably validated. That's

why | think maybe they didn’'t push me harder. Plus, | mean, | wasn't.... | was getting
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redly good grades. | don't think anyone knew | was underachieving except me. You
know what?

Even when we were littl e, we'd go to ou grandparents for Christmas and they'd
have Santa Claus. Santa Claus would adually come, | dorit remember who the guy was.
One of their neighbars came & Santa Claus, and we dways had to dosome sort of talent
or something for Santa...a gift, and | always drew Santa pictures. And then when we
gave him our presents...| think my sister played him her instrument.

I'm an art teader and an artist. | love to draw and aso | like to paint. | like
drawing because | like to draw phao-redisticdly, bu it takes a lot of time, and with her
[the baby] | never get to dothat, never get to the right brain shift. | never get quite to do
what | want to dojust yet, bu she'll get older and I’'ll be a@le to doit again. | like
sculpture, | like day...I like dl of it.

I’'ve dways drawn; | never redly considered being an art teader until at least |
got to college. | didn't take very much art in high schod . | took Art I. It just didn't fit
into my schedule. | took two sciences and math and then | took all the acalemic subjeds.
Then when | got to college, | went to Concordia... ateader’s college which was geaed
to training Lutheran schod teaders... and, this is going to soundredly bad, | dedded
that | wanted to have the schalarship money for being a church worker, bu | wasn't sure
| redly wanted to be a church worker. So then | deaded, well, I'll go into art because it’s
nat so easy to find art teader positions and if they couldn’t find a position then | could
go into pubic schod and could still kegy al my money. So | started-out in art and
dedded | wasn't sure if that was redly what | wanted to do, so seand semester of my

freshman yea | deaded | would go badk to dang al my science and math stuff.
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And the art professor goes, “Oh, well, you'll be badk; I’'m not worried about you.”
And sure enough sophamore yea | was badk; he was right, so from there | discovered
that... | think | foundart more challenging. And maybe the time and the patience in art
werejust... more...alittle more rewarding.

I’'ve dways wanted to be ateader, | just wasn't sure | wanted to be ateader in
the Lutheran system. Of course...then by the time | was a senior, | was just begging God
for ajob in the Lutheran system and | thought, “Oh my Gosh, what did | do?’ And you
can't... art teaders for Lutheran systems don't come so easily, and all this quff and
...He had aplan. So..it wasn’t aproblem. In fad | had my cdl for my job... | was one of
the first ones from my classthat was placed.

| probably always wanted to be ateader becaise my dad was a teadier; my mom
was ateater. They were basicdly the sort of...dowhat you re suppcsed to do,entertain
yourself, we doni't drive you dl over town, ke yourself occupied, doyour chores, and
we could go to the pod or the park, or do whatever we wanted. | think it’s easier to do
that when you're in a smaller town. That's basicdly how it was. We rode our bikes all
over town. Of course, everybody in town knew us, too. There were only 1,000
people...and my dad's a teader... and my brothers and sisters and |...we were...we
delivered newspapers when we were...my first job was when | was in third grade. |
started delivering newspapers, so everybody knew us around town. You couldn't get
away with anything, na that | tried to. It was like abig extended family.

For me, my dad has always been there. | mean, my mom was there too, bu, |
mean...my dad has always been where | am ...he's a schodteader, and my mom was

working in the welfare system so she was... she was what | would consider...had an
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outside job. But my dad, because | was in schod...so my dad was there because he was
teading in the schod. But he becane the media ceter spedalist, so | would see him
when we' d go to the library. My grandma was the library person too, so thiswas kind d
funny. When we had basketball games or whatever, they aways had him... the mades
would have him taping the games, so bah of my parents were dways there & al the
games.

So when we came from schod we would run hame from schod, we lived a half
mile from schod. | would run hame from schod, so that we @uld have ahalf hou of TV
before we had to turn it off, ‘cause my dad would get home, then we would have to start
working on whatever...| mean it was funry, | mean we had a half hour then my dad
would be home. And my mom would have alist of chores for us to do,and boy/, we'd
better have some of those dore before my dad got home. But, you knaw, a half hour. No,
their expedations weren't red high, bu they weren't redly low, either. They weren't
cheded ou- they were adualy pretty involved, and as long as we did what we were
suppased to do,we stayed off their radar screen.

| don't know, | answered the study becaise it said something abou being gfted
and nd having it reamgnized o something. And | just felt that described me. | don't
think that | redly verbalized...to myself...that | was foding everybody, and, and that |
wasn't doing what | was cagpable of until |1 was in college. Becaise when | was in high
schod, my lifewas ...full; | had sports. | mean, that was after schod until 6:00..sports
and then, most people had to study but | could just go hane and domy chores and go to

dee. | thought it was normal that...my brother and sister never had to pick up a book
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either and my mom and dad never redly told me to bring home my books and to study,
so | thought it was normal. Which gave mereally bad habits when | got to coll ege

| know, bu I know | can dothat...which is good kecaise right now...lI know I'm
naot doing my top stuff, that | could be doing, bu I've got her to ded with, so in that
sense it’s redly nice ‘cause with her, | can just get by, and people don't even know, and
itsnice

| never got cdled to the office to see my test scores or anything. It wasn't like
here, where you dd all that test prep before you took the test. | remember | took the
ACT, and | just did average on that. I've dways wondered howv | would do onthe SAT
because it’s more athinking and poblem solving kind d thing. | took the MAT and |
didn't redly study for that, and | scored redly high. I just kind o went with my gut, and |
usually got it right.

| remember one particular thing: it made me so mad because | shoud have been
in that group It was a problem- solvers group in schod. | didn't remember there was
any criteria or anything, | dornt remember anybody taking any tests to dedde whowas in
that group. | remember asking the courselor if | could be part of the group,and he said it
was for, “the gifted.” | asked hm how he determined who, “the gifted” were, and he
didn't answer my question. | wanted to know if they took some test becaise | would like
to take it. He just made it seam like only a cetain number of people muld be involved,
and that | was not going to be one of them. | think | might have been a freshman o
sophamore in high schod. Thiswas badk in Nebraska, there wasn't any gifted educaion
or anything. | remember it as being all the popuar kids, and you either got tapped or you

didn't; | didn't.
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My schools didn't have different tradks, or any kind d speda programs for
gifted. It didn't have different tradks, bu | took like ... | took science...Chemistry and
Biology Il in my senior yea, and nobody did that. | took math all the way up through
cdculus and trigonametry. | mean, my eledives were...they were math and science and
hard classs. And, | got... nat B’s, no...1 got A’s. If you real to have proaof, you can cdl
my dad and e ll tell you. The only time | studied was...my senior yea...there weren't
enough classesto fill upmy schedule so | had to take study hall .

I'd say in college | was surrounced with lots of people who “got it.” | was
surrounced by all those artsy people...my roommate was redly smart as well, and she
was redly gifted and talented in art. My husband is... incredibly gifted...credive....he's
got two dcctorates ....so... which, you knav what? I've dways had friends...my
husband is... he's thirteen yeas older than | am. He's a lot older than me. Even when |
was in high schod, | tended to relate better with... to the older.... older people, even...
even adults who hed children. | felt that | related to them better. We wuld have
conversations that were acually real.

| like things that are red, because awything other than that is only...a ... waste of
time [laugh]. Becaise...l donit like to do things that are fun if they donit have any
meaning to them at al. | think that I'm very...l look for the meaning. you know? |
like...authentic. | dont like to be aound pople who, who.... | dorit think it has
anything to dowith intelligence, redly, bu the aility to seethe world for what it is. And
to comment on it, no matter how...lading their knowledge might be, they still, “thisis
how | fed abou this and why,” or “ Hey, look, thisis what | leaned and what do you

think abou that.” Yedh, it's a kind d intolerance for ignorance or stupidity. Yeéh, and
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sometimes that’s really hard, espedally with my ...the students... becaise sometimes,
they're just nat thinking, and that frustrates me, and irritates me to no end. And I've
started telling them...say, lookl You are just being lazy, you reeal to think a littl e bit.
That’'s my big word now: you haveto think!

Maybe that’s why I'm doing art- because | can adually explain that a littl e more.
I’ve tried to help people with their math before, and I’ m just not able to explainit...I can
seeit, it seems obvious, bu | just get frustrated when | try to explain it. It's awhadle other
side of the brain; it takes me alittl e bit to even get into that.

I"'m surprised at myself at how blunt | am with the students, but | just think they
redly nead to hea... My big thing, my latest thing is ‘lazy,” is what | tell them. Or, |
have said, “Look, youre not dumb,” so dorit pretend to be. They like to pretend they
dorit know, when they redly do. Or, or they don't even try, they want you to think for
them. | mean, | know not everybody is blessed with a grea processor, bu, | wish they’d
just turn it on. That's what’s frustrating to me, and that | find intolerant, is people who
won't turn their brainson! They're just being lazy. | find that it’s usualy my redly smart
onesthat | haveto tell, “youre being lazy; you haveto think alittl e bit.”

When | got into college there was one lady who... | turned in a good, a redly
good pojed...at least | thought it was. She gave me aC.

She said, “You can do fetter than this.”

She's the first person to ever cdl me on ...you knav she goes, “I know that you
didn't spend the time on this that you wanted me to believe you spent,” and so onand so

forth.
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No, no dher professor, nore of the other art professors eve did anything like that,
and so, she...she...that was the best grade that | think | ever got was a C. She cdled me
onthe...my ladk of...my just get by attitude | think. But | worked hard for her. Because
that was...l thought that was a good thing. No, it never made me mad. | thought that
was...pretty um, pretty insightful of her; | thouwght that was pretty good.

And, | turned in my final projed. | turned it in and it wasreally good | got an A-.
| didn't get an A, | got an A-. Becaise... it was a book d poems that | wrote and |
ill ustrated them. And | turned it in and she...there were a oupe of the lines of the poem,
when | pasted them in they were just slightly off. She gave me an A-. But it was ok. |
think she...she knew she could dothat with me becaise | was a slacker. And | worked
hard for her.

If you asked anyone in my life if | was a slacke? They would say, “ NO WAY!”
You could ask anybody | worked for and ...it’s like... One time when | was teading in
the Lutheran system we'd go aroundand just say one thing that we'd like to work on, |
dorit know; we were doing this in-service thing, and ore thing that | said... that I'd like
to work on and | said, “Well, I'm lazy.” And everybody’'s like, no redly, you have to
pick...it has to be something legitimate. They wouldn't believe me when | said, “ No,
you dont understand... | am really lazy.” Nobody, nobod believes me when | tell them.
They dorit get it! And | still ...when | was filli ng this out | was redizing, oh my gosh, |
am still the same way. | mean, | neel to...al the things | put on there & the end, what |
would doif | was to go badk and...tead myself self-discipline. | dedded that, well, you
better start now! ‘Cause | dorit want...she's [the daughter] not going to be &le to get

away with anything. She's going to...asfar as ...she’s nat going to be aslacker. And so
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I’m going to have to...l want her to be redly self-disciplined, so | need to get my house
cleaned and | want to get it all ... to kind d be dl organized and ...it’sjust askill | nead
to lean and that | never leaned in high schod. So my goal isto at least get alittl e bit
better with my discipline...so that she will | ean. But | have, you know, like organized
mess...

I think I’ll dways gruggdle with organizing myself. You knaw, | had people who,
teaderswho...we had to write...that same day, thein-serviceday, we had to pass
arounda pieceof paper and write something nice dou the person sitting next to you
kind d thing. One of them said, “ | have never seen somebody who hed such an
organized mess” Whenever somebody camein to get something from me, | just said,
“Well, give me five minutesand I’ ll haveit for you.” | can’'t findthingsif people ae
right in my face bu, | don't even lookfor it. | just continue doing what I’'m doing, and
all of asuddenit just popsinto my head, and oh,yeéh hereit is. AndI'll just go owver
there and get it.

| dolikethingsto beredly organized. But then, | dolike having aroutine. | like
kind d planning and like knowing what’ s going to come up, bu then if we deviate from
that, that’ sfine. Just so there's aplaceto start. We dorit have to end up dong what was
planned, just so | kind d...have a...know there’'s osmething there. Generally it tends to
deviate all over there, but | like...having akind d routine.

Sometimes getting started is hard to do.Unlessl’m feding motivated for it, or |
get somekind d inspiration. Then it’sredly easy to get started. Sometimes...sometimes
on aher thingsit’s hard to finish, because then it gets... I’ ve solved the problem andit’s

just amatter of finishing. Probably so...I'd rather get started then finish...probably if |
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was to take stock and look at my life, I'd probably have alot of unfinished projeds. You
know, | start to clean, bu | never finishiit. [laugh] | have lots of things that I’ ve started
sewing but I’'ve not finished them. So...A lot of my clothes | sew, but because | started at
[the schod sheteades at], and sincel have her...Yedh, | just started there, bu...|
haven't quite foundmy routine, but I'm starting to. So orcel’ve foundthat I’'ll be alittl e
bit more...Yeé&h, I'm separated.

But, | did think that ...l thought things were going to be different now. Over
Christmas, | thought...he was going to go bad hame, bu in talking to him just the other
day, he says“ We'rejust two dfferent people, traveling two dfferent roads.” And| said,
“well, marriage is al'so suppcsed to have atogether road.” And he says, “ Well, | like to
travel my road by myself. © He's a loner. That's the problem then, you can't have a
marriage and travel a road by yourself. So | don” believe that we'll remain separated.
And ke referred to me a asingle parent, so | think that was alittl e due... two. Ummmm
married two yeas. Hard? | dorit know. She's such a joy... whenever | ...whenever |
might....sometimes it’s been hard, bu nat redly, na so much...I can't even regret one
instant of marrying him, or knowing him, becaise then she wouldn't be here and she is,
sheisajoy. I'm the @ernal hopeful person, so, | mean, he doesn’'t want to take cae of the
separation legally, so I'll leave him alone and K¢’ Il be bad for alittl e while. | don't know
what that means. We'll see

We're totally oppasite that way. He's Mr. Spontaneous; he doesn’t have routines.
But he's also a very credively gifted person as well. He doesn’'t have routines. He writes

poems and like, like...puts them to music...he and livestotaly in the moment.
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Y eéh, that’ s right- any change that is happening with me is because of me. No ore
ever identified me & gifted; no ore ever noticed | was underaciieving. But | knew. Even
now, I'm not ever redly pushed. One of the reasons | married my husband is because he
expeded more. And, that’s why, if ...if we can just find a way to make it work between

thetwo of us...s0....

kkkkkkkkkkkkkkkhkkhkkhkkhkkkkkkkkkkkkkkhkkkhkkkhkkkhkhkkhkhkkkkkkkkhkkkhkkkhkkkkkkkkkkkkkkhkkkkk

The baby was fussy and wigdly after an hou’s confinement in the high chair. It
was time to leave and my instincts said something was missgng; some dement critica to
the story. Despite afew long pauses in conversation, some puzzling over where to
proceal nrext, and a few changes in dredion, | was leaving the interview feding quite
incomplete. Listening to the tape later, while transcribing, | head myself remark on that
very isaie during a moment when Karin was preoccupied with the baby.

Though Karin was obviously a very bright young woman, the picture she had
painted simply did na work. She had been involved in extraaurricular adivities
throughou schod, had parents who were @wncerned and loving and present, and a dose
relationship with her siblings. From whence had her hidden underachievement sprung?
Was it posdgblethat in her case there was no obvous “cause” for her condtion?

Careful questioning from numerous angles had failled to produce ayy new
information, and it seemed there would be no more unless| crossd the line into prying,
an ad | was unwilli ng to commit. As Karin prepared to leare with her daughter, there
was me small talk, exit talk, as it is known in narrative reseach. | asked her to email
me if she later thought of anything she wanted to add to ou interview.

Keys and ched in hand, | switched off the recorder and gathered my things in

preparation for leaving. Karin stood, then norchalantly added, “1 wasn't sure whether |
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was going to share this or not; I'm naot sure if it’s important... when | was a dild | was
mol ested.”

We walked ou to the parking lot together, and continued talking with freeway
traffic as our badkdrop. Karin strapped the baby into the ca sed, then continued.

“ Looking badk now, | seethat | withdrew and showed all the signs we know to
look for, and | was angry that my parents didn't seeit. After al, my mom was a socia
worker and my dad a teader, and they didn't see | spent a lot of time in my room, na
fitting in, and | guessnow it was a good thing that | could still get good grades without
ever doing anything because | don't know how | would have made it if I'd been failing
schod, too.

| spent alot of time done in my room, drawing and writing poetry, and | think
that helped alot. Looking bad, | still can't believe no ore saw what | was doing, and that
| didn't tell anyone.

It happened when | was nine, and | just forgot about it until | was in high schod,
then | forgot about it again urtil 1 wasin college. Then | had to ded with it, as aresult of
a relationship with someone, some guy, who took total advantage of me. One night, | sat
in the doset in my dorm room for hous, first listening to my roommate talk abou me
with him, then waiting for her to turn ou the light and go to sleg so she wouldn't know |
had been in there listening. She fell asleg with the light on, so | had to stay in there
awake for along time, because | aso ddn't want her to find me slegoing in there when
she woke up in the morning. When | finally came out, she was asleep with the light on. |

sat down and wrote apoem abou why suicide would be such a selfish thing because of
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the hurt it would cause others. | told my mom sometime aoundthis time, and she was
surprised; hadn't known at all.

After that, | started to push myself a littl e harder, to have greder expedations for
myself. | think...l didn't get it dore all by myself, but | got through things with a lot of
help from God. I'm still pretty lazy, and dorit work to what | know | can do, bu | do
okay. Oh, and you can use my name; not the backwards name | made up, bu my red
name.”

| explained that ead of my participants was using a pseudorym, and asked her if
she acdually wanted me to use her name, or if she wasjust giving permisson.

Shesaid, “ Yes! | want youto use it becaise I’'m proud d whol am andwhat I've

acomplished.”
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Introdwcing: Casey

A signaure of my brilli ance

AGE? 30

Gender? Male

Marital Status? Married, 3years.

Occupaion? Attorney.

Educationd Levd? B.A. in Engdish/Minor in Government; JurisDoctorate.

Mother's education? Same mllege.

Father's education? B.B.A.

Sblings? 1 sister, younggr.

Shling ccacupaions? Assstant Manager. Bulk office supdy compary.

Parents Occupations? Mom, LVN, substitute teacher; Dad, Property Tax Agent.
Curr ent family income? $50,000$100,000.

Childhoodfamily income?  $50,000$100,000.

Giftedness? Tests: achievament, 1Q=140+, programming.

My first encounter with Casey was via email. It explained that he fit my profile
exactly: enrolled in gifted programs from second grade, he had underachieved throughout
his schooling. He was now an attorney, he said, married to a teacher, who thought it
might be interesting for him to talk with me. We exchanged afew emails, atelephone call

or two, then arranged to meet about a month after our first contact. | received his life-
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story questionreire aweek before our meding, and found his writing fluent, intelli gent,
and sprinkled liberally with barbs. He cetainly had some opinions abou education.

We met for lunch and interview at a sparsely popuated German restaurant on a
drizzZly Sunday afternoon. Casey presented as a young man of average height and a non
athletic figure. Attired in a fresh white shirt and dess $adcks, he wore glasses through
which hislight blue-gray eyes gazed dredly.

We spent thirty minutes on “entrance talk,” bulding rappat before adually
getting to the heat of his gory. Although Casey had vdunteeed for this interview, he
displayed some initial discomfort at the prosped of disclosing persona information to a
stranger. Respeding his need meant proceading slowly, which we did by busying
ourselves with beverages and foodand circling the central isue.

| still remember... it was in seand grade, Miss Clifton and Miss Morris. Miss
Clifton told meto take atest. | asked her what for, and she said something to the dfed of
we just want to seehow well you do, @ something. It was atest, so | tookit, and al of a
sudaen, the next semester, so | must have taken it in the fal, and so it was the next
semester they took the students, they got divided up dfferently. Never said a word abou
anything. The next thing | knew | was in a different group d kids. When | was in the
third grade, they identified it was gifted. Yeah, | got told | was gifted from the time | was
in third grade until the time | graduated from high schod. Once you pu that label on
there...being GT was tough, what they did though, was they put you in classes with the

advanced kids.
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Both the GT and the advanced students were smart, bu not the same, bu they
worked hard. They were smart, bu on a cetain level, | like to pu it, my computer
worked a littl e faster. They're the ones who answered al 50 o the homework problems
and showed their work. And | said, man, what they’d dothat for? Didn't you figure it out
after ten problems? They had that need, and the teader told them to doit, so they did it,
but those people ae what we cdl in college, “bea the bull”... in college. So, they
frustrated me on ore sense becaise on some of them I, | know | can dothese faster than
you can, bu they played the game and | was like, “why are you daying the game, you
can go so much farther, stop daying their game, play my game. Do it like | do it and we
can convincethem to change the system.” [laugh]

| was, like, how do | manipulate the system to benefit me? That was the nature of
the idea But there were these people who were playing the game, and | thought, you're
messng me up! As | refled badk onthat, | recognize what was going onand | wish | had
been ore of them. | amost wish | had just been that advanced student who hed played by
the rules and attempted to work within the system.

In al horestly, I think that in elementary schod al of my teaders were up to
teading gfted students; they didn't have aty problem doing it. Junior high is where |
first started having problems. And that’s when.... | think you add into that everything
that comes with moving on to junior high. That's the hormonal stage, the whaole world
changed... in sixth grade...and that's when | started having teaders...l had teaters |
was snarter than ...and | was 12.

| usually responded by just shutting down and.... ignoring them. | dorit need to

ded with them, becaise you [they] have no clue. If | didn't resped them...l didn't
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work...that'd befair.... because...one of the stories| put in there, abou favorite teaders,
| have her name down as Graumann...I've head she got married and everything
else.....] worked for her. Yedh, and I'd say clealy a) she eained my resped, b) she had
the adility to.... give me the freedom...to be gifted, whatever | mean...bu to aso rein it
in, to play to some of my strengths.... | guessthat means e probably won, kecause she
got me to dowhat | was suppcsed to do, bu she dso worked with me and haw | was to
get me to dothaose things.

Let win? | don't think I've ever let anybody win. | have an argument with my
wife...] dont want to say argument... bu, well yeah.... if we have a
discusson/argument...I doni't let anybody win...they may win. They may be proved to be
my equal, and to be ale to think like | do, and to present the different arguments. They
may win; but | dorit think | let anybody win. So that's why | would say...that with Ms.
Graumann...she did win; it wasn't because | let her win...and chose to...I guesswithin
that concept... the teadersthat didn’t win, that | didn't like, and that | didn't do anything
for...it’s not that | didn't play the game. We were always playing the game. It's just
that.... they couldn't win. Oh, | won, with Ms. Graumann, | agree Y eéh, but in my mind
badk then...she won...bu oh, yedah, | won, she enhanced what | knew and made me a
better student and lketter person, so | agree...

Well, when I'd hit a wall, and instead of stoppng and evaluating the wall and
trying to go ower the wall, I'd start looking for crads in the wall and urfortunately the
nature of the system and everything else, and what people allow you to dol was able to.
So | didn't have to go over the wall, | went under the wall; 1 went through the wall. And

nat through the wall, na break down the wall, bu if there was a crackin the wall, I’d fit
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through it! And at one paint, | used to think that was a signature of my brilliance, ‘cause |
didn't have to go ower the wall, | could find anather way through. | could bea the system.
Then | redized, you dorit redly beat the system; if you dorit work with the system, you
get left behind. Yedn, | ill li ke to... | till have some of that charaderistic. Oh, hell,
yedh. If | neaded to dodye something, well, | can dodye it. | can dodhe it with the best of
‘em.

The truth is, | have some caes and some dients, dorit like the dients, dorit like
the caes, redly wish it wasn't on my desk, and | think, “how can | get away with na
messng with thistoday,” and | foundthat, what | have foundthat | can't ignore anything.
That's what | used to do [pause]. Ignoring doesn’t work, so you gotta figure something
else out. What | findisthat | usualy... give the dient a homework assgnment. It’s like,
well you go find this out and when youre dore, you come badk and tell me aou it.
Because most people, when you give them a homework assgnment, a) they don't run
home and doit right away, takes them afew weeks, so when the dient comes bad...and
why haven't you dore this, and | say, “well you remember | neeled this information, we
talked abou this two weeks ago, doyou have that for me? “ Oh, yedh, | remember that
now. “OK, you get that information and get badk to me.” Oh, there's ancther two weeks.
By this paint, I've kicked it out a month, and maybe I'm ready to faceit and maybe I'm
nat. Hopefully | am. But, I've leaned to dothat instead of ignoring it, and that’s probably
themain...

| was a band rerd. | have friends that were band rerds ...who, the mere concept
of that sent them into a frenzy...I think everyone needs a group.. I think | seethat in any

extraaurricular. But whether youre in any athletics or whatever else, you aways fit in
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somewhere... in your group. | think the students that don't have anything to belong to
that are more of a problem ...probably have lesstime...not lesstime... just more of a
problem. | think that’s what probably saved mein high schod, becauseif | hadn't been in
band, o tried to participate in extraaurriculars [pause] | don't know what would have
happened. Because if | was left to my own devices, you knaw, go to schod, go hane, do
nothing.... | probably would have made afascinating criminal at some point.

One of the side storiesto thisis...| had aton d benefits. My junior or senior yea,
there was an honas marching band and | dedded | wanted to go. Part of being in hona
bandisthat you have to, sort of, foat your own hill. So | told my parents | want to dothis.
Can we do this? And my mom said, “oh yeéah, that’s no problem”...And there's lots of
little expenses. And so | got to go to Europe, got to travel Europe. And apparently, this
drained resources that | wasn't aware of. Later on, | had gone to TCU, come bad, gone
on, my sister graduates, and she wants to go to college. And my mother tells her, “you
can't go to coll ege because we can't afford it.” And in the meanwhil e, my parents are still
helping me pay for college. | didn't find ou for yeas. But | found ou that during that
time, my mother had got my sister to cash all of her savings bonds that they had been
buying her from the time she was little urtil she was abou eight or nine yeas old.
Cashed all of hersinto help pay for this. | didn't know.

Now, did | redly know and just ignored it? I’'m not sure. So my sister has gotten
the short stick...forever. | can’t say that she underachieved...bu talk abou overcoming
somebody kicking you davn every.. five times, and the person who's kicking you davn

is your mother. She anazes me; my sister amazes me. Oh yeah, she overachieved, she
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overcame the things...| was able to escgpe it because everybody made an excuse for me,
and...

When | hea that statement, that to me is... it’s... looking bad rationalizing,
going, | chose to be that way. No... you ddn't. | didn't set out to be an uncerachiever.
Now, | may want to tell you, “Yeéeh, | made those doices...| was a kid and | was
independent.” BS... | was not! | underachieved for a variety of different fadors...part of
them...l think of one of the key ones underlying that was... I've dways had a high level
of self-confidence Still do to this day, barderlines on arrogance...and my saying that |
say to my wife, and... for these purposes one timeis... | hate stupid people. Ignorancel
can accept. The way | define ignorance and stupidity is... ignorance is just the person
who daesn’t know any better, and whether they go choose to go ou and figure out the
truth or not... | don't hald that against people. Stupidity is.... you knav better and you
still choase to repea the same adions that caused your problems. THAT, | HATE! | do
my best to tolerate it, but ... what we're talking abou is, I'm an underachiever and I'm
thinking now... what did | do?

That self-confidence led me to probably make choices and determinations.... in.

.. math hamework was a grea one. | hated math hanework. | hated math hanework
because they give you fifty problems, and they are deding with the same concept. After |
did abou ten o them, I'm like, this is the same thing...so what if you change the
numbers...ok...so | get adifferent answer, bu it’s the same wncept. It redly cameout in
Algebra, Geometry, Algebra Il .... those were the three absolute worst...I was like, this

was retarded...oh, | hated showing my work!
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3 X=15; x is 5. Go to town; we're dore. | don't need to show you dvide by threeon
eadt side and give you your answer. Having married a teader, | understand why they do
it now, bu... | guessthat was part of my underachievement was that I'd go to the teader
and say, “I can do that; test me onit,” and they would, and I'd take atest and I’d dofine.
My grades were nat refledive of knowledge or anything else. They were refledive of that
the system said we're gonra put more anphasis on hanework, becaise... | think because
the stupid people ae still stuck in your classwith you, and they need all the pradice and
everything they get...they neal the dhea, easy grades. | was like, just give me my grade
onmy tests. | think alot of the teaders were just redly frustrated with me when they saw
how good | could do onthe tests...l dorit remember which of the teaders it was who
said, “why dorit youjust do your homework,” and | was, like, “becaiseit’s... boring.”

| was in Aldine. They had gifted and talented and advanced. AP classes were just
starting to be off ered aroundthen. | remember in my senior yea | had the dhoice between
taking AP English o gifted and talented, and | redized “something’s wrong” with this
system. | mean, I'm GT what the hell’s with this AP crap? At the time | thought that by
taking AP English | wasn't going to be with the same kids I’d always been with. | think
there were fourteen o us. We were pretty much in the same dasses together. There were
agroup ¢ 4 o 5 of us who came out of elementary that went to junior high. In junior
high the group expanded by abou 2 or 3, and by high schod, because there were more
junior highs, we expanded up to abou 14. We were the same groups of kids from 9"
gradeto 12" grade.

| think that at some level, you aimost have to be alittl e bit gifted to understand

ancther gifted person. | think the best teaders | had...l dorit know whether they were
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gifted or not, bu they at least had the aility to understand who | was, and | think that, as
| talk through this and undrstand more, maybe they were, so they understood some of
what | was going through. And some of those, who were, for ladk of a better word,
regular teaders, they’d gone up and keen smart, bu they weren't at that next level.
Thaose ae the ones that | ran roughshod ower and just bullied. Yeéh, teaters who teah
gifted kids need to be gifted.

My wife was telling me dou ateader in her schod who's teading the gifted
students, and she' s teading a wurse, where she's nat teading the math pert of it because
she doesn’t like math. When | hea stories like that, | tell my wife, God help me if anyone
ever put me on the schod board o put me in charge of the schod, because I'd tea the
placeupside down. I'd probably alienate the kids who redly neel the help because of the
way | think. Kids like me, I'd take dl of them out and stick them in their own clasgoom.
One of the things | hea through the grapevine is that for the gifted and advanced
students, if youre not making an A or a B, you make aC, we're taking you ou of the
program. So if | make aC in a gifted and talented class so I'm an average GT kid. One
of the things they're teading is abou A’s, B's,C’'sD’s. A is excdlent, B is good, C is
average, D is below average, F is failing. So if | make aC that means I'm an average
gifted and talented student; what the hell’s wrong with that? That still makes me smarter
than half the other kids! They hadn't started that; those discussons darted in high schod.
| couldn't believe it, | said, “Youre going to take me out of the GT program if | dorit
make an A or aB. That’s the most stupid thing | can think of!” | mean. | wasn’t making
the grade | was making because of ... whatever. Okay, so if | made aC, it was an average

of everything else we were doing. It probably means | only did average work, bu not
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what | was cagpable of, if | even dd it. So that’s one concept | hea abou that that | think
...if you've identified a dnild as gifted and ke has al the fadors, whatever you want to
define those fadors as, dorit purish the kid if he doesn't make the grades, becaise
chances are if he's not making the grades, in my opinion, it’s becaise the teater sucks.
And | can seewhy those teaders would take offense & those cmments, because they
think, well, I’'m not a bad teader. Well, maybe you are, but not for some kids. Oh, hell
no; not al teaders are goodfor al kids!

By getting rid of gifted classes and making the dasses pre-AP, and mixing up the
high achievers and gifted kids, the kids that are truly gifted are going fal into regular
classes. They're going to get even more bored, they're going to becme the discipline
problems, and at some point we're going to turn that on them and they're going to
beoome the underachievers that we...filter out. That's what | see happening. They have
to knaw, somebody needs to understand that the way | think, | dorit think like aregular
person. When | analyze aproblem, there may be astandard solution, bu chances are I've
come upwith 3 a 4 answers that aren’t standard. Most people would think we can't doiit
that way. And | think, well, yeah... you can, you just have to be &le to seeit. | think
that’s part of what it is; that the truly gifted student- we have adifferent mold. Like | said,
my computer runs faster.

| guessthe part of it goes with the other side of that, which is gifted andtalented,
in that within that GT redm there’ s diff erent people have different gifts at diff erent times.
Within educaional systems it’s abou intelledual cgpadty but it’'s not just abou
intelledual cgpadty; it's abou the goplications that the child is able or the personis able

to usethat cgpaaty.
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My wifeis very intelli gent, she doesn’t like to think of that herself, bu she was an
advanced student, ore of thase high adiievers | would have hated if 1 had met her in a
high schod class - the kind who was ugh- blowing the airve; stop! She plays by the
rules. She goes to class she does what the teader says, that’s how she expedsiit to be.
Thaose people might have the brain cgpadty, bu it’s that ability to take that cgpadty and
utili ze it in dfferent ways that most people don't use. | haveto think ouside the box.

The best example of thinking outside the box | can give you is that we had to take
an ethics classin law schod-which shocks most people--ethical lawyers! Like, you can't
go badk and sue your former client, unlesshe gives you permisson. But the rules focused
so much onthe dorits. Well, | answered that class which means | got the highest grade
in that class because when | took the test, | didn't focus on what we couldn’'t do, bu on
what we can do. | turned the rules inside out. And | was talking to friends after that test
and they said, ddn't you seethat, you couldn't do this, couldn’t do that, yeah you could. |
said the rules focused on knavledge, na belief. He didn't say that we wuldn't.

Sometimes | dorit wait to be told what | can and can’'t do; | just think, he didn't
say we @udn't. Oh yeah, I’ve gotten in troulle for that one! I've walked that line...oh
you dd say | can’'t do that, well then I’'m doing this. But | think that’s where the gifted
part is, is that ability to take the box, turn it inside out and find the answer.

Thaose students need, ar at least | perceive | needed, they needed a teader who
needed to understand that when | turned the box inside out, I’'m nat turning the box inside
out to make you mad or fight against you. . I... came up with something new. One of the
stories | talked abou was the geometry teader in tenth grade who was teading gfted

geometry. She was convinced that | was doing these things just to pissher off. But, no, |
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wasn't! But it didn't help that in the end... that | redized she was moving so00
slooooav, and that was the other problem in that class | was like, this is geometry man,
let’s go.

Thisis my GT mind at work. | was taking pre-cdculus. Pre-cdculus was tough; |
had a gred teader. | regret the hell | put her through now. | also discovered, thisis ort
of an aside, that junior yea | turned 16, and | never redized urtil | went to get my
driver’'s license, that | needed glasss. | probably nealed them a wupe of yeas before
that. | think that some of the trouble | was getting into was aso related to na being able
to seethe board. It’s amazing when you get glasses or contads the first time, it’s amazing
what you can see

So in pre-cdculus, | was getting into troulde, probably just being GT, it was alot
of repetitive homework math and stuff, | was getting bored with it. | was doing ok onmy
tests. It was tough. | finaly failed ore of the six weeks for a combination d reasons.
With band we had no pass no play, which is maybe nat so bed. I'm not against that
concept, at least not as much as | used to be. Anyway, | redized all of asudden | wasn't
going to be &le to participate, and | thouwght, oh this is bad and we had this big
competition coming up. | was adrum cgptain. And, oh, nev | did it; | was mad at myself.
So | started having fits; what am | going to dd? Well, | went and chedked my student
handbook, lecaise the students with no mss no day talked abou if you were taking
regular classs....

So | went and talked to my band dredor, and | said, “Hey, | got this idea.”
Technicdly | had arealy taken all of my math credits, Algebral in 8" grade, and | had

taken through Algebra Il, so that math class it was an eledive; | didn't need that math
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class Sure enouwgh, we went to the principal, and ...we were right. | wasn't disabled, |
got to sill participate even though I'd failed. That's the kind o thing...I'm fairly
confident nobod/ else would have thought of. Well, what | redized that isif they told me
well, you can’'t do that, but you ddn't say, well, you can’t do these things either, 1 went
andfigured ou what | could do.

The one thing I’'ve dways had as a badk upis that when | was 16 | got involved
with the voluntee fire department. That was the.. biggest thing because...with that it was
the oppatunity to focus on somebody else’s problems...you know...as a teenager
leaning...your worst day to have aything...while this poa schmuck’s house just
burned down. | think even within the fire department, | was recognized as being...having
alittle more intelligence...that | got things quicker. .. people didn't have to come through
and explain to me 5 times how to dosomething, which... there were anumber of people
you hed to explain things to 15 times.... so they got the cncept. They explained to me
onceor twice and boan! It was easy... In the fire house, it’s a sort of the brother- sister
relationship. Fight amongst eat aher, bu if anybody in from the outside turns on
anybody else, no,that just didn't happen.

Having sort of a higher intelligence | got pushed into EMS, which was naot a bad
thing...and | have some stories...most of which | will not repea onto your tape. From
that | got into a dispatching pasition which was effedively in the 911 nath serviceloop,
through the North Houston areg and | was doing that at 17, working 6pm to midnight,
which was against the Federal Labor Standards Act, bu | didn't know that at the time.
Didn't care & the time. Thiswas '88-'89, and I’'m making $5.00an hou, which was like

$2 above minimum wage, so I'm blowing away the salary, the payched, of all my other
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high schod friends and they're like WOW! I'm working 18 hous a week, making $100,
that was a lot of money when youre in high schod and | didn't have ay other hills. |
had all this excessmoney, bu | got invalved in that.

When | probably hit rock battom was after high schod, when | lost that. Well, |
got a full schaarship to TCU, got up there ...I'd starting experimenting with alcohd in
high schod. Typicd.... bu there it was completely access to ...there was a party,
Sunday through Sunday. | was dill in band..... bu even that environment had
changed...it wasn't the same. You knaw, everybody wasn't just band there, you had
music mgjors, na music majors, and | was smewhere in between...l kind d thought |
wanted to be amusic major, but | had a lot of things that | wanted to explore. | kind d
tried to dotoo much at one time, and that on top d acohd and everything else ...1 left
there with a point zero three pant three | think... ore of the other ones was econamic
fadors..... it was baaadddd..so | came badk, was gonra go to a junior college here,
came badk, signed up, never went to a dass At TCU? Oh, just one semester...one
semester. So probably.. a full yea that | was out of schod. | just came home, and | felt
like afailure...it was probably the one time..... because... al through high schod I'd
been telling myself | dor't have to dothis becaise | already know how grea | am and |
know what my potential is... and leave me alone... | don't need to show it to anybody.
So | went off and then | completely fell on my face ad went, well...maybe you're not
the greaest swimmer in the ocean...ohyeéh, | mean | was probably mildly depressed at
that time .

So, when | came badk from TCU, | went and got that job badk and started

working there full-time. | was working 6pm to 6am...l look badk now and say, “that
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redly sucked.” | was making $7 per hou, making no money, and | knew that was not
what | wanted to dofor the rest of my life. | left TCU and came badk home for 2-3
months, from abou January to March ’91,in... was a home...and that was probably the
worst time, living a my parents house. It was either March o April when | got one of
those live-in pasitions  at the fire-house. Which was equivalent to ...living in a frat
howse. I'd moved ou and dd my best never... to move bad, and that’s probably saved
me too. | dorit know how much | waited to...didn't want to answer. | would say my
relationship with my parents has aways been strained, bu...my wife will tell you...my
mother told her... when | was gill i n undergrad struggling to get through...

My mother said, “Oh, he’s never going to graduate; he’'s going to move badk
home andlive here...”

S0, | fought it completely...so... | don't need you...leave me alone...yes, | will
graduate. | mean that’s probably what it was; some...the mmplex...that | was going to
show my mother that I'm better than anything she thought | could be.

No, duing '92 | went to Houston Baptist University, becaise... they had pu the
TASP test that you have to take to get into college. So, this is where my gifted side
showed, is ..I'm better than this ... | don't have to take a test to prove to you that | can
get into college. | could have acel the test, but | dont need to take atest to prove that |
can bein college. [laughing]

| don't neal to take the stupid test. | had sort of gotten... even working at the fire
department...at one point | was working at the fire department, |1 had a daily shift for
being live-in | was living, that was how I'd pay my rent. | was working 4 nights a week,

6pm to 6am as a dispatcher, and when | wasn’t doing thase two things, | was working
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basicdly as a med-tech for adoctor’s office But, | needed... to doall that to... pay what
bills I had. Drinking...... oh yeéh. [pause] | probably didn't stop dinking urtil | met
Stephanie, my wife. But, | hate using the tag ‘alcohdic.” | still drink. | still ...l guess
that’s where....because | had some of the medicad badground... you focus in and you
define that acohdic as a person who's dependent uponit and everything. | never thought
of myself as being dependent uponit, bu that would probably be myself lying to myself,
looking badk. But, | horestly want to say that | was never dependent uponit, bu it was
definitely a autch.... | just didn't want to think abou what was going on...that | didn't
have to think of myself as a failure. When | think abou it now, | just never wanted ...|
don't want to go badk and .. to think abou before ...and say, gee...if | wasn't working,
or | wasn’t on duy, | was drinking...hmmm....

During that time, what led me to San Angelo were two things. One, was | redized
| wasn't going anywhere where | was; | had to get out. | had to get far. During that time,
Decamber '92, to February 93, somewhere in that winter period, there was aturnover at
the fire department. Our fire department was not a dvil servicefire department, it was
basicdly a pdliticd appantment and the pdliti cd structure dhanged owvernight. | backed
one dief... new chief comesin..and.| went from norent and being able to dowhatever
the hell | want to...ohshit | don't have aplaceto live and | gottago dosomething...and |
was forced to go badk haome because | had nowhere dseto go. And, that waslike
ancther failure, | can't ...escgpe...l was being drawn badk to 4615 XXXX vale, and no
matter how hard | struggled...fought...to get the hell away from there....l was guck.

And | thought, what the hell do| haveto doto get away from there?
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| went downtown to have lunch with my dad, and | was talking to a seaetary of
his, and she said, “Oh, you shoud try San Angelo, Angelo State University...never
head o it...never head o San Angelo. So ore day | got in my truck and just
drove....turns out it's abou 6 % hous away...oh yed, far enowgh, perfed far...small
town, very friendly, and | thought, | could ded with this. So having no ideawhere | was,
what | was going to do, | went bad and got an applicaion and filled it out and hed to
disclose TCU... | fought this until | graduated. So | started picking up classes that I'd
failed...l re-took a math class and got a better grade so | could get the bad ore off of
there. Now... | dort want to paint the picture that | got to San Angelo and started getting
a 4.0. Nah. Undergrad was dill a fight. It was gill some of the same stuff, bu it was
different.

| had a government professor there who was tough...mean...and he was a big
bully. And I liked hm. I thowght he's codl, and he knew all his guff, and I thought |
want to be like him, so | took every class he offered. Did decent in his classes, and |
mean his clases were tough, bu he flat out said, when | give atest...he didn't have ay
homework...so he's drealy eaned a bonws point and I'm thinking no hanework andit’s
al abou your test. Yeeh, it's my environment here because it's al about the
testing...but he said onall histests, anybody can make a70 onmy test if you show upto
my classes and just listen. If you want to make @owve a 70, you have to take the
information and apply it. The best | could get in his classwas a “B” and | tried. And it
wasn't one of thase ditching and dodjing that “A” thing. | tried. Couldn't get above a
“B.”  WOW! You gotta work. It was one of those few classes where | started working

because | had to work to just to get anywhere with him. Hell no, | never had to work any
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other time in my life. | worked. It becare....... the people that were taking his
classes...it...al his advanced classes were & 8 o clock on Tuesday, Thursday mornings.
Nobody takes that classunlessthey want to be there. You dorit acadentally end upin an
8am classon a Tuesday/Thursday morning. Y ou take that classbecaise you want to self-
mutil ate yourself, because God knaws if you dothat Wednesday night you can’'t go to
penny night at the locd puband make that Thursday morning 8 o clock class That's part
of what that was. The people that were in there wanted to be in there, and the people that
were in there tended to be eove averagein intelligence

Yedh, | founda pee group in the fraternity, too. Were there were some of the
stereotypica things in the fraternity? Hell, yes. Let's not kid ouselves, stereotypes are
born df.... people doing the same things over and ower again, and that’s how we caise
these stereotypes. Did it help the drinking problem? Oh, probably not, but it stopped
become adrinking to forget, it was a drinking to cdebrate, na that we needed much to
cdebrate. .. bu it was nolonger abou drinking...l don't want to remember , | dorit want
to fed...it was hey, we're hanging out. But | also started assuming leadership pasitions
within the fraternity. | started taking on resporsibiliti es, started dang things. It sort of
becane aprojed ...like how can | change this, hon can | make this different, how can |
make it better?

Three yeas, in June | guess June 12th. | know the date; I'm not a typicd
American male in that resped. | know the date of our first date, we December 9th, 1994.
June 12" 199950 it’Il be threeyeas this simmer. We met in the spring of ' 94, we were
taking a dass.. Contemporary American Novel, | think it’s what it was. She was in the

classand there were 4 or 5 of us, and it was right before lunchtime, and we would walk
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over from the acaemic building to the student services building to chedk our mail. We
would walk and talk...never redly dated...she was dating other people & that time, |
wasn't redly dating, | was doing other things. We just kind d chit-chatted. Over that
summer | went away to New England to work and | came badk , it was August and we
saw eat ather passng onwhat | cdl the mall, and | stopped andwe just stoodthere and
started talking, abou nothing, |1 couldn't tell you what we talked abou, for abou 45
minutes | guess And then we just started seang ead ather around, and we just kept
talking and we dicked...and in Decamber | finally asked her out. We had ou first date
and we' ve been together ever since

We went to Angelo State University, in San Angelo in West Texas. | wasbornin
New Orleans, bu | grew up in Houston. | lived in Houston urtil | left to go to San
Angelo in thefal of "93.1 didn't used to think | had an acceat. When | went up to New
England... | wasworking for afootball camp and for atennis camp, you get those videos
they give you, d extraaurricular things for the campers recorded ontape, and | saw it
later. Most of the kids were from that New England areg Boston. | never thought of
myself as having much of an acceit... bu on video when you compared that
conversation; me with their accents, | soundlike asouthern hick. And it was the most
amazing thing to me. ‘Cause I’ m sitting there, thinking, “1 am not a hick...l do nd have
asouthern accent,” but | finally redized...I talk slower, some of my colloqualisms were
totally different than theirs, and | think that was the biggest difference, but even just the
sound d my voice had alittl e bit of atwang, and that was weird.

Sometimes when the partners and | go ou to lunch and we talk, they say, well,

where ae you from and | say, “I’m from Houston” and they say, “No, no, no, no, nono
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one's from Houston,” and | say, “No, occasiondly, a mugde of us do stay here and grow
up’ just like me.

With Stephanie, she was suppat, bu she was also, you can dothis; get off your
assand you can dosomething. So it was ort of a cmbination. It wasn't just that she was
nat only the antithesis of my mother, my mother saying you can’t do this, come home,
and her saying yes you can, you can graduate from coll ege, stick with it, kegp dadng it.
When | still had those fluttering moments when | was thinking, oh, you can’t do this,
she’'d say get up df your assand doit, and that’s part of what she's brought to me and to
the relationship. On a cetain level she’'s a sort of a savior, maybe she was my savior. To
me that implies...oh, the intelledua side of me says wait, youre giving her too much
credit! Some of this you dd onyour own, you ddn't get to San Angelo...bu | would
never have gone dl the way withou her, and | fully give her credit for that. She got me
into the doar and | guess| did the rest. | wouldn't have gone into the doa. Because
when | was getting ready to graduate undergrad, and | had noideawhat | was going to
do, and | thought, law schod! Hey! Ancther three yeas of schod; can escgpe from
redity!

For law schod, | came badk to Houston to South Texas College of Law, my
parents aren’t paying for anything; they had pretty much stopped paying for schod. They
were helping with rent, giving me threeto five hunded a month. We, Stephanie and I,
were trying to figure out when to get married, and we dedded to get married between the
seoond and third yea of law schod, so that’s what we did. So, in order to save money, |
dedded I'm just going to move back hame. My mother was fine with that , she was more

than happy to have me there. My schod schedule was pretty much... | was gone dl day
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until 5:30, 600 at night. It was rent-free freefoodif | needed it. And , so | worked the
system, it gave my mother the feding that | was home, and maybe | was $owing my
mother that | could be successful. Of course, you can’'t show my mother anything; she
doesn’t believeit.

In the first semester of law schod we dowhat’s cdled reatations; we were
divided upinto threesedions, so therewas A,B, and C sedions. We dl had the same
classes, because they give you your schedule thefirst yea. So, those people whowere in
that sedion almost, well, slept together. The dosest friends | graduated from law schod
with were dl in that sedion. Aswe moved upand started taking classes, we started
taking diff erent classes because we had dff erent interests, but that focus group, the group
of four of uswhoall stuck together. We dl broke off to study for the bar. We got
together and got hotel rooms; we dl got separate places to study, then we got together to
study and we dl passed.

My wife told me @ou this; she got the enail on her schod email and told me it
sounced If | had gotten this on my email at work, to tell you the truth, | probably would
have just ignored it. | was fascinated by the ideaof doing this interview, | don't know
why.

The questionraire? Just the.... nature of the questions... and the nature of
everything was 2ort of arefledion: was what does it mean? For aperiod d time you get
caught up in the nostalgia, and start to remember. Y ou remember al the goodthings; you
kee thinking into it and you think, like, wow, and there were redly some negative
things, and you think: | don't redly want to remember those ...I'd like to... skip ower

that part and ..can we move forward? If | could go bad ...then...with the knowledge |
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have today...BOY...I could doalot of things differently. | guesswhat stings right now
when | look badk onthat is that whole you had potential crap! Badk then | hated that!
It's just...”yedn, | know | have patential, learze me done, I'm doing my own thing.” But
now, | guesspart of it is | started redizing, novadays, in the sort of 21% century late
20th century ...that we stopped becoming what do you know, what can you do... and
started asking questions. where’d you go to school, and what was your major? [spoken
with asarcastic drawl]

You knaw, | redize that the choices | made bad then influenced where | could go
to schod, and what | was going to major in. And so, that's where | formed my biggest
regret... I've met the...there's attorneys that I've met who went to... what | cdl a
prestigious undergrad...went to prestigious law schods...and they're momplete and total
idiots. And | just want to go, “I’'m glad you went to that grea law schod; now would
you get your head ou of your...” You knaw, focus on what we're doing here and stop
twealling around onthe elges.... And that’s the part that | regret, but then |...focusin on
it and | say, “Well, Casey, you adualy did some things.... you ve got some badkground,
you've got your JD....yeeh you ddn't go to the best law schod...” and you redize that
you knav more than this guy does stting aadossfrom you, and | ask myself, “would |
know more than him if | had taken his route?” So, it sort of makes me fed better, bu
then again...boy, wouldn't it be niceto have a...Harvard Law degree after all ? But then
again, | dorit know that it would, because it’s...what would | have missed ou on?

So, in answering the origina question, yes, it brought badk memories,
and...some of them are good and some of them are bad , and some parts are like... I've

rationdlized... redized...ok | can accept that... ok that was probably a stupid thing to

143



do at that time, bu, in the end...yed, it's kind o worked ou and maybe | am better for
it. And part of that isjust... | mean, deg down, I've dways accepted what came down,
whether it was good, whether it was bad...ok, I'll accept it...you, knav here’'s the cards
you gd dealt , deal with them. | don't tend to whine, and | don't tend to complain...I’ll
take that back, my wife'll tell youthat | do tend to whine... but | don't tend to complain
if 1 know there’'s nathing to be dore aou it. If | think | have the aility to change
somebody’s mind, motivate someone so it diredly benefits me, 1 may whine and
complain just alittl e bit to get my way. But...I think that’s human neture.

By doing all that, yeeh, improving myself. Did | think abou that at the time? No,
of course not. It was all abou , it was al outside... | didn't have to worry abou my
problems, it was al somebody else’s problems. So...that's what it becane, | started to
get a suppat system. | guessthat comes badk to what did | have growing up? | didn't
have asuppat system. You go bad to...now | do fed like I'm in a psychiatrist’s
office... that | had never had that suppat.

| had a mother, love her dealy, hate her with a passon. It's funry...I've told
people...when they ask abou my mother, she's crazy...they say be nice...no she's
probably crazy...she's dipped a few cogs... She becane so... focused on what she
believed to be suppat, she was adualy more...stifling; suffocaing. To me, | was pig-
headed enough, and fought badk against it, that | was able to develop some of my own
personality and escape from that, but my sister wasn’t; she had to leave. My mother never
grasps the concept that my sister didn’'t want to leave and go to somewhere dse to finish
high schod because the neighbarhood tad gotten so bed, bu it was becaise my mother

had gotten crazy.
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My mother had been involved in PTA, and when we left elementary schod, and
went to junior high, the PTA thing kind d fals away for whatever reason, and it
disappeas in high schod, so she had to find ancther way to get access and she beames
a substitute teader. Now, because she is extremely bossy...she doesn’'t take any grief off
of anybody, is able with high schod students. Spedficadly, she's nat like your typicd
docile substitute teadier, so the regular teaders are like come on, use her... she's able
to keep the students in control. So by the time | hit freshman in high schod, she's there
everyday. By the time I’m a senior and my sister’s a freshman, my mother is entrenched.

Oh, if 1 had an answer to that question...She would never say she was helping,
hurting; she'd say she was working. | think she was working so she culd...be there.
Most parents st up a parent teader conference, [voice goes high and squeky] they
med on the teader's lunch hou and heve alittle cnversation it’s over in 30 minutes.
But, nooo..she's talking to half my teaders every day, she's san’ them in the lunch
room, what the hed...shewouldn’t let me escape!

| think the other part ...is ...she began trying to live through ou
acomplishments. If we did anything...it was just as important to her. Because she was
better at making excuses for us when we failed than we were. Of course, you knaw, I'd
love to say | didn't use that to my advantage, bu of course | did. And whether that fail ure
was diredly related to me trying to ousmart the system, or what, bu, her excuses paved
the way. To meit was easier to fail, because someone dse was taking part of the blame. |
didn't have to accept resporsibility for it. And that probably perpetuated my ability to na

do anything! It wasn’t my fault, you knaw.
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| guess deep down ore of the things | hate, is | hate people who dorit take
resporsibility for themselves. Am | being hypocritica? Probably. | would say that it was
probably very true that we hate the things in ahers that we hate most in ouselves.
Somewhere down the line | learned to accept resporsibility for my mistakes. Then when |
did that, | stopped worrying abou avoiding resporsibility for my errors, and instead
leaned haw to fix them. Oh, yeah, some people tried to tell me that...but not my mother.
My mother was a complete enabler. All 1 had to dowas cast doult someplace ése and
she'd back me 100% she had...it was never my fault, oh, nonever my fault. Half the
time, hell it was completely my fault. | wish my parents had told me...

My wife, Stephanie, her parents told them, “you WILL get good grades.” | think
part of that was, in elementary schod, | was getting good grades becaise, | think,
because it was just too easy. And even not playing into the system | was gill able to get
those A’s and B’s. It was only once | got into junior high and high schod that that
started to fall apart, that | could just skate the system and still get the A’sand B’s, and so,
| started getting the C's the D’s the F's, I'd fail one six weeks, get an A the next six
weeks, and it pretty much made the teaders go nus! I'd fail a six weeks, whatever it
was, and | think mom sometimes was realy to go blame the teadier. On some level if |
had pushed it she probably would have.

So | think that was part of what was going on. | guesson some level what | hoped
to be true, on some level, even | recognized that was wrong; that the reason I'd failed is
cause | didn't do what | was uppased to do. And, | did at some level, even when | make
a mistake now and taking the resporsibility, well, taking the resporsibility becane a

different ad. Now, becaise it becane sort of a show me ad, that I'm showing you that |
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know that | did wrong. | think even then, somewhere underlying, | knew | was suppcsed
to accet what was redly my fault.

The past few yeas my mother’s had redly serious problems. And you can see
them from the outside, and part of it is, | told my wife, I'm not ready to be aparent. | can
barely take cae of myself. I'm nat ready to be my parent’s parent, I'm nat realy to a
regular parent of my own kid. No. There have been some times when | need to go and sit
down with my dad and tell him, we need to address ®me things, bu | just never could. |
kind o I'll give him a wuge of questions, he'll answer, I'll seethat he doesn’'t want to
talk abou it either and it’s like ok, fine; I'm not ready to pwsh it. And | think that on
somelevel I'll doit some day. You knaw, I'll confront atotal stranger, or an attorney, bu
| won't confront my father. No. | can’t; not right now.

Ummm, he was....absent. He was doing what he nealed to doto make money
and, he basicdly had gone & high as he @uld go withou getting into the pdliti cs of the
corporate structure. He readed that level a a time when he wmuld have moved on, bu |
think he made a doiceto stop...I never asked hm. Abou the time that he did that | had
just started college. It's funny, even as | was filling this out and thinking abou little
league baseball and stuff, | thought, ok, he caneto a cupe of games. But, hisfirst 10-15
yeas with Exxon, he was expeded to travel 3 to 4 chys a week. As an agent, he was
expeded to travel alot, and to go to east Texas and stuff , so he just didn't go. He was
always home on weekends, that | remember. He was there, bu he was aso tired. What |
identify now is that, like my father-in-law, they were both men o their generation. The
man goes to work, the man brings home the money, the wife stays home, the wife raises

the kids. Both my father and my father-in-law felt like failures a littl e bit because my
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mother worked and my mother-in-law worked, and | think, when they saw them working,
they both sort of felt like they were failures. I'm reading...this is what I'm seang, and
that led to those relationships and haw they developed. | told my wife | didn't fed like |
started talking to my dad ‘til | was 21. Yeéeh, we still talk abou...bullshit. Occasionally
we'll address a lot more serious isales, bu they're still not in the @ntext of, of...it"s
completely devoid of emotion and it’s never the redly hard-hitting stuff. No, my dad
wasn't adisciplinarian....my mother was. Oh, my mother tried!

When I'm not deding with things | know | have to do..l| hate the word that
comes to mind...it becomes, it readies amost a point of paralysis metimes, depending
onwhat it is. The book, Who Moved My Cheese, that’s when | fed like, like a*hem.” |
can't redly quantify things, | worry what’s gonma @me next, if | don't want to face |
guess the fea. What used to happen is that at some point I'd probably get sick to try to
escgpe it, so that it wasn’'t my fault...l was sck...l couldn't get to it. But now, now |
donit get ill, because | dorit redly let it go anymore. At this paint...but dorit get me
wrong, | still have those things...at this paint, | dorit let it...my god now isto nat let it
linger. | try to nd let it fester so that it getsworse. And, | try to attadk it.

Sometimes, ore of the hardest things | have is telling clients bad rews. And
adualy, it’s usually nat...it's the bad news of the kinds that says, “I’ ve dore everything |
can, bu you ve made such a bad mistake there’s nothing | can doto fix it, and youre
going to lose.” Guided hy, | hate giving that news, | hate telling clients | can't fix your
problem for you , | can't solve it, becaise in away | amost become ingrained with that
client that it’s not only their position, it’s my position too. And if | can’'t make them win,

then it’s that somehow | haven't dorne what | was suppased to da | am getting better at
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removing myself from that. | think in part when | do that | tend to eliminate other
oppatunities and dothat. But then, | also have to reagnize that sometimes the dient
was wrong, they shoudn't have dore that, and what they want to dothey can’'t do, and |
just want to tell them you can't dothat.

Oh, yeah, there’s no guestion that... who | am today | like more than who | used
to be, I'm more cmfortable with myself, | still have my littl e issues. And yeah, | guess
I’'m starting to understand that we dl have issues and as I’ ve learned and started to figure
things out, you can’'t have it all. But, | guessthe one isaue that | still faceis that | dorit
like my badkground.| dorit like what happened in high schod, | don't like what was.
We...don't tell the whale story. There's part of the drinking story | don't want to tell
because | dorit want to remember... remember.... and to be horest with you, | don't
remember. Oh, | have head third-acourt stories...But even as | develop my pradice, |
still flinch because the north side of Houston | grew up in was poa courtry. So there ae
still some eonamic isuesthat | face

| was talking with a seaetary in ou office, and she grew up in inner city Houston,
got that educaion, got that job and started making more money, and escgped where she
had come from, bu...we were stuck. We escgped what we cane from, which was
everybody being poar, ureducaed. | mean my parents were elucated, bu, for whatever
reason, they allowed themselves to remain trapped, in this areg this pocket of lower
socioemnamic status. I've escgped from that, and I’ ve started to enter this world of high
socioecnamic status, and | don't fed like | belong here, and if | try to go badk...I can’'t
go bad, those people won't take me badk because | don't fit there anymore. So, youre

going, where the hell am 1? | can’'t go bad to where | came from, and | live in this other
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areawhere | don't like who these people ae axd | don't want to ded with them. On some
days | get that lost paralyzed feding.

Just like networking- as an attorney you'r e just expeded to network, to get more
clients, get to some of thase networking functions, I listen to some of those dtorneystalk
and | think, “youre a omplete idiot; there ae more important problemsin the world
than this mundane thing that you'r e focusing on.”

Y eah, that imposter thing, that’s exadly what it is. It's when I’ve met somebody
and we get aong. It's when you get to the next level, they starting the, “where’d you
come from, where’'d you grow up, and where’'d you go to schod.” It's when those
guestions come up and | think | can’t lie to this guy, straight to his faceso that | can
avoid what | don't like to think abou and those perceptions that | know will come &ou
of that. Or, | can tell him the truth...and that’s where the fea comesin. Am | now going
to be rgeded immediately becaise we didn't come from the same badkground, even
knowing intellecualy that | deserve to be where | am now?

But, I'm still bright, and | didn't lean becaise somebody... well in some
instances | leaned becaise people taught me things. | leaned because | just had the
desire to go ou and knowv something. I've read stuff that...I'm an English mgor. A
buddy and | who went to law schod together, he aad | had some similarities. We rea
some book,it was abou physics, and some new theory of time travel. And re and | read
that bookin the midde of law schod, it had nahing to dowith anything, bu becaise we
just had to know.

One of the things abou that email you sent out, underachievers who hbecane

succesgul, when | first looked at that, | thowght, you knav what? | haven't become
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succesdul. | haven't dore anything, | don't have the big house, | dori't drive the fancy
ca. Becaise, | was defining successwithin a different redm. Then | redized that | have
overcome enough challenges... I’ ve gotten to the point where | dorit underachieve, with
the caved that | dorit underachieve...as often....| still have moments where | do
underadhieve. It's not...1 guessthe differenceis between defining it as underachievement
and cEfining it as fail ure. Sometimes the diff erences become blurred.

But, successis what | did. | got through law schod. There was a point in 1994
where I’ve got my mother saying, “just move back home, you dorit need an uncergrad
degree come badk here and you can live a home.” | rebelled against that. That was one
of those key turning points, and | took it to that next level, which was hell, na only can |
get an uncergraduate, bu | can get alaw degree

That may have been the straw that broke the canel’s bad, but it wasn't the only
straw, there were amillion aher straws on there. At one point | said, you ve been telling
al these people you can doit but you dont try becaise you dont want to, | started
asking myself some of thase internal questions like, maybe you can't do it. Maybe you're
the fake that you dont want to admit to being. And | think that was ancther part of it: you
know, you keep saying you can doit, but you rever proved it. That becane part of it,
too; | started internally started asking myself those questions abou how am | going to
prove to myself that | can doit.

How did | change? | think that that comes from is, like | said ealier, | have
always had a minimum level of self-confidence- sometimes it expands, sometimes it
shrinks. And it’s that whale... when you try to push me to go somewhere... | dowhat a

lot of people do and say, no| don't want to doit. And, intellecdualy, it’s when youre
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trying to dothat, I'd always get that feding of being pitted, and | would avoid that. It's
like that old adage of you can’t put around peg into a square hale; well, no,yes, you can;
if you make the square peg hole bigger, you can get the round g in there. And | guess
that’s my adage of saying with, being gfted and that classficaion, when you told me
you couldn't doit, my first readion is well, how the hell do | figure out how to doit?
Some things may not be probale, but everything is possble. Just because you, youin the
sense of the teader, the personawho's saying it can't be done; just becaise you think it
can't be dore, doesn’'t mean that if you let me sit aroundlong enough to think abou it
and analyze it and ponea over it, maybe | can come up with a solution! And | think
that’s one of the things | hated; dorit tell meit can't be dore.

Of the people | recdl from my GT class, there was only 3 or 4 of us who were
truly gifted and the rest were the high achievers. Yeéah, | think | can spat gifted people
when | med them. The irony is that the three guys | hung out with in law schod, al 3
could probably participate in your survey. But | can’t passaong your name because I'd
have to admit | talked to you first. [laugh] On a cetain level, we kind d congregate
together.

One of the ways that I've succeealed so far is that if | had stuck to ‘the box,” |
wouldn't have graduated from college ‘cause I'd have drealy been pigeonhded. Game
might have been over. But because | thought outside the box and kept trying...when |
stopped trying to fight parts of the system and started trying to work with the system and
redized that if you work with it you can bed it, and that is a redization it takes a while
to get. | guessone of the things | look bad at is...if | had my wife's parents and their

attitude toward educaion... WOW...l wondered where | could have gone?
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When we do have kids, if they turn ou to be gifted, may God relp them. | already
know the inside track on that. I'd have to say, my mother is truly not gifted, and |
wouldn't say my dad is either, so | was able to ou-think them, ona number of different
levels at a number of different times. So if we did have agifted kid, he’s not going to be
able to ou-think me, becaise anything he can think of I'll guaranteel’ll be &le to think
of too.

Yedh, I've leaned alot from my experiences, and | understand who | am, That's
sort of self-recognition, bu | couldn't be horest with myself if | said | wouldn't mind
having those things; a better badkgroundand more money. And that’ s where some of that
self-regret comesin. But it’s those what-if questions; that’s the one down-side to being
gifted. | ask more damn what-if questions than anybody else. Most people don't; I've
naticed that. Having had conversations with other attorneys and | ask well, what-if this,
and well, what-if this. And they ask, will you stop? We finished, it’s time to stop, and
I'm still ...well, what-if? | love what-if questions, because | start seaching for that next
level, bu | redize | probably drive some people aazy and | probably drive myself
partialy crazy, because | donit stop! | donit stop; my mind is going 24/7 and it's a
constant battle. The one thing that stops me I’ ve foundthat stops me from thinking abou
everything else ae computer video games, espedally the ones that have multiple level
thinking, and what are known as drategy games.

The conwersation segued from past to present: video games and hav ead o us
would spend the remainder of the day. The last of the gple strudel had been consumed,

the ice had melted in the drinks, and ou interview was over. We waked slowly to the
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door, stopped briefly in the foyer, chatted at the place where we parted to go to our
respective vehicles. Casey had that exposed look of a wild creature that suddenly finds
itself in an open area, with no shelter at hand. After having spent a couple of hours
discussing intensely personal issues it was difficult to return to our prior relationship, that
of virtual strangers. We each left with something valuable: researcher with an excellent
interview on tape, and Casey with a new understanding of himself.

Seveal months have now passed, andwe have maintained anemail relationship.
Though bth busy, we manage to exdhange intelledual emails from time to time. Casey
has asked to read the wmpleted dssertation andthat we get together afterwards to
discuss things. Casey recently told me he has enjoyed paticipating in this dudy. My
sense is that he has benefited in na only the way stated in the research proposal, “ No
compensation will be offered beyond the satisfaction d advancing knowledge in the field
of gifted education regarding uncrachievanent,” but also by advancing hs if-

knowledge.
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Introducing: Guido

How to understand eveything withou doing arything.

AGE? 41

Gender? Male

Marital Status? Married, 8years.
Occupaion? Finarcial andyst.
Educationd Levd? Bachelor’s degree

Mother' seducation?Bachelor’ sdegree

Father' seducation? High schod diploma.
Shlings? 3 dder brothers.

Shling accupaions? Teacher, contractor, accourtant.
Parents Occupaions? Mom, nuse. Dad, ceceased.
Curr ent family income? $50,000$100,000.
Childhoodfamily income?  ~$30,000.

Giftedness? Tests: achievament & 1Q=138159, pogramming.

We met at a pancake restaurant ealy on a Saturday morning. Guido was a tall,
fairly trim man with a shock of swept-bad gray hair. He wore a ceam knit pullover and
gray slacks, and seemed somewhat ill -at-ease. His «kin had the pasty texture and tone of
one who spends al his time indoas, while his nose was a spider’'s web o barely
discernible veins. We met and shook hands, with Guido initially making only the briefest

of eye contad. After abou 15 minutes of conversation, he seamed comfortable enough to
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begin the interview. The cnsent form was sgned, the recorder switched on, and the
interview commenced.

How often do you adualy run aadoss ®mebody who says they have under a
hunded 1Q? | mean, for everybody that is over a hunded, there shoud be the same
number under one hunded. | never ran into anybody that said they have under a hunded
Q. They're dl one-ten, ore ohfive, ahunded andfiftee...

l... think ... in third grade they put me in speed therapy. At that time they...
came up with the asociation that if youre in speed therapy, they pretty much looked
uponyou as geda education. | remember... it seaned like the first half, | think that was
in... the Thanksgiving bre&k, | got two “F's.” It was English and something else, and |
had to take that home and just knew that | was in such troube. Take that home, and right
after that they cdled my mother in and told her they reveded something, acievement
scores or something. And so | was talking to them and | was rated at... at least twelfth
grade. You knaw, | had at least a twelfth grade rating in English and | maxxed ou the
adhievement test and | remember the first thing was that- I'm nat applying myself.

No, | just didn't achieve up to other people’s expedations. | used to say badk in
high schod, | was going to be retired the first thirty yeas of my life and work the last
thirty. [laugh] You knav, when you have to. It's like when you see aCorvette being
driven by a 65 yea old man, you think it’s just wasted on hm. Giveit to a 25 yea old. If
| was 25 and | had a Corvette I'd be something different. When you see a65 yea old man
with it, you think...it's wasted, like retirement’s wasted onwhen you can't get around

any more. Pretty much, | traveled all over the world when | was yourger, and dd not
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accept any resporsibility. And, | thowght of al the other stuff as smething | could do
later.

Seans to me like most, | guess uncderachievers...and horestly...my horest
opinion is. | think that gifted and talented, I'm not a big believer in that, | think that
everyone has the same.... abilities. | think | always tested well becaise | exped a lot.
Remember, | had told you abou the neighbar that was working on her graduate degree?
And,it’s.... wetook alot of tests. Her whae thing was that if you took enough tests, that
your scores were going to get better becaise you were used to taking the tests. 1Q?
Anywhere from 138to 165, dpending onthetest.

Y eéah, that was badk in the time when they used to write your name onthe board if
you dd anything wrong; you knav my name was always up onthe board for never trying
to get homework in. And | horestly do nd remember, ever in any of my schod time, ever
doing homework. | mean, | never even worried abou it. | remember high schod, the big
biology notebook, which is the terror of all freshmen, well | had two pages and everyone
else haslike a. ahunded and something pages of drawings of every .... drawing you do
in the dass where you label al the inseds and the parts and al and | had two pages. |
mean, it was the night before it was due and | had, like, well, two things and you knav
... knew I’d get in troudefor that.

Yeéeh, whatever | could sit down and dothe night before abig projed was due, I'd
do. | remember these two hig projeds...there was this was high schod physics projed.
They had a solar energy projed, that’s bad in the... the green days, ealogy; you hed to
crede asolar energy projed that worked. And that was the grade- if it worked you got an

“A.” We divided upinto groups, and | got someone in my group that was the schod’s
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‘head.” You knaw just he and I. He would come to schod high every morning, and he
uh, | said ahhh dont worry abou it. | wouldn't tell him what our projed was and he was
like shoudn't we be daing... and everybody else was like making these houses and
making the piping and just everything you could imagine, and dang all kinds of things
like solar cookers and dang the designs, and dawing ‘em al, and | said, “don't worry
abou it ...wegot it handled...we got asolar energy projed.”

So you knaw the big day comes and everybody brings their projeds up to schod
, and David and | , we don't have awything. | probably told David and ke said, “Yeéh,
cod.” And s0...s0, they did al their presentations and | told the teader | want to do
mine last. Let everybody else do theirs and | want to do mine last. My solar energy
projed. Now | didn't have anything with me, and he couldn't figure out why, uh, you
know, how | was going to doa solar energy projed when we were carying nothing. And
so everybody did theirs and they said, “ Okay now let’s eyoursnow , Guido.”

So | pulled a string out of my pocket, we're up onthe roof of the schod, where
everybody had their littl e things st up, there were probably ten or fifteen projeds, and |
tied the string between the two littl e fences they had, you knaw, the guard rails, and |
hung a sock on the string, and | said, “there, a solar clothes dryer.” It worked. He was
very irritated. It worked, so he had to give me an “A” onit.

Yedn, | caitalized on kEing smart. Oh, how interesting! The fad that you could
be anywhere... that if they had questions you could explain anything to them at the drop
of a hat. But even to the point where... I'd spend time leaning inane things that no one
else wuld do.If you'll talk to people, most people can't ...jugde. So, I'd jugdle....teath

myself some magic tricks...and leaned tons of trivia. Yeeh, | was....yeah...| ateit up. |
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was a show-off withou...being acaised of being a show-off. What other people were
goodat...oh.. that was not important.

Yedh, I've dways been...| was the “peanut gdlery.” Even in high schod, |
remember manipulating a cheerleader election. | mean, we'd have big schod medings
and | was aways the comic in the bad that yelled the funny comments, and that was
expeded of me. We wmuldn't have a schod meding withou me yelling...wel, na
yelling, bu...making aloud comment in the auditorium for everybody in the auditorium
to hea it.

Oh, the one thing | haven’t been able to owvercome is public speaking. | can do
small group all day long, bu when | get up in front of a aowd...I’m comfortable, then
when | redize I'm the center of attention...oddy enouwgh, | go bank. In high schod, |
was in debate. | was the asolute worst debater in the world. | could do.. the reseach and
come up with the aguments and all, bu... for some reason, when | redized that
everybody was stting there with their eyes glued to me, it just hits me and | freeze.
Beforehand, I'm fine. Beforehand, | can know my speed down, and I'm fine afterwards,
but right in the middle of it, | just go...well, I've dore it...| knew | was that way and |
gotta keep at it. | was till captain of the debate team, though, because | was the one who
talked...nore of the teaters wanted to debate me. So, | went and talked everybody into
being on the tean. The people | picked ou...two o the teams won the state; | think |
made agoodchoice & far asfinding people whowould be goodat debate.

| mentioned that | was in speed therapy, and that was because, at that time, we
lived in sububan Garland, Texas. That was, at that time, upper middle dass Andyou go

to schod, al the little suburban kids, and you just stand upthe first day and say your
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name, and | said, “ my name be Guido Hone” [Horn] , in a very strong Bladk dialed.
That just threw them off, and the kids laughed, and | was in speed therapy for years over
that. [laughing] Actualy, | enjoyed it. Oh, | had a lisp, too, bu | had to lean how
to...bu she was the one who...I leaned how to talk based on hav she [the nanny] talked.
| was pretty much raised by the nannies during the day. But, you knaw, their whole goal
was to get me out of the house.

My speed teater went on later to become my high schod courselor. | had two
speed teaters. The first one becane my fifth grade teader, and the second ore went to
bewming a dair teader, and then went onto become a ourselor. It was avery strange
schod district. You might get ateader in, say, fourth o fifth grade, and you might have
them again in high schod. Because they wouldn't progress or switch ower, and | dorit
think they worried so much abou certificaion. That's why my fifth grade science teader
was also in high schod. When we were... | wasin high schod...she wasin high schod
also, and she was my aunt’s roommate in college. Most of the teaders...they knew either
my mother... my family...my aunts.

My teaders redly hated me because they hated that | refused to buwy into
everything. Like | say, most of my teaders were... they dreaded having me in their
classes. They loved me while they didn't have me, and | usually... if any of them had any
extra-curricular adivity or club, | tended to bein that. Likethe one ad play. The teader
who was in charge of the one-ad play for U.I.L. She needed...people to bein the one-ad
play, she needed bladk people, and she didn't redly...converse with them, bu I ran
around with every group, every group in the schod. And | would spend, you knaw,

evenings with Bladks, and weekends osmetimes with the cowboys, then | spent time with
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the heads; | smoked. I'd do..with the jocks- | played football. And so, she needed Bladk
people... so she wanted me to get Bladk people to be in this part, and that was the big
thing. | was in charge of that, | wasn't in the one-ad play, | didn't have a job. | was like
the manager, ‘ cause she was nat used to deding with Blad students.

| crossed over between groups, becaise | was interested in what ead group dd. |
was the schod lush. | drank a ton. | mean, | was the one staying out al night in bars
when | was thirteen, fourteen yeas old. We were going to Oklahoma. | remember the
first time | stayed upall night | was thirteen yeas old. We went and dayed pod in a bar
in Oklahoma. In Oklahoma, we had these littl e, you knav, dump bars and | was thirteen
yeas old and we got some sixteen yea old guy and he took ws up there and we were just
gonma get us a bea. We go inside and we start playing pod and the next thing we know,
it’s four o’ clock in the morning. So, we had to go, and | got abou two blocks away from
the house, and my mother had a very set routine, so | had to wait until she left Saturday
morning before | snuck in the house. My brothers wanted to knov why | was dressed so
ealy, “Well, we went camping last night.” You knawv | was big into scouts and camping.
Well, we were canping- horest as the day. We were camping; | just didn't tell you
forgot abou it. She didn’'t have a ¢ue.

It goes to the pictures of children, the baby pictures...[pronourced Texas drawl]
the first kid, there's tons of them. The second kd: ahh, nd quite so many. Third
kids...there's, there’'s afew. [changesto fast, namal, speed] AndI dorit think there'sa
picture of me ‘til | wasthree. Oh yeéh, well. That's normal, that’s not uncommon. | don't
...don't fed too sorry...l looked uponmy role &s... | was lucky to dlip through the dadks

and dowhat | wanted to do.| remember that every now and then she kind d questioned
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whether we smoked, o drank, a...you knov. But not too herd. Oh, we'd deny it. |
smoked when | was ten. | till smoke to this day. | had a placethat | could get cigarettes
on the way home, and | had a routine before | walked in the howse. I'd pou alittl e gas
onmy hands 2 that way | just smell ed like gas. [laughing]

| remember... my eldest brother, she was like very... somewhat worried abou
him being drunk ore night, and | was in bed drunk, kecaise I'd been ou drinking that
night and came in and | was...ninth grade. She was in the hallway questioning him abou
drinking, and | thowght, ohyeéh, isn’t this nifty [laughing]. No, she never drank or took
drugs or tranquili zers or anything. My mother was, very ... very strongly against drugs
and dinking. Very strongly.

Yed, ...... yed......... | think onsome level she knew...and just faced what she
could.

Isthat unusual for meto be like thiswhen I’'m the baby in the family?

There’ s only four yeas between all four of us[boys]. | remember very littl e of my
father. When my father died...it didn't affed me agred ded. | took it as an acalemic
fad. So my thought was.... well, that's a ...good thing. My father was a hard working
person... my father was an acohdic and he would come home and bea my mother.

Yedh, | remember them taking us [my brothers and me] badk in aroom, and a
bunch of people cane over to the house that night, and they took us bad in aroom and
they told us he was dead and everyone was crying and carrying on. To me, it didn't affed
me that much. To me, | was thinking, you knaw, there’s probably abright side to this.

I do remember one thing that affeded me was... that one time when he was

chasing my mother in the house with a knife so...and so and we...we kinda got in his
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way and al...and fre... pu the knife down and said , “if you dorit like it, why'nt y’all
stab me,” so | got the...grea idea @d I...stabbed him in the leg, because that was as
high up as | could read. [laughing] It was like nothing, | was probably ... four a the
time. To him it was just a scratch. | dorit even know if it... | mean | think ou family
changed qute abit. Life improved somewhat. Mom had to work hard, bu, well, she
always did.

My mother... well you have to go badk to... warm? Waell, you knov she was
busy. | mean.... bu she took us camping which was very unusual for a single mother.
And she was adually, she would get us a canper... she would get a canper...she would
always have a canper... she would go stay in the canper we would be out in the woods
and she would take us badk to deeg camp when we were kids. Every game we were in she
went to, so she was suppativein that. Ah, the daily grind? She, I'd say, usually get home
abou four 0’ clock every day and she would make, she dways had dinner at the table and
it was pretty structured, and then after that we dways wanted to leave.

She just left for work very ealy, before we got up. So, when she'd cdl the house
several times to wake us ead up,| would tend to...as sonas e got up, the phore was
upstairs, in her bedroom. As on as e left, when the first cdl came...I've got this
redly good talent. | can be sound aslegp when the phore rang, and | can answer it
immediately and make it soundlike I’ve been awake for days. [laughing, talking fast]
“Hello, thisis Guido.” And so that was, | would get up and go lay down on fer bed right
next to the phore, and that way as on as the phore rang | would read over and grab it
and make it soundlike | was awake, then hang up the phore and just continue to sleep.

We were late to schod al the time. We were usually, ahhh,|’d say at least once or twice
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aweek we'd be late to schod. The schod seaetary, the atendance seaetary at the high
schod, she lived two doas down and she...she started cdli ng the house....to make sure
we were up. When she left and she naticed the ca was dill there, she'd cdl to make sure
that we got there. [In a lilting falsetto drawl] “This's Mizz Weathersby, ya ned ta get
up.”

No, | think I mentioned in there [the questionraire] that there were alults that
would like to try to cling , you knaw... the church choir teader...they would try to cling
to yourg kids, and | kind o find that...I dorit know...kind d sick. | redly dont ...I
thought, why dorit they have ault friends? Why would they have aburch o ten yea
olds up at their house? It occurred to me that these people didn't try to have friends. |
remember, ore of the high schod youth dredors, she got to be buddy- budd/ with
everybody, and then came to find ou... we found ou she was suppying some kids with
dope, helped anather girl get an abortionand.....

No, | never did any kind o work or volunteaing with kids. | don't have kids, and
| liked Scouts, I'm an Eagle Scout, and it all goes bad to...the social matters and ...it"s
strange when somebody doesn’t have...children...and they want to spend time...To me
that looks....you knaw...

| never had any kind d a dose relationship with any of my family; still don't. No.
It's red odd, my wife still thinksit’s funny that...the only person | have physicd contad
with as far as hugging, with anybody redly except my mother...or a coupe of friends
becaise they're Europeans and they get into that. When my family gets together, there's
absolutely no huwgging, there's no, you knaw, kissng hello, a ....You knav, most of

them get along, they know the doings, the daily goings-on in ead ahers lives. And |
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loveto talk to them, as far as the rumors, but when it comesto what’s going onin my life,
I’'m like, that’s okay, nahing’s changed.

They used to think | was a psycho because | would go to family gatherings...
and.... nd say a word. | mean, they used to figure that would be that I'd be like...a
postal worker someday because.... | think that stemmed too from my father dying. | think
they thought, well, he just keeps everything inside. And something redly weird
happened, ore of my brothers made the mmment, “you just keg everything inside,”
blah, dah, dah, Hah. But it's like, no...you just dorit let ‘em know how | fed. Yeah, |
know how | fed...l think my lifes very well adjusted... yeeh... | didn't worry
abou...you knaw, bad things happen to everyone and you just have to ded with it, and
there sthings you can affed and there’ sthings you can't affed.

When | went off to college, that’s been when | becane the ‘fixer of the problems’
in the family. So, | did that for probably two yeas. They’d have aproblem... they would
cdl me and | would come up from Coll ege Station. Fix whatever problem the family was
having. That's..that’s when | found ou that they had al redized that it didn't, didn't
affed me & much when ou father died. He was telling me how... | was the strong one of
the family blah, dah, Kah... | think... my brothers, too, whenever they have major
difficulties....they...what they tend... That's the only time | ever hea from them is when
they are having major difficulties they cdl me for help. Which always may seem kind d
helpless bu... isit? 1 did nd then, and | don't now talk abou anything in my life to my
family.

| tend to let people take things ... one thing | found ou is the more somebody

does omething for you, the more they're willi ng to do. That’s one thing that goes bacdk to
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the ca business..The more you get from somebody, the more they're willi ng to give.
I'm a B.F. Skinner behaviorist, you knav? | mean, you can adjust anybody’s behavior.
And there ae some people...they just have atendency to break that mold...they're going
one way, and suddenly they can bre&k a cndtioned resporse and aher people can't or
won't.

| used to tell the new guys... keep al the plagues and things you get...socce
stuff, ribbors, pictures, awards...put them al up. Even if they're not yours, pu them up.
Then when someone’s in your office, you can, you can wait ‘til they identify with ore of
them or something, and that will give you a diredion to go in with that person. That'll
give you a ... a personal conredion, and orce you have that, you can sell anything to
them. After al, selling iswell, yeeh, the personal conredion...make ‘em believe you like
them. Make them believein you.

Well, | am the... let’'s ®e.. most places I've worked, they cdl it “The
Puppetmaster.” [laughing] Oh well. I think the reasson my wife and and | did na work
[when we worked together] isthat | work ona...at asublevel. You knaw, you approach a
subjed. You get their opinion. Wait ‘til | ater and tell your opinion onit, then ask...spend
time giving the aguments for it, then eventualy they adopt that. Yeéeh, as far as that
guestion goes, you can lean, you just have to have faith that you can eventualy get
everybody to doa particular thing that you want them to doif you just spend the time and
the dfort...to dothat. Becaise, alot of times, if | redly take any paosition...l also have to
explain it to the head of the dedership, and, you have authority, bu naot...there's always

like threeor four people that want to kick you dovn and pu you ladk in your place
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So you learn to manipulate them, because if you ever say, “I want to dothis, or | want to
changethat,” everybody fightsit. So youlean right off the bat to get them to make that
suggestion, a just show the nead and say, [raised, high pitched vaice, hands raised palms
up rext to eas] “Well, what are we gonna do? you knaw?

Oh, I'veread alot [of psychdogy], but it also, it seems... it’sjust common sense
too. I’'m familiar with...there’s not a thing...my wife just finished her master’s and | did
alot of things that she read and | had to read as far as .... bu, yeeh, I've had tons of
psychology. Not anything probably in the last ten yeas, | haven't delved that much into.
All through college | took al the @namal psychaogy, childhood evelopment, regular
psychology courses.

| waited along time to get married...my wife and | have been married eight yeas,
and we, my wife and I, have literally never had an argument. | mean , it’s very odd, up
until the first seven and a half yeas of our marriage...we never spent a night apart. This
summer | had a business meding she couldn't go to, in Canada. Usually when | go to
businessmedings, any businessmedings, or anything like that that has an overnight stay
she would just go with me. Or, if she had to go somewhere, | would go with her. So, we
have avery goodrelationship. Everybody makes a ammment abou it, most of our friends
who haven't experienced it think it’s very odd how compatible we ae. | think we're
lucky in that, most married coupes argue aou ...it al bails down, | think...to money.
We never have had any problems; we're lucky in that. And we don't have desires to
spend keyond ou means...

My wife considers me asuccess To me, a successul person is a happy person.

They're doing something...they're doing what they enjoy. | dorit ...ever remember a
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part of my life that | think was unhappy. When | went to Corpus it wasn’t because | was
unheppy, bu becaise | couldn’'t seemy future. | enjoyed every bit ...l dont think there's
aperiod d my lifethat | didn't enjoy what | was doing.

If you'd have told me when | was in college that I'd be...that when | was... 42
yeas old that | would be working, staring at a cmputer screen in an dd dfice that I'd
make most of my dedsions based uponwhat | see on the computer screen or on a
financial statement, I'd say, “ NO WAY!” There’'s noway I’'m gonra sit there. And that’s
what | do. That'swhat | dofor aliving; | don't think that’s what makes up my life, that’s
just a part of it. And | think that goes bad to compartmentalizing... your life & if...
I’'m a compasite...the problems with my father were like that...that was his problem, it
wasn’'t my problem, and horestly when he was out of the picture, it was...one problem
resolved.

That’swhat you have to do.Y ou got one part here, and ancther part there.

It's like personal friends at work, friends: | dorit crossover that line. But | never
have, | always had dfferent groups. It goes badk to high schod: | had those people |
hurg out with at schod, some | hurg out with at night, if | was going to just hang out.
When | was in junior high | hung out at the tennis courts, it was a few blocks from our
house. And that was a semi-hang out and that’s where | got to know the Bladks. They
always thought it was funny when they saw me. They used to cdl me... they had a
nickname for me, “Sad David.” I'd go there & night and sit at the tennis courts and
smoke, and nd do awhdle lot and everyone there knew me & “ Sad David.” | dori't think
so...bu that’s how they referred to me. | guess| was just kinda moping around | didn't

doawhdelot, | wasn't very adive...
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| kind d compartmentalized my life, so that no ore ever knew all abou me. Oh,
let's se..l think that’s why | switched groups [of friends]. Because if | wanted to do ore
particular thing, I'd go with ancther group, and the groups didn't mix well ...I still find
that. I'd get one group d friends that | like and.... | have one guy that | go and I'll watch
Aggesandgo to A & M baseball games with. Yeeh, we'd get season tickets...and I've
tried to introduce him down to some of my other friends and they just... he just can't
stand them and they don't like him...and...you knaw... or his wife or his kids. Most of
my friends don't tend to mix, ‘cause they’re from different groups. So I've leaned na
even to even try.

| had dfferent friends for different things and to this day no ore knows a whale
lot abou me. When | was in college one of the things | did was to run for Justice of the
Peace | was like 25 yeas old...just as a lark, | spent maybe threg four hunded ddlars
on my campaign. But, I'd go to the bar that | go to after work, and that was when all
this...I was going to schod, | think | was in my last semester of schod and | was
working at a ca dedership and at the bar | went to at night, people would ask my name-
they’d just met me- and | didn't want to say my name becaise there were signs al over
town with my name on them, so I'd just say “Guido.” My name is Guido. So, there ae
still quite afew people who knav me a Guido.

| was a socia drinker. | don't think | ever...I still have never in my life had a
drink alone. Even when | was in college | never kept any red bee in my place | just
drank when | was hanging out.

My third brother just passed away. He drank himself... he becane an alcohdic.

He drank himself to deah. He died, | guess when he was abou thirty-eight? So....she
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[mother] got to where she would...she did what she wuld for him...she took im in and
tried to send hm to halfway houses and al li ke that. He would stay, and then she’d end
up trying the tough-love thing and kicking him out of the house, and all he would dois
wander aroundthe strees by where she lived. She just couldn't take that, so she just took
him in. And, she tried, she didn't... want to give him anything to drink, bu he’'d go the
neighbarhoodstore, and he'd drink Listerinein the asles of the supermarket.

My third brother, the one who dd eventualy die, drank himself to deah, it started
with agoraphobia....but he had afew other problems. He had asthmawhen a dnild... very
bad, and they sent him off to C---R, which was the dild Reseach Institute...in Denver,
and that...always had an effed on me. He was always...very... dependent . He would cry
every time...my mother took us anywhere and left us for the weekend. | guess he was
always afraid she was going to dsappea. He had a lot of... | guessit could have
been....abandonment problems. Yeah...when he got into... college he got a very severe
case of agorapholia and... to the point where it was red obvious. So, no, le...he died of
...liver failure, I'd say abou threefour yeas ago.

And then, right after that is when | got out of the ca business That’swhen | kind
of redized that I'm spending...I’ve been working fourteen, fifteen hous a day for, six
days a week for twelve yeas...there's other things to life than the ca business Yeéah, |
make a..it was a strange transition because | make athird of what | used to make. When
you think abou it, hov many forty-five or fifty yea old people do you seein this
business anymore? They're dl divorced, bankrupt. You knaw...I’m serious! Even the
best, most powerful people in the businessare on their third wives....their kids hate ‘em.

The only time they have ay sort of relationship with their children is when they'r e thirty,
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and they want to come and work for their dad. So... | dedded it wasn't alife | wanted to
pursue into my golden yeas.

The way | initially got in the ca businesswas because | tended to lose my jobs
during finals week, becaise | adualy had to study, or do something. Usudly it was
turning in papers, so I'd misswork, or be late for work, or something like that so | would
tend to get fired. | got fired for sleging on the job. | kind d lost jobs, or just quit jobs,
I’d always have anather job in two-threedays. It didn’'t matter what, I’d goin andlie, you
know because onthe gplicaionsit was... you know...

| remember going into the International Shoe wmpany, in Grimes. It was a
fadory, abou two bocks away from my house, and | needed something for the summer.
And | would just take whatever jobs they had, hell yeah, withou telli ng them | was going
bad to schod... because they wouldn't give you a job if they knew you were going as
soonas the summer was over.

So | went up there and they said, “I’'m sorry, bu the only thing we need was a
printing pressoperator.”

And| said, “well, what a coincidence, becaise | happen to be a printing press
operator!”  Actually, my father was a printing pressoperator, and | remember a picture
of him with abig printing pressnext to him, and right on the side of the printing press
was ‘ Gossamer.’

So | looked at them and said, “Do y’ al use the Gossamer printers?”

Andthey said, “Oh, we used to bu we just switched ower to this other system.”

Andl said, “I’'m familiar with it, bu | don't know the exad workings of that one;

I’'m more familiar with the Gossamer printer.”
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They made me aforeman, | was over people, so | waslike... “y’al turnit on,
y'al dothat.”

| neaded a job for a while. | went into a rental place They said they nealed a
heavy equipment operator. | said, “what to dg post hdes?” They needed someone to
move aound the stuff that people turn in here...need someone to take the heary
equipment and clean it and store it and pu it on the tralers it needs to be on, and |
thought, well, I’ ve driven atank from the Army, I’'m a heavy equipment operator, so | can
dothat. | put their badkhoe into the side of a building and they fired me, and that was the
only time that everybody ever figured it out.

You can adapt. If you can go into an interview ...and see somebody that’s
interviewing you, and you knov what they want to hea, you can just give them the
answers they want to hear.

The only difficult time | had was, let’s se..l think | was eight? Seven or eight. |
did try to kill myself, and | forget, | dorit remember the reason. | hurng myself on the
chinaberry treein the badkyard ...over something minor like not getting a dog, or not
getting my way over something. You know, but | always remember ... it was gonra teach
them a leson...theyll be sorry. | do remember | tied the rope aound...it was a swing
we had in the backyard...when | came out of the treewith the rope aoundmy nedk that
started choking me, | redized that, at that very moment, that no matter how badlife gat, it
wasn't near as bad as dying. So...50... | was able to s-scramble bad upthe tree ad pul
the rope off my ned, and it gave me some pretty good rope burns [laughing], and | lost
two fingernail s getting badk up in the tree | pulled them off. And | explained to my

mother when they got home...
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Oh, they weren’t even there when | did this. And, | had the rope burns aroundmy
nedk, and so they...you wannaknow how | got this? | got my ned caught onarope and
| managed to get the rope off, | told them.

That's very important, because it’s..if | ...whenever | got to feding... if ever |
got depressed... from to time... dying really sucks! When men try to commit suicide
they're more succesful because they use quicker methods, whereas women use other
methods. And | think that anybody who to tries to commit suicide & one point in time,
they redize that, oh this is not what 1 want. And women, they can badk ou becaise
they’Il take pill s, or they’ll use... use something... a slower method, whereas men use...
tend to use agun, a jump off something, so...You knav, deah may not be that bad, bu
dyingis bad!

Wouldn't you find that some people who have had problems beame self-reli ant
and ahers beame more dependent? But haven't most of thase people [who hed these big
problems] been happy most of their lives? I've dways considered myself luckier than
most. Like | told my wife, | think | have the same mental attitude that | had when | was
abou six yeasold.

You knownv? As far as...growing up..there were alot of people who werein alot
worse @ndtion. | must say, that becaise my mother had the paosition she had...now
granted, she worked...bu we dl had al the financial suppat that we needed. There were
other people that had... bah parents ...and they didn't have a...happy home life. But
ours was, for al intents and puposes, a happy home life. We didn't necessarily like eab

other, bu...we got by. Don't you get bored li stening to some of these stories?

173



At some point | dedded there was a little more | needed to doto get more out of
what | wanted ou of life, and | did. Anything | could do... | wanted to experience
everything | could, that’s why the Army thing came up. At some point, you d think that
going to the Army would... establish more discipline and al of that...it did to a cetain
degree..but then, it didn't. . | took a littl e bre&k and let other people tell me what to do.
Yeeh, bu | did lean this: brainwashing, no matter how smart you think you were, it
works!l  Know what | mean. It redly does, if you've ever been just absolutely broken
down... bu you can seethe processand you knawv what’s coming. When | went there, |
was a Socialist. My dog tags sy Druid; they asked me what my religion was and | said,
“well, I'm a Druid.” Once you spend thirteen weeks going to bed at nine o’ clock, and
getting up at four thirty in the morning.....

You knaw, | foundthis bookin the garbage can when | was there, by Walter S.
Kesder, JSP.S. “Satan and his Psychoanalysis.” I've never been able to find it
anywhere dse. It was in print for just a short time. It was redly ned...it was abou a
computer-scientist who hes a drean to make aparticular circuit to pu into a computer
system. He puts the computer all together just in akind d adrean trance The computer,
when he turnsit on...it saysits Satan. A psychiatrist comes in and tries to psychoanalyze
it. They live in atown that’s built in circles, like the nine drcles of hell, and right in the
middle of it is where the computer is. | had to hide that bookin the amy...tape it under
my bunk...kecaise you weren’t allowed to read anything during that period d time, no

movies, no rewspapers, noTV. | tried to lookit up, bu couldn't find it.
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Our interview had taken about an hour and a half, and we parted much more
comfortably than we had begun. Still, there was a sort of socia awkwardness to Guido;
timing just alittle out of synch with his actions and words. We left with some questions
unanswered, yet answered in their own way. Though Guido had never stated that he felt
successful, he said his wife did. And, though Guido disavowed belief in gifted and
talented, he had come to this interview, did know how he had been identified, and
obviously took pride in his intelligence and ability to manage people. Though his
responses were a mass of contradictions, he had displayed only sincerity when making
them. And that was the point of this study: what did participants feel had made the

difference for them between underachievement and success
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4.2 Chapter Summary
Four individual stories, ead told in its owner’s voice Eadh examined by itstell er
for veradty, for inconsistency, and for tone. Each story was creaed from interview and
guestionraire information either spoken or written by a study participant, then
constructed by the researcher to flow in aloose dirondogicd fashion. The words are the
participants’; they have not been changed, simply had their order rearanged for

improved readability and flow.
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CHAPTER 5
Findings
5.1 Stting the Stage

Compare the best of their days with the worst of your days
Youwon't win with your standards  high andyour spirits 9 low
At least remember... Thisisyou on a bad dg you on a pée day
Just doyour best and dont...Don't worry, oh...

The way you watch yourself is © urfair...

Lyrics: ©Morrissy, Do Your Best & Don't Worry
Souhpaw Grammar, 1995

In this dudy, therapeutic dfeds of narrative were seen when ead participant
voiced a sudden clarity regarding their underachievement, a deegper understanding of
some family issue or new insight into their own behaviors or idess. And, ead o the
participants aso appeaed drained, bu satisfied after his or her story telling sesson;
leading meto believe eat had experienced some of the cdhartic dfeds of narrative.

Questionrmaires and transcripts of semi-structured interviews from four
individuals experiences of underachievement and subsequent success formed the
database for this gudy. The goa was not to answer a priori hypotheses, bu to strive for
emic understanding of the phenomenon d underachievement transformed into success
understanding drawn from participants own stories and their interpretation d the truth
embedded within those stories.

The purpose of this dudy was to urcover, through life-story reseach, hov some
gifted individuas (who significantly underachieved while students) were ale to
eventualy overcome their problems and become high adiieving adult citizens. What

fador (s) did they perceive & criticd to their success? Was there some particular
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moment when they suddenly dedded to change? Did they change, or did fadors outside
themselves change? Did they attribute their current self-fulfill ed state to their own hard
work, or to athers’ interventions?

To what did they attribute their former adiievement problems? Were there
particular environmental, intrapersonal or societal fadors they felt “caused ” the
problem(s)? Why did they fed interventions amed at reversing the underachievement
failed? If they had the oppatunity to go badk and ke students again, would they? If they
were dle to control al external and internal fadors, would they do anything diff erently?
Did these individuals wish they had become adievers at ealier ages, or did they perceive
benefits from their experiences, nomatter how negative?

With these questions in mind, cita were analyzed by case, by gender, and acoss
all four cases. Simil arities and dff erences were investigated, and the findings drawn from
questionreire data (semi-structured reseacher developed questionreire and the
Overexcitability Questionraire Il (OEQII, Falk, Lind, Mill er, Piechowski & Silverman,
1999; recorded interviews, and their subsequent verbatim transcripts; interviewer notes;
and telephore and email contads. Interviews ranged in length from one-and-a-half to
three hous, and questionraires from eleven to twenty-four pages. Data analysis began
with the first questionnaire returned, and poceeded throughou and keyond the data
colledion period, with indwctive analytica procedures utilized on questionraires, field
notes and transcribed interviews.

This chapter consists of five sedions. individua charaderistics of the
participants; familial charaderistics, educaional fadors e as relevant; the dhoice to

change; and the lesons leaned. Each sedion includes both individual and crosscase
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findings. These results have been organized into a framework logicdly drawn from the
data, and nd designed to fit a particular pattern. The discusson d Dabrowski’s Theory
of Positive Disintegration (1964 is provided to help explain some of the participants

personal charaderistics considered germane to this gudy.

5.2 Individual Characteristics of the Participants

Individual Demographics

DAWN KARIN CASEY GUIDO
Age 50 34 30 41
Gender F F M M
Education 2 yr-college 4 yr-degree J.D. 4 yr- degree
Employment | Student/Honars Art Teater Attorney Financial
Anayst

Figure 1. Participant age, gender, educaion and cccupation.

Participants ranged from 30 to 50 yeas old, and included two men and two
women. All participants were white, middle dass individuals currently residing in a
subub of Houston, Texas. All had completed at least two yeas of college, two had
bacdhelors degrees, and ore ajuris doctorate.

Giftedness.

In acordance with current multi-measure, multi-fador standards for
identification, giftednesswas established by the dorementioned existence of at least three

of the following twelve aiteriaz formal identification o high-ability as measured by
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standardized mental ability andor adievement tests, individua psychoogicd
educational examination, self-identificaion (based uponan awareness of differences in
ability to understand people, ideas or content knowledge with greaer ease than pees),
through high grades, acalemic avards, inclusion in spedal educaional programming for
gifted students, grade accéeration, ealy-admisson into schod, ealy college
enrollment/dual enrollment in college and hgh schod, demonstrated credive aility,
and/or inclusionin acceerated classes. All information, though supgied by participants,
remained consistent aaossquestionreires, interviews and dscussons

Guido hed, “scored well on standardized tests al of my life. Most people use that
as the aiteria for ‘gifted.” It has given me cnfidence to try anything I' ve desired, and
aff orded me with oppatunities throughou my life.”

Once Casey was, “placeal in the *gifted’ classl just thought | was gifted and aded
acordingly. | think my teaders thought | was gifted. Being gfted got me, I' d say it got
me abetter educaion than namal and it probably at least kept me on track. This is
complete arogance, bu if | had nd been segregated | doni t believe | would have passd
or moved forward in any way. | would have been baed to deah and probably dropped

out.”
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DAWN KARIN CASEY GUIDO

1Q (144 Unknown 0150 1138165
Achievement Yes Yes Yes Yes
Credive Y es-Interpersonal Yes Yes Yes

Artistic Thinking Interpersonal
Program Yes-Honas No Yes-K-12 No
Courses Yes Yes Yes Yes
Self-1D Yes Yes Yes No
Accderation Yes No No No
EarlyAdmisson Yes Yes No No
View Gifted As Yes Yes Yes No

Different

Figure 2. Criteriafor identificaion d ead participant as gifted.

Dawn was considered as "gifted” in several ways: “... in the @llege-boundtrack
at schod. Early admisson to schod, ealy admisgon to college, and an 1Q of 144, 1
believe. 1t got me high-expedations and confusion abou why. It was a cntradictory

blessng.” Throughou childhood, Karin was never considered gifted by anyone except

herself.
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Underachievement.

DAWN KARIN CASEY GUIDO
Overt/Covert? Usually Covert Covert Overt Overt
Defined As: Not playing The A-B work Playing The Game | Not workingto

Game. without ever my own way. others' expedations.
studying.

Not doing wseless Refusal to show Doing work the

work. Not workingto | what | knew, or do | night beforeit was
my potential. boring work. due.

Masquerading as

fair achievement. Fodling Refusal to fit into Energy spent on
everybody. The Box. subverting The

System.

Figure 3. Participant experiences of underachievement.

The single most commonly encourtered definition d underachievement in the
gifted literature was that of Joanne Rand Whitmore, who referred to  “Students who
demonstrate exceptionally high cgpadty for acalemic adievement and are not
performing satisfadorily for their levels on daily acalemic tasks and achievement tests’
(1980. Olenchak (1999 offered a more inclusive definition, stating that,
“underachievement among gdfted students, like giftedness and uncderachievement
separately, is not a dealy defined construct ” (p. 294, and that our definitions of
uncderachievement need to include more than students acalemic work, because, “
regardless of its context, unceracievement eventually produces the same [negative]
outcomes for gifted young people who experience it” (p.293. Fehrenbach (1993
looked for, “ established, self-defeding patterns of behavior,” while Ford (1997 relied
on psychometric definitions, qualitative, and/or subjedive measures. The participants in
this gudy defined uncerachievement in dff erent ways:

Casey remembers, “It seams trivial to look at one "B" in the fifth grade & ome

kind o caalyst, bu this may have been the first time | was truly challenged and | didn’ t
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just buzz through. However, orce | was able to accet a lower grade from that point
forward my grades did na improve, bu only got worse. In 6th grade | failed a coupe of
six weeks and was generally making B's and C's. | discovered (or someone told me, |
dont know) that you could keep climbing the schod ladder with B'sand C's. You ddnt
need A's. The amphasis on making grades was gone. This is where | developed bad
habits with regards to hanework and the educaiona processentirely. | didn't have to
work as hard as my fellow clasgnatesin order to make a"B" or a"C". | could dohalf the
work they did and still keep going. | think | may have ainoyed a few people dong the
way.”

Like her gifts, Karin's, “underachievement went undeteded by my teaders. My
parents know | didn't study at home. And my dad just [recently] told me nore of us kids
did. And reither did he when he was yourg. He said we dl could have studied more. By
grading standards | was succesful. By true measure of potential | was a far cry from
what | could have been. Looking bad, it’s surprising, that my parents never saw what
was redly going onwith me- hiding out in my room, terrible dtitude, depresson, writing
poem after poem.” And, she alded, “| was, just lazy.”

Guido, “ never considered myself an underachiever, other people did. In coll ege,
there was a time when | was tired of making dedsions that everyone said would have
major impads on my life. So, ore day, onawhim, | joined the amy and let them meke
my dedsions for me, for a while. | enjoyed the experience” There, he leaned that no
matter how smart you were, even when you saw it coming, brainwashing still worked. He

did na choose to serve aseandtour in the Army.
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Dawn discussed, “Hidden underachievement all my life. Made B's withou
studying, bu no ore dedt with it. Mom didn’'t do anything abou it, Dad ddn't

know or cae.”

Developmental potential and overexcitabilities.

Coding the data for this sudy a second time, discussed in Chapter Threg
uncovered findings neither initially perceved na expeded: those of intensity and
introspedion. Each o these four individuals had intense persondlity charaderistics, a
passonate sense of how the world shoud be, as oppsed to haw it adualy was. This
intensity, intertwined with deg and ealy introspedion are hallmarks of what Dabrowski
(1964 cdls overexcitabilities (OEs), and Kitano (1990, owverintensities. Piechowski
(1979 has described OEs as conduts of information flow and modes of experiencing,
varying from barely present, to narrow, to wide open.

OEs are persondlity charaderistics that, when particularly intense, canna be
suppressed (Dabrowski, 1970, p.32 though their possesors often attempt to conced
them. Dabrowski theorized their basis lay, in part, in greaer than average resporse to
stimuli, and alarger field of consciousness He cdled owerexcitability a, “tragic gift,” that
caused people to experience higher highs and lower lows, and nded that OE was naot
appredated by others or society. Consider that, “One who manifests sveral forms of
OE, sees redity in a different, stronger and more multi-sided manner.” (1972, p.3%
Shaine, (1999 stated,

the most difficult situations arise for the dhild with a strong emotional OE. Intense

sensitivity can lead quckly to fedings of regedion, inadequacy, guilt, and
loneliness... followed by the disapproval of the teader and classmates for being
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too sensitive - which makes the seeming rejedion even more red to the sensitive

yourgster.

Overexcitability is only one part of what the participants displayed, their
charaderistics and words just pieces of alarger puzzle: that of Developmental Potential,
described as,

The onstitutional endowvment that determines the dharader and the extent of

mental growth passblefor agiven individual. The developmental patential can be

asesed onthe basis of the following comporents: psychic overexcitability,
speaal abiliti es and talents, and autonamous fadors (notably the third fador).

(Dabrowski, 1972

In ather words, developmental potential is the nexus of three fadors. psychic
overexcitabiliti es, spedfic talents, and autonamous fadors, most notably the dynamism
of conscious choice Dynamisms are, “ instincts, drives and intelledua processes
combined with emotions (Dabrowski, 1972, p.29%”

Dabrowski charaderized the development of the persondity throughou the
lifetime until attainment of the persondlity ided as an evolutionary process occurring
through five levels, with three influential fadors. At the first level are the organism’'s
biologicd drives, what Dabrowski refers to as the first fador of persondlity. At this
primitive level of integration self has primacy, socialization is achieved, and littl e internal
turmoil exists. It is merely an acceptance of life & it is. When environmental fadors are
lessdesirable, individuals at this level may exhibit more impulsive, biologicdly driven
behaviors. The existence of psychic overexcitabiliti es, howvever, when aded upon ly the
seond fador, environment, credes the potential for advanced development through

positive disintegration, pdentially culminating in the eventual attainment of the

personality ided.
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The second fador involves the influence of environment on aganisms; at the
first level of persondlity, a simple uncorflicted existence of virtually complete social
conformity. This unthinking acceptance of the social milieu is e, for example, when
yourg adults continue in their parents’ religious pradices withou closely examining the
founditions of that religion, a their own motivations for remaining there. According to
Dabrowski the vast mgjority of human beings remain at this gage for most of their lives.
Though some may try to evolve to the next level, most simply undergo a partial
disintegration and finish at the same level at which they started.

The gredest conflict, inner turmoil, and change occur between the first and
seoond levels. Strong first (genetic) fadors, or overexcitabiliti es, are less likely to be
permanently influenced by either positive or negative second (environmental) fadors. At
this dage, individuals experienceintense fedings of fragmentation, moodness confusion
and general dis-ease, resulting in an eventua disintegration d the old self. When
disintegration leads to the falli ng away of the old self and (re) integration at a higher level
of development, it is known as positive disintegration; a new, improved personality
emerges through conscious choice For some, howvever, a protraded period d chronic
negative disintegration leads to reintegration at the former level, suicidal tendencies, or a
transformation to mental ill ness(psychaosis).

During this process OEs work in combination with mild psychoreuroses, na in
a pathologicd sense, bu as protedive fadors that immunize individuals against later
psychoses. That is, athouwgh these psychdogicd charaderistics of perfedionism, self-
consciousness hastility, anxiety and depresson (among others) may appea to be

symptoms of dis-ease they are adually a hedthy, conscious, evolved resporse to turmoail .
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In an experiential loop, the neuroses help drive the change from old self to new, whil e the
change drives the neuroses.

Disintegrations at the seaondlevel are marked by internal conflicts on a horizontal
level, so arereferred to as unilevel. They result from competing values and desires, and
the internal struggles that ensue.

The third level, like the second, is marked by conflicts and dsintegrations, bu
with a difference the internal conflicts now exist on a verticd level. Rather than simple
unilevel choices, there is now an understanding of a higher order to life, and that choices
must be made regarding how it will be lived. Dabrowski cdls “this gortaneous
multilevel disintegration.” This heightened awareness driven by neuroses fed by
overexcitabilities can lead to powerful internal dissonance when behavior fails to
coincide with expedations.

Spontaneous disintegration daes nat typicaly occur beyondthis dage. Individuals
who have readed this placerarely regress bu moving forward requires commitment and
hard work. The seand, third, and fourth levels all entail varying degrees of inner conflict
but the fourth level and above ae strongly influenced by the third fador, the dynamism
of conscious choice This, “dynamism of conscious choice (valuation) by which ore
affirms or rgjeds certain qualities in oreself and in ore’s environment,” (1972, p.30pis
the key to change. Withou it, lasting personality development canna occur. And, the
greder the developmental patential, the longer the developmental period urtil eventua
full expresson d the persondlity ided is achieved. During the period d change, internal
disnance results when inner and ouer redities fal to mesh, leaszing one feding as

though he or she is living life on severa different planes smultaneously, though one's
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values continue to move gradually toward a higher ided. For example, the process of
multil evel disintegration may result in fully evolved moral values, while firm belief in
intuitive power is gill | acking. Or, like one of this gudy’s participants, intell ecduality may
be advanced while amotional intelligence is nat, leading to internal incongruity and the
external facale of arrogance

At the fifth and hghest level of persondity development there is marked by
internal harmony and a fully integrated personality; the individual displays constancy of
personality regardlessof the setting in which he finds himself. At thislevel, one few ever
adhieve, values are shared regardliess of nationdlity, religion a ethnicity. The person's
emphasis has dhifted from level one self-focusto level-five societal focus. Emphasisison
greder good, social justice and helping others, and is acampanied by a deeply felt sense
of resporsihility.

Life aises predpitate conflicts and dsintegrations, thus providing oppatunities
for personal growth through hardship. Dabrowski charaderized crises as, “periods of
increased insight into oreself, credivity and persondity development” (1964, p.18.
Though this can be an intensely painful process the third fador of developmental
patential, autonamous <lf-determination, pushes through dsintegration, reading for
gradually higher levels of integration, uriil full self-development has occurred.

This personality ided has been nded by other reseachers: Sternberg cdled it the
state of wisdom (2001), where adions are driven by a combination d intelled and
emotion. The pe&k of Maslow’s hierarchy of human needs is known as slf-adualization

and is smilar to the top level in Dabrowski’s theory, though attainment is predicated on
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al subadinate neals being met. Kohlberg's (1984 sixth stage in his Theory of Mord

Development is described as attainment of universal principles.

OEQII DAWN KARIN CASEY GUIDO
PSYCHOMOTOR <25" 45" 40" N/A
SENSUAL 75" 85" 50" N/A
IMAGINATIONAL <25" 09" 75" N/A
INTELLECTUAL 95" 85" 99" N/A
EMOTIONAL 90" 89" <25" N/A

Additional Relevant Individual Characteristics

Figure 4. Participants Overexcitability Questionraire Il scores, (in percentil es).

Dawn.

Dawn was a dild who hed a strong sense of how the world shoud work. In bah
story and demeanar she demonstrated several psychoogicd intensities, including
sensual, intelledua and emotional. Strong emotions ran through her narrative, as did
Dawn’s love of leaning. Wide gestures, fast speed and a voice that got away from her
when she was on an interesting topic, al indicaors of psychomotor intensity, were not
borne out in Dawn’s OEQ II.

In schod, Dawn was frequently in troulde for challenging her teaters, blurting
out information and refusing to play the game when it involved massregimentation, rote,

repetitive work, or ading in norrauthentic ways. Even when she knew the stakes were
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high for not conforming, she dose to do things her own way and suffer the
CONSEqUeNCES.

Dawn’s grandfather was an important adult figure in her life until she moved
away from him at age eght. He encouraged Dawn’s interest in becoming a scientist,
supdied her with “red” science materials, and important materials in ather areas of
interest. Later, her brother-in-law Bill fill ed the role, being a reliable mentor, and treding
her with urcondtional regard. Bill encouraged Dawn’'s socia adivism and helped her
find ouletsfor her drive to help ahers.

Dawn always felt different; knowing things others did nd, even as a yourg child.
By age 8, she had dedded she was an atheist because, “ if you said God was the reason
for everything, then that kegps you from trying to find ou what else could be areason,
and it stoodin the way of us finding out more éou things.” She was not a popuar child
in schod, was lonely a& home and hed no red role models for appropriate socia
behaviors. She leaned ealy on that there were sts to knawing too much at schod, and
had to work hard to suppressher natural intelledual exuberance

Being comfortable in her own skin came naturally becaise she was frequently
home done. She cdls this both a gred strength and a grea source of pain. She moved
frequently so never had many oppatunities to develop friendships. Her siblings were
much dder, and dd na share many experiences, though her older sister took her in when
Dawn was 14 yeas old. Her brother served as the role modd for the “grind’ she did na
choaseto be.

Dawn struggled with issues sich as how to make friends, organizational skill sand

leaning how to get by smoathly in the world, bu refused to resort to what she mnsidered
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manipulative behaviors in arder to get what she wanted. Though tadt knowledge was
desperately nealed, she refused to “grovel” for attention. Intelledualy, Dawn always
possesed self-confidence knowing she leaned well and quckly and that intelli gence
was valued at home.

Though she started schod, then college, ealy, she was in and ou of college for
seven yeas before she eventually left atogether. Finding schod repetitive and
meaningless she dhose, instead, to pusue alife of social adivism where she culd make
adifference There, she leaned leadership, collaboration, and caring abou things outside
herself.

Dawn strugged for many yeas with alcohdism and eding disorders, and though
she no longer suffers from these disorders, she says de is, “managing” them. She has
experienced times when she has either contemplated suicide or adually attempted it. She

had a nervous breakdown about 18 yeas ago, hitting rock battom.

Karin.

Karin was ancther person who felt she “just knew” things others did na, even
from an ealy age. She was never identified as gifted, bu chose to include herself in this
study based on charaderistics $ie knows de poseses. He underachievement was
entirely hidden and remains 9 to this day. Sheis able to produce quality work with littl e
effort, bah acalemicdly and vacdionally spe&king.

Her schods never provided formal gifted programming, though they did have

occasional oppatunities for “the gifted” students. When she dtempted to ascertain hav
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to become apart of these groups, which she perceved as being peopled with the “popuar
kids.” Her questions went unanswered.

Karin becane the salutatorian of her high schod class even withou studying.
She made good grades throughou schod, and took every acalemicdly challenging class
available in her small mid-western town. Blessed with artistic aility, she drew and
painted from an ealy age. These behaviors were rewarded at home, where she was
excused from househaold chores to pursue them.

Karin scored very highly in al five aea of overexcitability on the OEQII
questionraire. In person, she gpeasto be adeely passonate, yet composed person. She
comes from a traditional family of schodteaders, living as a child in a small town with
her sister and twin brother, a cd and a dog. She leaned independence ealy in life, as
children in her family were expected to dotheir chores, earn adequate grades in schod,
and entertain themselves withou getting into troulde, though she often dd have problems
from chall enging authority and talking out in class

This sif-sufficiency prevented her from speeking out when, at age 9, she was
molested by a someone outside her family. Suppressng the memory, she suffered in
silence until the midd e of college, using sports, other extraaurricular adivities and paetry
to quell her interna dis-ease®. She has aways ©mewhat resented the fad that no ore
noticed what was happening with her, though she would na “stoop’ to explicitly asking
for help. She, too, suffered from thouwghts of suicide, though never aded onthem, telling
herself it would be aselfish ad that would only hurt others.

Her unwilli ngnessto ask for assstance caried ower into the aeas of developing

4 A Dabrowskian term for how we feel when we are off-balance or have that feeling something is
just not right. Dis-ease is not meant here as a sign of physical illness, though dis-ease occurring
over a protracted period of time can lead to the development of physical symptoms.
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friendships and leaning how to “da’ schod the right way. She dways wanted to be the
child who got all “Es’ instead of “Ss” on her grade reports, bu no one ever told her how
to doit.

Karin was aso a fairly isolated child in schod, having an Australian accent,
starting schod a yea ealy, and kecause of her intelledual preaocity. When cdled a
“Know-It-All,” at schod, she tried to take her intelli gence underground. Call ed the same
at home, she leaned ealy that even though there were many more smart girls than boys
at schod, showing intelligence was nat valued by pees, though teaders ometimes
reinforced it.

Karin rever redly had adult mentors to lean on, though she occasionally spoke
with a madc abou things that were bothering her. Her family was afairly close-knit one,
however, with parents attending children’s outside adivities, and grandparents living
neaby aswell.

Claiming that no ore knows how lazy and dsorganized she redly is, Karin
considers her method d staying organized, “organized mess” She loves to begin new
projeds, espedally of the aedive sort, bu always has lots of unfinished projeds lying
around. She likes routine, bu aso has a high tolerance for ambiguity, and can change
plans at a moment’s notice

Like many bright individuals Karin possesses an intolerance for ignorance
bewming frustrated o irritated by what she perceves to be others laziness or
unwillingness to even attempt to think. She drives herself hard, and has grea

expedations of herself and ahers.
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Casey.

Self-confidence has always been bah a blessng and a arse for Casey. He has
always had at least a, “ good minimum of confidence” though it has waxed and waned
during different stages of his life. Identified as gifted in second grade, Casey felt that it
has allowed him a better education and more oppatunities; that withou the better
educaion he had, he would have made g “fascinating criminal,” at some point in hislife.
He has always been able to think ouside the box, often going beyondto where he, “turns
the box inside out,” and just “gets’ things faster; what he cdl's, “my computer just works
faster.” He says he, “ just doesn’'t think like aregular person.”

On the OEQII, Casey displayed owerexcitabiliti es in the intellecual, sensual, and
imaginational areas, though he scored below the 25" percentile in the emotional arena.
He said he asks more “what-if” questions, even at age 30, than anyone dse he has ever
known.

As a diild, he refused to play the game, would nd even consider dedings with
people he percaved as ignorant, or doing the same stupid things over and ower. He does
his best to tolerate them, but has a difficult time. This caries over into his pradice of the
law, when he wishes that he would na fed so resporsible for winning al the cases for
his clients, even in cases where they have obviously dore something wrong.

Casey knows he never had to work as hard as others to acempli sh the same ends,
and adually looked dowvn uponthase who were high adiievers for their compliance with
what he viewed as uselessrules and regulations. He has always felt he was not obligated
to prove his knowledge to athers, that they should just reaognize his brilli ance for what it

is.

194



He was invaved in some extraaurricular adivities- primarily the high schod
marching band where he was a sedion lealer for the percusson sedion. He mnsidered
his band dredor an important adult in hislife, and band a placewhere he was chall enged
to move forward. He dso developed a pee groupfrom the students with whom he shared
gifted and talented classes throughou schod, beginning in secondgrade.

Like Dawn and Karin, Casey went through some low periods in hislife, as well,
including several yeas when he drank heavily and experienced suicidal thoughts. He felt
like afailure dter alifetime of telling himself, “I don't have to dothis because | already
know how grea | am and | know what my potential is...leave me done...So | went off
on my own and went, well, maybe youre NOT the greaest swimmer in the ocean.” He

experienced depresgon at thistime.

Guido.

Guido was a bit different from the other participants. Thouwgh his dory contains
many of the same dements as the others’, he denies being diff erent from anyone dse, and
considers “gifted” to be astate awyone can attain; that the more tests one takes the better
one can score on them, and that anyone could do what he did, given a neighbor in
graduate schod who pradiced her testing skills on hm. He daimed, “ | knew things
other kids did na becaise | real, olserved, o experienced them. | aso felt that |
analyzed everything as to cause and effed to better understand it. | used the knowledge to
amuse myself and aher kids.”

He dso never explicitly stated that he considered that he felt he was successul,

just that his wife did. As for underachievement, “he just didn't achieve to other people’s
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expedations,” having dedded to, “ be retired the first 30 yeas of his life, and work the
next 307 Even so, he had spedfic words based upon experience dou bath
underachievement and reversal of it.

Guido was identified as being espedaly bright in abou third grade, when this
student who recaved spedal educaion speed services for alisp and articulation problem
was discovered to have adievement scores nine grades abowve his chrondogicd grade-
level. Thisimmediately led to his being labeled as “not working upto his patential.”

He, too, was a student who refused to play the game, even when it led to problems
at home or in schod. He worked hard to subvert the system, taking pleasure in showing
off “inane” knowledge, and “tons of trivia” with which to impress others. Torturing
lesser mortals with intelledua swordplay, and finding ways to gain entry into every
cliquein the schod were favored pastimes.

Guido's gory demonstrates that he has consistently maintained strict privacy
abou hislife, saying that he has always compartmentali zed various parts of hislife so no
one ever knows/knew all abou him. Claming popuarity, with friends in many groups,
he dways referred to them as “The Blads,” “ The Cowboys,” “ The Jocks,” and rever by
name. He daimed that the groups were never inter-mixed; that they would nd get along
with ore another. Guido hes long been knavn as “The PuppetMaster” in his place of
employment, due to his unique aility to find ways how, “you can adjust anybody’'s
behavior,” if youwant to.

Guido hes read widely in the aeaof psychaogy, though na for many yeas. He
views his entire life a generally happy, espedally since his family has never wanted for

material things or money, then or now. Despite that, he has attempted suicide on at least
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one occasion, at abou age 8. Since then, he says, he has never readed a point that low,
because, “No matter how bad life got, it wasn't nea as bad as dying.”

He discussed frequent experiences with alcohd, beginning at an ealy age, though
clams no dependency problem. He said, “ | was a social drinker; | dorit think | ever had
a drink alore...l just drank when | was hanging out.” Guido's dory is replete with
hanging-out stories, as thiswas afavorite adivity throughou teen and adult yeas.

As ateenager, Guido found and lost jobs on aregular basis. He proudy explained
why this was not a problem: he aly fabricaed his way into whatever line of work he
chose to pusue. He was very effedively able to uili ze prior knowledge, context clues,
and interpersonal intelli genceto get these jobs. His primary line of work for abou twenty
yeas has been the aitomobil e business where he has worked dfferent jobs, most notably
as the dedership “F & I” ®man. He is now a financial analyst, ajob he daims that, “If
youd told me when | was in college that I'd be...42 yeas old and that | would be
working in, staring at a computer screen in an dd dfice that I'd make most of my
dedsions based uponwhat | seeona computer screen o on afinancial statement, I'd say,
‘NO WAY!" There'snoway I’'m gonra sit there.” But, he said thisisjust a part of hislife
now, and that’'s part of the mmpartmentalizing he does, “That's what you have to do.
Y ou got one part here, and ancther part there.”

Despite gentle prompting, Guido reither returned a wmpleted OEQII, na an
edited narrative. As a reseacher who has administered, scored, and analyzed many
measures of overexcitability during the past decale, | can hazard an educaed guessabou

Guido: that he exhibits charaderistics of overexcitability in at least the intelledual areg

5 Finance and Insurance. This is the individual to whom a prospective customer is often “turned
over” for the final hard sell to close the sale.
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and pobably in the imaginational category, as well. From his dory, it is apparent that
Guidolovesto lean, he gpeasto become bored with samenessand repetition and to get
excited abou oppatunities to bah acquire and dsplay new leaning. He gpeas to
possess a playful side that takes over occasionally, causing him to crede and enad

scenarios just for fun.

Summary of Individual Characteristics

All four participants displayed charaderistics of overexcitabiliti esin at least two
aress, indicdive of higher than average developmental potential. All reveded experiences
of substance @use and expressed either suicidal idedion a adual attempts at suicide,
indicative of sensitive individuals attempts to deaden the pain experienced duing the
disintegrative process All four had several other similar charaderistics: an intolerance
for ignorance or stupidity, intense perfedionism, for both themselves and ahers, a sense
of “just knowing” things others dorit, feding different from an ealy age, charaderistics
pointing to an uncerstanding of how the world shoud be, and nd accepting how it was.

Casey remarked, “Yes. | was usualy smarter than most other kids. Not al kids,
but most of them. | didn't have to work as hard as alot of students did to acamplish the
same results. | tended to be the first one dore with atest and still score the highest grade.
| was then and continue to be in aracewith myself. How fast can | get it dore? Can |
bea the other guy? The key fador was leaning there wasn’t arace

“I always ‘just knew’ things other kids and teaters didn't know. | have an innate
ability to read and understand the basic fads, to interpret and to forecast. It'sagrea skill

to have, bu what | did to ded with it is nothing. | didn't try to explain it or fight it. |
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‘just knew’ and | was content with my own knowledge. | never felt a need to show off
my knowledge or smartness bu | did fed the neel to be included and wanted to be
liked.”

Eadh expressed the sense that nat knowing everything was nat ok, and that asking
for help was a sign of we&ness as demonstrated by the use of words like Karin na
“stoopng” to ask for help, a Dawn na “groveling” for attention. Karin explained that
she wanted to be agood student and to be organized bu that, “ no ore told her,” how to
do it, and she would na ask. Dawn wanted to be loved, bu would na grovel for the
attentions of her parents, whom she percaeved loved and attended to her brother more.
Casey refleds badk on his resistance to playing the game ad wishes now that he had
listened when people tried to tell him to play by the rules, and that his parents had
insisted on hgh acalemic performance Guido pofeses no regrets. Adults were
similarly expeded to achieve & these high levels, and the cildren were frustrated, angry
or disappanted when they did nd.

One interesting and urexpeded finding was that of al participants expressng
self-confidence even in the midst of trouble. The gifted literature traditionally depicts
underachievers as lading in self-confidence yet all four of these people discussed self-
confidence & an important part of them; part of what drove them to ad as they did. My
four participants all gave unsolicited reports of high self-estean in childhood strong self-
confidence that helped them know they were intelli gent and dfferent from many of their
chrondogicd pees.

Casey said, “I've dways had a high level of self-confidence Still do to this day,

borderlines on arrogance...and my saying that | say to my wife, and... for these purposes
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onetimeis... | hate stupid people. Ignorancel can accept. That self-confidenceled me to
probably make choices and determinations... abou life.”

All four people felt compelled to do what they needed to do, even when there
were stiff consequences for following their own minds. This sansto fit with the concept
of self-confidence having a belief in self so strong that you just have to follow your
conscience and dowhat you knaw to be right, even when athers damn you for it.

Sdlf-reliance gpeaed as a strong theme in this gudy. Early and well-developed
self-reliance born of necessty was a finding that appeaed in the pil ot study threeyeas
ago, so was not unexpeded here. All four discussd it, all four had conflicted fedings
abou it: though happy they had this slf-relianceto fal badk on, and knaving from an
ealy age they could aways rely on themselves, eat wished he or she had na had to
develop so much df it ealy on.

Dawn was virtually always left alone to work and day, cook and clean with no
one to share her time or life or who hed resources enough to provide her accessto the
adivities and materials de redly enjoyed. Karin leaned to take cae of herself by living
with a shameful seaet while gpeaing to lead an ouwardly normal life. Guido hed to
rely on people outside his family for any type of friendships or emotional suppat. Casey,
who considered his mother to be overly involved in a self-serving rather than constructive
way, aso credively aaquired emotional suppat: friends families, marching band, and a
jobthat not only provided money but also a surrogate family.

All four participants appea to harbor some anger related to this forced self-
reliance. Dawn cdls it her greaest pain and her gredest strength. Karin, clealy proud

of al she has managed to acemplish, remains angry with her parents allowing her to be
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so done and self-reliant. Casey had self-reliance, but his father was never there and hs
mother refused to relinquish attempts to wrest power from him. Guido had self-reliance,
yet delighted in the trickery to which he resorted to keep his ®aet life seaet, claimed
love and resped for his mother, yet boasted of the decet to which he resorted on a
regular basis.

Dawn and Casey both had suppative adult mentors for at least some part of their
lives; Dawn’'s her grandfather and krother-in-law, Casey’s his band dredor. They
appredated the wisdom shared with them, and the small but important ads of love,
spending, communicdion, and suppat committed ontheir behalves. Karin dd na have
any particular adult role models, bu she had afairly close relationship with her parents,
compared with Dawn and Casey. Guido had no adult mentors, and, as he mentioned on
several occasions, has aways felt strong distrust for adults who attempt to get close to
children, causing me to wonder whether there had been some particular issues with
adults.

Both female participants $ared experiences of covert underachievement, with
their contempt for the system barely camouflaged. They also bah foundit necessary to
attempt to hide their intelli gence ealy on, as they discovered being overly intelli gent led
to severe social consequences. They bath experienced intense sadnessat not having
friends until high schod, confusion abou not understanding the whole social game and
frustration at nat having anyone to tead them how to succeel socialy.

While the girls went underground, boh boys took the oppaite route, finding
showing off their superior intelligence rewarding and socially more accetable than had

their female @urterparts. Both baasted of their attempts to win ahers over to their
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worldview of schod, Casey in his non-conformist fashion and Guido in a more blatant
manipulative role.

Each o the four participants expressed awarenessof certain deficitsin knowledge
or skill s, and their wishes that someone had helped them in those aeas. Whether how to
make friends, be more organized, o better play the schod game, tadt knowledge has
been panted ou as being criticd to the success of gifted underachievers. These
individuals were no dfferent. And, orce they figured ou what they needed to do, they

asgmil ated the knowledge quickly, in typicd gifted fashion.

5.3 Findings Related to Educational Issues
Schod, for all four individuals, was a mixture of bath pasitive and regative, bu
was primarily negative. Each o the four reported problems from beginning to end with
getting in troulde for perceved ladk of self-control, talking out in classes, challenging
teaders, or coming aaoss as “smart-mouth” kids. All four persistently suffered for not
completing homework, or for not playing The Game, trying insteal to bea The System,
in spite of knowing that they would be punished for their transgressons.

Dawn remarked, “ | didn't like the regimentation o schod. It was amass
approad, and I’'m not a masstype person...One side of your report card had grades, and
the other had, | guessthey cdled it condwct. There was this thing cdled self-control and
if you got a dhed that was bad, and | always had cheds all the way aaoss ®if-control.

If you challenged, o said anything, youwere thought of asintrusive.”
Karin said, “ | think that I'm very...I look for the meaning, you know. |

like...authentic. |1 don't like to be aound gople who, who.... | don't think it has
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anything to dowith intelligence, bu the aility to seethe world for what it is.” To her,
schod was full of phories.

Guido's contempt for the system and haw it applied to hm could be seen in his
repeaedly waiting urtil the last minute to do pojeds, then dang them in some way that
would trick teadersinto giving him for minimal effort. He was aso repeaedly in troude
for nat doing the ubiquitous homework and for talking out in class

Casey was contemptuous of, “chea, easy grades,” that emphasized compliance
over leaning. He hated constant repetitions of the same @ncept, and showing his work,
feding that these were not at all refledive of knowledge.

The game was repededly seen as us against them. It was the teaders, and the
system pitted against the student in order to get him or her to function at their level
acording to their rules, which, by the way, were nat the student’s rules. If they could
find a way to force their bidding, the students perceved them as having won, and the
student as having lost, even when it was for the student’s own good. Grea lengths would
be traveled to avoid losing, even when it would hut in ways that mattered, such as low
grades, lossof privileges, social punishments, or withdrawal of affedions of parents and
teaders.

Speding of grades, grades were nat redly important to any of these four people.
Thouwgh good grades were nice to have, they did na redly motivate these students one
way or the other. There was little awyone wuld do to motivate them because their
motivation then, as now, was primarily intrinsic, thus more difficult to increase. In fad,
motivation, though aded on by external fadors, was a strictly personal affair, increasable

only by the individual student and nd by others. Traditional methods of inspiring
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motivation, such as rewards or punishment tended na to work, while persona attention,
mutual resped, being challenged with meaningful work and a strong sense of humor all
had a greder likelihood d success

Teaders came in three general varieties. benign, best and worst. The benign
teaders were thase who, particularly in elementary schod, had adequate skill to tead all
children and the desire to doit with compasson. These were the okay teaders, usualy
whase names could na be remembered, bu who also dd no rarm.

The teaders rated as best by al four people were thase who were invitationa in
their teading (Purkey, 1979. They accepted ead child as a person, for better or for
worse. They did what was necessary to tead, and challenge, providing oppatunities to
lean something new, even when it meant abandoring the usual methods and subjed
matter. They viewed students leaning as a persona obligation and adopted a what-
does-it-cost attitude @out going above and keyond onthe student’ s behalf.

For example, Casey’'s 7th and &h grade math teader did whatever she nealed to
do to help him be succesdul. She dternately encouraged and pwshed him, keeping a,
“tight rein,” on hm. She dso happened to be the first teader on whom he had a aqush.

Dawn'’s fifth grade teater was a favorite, na just becaise he was cute, bu aso
becaise he genuinely liked kids and was fun in class sentiments echoed by Karin
regarding one of her teaters. Both girls discussed digliking adults who pretended they
liked kids when they redly did nd.

Guido found hs Mr. Bead to be agred teader. This man allowed Guido to do

math at his own pace letting him compad severa yeas of math into ore.
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Casey asked, “ The question that comes to my mindis ‘ Does the teater make the
student good o does the student make the teader good? My answer: Its both and that’s
what nobod/ tends to address”

The worst teaders were those perceved as mean, urcaing, or threaened by
bright children. They were the ones who demonstrated poa pedagogy, who dd na know
their subjea matter, did na tead effedively, who demeaned children, who dd na
appea to like them and who hed noresped for children as human beings, or.

Guido's 7" grade math teader was, “totally oblivious to the world around ter,
unable to explain anything, taught by example and rote. She was an oljed of pity. ...
Many teaders hated me with a passon. | looked uponthis as fair competition. | pursued
and enjoyed the encounters.”

One of Dawn'’s teadiers, “ was mean, she didn't like me; she didn't like kids.
Yeédh, she was mean and dd and wly, like aMack truck, and she didn't like smart-
mouthed kids. | dont know why she was ever teating.”

Karen found ter chemistry teader to be her worst becaise, “he had low
expedations, didn't redly tead, and | just remember thinking | didn't want to be like
him as ateader.”

Casey’s 10" grade geometry teater was, “charged with teading the gifted class
She had been teading for moors...she taught at such a slow pacethat | was realy to
burst. 1 got into more troude than at any other time.” She believed that Casey, a
percussonist, used to deliberately drum his pencils or fingers just to irritate her. At age

thirty he nolonger has that teader but he still drums his fingers.
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Each o the study’s participants reported an ability to see beyond the fase
congeniality sometimes displayed by teaders trying to fod kids into thinking teaders
liked them. The message to these teaders: if you resped me, I'll resped you, and if |
resped you, I'll work for you. And: accet students' behavior, na as threaening or
deliberately provocadive, bu merely as a manifestation d their true gifted, sometimes
overexcitable, selves.

Casey further explained that in junior high schod he, “started having teaders...|
had teaders | was snarter than ...and | was 12. | usually responded by just shutting
down and.... Ignoring them. | don't need to ded with them, becaise they have no clue. If
| didn't resped them...l didn't work...that’'d be fair.” And, “I have to think ouside the
box. | percave | needed ateater who reeded to understand that when | turned the box
inside out, I'm nat turning the box inside out to make you mad o fight against you. |
[just] came up with something new.”

The two boys went abou their daily schod business openly, defying authority,
finding ways to subvert the system and attempting to reauit others to their paints of
view. They reaily admit to torturing certain teaders and wsing their gifts and talents in
negative ways. They found showing-off their intellecdua abilities to be socialy
accetable and personally rewarding.

Guido, “ Yedh, | capitaized on keing smart. Oh, how interesting! The fad that
you could be anywhere... that if they had questions you could explain anything to them
at the drop d a hat. But even to the paint where... I'd spend time leaning inane things
that no one else could do. If you'll talk to people, most people can't ...jugde. So, I'd

jugde.... Teah myself some magic tricks...and leaned tons of trivia. Yeah, | was....
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Yedh...| ate it up. | was a show-off withou...being acaised of being a show-off. What
other people were goodat...oh...that was not important.”

Casey said he recognized duing junior high schod that he was a lot smarter than
most other kids. He cdl s this both his arrogance and his downfall and says he has to work
to ke it in ched.

Extraaurricular adivities were the highlight of both boys schod experiences,
(band for Casey and schod clubs and Boy Scouts for Guido) providing both chall enges
and oppatunities for success amidst the daily drudgery of schod. Paradoxicdly, the
very challenge of schod was the ladk of acalemic or intelledual chall enges experienced
there. Thowgh pee conredions were sometimes made in gifted classs, they were dso
foundin band and clubs, and withou the strings of acalemic adievement attached.

The girls both percaved schod as a place they could function and appea
succesdul withou much effort, but as a psychologicdly dangerous place fraught with
social and emotiona perils. Schod to them was a placewith its own rules; rules that
required lying abou their true selvesin arder to be acceted. One of the most hazardous
was the troube that came with being percaved as too smart, a know-it-all or as snarter
than the boys. This in an environment where boys generaly got the majority of the
attention teaders paid their students. Dawn, with her continual change of schods and
ladk of extraaurricular adivity, fared much the worse, feding alone and socially isolated.
Karin, despite her psychologicd baggage and ladk of friends, at least had her sports and

clubsto help her fed succesdul.
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Karin and Casey were the two who dd na find schod intolerable, though she did
find it too easy and nd requiring much attention. Karin said she liked schod because it
was, “easy to dowell withou working hard.” Casey cdled it “codl.”

“It was too easy. | could make a“C” and pu forth noeffort at al. | am the
ultimate in grea test takers. | can absorb, compile and apply most things that | lean
espedaly in atesting situation. However, homework sucks, espedally math hanework.
My arrogance with hanework is becaise | can figure the pattern ou and determine what
the methodis and then it just becomes rote. Adding, subtrading, multi plying and dviding
different numbers just for pradice bares me to deah and | hate it. Schod was ‘cod’, bu
that’sonly becaise | was segregated from other ‘regular’ students.”

Taking to Karin after the others, | found ter not to be cwnsiderably diff erent from
the other three participants as regards intelligence articulation, a experiences of
giftedness Yet, Karin was not labeled as gifted, so expedations may have been dfferent

for her than for the other threepeople.

5.4 Familial Characteristics
The impad of family and the home environment on achievement and motivation
canna be discourted. As noted in Chapter Two, reseach has reliably demonstrated that
students’ achievement and their families are inextricably boundto ore ancther.
These four individuals sared a trait beyond unaradieving behaviors; they all
had similar family configurations. Each family was one that espoused solid midde-class

values regarding behavior and expedations, yet which expeded children to essentialy
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fend for themselves. Each family was parented by intelli gent, educated and successul
parents, and who valued intelli gencein the home.

Dawn shared that, “One of our family’s most common expressons was ‘look it
up. You ask somebody something in my house, and we had the encyclopedias and
everything, and you go look it up. You used the dictionaries and you go look it up. And
so when my brother got these big paints, for, you knav, knowing, and, so | thought | was
suppased to knaw things, or that it was dangerous to not know things, and when you're
aroundrelatives and stuff and they’d pat you and say, ‘oh,isn’t she bright.” But at schod,
at schod...people hate your guts for that!”

In Karin's family, “ | thought it was normal that...my brother and sister never had
to pick up a book either and my mom and dad never redly told me to bring home my
books and to study, so | thouwght it was normal.”

Casey provided thowghtful refledions, “ What is family? My definition d family
extends beyond my parents and my sister, but does not include other relatives. My father
traveled extensively from my birth urtil | was abou 15 a 16. My remlledionis that he
was home on weekends, bu gone two to three days a week. My mother and | have
fought on and df for aslong as | can remember...| would nd say my parents were bad
parents, bu I’'m nat going to be recommending either one of them for parent of the yea
awards..... | canna say that | hate my parents, bu | believe that in some situations what
they thought was the best was nat the best. There was no emphasis on educdion besides
go to schod. My father was never around when | needed him (both literally and

figuratively).” Several times during our interview he referred to his wife's parents, whom
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he felt promoted high adhievement, and wondered “what-if...” he had been raised by
them within their educaional value-system.

The dildren were left to survive on their own, nd in an abusive or negative
sense, bu in pradica ways; children were expeded to dotheir chores, achieve & some
ressonable level in schod, and then keep themselves occupied with constructive
adivities. In threeof the homes, fathers were dsent. One had ded, ore was a @mmuter
father, and the third traveled frequently and was unavailable evzen when at home. The
fourth father, Karin's, was a teader and was home, while mother was the one who was
more heavily involved in her outside caee.

While fathers were essentially absent, mothers were ather in survival mode,
deding with their own relationship and emotional isaues, or busy working, providing for
the material needs of their children. They were outwardly avail able, supdying food and
shelter, spending the daily dinner hou with children, bu not emotionally accessble to
their them. Once @ain, schod was fa as the dild’'s resporsibility, something to be
valued, bu not necessarily in an adive role. Parents were esentialy unavail able to med
emotional nedls for intimacy or to provide necessary supervision beyond the most basic
type. Thowgh educdion per se was valued, time spent adively engaged in educdional
pursuits or on hanework was unhead o in every one of these families,

Sibling relationships were similar to aher family ties, ranging from barely
involved to distant. Karin and her siblings forged the dosest alli ance anong them. Guido
and hs brothers essentialy hated ore ancther, and still have distant relations. Dawn and

her siblings were far apart in age and inclination, which left her virtually an ony child
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until she went to live with her sister at age 14. Casey and hs sster enjoy a cordia
relationship naw, though he mnsidered it one of typica sibling rivalry during childhood.
Interestingly, only one of the participants (Karin) has a dild at this time. Dawn
made adeliberate dedsion nd to have any. Guido lestily changed the subjed when it
was broadhed, and Casey alluded to the posshbility of having children later, though says a

child of hiswould never be aleto “put anything over on im.”

5.5 Chang As Choice

| still don't know what | was waiting for and my time was running wild
A milli on cead-end streets eveytime | though I'd ga it made
It seamed the taste was not so swed Sol turned myself to faceme
But I’ veneve caught a gimpse Of how others must seethe faker
I’m rruch too fast to takethat test...Ch-ch-ch-changes....

Lyrics. © David Bowie, Changes
Hunky Dory, Ryko, 1971, 1990

Precaling sedions of this chapter discussed persona, schod, and familia fadors
affeding schod adievement of four cgpable individuals. Consequences designed to
extinguish underachievement, negative teader and parent attitudes, and minor attempts
at intervention dd na crede lasting changes in behavior during the decale or more eat
person undradieved. And, though many underlying fadors remained static, change
occurred noretheless with ead individua reversing underachieving behaviors and

undergoing transformation to achiever. But how, and why?

Revesal to Swcecess

Successis a personaly-defined construct. For the purpose of this gudy, success

was established by asking potential participants threequestions: are you personally
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cgpable and fulfilled? Have you attained competence in your chosen discipline? Do you
fed salf-fulfilled? Answersvaried among the four participants:

Karin attributed her change to, “More resporsibility, more challenge,” and that, “I
think it is just the professon | have chosen. | want to be aredly goodteadier. You can’t
be that if youarein ‘just get by’ mode. | want to be aredly good mom and role model
for my daughter. How can | exped her to live up to whatever her patential isif | refuse
to even try to live up to mine?’

Casey, onthe other hand said, “ The biggest reason is my wife not alowing me to
slack off when things got a littl e tough. Sendy, | didn't want to be just a nothing. |
have dways believed in my mental cgpadty and | got tired o telling people ‘1 could doit
if I want to, | just chocse nat to.” At some paint, | began asking myself ‘Can | redly do
it? | deaded it wastimeto proveit to myself.”

He aedited, “Sixty percent my wife andforty percent myself to begin the
process Forty percent my wife and sixty percent myself to sustain it.”

Guido attributed his changesto, “ The dedsion to stay with ore thing long enough
to succeal. Most people who considered themselves underachievers have ahigher than
normal self-image. Therefore, they can only credit themselves for any reversals. Other
people may have contributing effeds, bu it is ultimately the individual who must dedde
to change.”

Dawn, too, attributed her paositive danges to, “Myself. Once you've laid bare
yourself, you are stronger, braver and invincible. Parents died in my mid 40s. | dedded
I’d better make the dhange then- they left alittle money so I could afford to go to schod.

| developed self-reliance ealy on”
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DAWN KARIN CASEY GUIDO

Succesdul? Yes Yes Yes My wife thinks ©
Definition? | Havingasense | Fadng & Overcoming Happiness

of purpaose, overcoming your chalenges, | financia seaurity,

knowingone's | your something you doing what you

place challenges do enjoy, bu able to

contributing to compartmentali ze

the world.

Figure 5. Participants define success

For Dawn, Karin, Casey and Guido, change followed yeas of chronic
underachievement, in bah educaional and dher arenas. Leaning, thowh largely
informal and urstructured, continued throughou life. Each of them experienced a series
of attempts a forma educaion, relationships, and employment, al generaly
unsuccessul. Bouts of intense depresson, self-medicaion with drugs and/or alcohd to
blunt the pain experienced in everyday life, and the occasional suicidal close cdl |ed to
the eventual dedsion to change. Reversal from underachiever to aciever was for these
four not acadental, coincidental or anything other than deli berate choice

These dhoices were made dter at least one incident of what is commonly known
as hitting bottom. Casey’s was returning home penniless drinking heavily and having
falled schod. Dawn’'s alcohdism, eding disorder and failed marriage @ntributed to a
nervous breakdown. Karin's unexpeded remembrance of childhoodtrauma aeaed such
intense pain she felt, briefly, that suicide was her only option. Guido, after a stint in the
Army, discovered that brainwashing worked, nomatter how smart you think you are.

The die was cast, the dedsion to change made. The deah of Dawn’'s parents

brought financial oppatunity and the redization that if she was ever going to change,
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she’'d better get on with it before she got too dd. Guido, employed in a lucrative but
stresdul carea, watched his brother drink hmself to deah after yeas of mental hedth
problems, and dedded he needed to make dhangesin his own life. Casey dedded it was
time to prove to himself that he was as gnart as he'd always sid he was; and to his
mother that he was nat a fallure. Karin wanted to live up to the expedations of her
brilli ant, creaive husband, and model excdlence, na mediocrity, for her baby daughter.

Oppatunities to help athers arose and were enbracel. Dawn’s pdliticd adivism
in women’'s groups and anti-war adivities helped her fed she made adifference while
she simultaneously sharpened leadership and collaboration skills. Casey experienced
successin his work with the emergency medica service, and was promoted through the
ranks, then found additional oppatunities for leadership within his fraternity. Karin's
students, then her baby, instilled a desire to help athers achieve excdlence Guido, after
extending behind-the-scenes assstance in schod clubs becane the problem-fixer within
his family after yeas of being considered pathoogicdly seaetive with them. These
altruistic oppatunities were described as lifesavers that helped provide recognition d
eat as a ompetent individual.

And, after yeas of isolation, either literal or figurative, suppat systems began to
be built. True friends, those with shared charaderistics and nd just shared proximity
were a@uired and cultivated. Meaningful relationships developed, deep self-confidence
emerged and recognition as atalented, passonate, valuable human being occurred.

Formal educdion, orcereviled, was revisited. Fail ure was averted by persistence,
hard work, and a newly developed understanding of the rules of the acaemic game.

Success driven by the occasional demanding professor and their own high expedations,
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becane asought-after commodity. Values ingtilled in childhood resped for leaning,
resporsibility, self-efficag/, al worked together to help ensure that change, orce
initi ated, became lasting.

Dawn said, “ I’'m going bad to schod now because | want to lean, | want to be
intelledually challenged, and this [word: intelledual] isn't an epithet.” Dawn receitly
shared with me that she had been accepted into a highly competitive hona's program at

University of Texas, Austin for the fall of 2002.

5.6 Lessons Learned

Of course, change can be interna or external, or some combination d bath.
Although eat o these individuals now considers himself or herself an adiever, and
succesdul in life, they do nd believe they have adually changed at their cores. Instead,
they have learned you canna bea The System unlessyou first work within it; that to play
The Game you real pradice it; and, though they may not buy all the establishment is
selli ng, they do nd have to broadcast their skepticism. They all claim that whil e they till
possessmany of the same traits that got them into troubdein the first place perfedionism,
intolerance for ignorance, intellecual elitism, and owersensitivities in many aress, they
have leaned to manage thase traits better now, or at least to hide them when it is safer to
do so.

When asked abou regrets, all participants except Guido expressed regrets at
wasted time and oppatunities, though na to the point of wishing they had never borne
their hardships. All felt their experiences had contributed significantly to the development

of inner strength, self-efficagy, and their identities. When asked abou what they would
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change if they could go bad to their pasts, resporses were mixed, bu all contained the
same final message: Nothing. Y es, there were regrets abou certain aspeds of their lives:
not asking for help when they needed it so badly. Casey wished for “leaning self-
discipline and nd get by just because | can. It is too easy to dlip into autopil ot when
things come eaily. And when you go on autopilot you miss out on a lot of life just
because of missed oppatunities. | would find a way to challenge myself.” Additionally,
these individuals are no longer anything resembling underachievers; insteal, they are
highly self-motivated individuas who continuall y drive themselvesto perfedion.

When asked abou causes for his underachievement, Casey said, “ If | am to cast
stones, | cast them first at myself. While | would nd exped a seven or eight yea old to
redly be ale to lean good hebits withou being taught, | have dways expeded more
from myself, bu continued to allow myself to fail. | do nd wish to bame awyone for
something | believe | should have wntrol over. At the end d the day, my persond
phil osophy is one of believing that everything a person adhieves or fail s to achieve begins
with that individual...my underachievement at the beginning of my life and espedally
through high schod and coll ege made me who | am today. | appredate my goals more
today than some of the same people | know from law schod.

If there ae any other causes, | would throw a stone & the schod system. But that
store is amed at what | seetoday and nd what | saw when | was going to schod. |
believe that a reason behind the dedine in performance today is diredly related to the
integration d the dasgoom. The belief that having a melting pot of studentsis beneficial
is a negative. | believe that there ae students that can be identified as ‘gifted’ or

advanced. These students $houd be pushed farther and farther, bu there shoud be no
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grade determination. Grades do nd make a‘gifted’ student. A ‘gifted’ student can just
as ealy fall a‘regular’ classas a‘gifted’ classif the student is bored or doesn' t cae. |
can identify with the *gifted’ student that doesn' t care, because if you can figure out what
the teader is saying before she has sid it, then why pay attention? There ae other things
to investigate.
| underachieved in terms of grades and performance. | added alcohd to the mix
in high schod and college and got a failing result. | drank and | squandered a lot of my
ability. | then escaped from Houston, my parents home and my motér' sgrasp. | tried to
stand onmy own two fed and fell down a burch. | met my wife and my life dhanged.
My wife doesn' t codde mewhen | dont t dowhat I' m suppcsed to do, bui she dso deesn' t
demean my self-estean to get her point acoss She gave me enough of aboost to sustain
some of my own self-belief and pushed me forward.
Oncel stepped into law schod | was challenged and pushed from the first
day to the last. | responced to the dhalenge and it has made dl the difference in the
world.
Two roads diverged in awood,and |
| took the one lesstraveled by,
Andthat has made dl the difference

Robert Frost
| took the least traveled peth and it has made dl the difference”

5.7 Chapter Summary
This chapter presented findings in five sedions: personal traits of the participants,
including experience of giftedness psychic overexcitabiliti es, underachievement and

success family charaderistics, similarities and dfferences, schod fadors including
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teachers, environment and curriculum; choosing to change following intensely low
periods of existence; acceptance of past negative experiences as integral to later
SUCCESSES.

During the process of inductive analysis, open coding uncovered numerous issues
known to relate to gifted individuals, as well as unexpected information. These findings
revealed commonalities amongst the cases and areas for further examination. The
presence of overexcitabilities was noted in the data, and OEQII questionnaires were
administered to help validate the qualitative findings.

In Chapter Six, findings are related directly to the original research questions.
Limitations of the study are discussed. Implications for practice in several fields are

suggested. Directions for future research are proposed.
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CHAPTER 6
Discussion & Implications

6.1 Back To the Beginning

| began this gudy with two main questions, with the first question examining how
it was that some gifted individuals (who significantly underachieved whil e students) were
able to eventually overcome their problems and become high adiieving adult citizens?
Related to that question are others: What fador (s) do they perceive @ being criticd to
their success? Was there some particular moment when they suddenly dedded to
change? Did they change, or did fadors outside themselves change? Do they attribute
their current self-fulfill ed state to their own hard work, or to athers' interventions?

Figure Six, Successthe Game, provides a graphic representation d the processby
which perticipants proceeled from underachievement to success The data show that
change happened when ead individual was ready to embrace it, after having “hit
bottom” psychalogicaly, financially and aherwise.

These individuals attributed improved performance primarily to their own
behaviors and the dchoices they made later in life. Love of leaning and a desire for
challenge led to formal educaion ading as a yardstick by which to measure success as
well as ameans of achieving newly developed goals.

Sewndary attribution was granted to significant others, challenging teaders, the

oppatunity to help athers, and the genera development of a personal suppat system.
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Figure 6. Success the game. Fadors contributing to current success
All four individuals ladked mentors throughout chil dhood,though several had significant
adults avail able & one time or ancther.

Change was described as a nscious and memorable doice with ead
participant able to clealy remember and articulate both the time and context of the
dedsion to reverse ahievement status. Yet, despite doosing to reverse their
underachieving charaderistics to achievement oriented behaviors, core personality
attributes such as overexcitabiliti es (OEs) and values remained the same. The dedsion to
change cane dter periods of intense internal conflict and hitting bottom, including
thoughts of suicide axd substance @use led to what Dabrowski cdled positive
disintegration. The four participants were & various levels of personality development.
Each hes attained a diff erent degreeof positive adjustment in his or her life.

The seond question is: to what do they attribute their former adiievement
problems?  Other, related questions are. Were there particular environmental,
intrapersonal or societal fadors they felt “caused ” the problem(s)? Why do they fed
interventions amed at reversing the underachievement fail ed? If they had the oppatunity
to go badk and ke students again, would they? If they were ale to control al external and
internal fadors, would they do anything differently? Do these individuals wish they had
bewmme adievers at ealier age, or do they perceve benefits from their experiences, no

matter how negative?
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Figure Seven, Underachievement, gives a snapshot of the three magjor fadors that play
into achievement status: individual charaderistics, familia issues and educdional isues.
Each caegory is further reduced to the sub-categories reveded through the narrative
analysis process
All participants reported ealy onset problems related to the expresson

of psychic overexcitabiliti es in schod and ladk of ability to adapt to the socia norms,
otherwise known as positive maladjustment. Threeof the participants expressed problems
with social isaues, while the fourth claimed popuarity, though his relationships were not
particularly close. Each came from a family where intelligence, leaning (thouwgh na
necessrily forma educdion), good kehavior and work ethics were valued, though littl e
adual time or effort was gent developing those values. Self-reliance was a valued
commodity in ead family. Tadt knowledge was desired, though na taught ether in
schod or a home. Additionally, ead mentioned aladk of educaiona goalsin childhood
and youth. Locus of control, or attribution for successand a fail ure, was grictly internal;
all blame for failure and credit for successwas theirs alone. Motivation was also internal,
leading to aladk of successwith typicd external motivators uch as grades, purishment
or rewards.

All four participants held exceealingly high standards for themselves, which could
be cnsidered perfedionism. Each aso dscussed high self-confidence and nd the usual
low self-confidence generally mentioned when dscussgng underachievement. At the onset
of this gudy, only one of the participants, Casey, was able to state what fadors caused his
underachievement. He felt it was due primarily to his own inability to conform, and

seondrily, his mother’s behaviors. The others had moments of ill umination arising from
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the narrative process Dawn explained that she had never before thought of her schod
performance & being related to her family’s isaues. Guido's readion when he redized
through rarrative processthat his mother had been in survival mode most of the time,
and that he might have adrinking problem, after al, was a startled look and a quick
transition to the next subed. Karin, though upset with her family’s nonrecognition o
her traumatic experience, had never before linked her schod performance to that issue.
She had always previously put the blame on herself.

Interventions were minimal, and rever succeealed because they did na addressthe
particular areas of nead o ead student. Though ead is retrospedively aware of the help
they nealed, as children they were less clea on the subjed, and appeaed to fed that
asking for help was asign of we&kness

Though al participants except Guido expressed regrets over lost time and
experiences, nore of them would go badk and eliminate those hardships. Eac felt their
strugges had made them stronger, more cagable individuals, again, consistent with

Dabrowski’ s theories and the ancept of personal growth through conflict.

6.2 Ynthesis and Discusson

In aworld where people have problems, In aworld where dedsions are a way of life...
Other peopl€e's problems they overwhelm ny mind. Compassonisa virtue,
but I dor't havethetime...I guessl’ ve exyerienced some problems...
It takes a lot of time to push away the norsense...I' veheard dl | wart to.
| won't listen any more...There’' s nothing cool abou having a poblem...
Go talk to your Analyst, isn't that what he's paid for...be a littl e more selfish.
It might do you some good

Lyrics: ©David Byrne, No Compasson
Talking Heads' 77, SRE, 1977

Life can be difficult for gifted children and adults who pasess psychic

overexcitabhiliti es (OEs) or intensities (Kitano, 1990. Expresson d intelledual intensity,
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often manifested in an impatience with peas, desire for nonconformity, and focus on
abstrad ideas can be frustrating for teaders and aher students. Psychomotor OE and
concomitant percaved hyperadivity and talkativeness are definitely not valued in the
classoom. Emotional lability, “immaturity”, and silli ness may be signs of emotional
intensity. Imaginary friends, perfedionism in credive production and preoccupation with
the “what-if’s’ of the world can signal imaginational overexcitability. Sensual OES can
contribute to extreme stubbannessin young children with their refusals to wea certain
clothing, eat particular foods or walk into aroom that smells bad. The intense experience
of life seen through a clearer lens brings with it a comprehension d how life should or
could be relativeto haw it oftenis.

Yourng gfted children begin schod motivated and excited abou new
oppatunities to engage in a favorite pastime: leaning. Instead of being a haven for
leaners, schod often winds up keing a place where leaning takes a badk sed to the
teading of socia conformity, with offerings designed for the masses and nd tail ored to
students' particular needs. Good self-concept and appropriate social and emotional
adjustment, when combined with owerexcitabiliti es, may leal to conflicts with ather
individuals in schod (Kitano, 1990, espedally when resped for individuals and their
differences is ladking. The resulting internal disharmony can make life very
uncomfortable for the dnild.

Intelledual pees are often in short supdy, as exceptional children are frequently
divided into many classooms rather than clustered together in afew in order to share the
intelledual wedth. Feding different, socialy isolated, and sometimes ostradzed as

know-it-all s, these dildren attempt to develop protedive-coloration so as to better blend
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into the badkground d schod. The stronger the intensity, the more difficult it is to
conced succesdully. Girls lean to silently underachieve while gppeaing to be successul
while many boys openly perform intelledual feds for which they receve validation from
others.

Unfortunately, though these dildren may attempt to apply protedive strategies in
an effort to salvage their psyches, they oftentimes are not inherently equipped with the
tacit knowledge (or survival sKkills) such as <f-regulation a self-discipline,
metacogniti ve thinking or study skill s with which to effedively do so (Reis, Hébert, Diaz,
Maxfield, & Ratley, 1995 Baum, Renzulli & Hébert, 1995. The ideathat children who
possess high intelligence will intuitively acuire necessary survival skills is now
considered to be one of the myths of gifted educaion (Berger, 1989. Thase in the know
redize that bright children neel to be taught strategies for successjust like everyone dse.
Asdgmilated quckly into the student’s grategic repertoire, deliberately taught survival
skill s, including metacognitive strategies, self-regulatory strategies, or study skills
addressng such aress as organization, time management and lealership can make the
diff erence between a successul gifted child and an ursuccessul one.

Once onsidered a single global construct, self-concept is currently viewed as
multidimensional in charader (Pyryt & Mendaglio, 1994Piers, 1984 Fitts, 199)),
encompassng various domains such as acalemic, intelledual, physicd and social. For
students with high intelledual self-estean, whose families value intelledua pursuits,
low-level rote and repetitive eucdiona offerings do nd inspire ajoy for leaning, bu
instead ingtill contempt for the educaional system. McCoach and Siegle (2001 also

foundthat many gifted underachievers have high acalemic self-concept combined with
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negative school attitudes and poor surviva skills, or skills like metacognitive strategies,
self-regulation or study skills that are  needed for school success. Those home
environments where intelligence is a predictable commodity, education is valued,
responsibility is expected, and a firm value system is in place would seem to promote
high academic motivation.

Emotional growth can be facilitated when parents act as mediators between
children and the rest of society (Robinson, 1998). But, when families are too busy,
parents are overwhelmed with outside responsibilities, are busy simply surviving, or
otherwise disconnected from their children, achievement motivation suffers. These
families, described earlier as disinvolved, or, in psychological terms, as uninvolved,
neglectful or laissez-faire families appear normal and well adjusted to the casud
observer. The truth, however, is that as long as everyone is maintaining an appropriate
socia profile and being at least moderately successful, the parenting style is generally
hands-off. Typically occurring within healthy parent-child interactions, the deliberate
teaching of survival skills such as metacognitive strategies, study skills, or self-regulation
does not occur because the parents do not recognize the need for it and the children view
asking for help as a sign of weakness. The statistics are grim for children in these
families: higher levels of high-school drop-outs, more substance abuse and lower
performance across al domains, not just academics, is often the result (Darling, &
Steinberg, 1993; Baumrind, 1989), particularly for boys (Weiss & Schwarz, 1996).

Elementary school years, though not particularly intellectually challenging,
tended to be socialy challenging. Fairly easy work, relatively low expectations and easily

maintained grades allowed the child to appear successful with little effort. Homework,
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however, was a mgjor sticking point, with male students refusing to do work they
perceived as useless, and females doing the barest minimum to maintain the appearance
of achievement. Participants in this study discussed teachers and students engaging in
what was familiarly known as The Game. Increasingly draconian techniques for forcing
conformity pitted teachers against students and their maddening methods of work
avoidance. If the teacher was able to make the child work, she won. If the child avoided
doing his work, he won. Teachers were generally capable and decent, though some
bitterly resented students who refused to play The Game. According to study participants
those teachers were considered to hate children, leading students to wonder why they
were ever teaching in the first place. Students who displayed negative attitudes toward
school, negative feelings about teachers, and little goal-directedness were found to be at
greater risk for underachievement (Reis & McCoach, 2000).

Family life was outwardly normal, often with both parents working and father
largely absent. Children became self-reliant as a result of hours spent alone in an empty
house, or after stressed mothers retired early, leaving no one in charge of the house.
Junior high school brought its own set of issues: typical adolescent concerns coupled with
OEs that, though marginally better concealed, made life difficult for their owners. Those
who were in gifted classes fared somewhat better socially due to inclusion in an
established group with which they traveled through school. Academics became
increasingly difficult to master without doing homework. Students invented even more
devious methods for avoiding compliance, patterns of underachievement were firmly
established, and ignorant or intolerant teachers were considered fair game. Students were

sometimes aware of being smarter than their teachers during these years.
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Greder variety in acalemic offerings and the occasional inspired teader made
high schod a somewhat better placefor all four participants. New students assmil ated
into the eisting pea structure meant a greder likelihood for locating like-minded
friends. Described as lifesavers, students involvement in clubs and aher extraaurricular
adivities provided oppatunities for challenge and successoutside the dasgoom.

Way and Rosgman (1996 cdled the family the placewhere dildren lean to
interpret redity. Laissez-faire parenting, with its minimal supervision and few questions
asked, provided little oppatunity for interpretation o redity. It aso provided
passhiliti es for increased independence from home, and more occasions for mischief,
such as drinking and unpoductive hanging-out. Older siblings, friends’ families and
extraaurricular adivities sich as Scouts and marching band sometimes srved as home
bases, though entrenched negative behaviors and lack of coping skills contributed to
cognitive disonance that caried beyond schod and into the world at large. Intense
psychologicd pain and pervasive fedings of wrongness were dedt with through
substance @use, eding disorders, frequent moves, and continual changes in pea groups
to the point where suicide was either considered or adually attempted.

First attempts at college were dismal. Ladk of study skills or other effedive,
achievement promoting behaviors finaly caught up with these individuals. Deep-rooted
patterns of underachievement led to failures in schod and in life. High schod
extraaurricular adivities disappeaed with nahing to replace them. The redization
dawned that caree, formerly considered a matter of choice, might be limited by previous

flawed dedsions. Continued substance duse, financia trouldes, intensifying psychic
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pain and lowered parental expedations regarding academic &bility introduced ather
elements to the mix: anger and doub.

Students’ anger was the result of others predictions that students would never
bewmme adievers. The potent mix of anger, alcohd, self pity and financial and acalemic
problems creaed their own problem: hitting bottom.

Hitting bottom meant crawling badk to the family home dter failing college.
Hitting bottom was having a nervous breskdown after yeas of hidden alcohdism and
eding disorders. Hitting battom was reading a state of such psychic pain, such interna
disnance that suicide was considered the only means for alleviating the pain. Hitting
bottom meant standing by helplesdy while you watched your brother drink himself to
deah.

But doul born of anger saved the day. Doult led to metacognitive thinking:
“maybe | have got prove | am smart; maybe | cannot redly achieve whatever | set my
mind to. Maybe | need to change. And, just maybe, | need to do whatever it takes to
effed permanent lasting change and pove to myself and everyone dse that | am a
success” Reversal to achievement status happened in a particular crystalli zing moment:
amoment when the neeal for both change and a new diredionto follow becane dea. A
significant person could help provide motivation to continue in the right diredion.

The high personal standards, sense of resporsibility, and strong work ethic
internaized in childhood worked in combination with the aittonomous choice
(Dabrowski’s Third Factor) to change. Persona inventories were taken, and deficits
remedied. Hard truths and tadt knowledge gleaned through the schod of hard knacks

provided self-asaurance
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Educaion, orce reviled, payed a key role in change. College was siccessully
completed, sometimes only after multiple atempts. Newfound dtermination led to a
refusal to qut no matter how difficult things got. The high expedations of at least one
spedal professor, and his or her refusal to accept lessthan the student’s best helped push
the student, first grudgingly, then gladly, into achievement. Self-direded leaning, often
disregarded in lower schods, was a valued commodity in the mlleges where students
eventually adchieved success Andragogy, the science of adult leaning, promoted more
equal relationships between teader and leaner, included more varied leaning
experiences, more dioice in materials and methods, and most of al, mutual resped
(Robles, 199§. Negative behaviors, abandored at grea personal cost, were replacel by
newly synthesized core values. Successbred success and self-efficagy born of surviving
the worst life had to dffer gave birth to newly integrated, more highly developed
persondlities. Individuals once mired in their own personal pain began to seek
oppatunities for atruism. Personal goas were set, despite new self-doult, and goal-
oriented persistence and intelledualy appropriate risk-taking emerged as drategies for
success Individual fadors, such as life experience self-monitoring, positive (self)
reinforcement, quality college experiences and self-motivation all contributed to schod
success a finding echoed by Donddson, Graham, Martindill & Bradley (2000.
External fadors like quality and form of the mllege murses, degree of friendiness
toward adult leaners, faalty members appropriately credentialed and committed to
teading adult leaners and access to a wide range of services designed for adults all

promoted coll ege cmpletion, aswell (Taylor, 2000.
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Together these charaderistics point to a spedal type of personal growth knavn as
transforming growth. Transforming growth involves slf-awarenessand self-acceptance,
but also moral questioning, self-judgment acording to interna values, and a sense of
resporsibility toward ahers. While transformation daes occur, its primary goa is not a
complete change of the self, but increased self-awareness (Robert & Piechowski, 198Q
Robert, 1984. Women who unargo this transformation tend to change their view of
successto orethat refleds srviceto athers as the primary goa (Cohen, 199§.

Socia networks were formed and dten included a significant other who was
willi ng to alternately push and encourage during the change process Instantly recognized
gifted pees who shared intensities, or kindred spirits, were integrated into the social
network. Psychic overexcitabiliti es, though still present, were submerged when their
presence was lessthan desirable. Combining origina core values with new strategies and
intelli gence resulted in empowered individuals who were ready to succesgully confront
new challenges. No longer fodlish o naive, individuals now approached The Game far
more dfedively, with an understanding of how to bea The System with its own rules.

Life continued, kringing with it the usual chall enges. Better equipped to ded with
crises, individuals were no longer afraid of them. Having endured excruciating hardship,
people knew they could doit again and still survive. The disintegration and reintegration
from first level to second level was the most severe, most painful experience eab had
ever known; the equivalent of trial by fire. Instead of being consumed, hovever, eath
emerged with newly forged strength tempered by that hed, and a burning desire to

succeal.
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Gifted uncerachievement examined within the life-story context provides both
big-picture aad microscopic views of the myriad elements involved in the phenomenon.
Fullest understanding occurs when a large theoreticd framework that includes literature
in bah the gifted and general educaion damains and far beyond is applied. Theories of
motivation, attribution, leaning styles and disabiliti es, general psychology, cognitive
theory, personality theory, and more help explain the fadors that engender achievement,
but it is the interrelationships between the fadors that helps us understand predsely why
things go awry. Current information dces not fully explain the transformation from
underadhiever to success only continued colledion d individua stories gathered
together within this massve framework will accomplish that goal. One life caefully

examined can sometimes provide degoer understanding than awhale host of theories.

6.3 Contributions to the Field

Hattie (1992 asked which came first: low self-esteem or low adiievement?
Underachievers have traditionally been depicted as lacking in self-esteem, bu the
individuals in this gudy did na ladk confidence in their talents or intelledual capadty;
they were well-aware of their cagpabiliti es, even when athers were not. McCoadth &
Siegle (2001) arrived at this finding as well, cdling it surprising. These findings caution
us to first examine astudent’s charaderistics, including overexcitabiliti es, then consider
the context within which the underachievement is occurring before @tempting to reverse
it. Only when we understand those fadors can we develop appropriate interventions
becaise one-sizefits-al intervention dans have little dfed on adievement. High

intelledual self-estean couded with underachievement represents a built in oppatunity
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to help students, as the best remediation plays on student strengths (high intellect,
persona integrity) while working toward eliminating weaknesses (poor self-regulation
and other survival skills).

No interventions are effective without the most important one of all: student buy-
in to the process. Until a student genuinely wants to succeed, nothing we do will make
any permanent difference. Thus, parents, students, and educators must work together,
selecting an appropriate variety of techniques and modifications specific to the particular
individual and his or her needs. Efficacy of the interventions should be monitored, and
changes made as needed, discarding those that are not proving effective, and substituting
New ones.

Positive maladjustment results when individuals with high developmental
potential refuse to conform to standards set by others, and choose to adhere to their own
canons, even when it means standing out in painful ways or having to accept undesirable
consequences. If the function of the behavior is to preserve the interna integrity and
intellectual self-confidence of the individual, a psychologically healthy response, should
we pathologize it as underachievement, or instead examine what we could do to change
the standards? Whether admirable or reviled, psychic overexcitabilities in gifted
individuals are not psychological problems to cure, or even highly sought after
personality characteristics. They just are.

Divorce, isolation from extended family, poorly developed or nonexistent social
support networks, two-working parent families, families struggling just to make ends
meet, materialism in affluent homes and the general speed at which life is lived today all

share one result: that of creating disunity within homes and family which, in turn, makes

234



it harder than ever to stay conreded as a family. Lesstime spent as a family often means
deaeased awareness of individual needs, and reduced time for modeling and teading
survival skills such as those parents have leaned and employed to become successul in
life. Children with high developmental potential, particularity thase with intelledua and
emotional overexcitabilities, who do nd get the help they need are a risk for long-
standing and significant underachievement. Individuals suffer the ansequences, bu
society doestoo, in terms of undeveloped talent and financial potential.

The doice to change occurs in a aystalizing moment, a moment always
recdled as dedsive: | will do whatever it takes to become successful, thus growing closer
to my personality ideal. Permanent change, or paositive disintegration, daes not happen
casudly, however; it arises from pain ban o criss or long-standing problems.
Sometimes a spedal teader, professor or significant other happens aong at just the
perfed timeto help cement the dedsionto change.

Gifted adults who dedde to change often chocse acaemia & a means to their
end. Driven to succeeal, with high intelledual capadty, large schema born of yeas of
varied experiences, adults who return to schod tend to be self-direded, goal oriented
leaners who heppen to have something to prove: that they can be successul students.

Nietsche said it best, “That which dces nat kill me makes me stronger.” Anyone
who hes experienced extreme dallenge and lived to tell the story knows what Dabrowski
knew: people grow through crisis and herdship and evolve into something better. If the
oppatunity arose to change the past would these individuals go badk and do things
differently? No. Even with the pain and chall enges, individual s asked whether they would

go badk and change the way they lived, given the oppatunity to forego their crises and
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hardships, people do nd choose to go badk and relive their lives without having had those

hardships, painful though they were.

6.4 Impli cations for Practice

Teach your children well, Their father's hell did Slowly go by,
And feed them on your dreams, The one they pick, the one you'll know by.
Don't you eve ask themwhy, if theytold you, you will cry,
Sojust look at them andsigh.... andknow theylove You......
Teach your parentswell, Their children's hell will slowly go by......

Lyrics. Teach Your Children Well, Graham Nash
01971 DéaVu, Croshy, Still's, Nash & Young

Famili es

Time spent teating surviva skills at home is time well spent. Physicdly and
emotionaly avail able parents srve & teaders, and their behaviors, words and attitudes
the teading toals. Children taught to be resporsible integral family members lean their
help is required for the operation d their homes. Necessary household chores dore & a
family creae oppatunities for togetherness with parents modeling appropriate work
habits and attitudes rather than simply asdgning chores and expeding the dild to
complete them on his or her own. In addition, interdependence, na total self-reliance
fosters development of the social skill s needed for successul interpersonal interadions.

Fea of failure and perfedionistic thinking in gifted children can leal to inability
to seek asgstance in dfficult situations. Parents who camly model personal struggles,
admit to mistakes, and accept their children as they are tead appropriate risk-taking
within the safety of the home. These diildren respond lest to authentic behaviors of
others, na what people tell them; do as | say and nd what | dois not an adage adoped

by these intense individuals.
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Empower, bu do nd enable dildren. Remove excuses for avoidance of
resporsibility such as boredom, or the teader is nat being very good, and instead tead
socia adaptability for succesSully playing The Game. Praise adievement nat ability; a
gifted child with a strong worth ethic is an unteaable quantity. Goal setting can be
leaned by baoth watching parents efforts and adually pradicing the skill s by working
toward progressvely larger personal and family goals. Other survival skill s like problem
solving and persistence on task can be leaned in various ways. For example, howsehold
chores, challenging games and pwzes, and dlaying gatificdion d desires teath
children that not giving up leads to rewarding experiences. Credive problem solving can
be taught with genuine househaold, personal, family or community problems in mind,
beginning with wurcriticd brainstorming and culminating in successul problem-
resolution.

High intelli gence credivity, and OEs are dharacteristics of gifted people. Highly
acalemic gifted programs that ignore intelledual and/or affedive neals can be just as
damaging as low-level schodwork, sometimes creaing more problems than they solve.
Appropriate placement allows for acceptance of all students, and teades to more than
students' acalemic needls. It also works to develop interpersona and intrapersonal skill s,

such as empathy and altruism, metacognition and self-efficagy.

Counsdlors
A gifted schod psychoogy intern recently-graduated from a prestigious
university enquired o his supervisor when he would have the oppatunity to med with

some gifted students. She laughingly explained that he would never seeone, as licensed
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spedadlists in schod psychology are enployed here to help children in spedal educdion
and recave no training in working with gifted children. A reserved person, e caitiously
shared his discomfort at this date of affairs: that we reserve our limited educational
resources for studentsin spedal educaion programs, but do nd alocae ay for attending
to the social and emotional issues facal by gifted children.

Few schod districts in this courtry, and ory one of which | am personaly
aware, currently provide in-depth instruction abou gifted individuals socia and
emotional neeads to courselors. If psychaogists and schod courselors are not informed,
and gifted programs are targeted solely at acalemic neeals, where do gifted students with
OEsfind asgstance?

Spedfic information provided to educaional counselors during university training
and dreded staff development would help them and ahers redize that gifted dces not
equa pefed, bu may mean asynchrony between intelledual and emotiond
development. Sensitivity of gifted children may signal a neal for intelledua coping
medahanisms for times of emotional overload using appropriate curseling tedhniques.

Leaning disabilities, ADHD, and mental hedth isses exist in the gifted and
talented popudation at approximately the same rate a the general educaion popuiation, a
fad reocognized by few educaors. With courselors increasingly involved in initial
referrals for educaional interventions, informed personnel could more acarately and

readily identify those studentsin need of additional instruction and services.

For Teachers

Teaters <t the tone for their classooms. When they model appropriate
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behaviors, accept individual differences, and eliminate rude, disrespedful behaviors
students will follow. Leaning of many types occurs in a safe dasgoom environment;
stressinhibits learning and credivity.

Gifted students tend to be more internally motivated than their nongifted peeas
thus respondmore favorably to personall y relevant rewards than to external rewards such
as grades. Little can entice, encourage or push students who are internally motivated into
working at something they find meaningless Instead of trying to compel students to
work, teaders can help crede internal motivation by deliberately building personal
relationships between student and teatder as well as establishing the relevance of
curriculum to the student’s existence Understanding how to use &isting internal
motivation to bah teaders and students' benefit provides oppatunities for success
Taking time to humorously or matter-of-fadly model motivational processes, espedally
for undeasant or dull tasks, can result in grea dividends in the dasgoom. Simple horest
discusson d how the teater deds with dul medings, repetitious classes and orerous
tasks can leal to some students' accegptance of the inevitable.

Eliminate power struggles and words like “shoud,” “youcan't...,” * if you
dont I will...,” they are just shotsfired over the bow. Insteal, crede student buy-in, give
choices and encourage devel opment of appropriate negotiation skill s, na argumentation.
Tead debate skill s through any content areg and self-regulation techniques learned
along your educdional journey, helping to equip students to manage life’ s chall enges.
Accept that gifted students are nat aiming to make life difficult for teaders, bu to get
what they need from schod. Finally, concede that affedive needs for very bright

children often supercede acaemic needs. Remember: they tendto lean easily and
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quickly with few repetitions. Be flexible about setting academics aside during times when
important life lessons arise; use those teachable moments. Finally, remember: teachers

may make the child, but the child also makes the teacher.
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For Policy Makers & Administrators

Take the time to criticdly examine your campus climate(s); a schod climate that
is inviting to parents, teaders, students and visitors encourages mutual resped. Parents
of gifted students tend to be agiving, involved groupwho willi ngly contribute talents and
time. Be proadive and help channel this energy into your schod and programs.

Gifted students can amaze and delight us with their ability to assmilate new
information, creae products and solve problems. Allow these students to experiencered-
life problem solving, teamwork and atruism through authentic oppatunities that
naturally arise within schods and communities. These ae future lealers; help them gain
leadership experienceby treding them as the natural resources they are.

Invest capital in educating all campus/district personnel regarding charaderistics
and redds of the ten to twenty-five percent of your popuation who are gifted, in much
the same way you expend resources for other speda needs gudents. Encourage
development of funded mandates for gifted educaion, a at least help locae funds.
Encourage those most interested in teading gfted students; gently guide others to an
accetance of individual differences. Provide resources on campus, such as journals,
curriculum units, and ou-of-level materiadls. Encourage invovement of gifted
instructional and administrative personnel in parent groups, creaing gfted parent-teader
asciations, instead of us-against them asociations.

Modd intelligent behaviors, communicding that intelligence is cialy
accetable. Many of today's administrators are graduates of gifted programs who have

firsthand knavledge of the needs of their students.
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Provide dfedive suppat to students and their parents. Tead parenting classes for
parents of gifted students, always kegping in mind that intelli gence is a heritable trait, so
these parents tend to lean quickly and apply what they lean. They are dso parenting
during this increasingly challenging time in ou society, however, so may have difficulty
finding time or emotional resources to provide the parenting they could or shoud. Given
increasingly high standards for acalemic performance and the increase in families under
stress it can only benefit us to pu affedive, coping skills and hgh level curricular
comporents into ou gifted and talented programs, all programs. Whether or not students
recave the information they neel at home, we, as educaors, are obligated to help ou
students be succesgul. High-stakes acountability and a free gpropriate pulic educdion

apply to all studentsin the United States.

For Higher Education

Competitionis fierce anong colleges for adult |learners, who comprise nealy half
of today’s college popuation. These students are frequently self-direded, exceptionally
motivated, and have substantially different needs from traditional college age students.
They have littl e patience with bueaucratic organizations that operate under traditi onal
rules, chocsing to go elsewhere withou qualm. Flexible programs for adult leaners,
including credit-by-examination, credit waivers and experimental-learning credit options
fadlit ate speedy completion o programs. Current adult educaion reseach and literature
indicaes that oppatunities for adult leaners to be with ather adult leaners, and faalty

and staff trained and interested in the needs of adult leaners improve retention and
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graduation rates (Donaldson, Graham & Martindill, 2000; Kaufman, Harrel, Milam,

Woolverton, & Miller, 1986; Robles, 1998; Taylor, 2000).

Directions for Future Research

This study suggests several directions for future research. Little is known about
families of gifted students of types other than cognitively gifted. Studies should focus on
families that produce high achievers and those that produce underachievers. These should
also be studied in relation to families without gifted students to examine both similarities
and differences, answering the question about whether underachieving gifted students are
more like underachieversin general than like other gifted students.

Effective counseling and family therapy for gifted students and their families is
hard to come by. Counseling and effective intervention for underachieving students is
nearly impossible to acquire. Close examination of interventions currently being
employed, those that are considered successful and application of new methods of
counseling and interventions all need to be studied and communicated throughout the
educational community.

Since most research on underachieving gifted students has examined white,
middle class males from traditional families, there is very little from which to draw
regarding other underachieving gifted populations. Further research could examine
families of divorce, underachievement in other racial and cultural groups, and gifted girls.
Further, with identification of students with other exceptionalities such as ADHD and
learning disabilities on the rise, studying the impact of a doubly gifted child on the family

and the family on the child, could help us design specific counseling and academic
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interventions. We dso need to examine interventions, spedficdly ways in which to
increase self-regulation, aauisition d appropriate tadt knowledge, and goa direded
behaviors.

Further examination d the receitly identified phenomenon d gifted
underachievers possessng high intelledual self concepts aso appeas to be warranted.
Examination d currently underachieving students for overexcitabilities and hgh
intelledual self-concepts, as well as interventions designed to work within that
framework rather than more traditional models might provide useful insights and
oppatuniti es to reverse underachievement before it reatdes a dronic stage.

Other questions could examine: are there adually more gifted underachieving
males or do females just lean to hide it enough so as nat to get into troude? What do the
crystalli zing moments, moments of change, look like, and what are the cntexts within
which they occur? Do the reversals always happen after hitting bottom?

What effed, if any, is the arrent push to cetify teaders, sometimes
involuntarily, to tead gifted students having on students, their achievement, and
performance? Will program effedivenessreseach urncover useful information regarding
underachievement, and will it i nclude the students' viewpoints? What is the frequency of
stressrelated illnessin highly academic gifted programs? What is the dfed of a gifted
program designed orly to tead higher academic skill sS? How can we teach socia skill sto
gifted students? Do we need t0?

If we examined reformed underadhievers later in life, would we find they

remained driven to succeeal, and dothey ever caich upto their peas who started onthe
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path to success ealier in life? Finaly, what do the parenting styles and children of

formerly underachieving but now successul adults look like?

Limitations of the Study

This dudy indicaed a high degree of consistency among the four stories with
more simil ariti es than dff erences between them. It stands to reason that when four people
with entirely different experiences of giftedness representing both sexes and with a 20
yea spread in age tell stories of such similarity, they must be of some merit.

Casua comparison with data outside the bound of this fudy has reveded
findings remarkably similar to those of this dudy. This data included pilot-study data,
yet-to-be-analyzed guestionreires, and conversations with ather gifted individuals.

These four stories, puposefully seleded, canna be generdized to all gifted
children and adults, bu may be wnsidered trustworthy enowgh to tead important
lessons. Eadh individual’s narrative had a high degreeof internal consistency between the
interview material, questionraire data and follow up questions and answers; their stories
did na change acording to what they thought | wanted to hea, na were they scripted,

pat responses.

6.5 Chapter Summary
Intelli gent young people passessng psychic overexcitabiliti es and hHgh
intelledual self esteem, but ladking in survival skill s needed for successin life,
experienced chronic underachievement in schod and elsewhere. Isolation andintense

personal pain eventually led to pasitive disintegration d the self: adedsionto change
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and the opportunity to become stronger, better people. Altruistic behaviors, formal
education and social support systems provided positive reinforcement during transitions

to permanent change, and continued beyond that time.

246



References

Adderhadt-Elli ott, M. (1987). Perfedionism: What's bad abotibeingtoo good?
Minnegdlis. FreeSpirit.

Alan, S. (199]). Abilit y-groupng research reviews. What do they say abou groupng and
the gifted? Educationd Leadership, 496), 60-65.

Alvino, J. (1987. Snips, snail s and pupyy dog tail s. Gifted Children Monthly, 8, 1-23.

Anastasi, A. (1979. Psychdogical Testing. New York: MadMill an.

Archambault, F., Westberg, K., Brown, S., Halmark, B., Emmons, C. & W. (1993.
Regular classioom practices with gfted students: Results of a naiond surveyof
classioomteachers. Storrs, CT: University of Connedicut: National Reseach
Center on the Gifted and Talented.

Atkinson, R. (1999 . The gift of stories. Westport, CT: Bergen & Garvey.

Atkinson,R. (1998. Thelife story interview. Thousand Oaks, CA: SAGE Publications.

Badtold, L. M. (1969. Persondlity diff erences among high ability underacievers.
Journal of Educationd Research, 631), 16-18.

Baker, J., Bridger R., & Evans, K. (1998. Moddl s of underachievement among gfted
preadolescents: Therole of persona, family & schod fadors. Gifted Child
Quarterly, 421), 5-15.

Baldwin, A. Y. (1987. I'm Bladk, bu look a me, | am a so gifted. Gifted Child
Quarterly, 31,180-185.

Baldwin, A. Y. (1993. Teadters of the gifted. InF. J. M. K.A. Heller, & A.H. Passow,

247



(Eds.) (Ed.), International handbook of research and development of giftedness
and talent. (pp. 621-629). Oxford: UK: Pergamon.

Ballard, L. (1993 ). Finding the right button. Gifted Child Today,16, 26-29.

Bandura, A. (1993). Perceived self-efficacy in cognitive development and functioning.
Educational Psychologist, 28, 117-148.

Barthes, R. (1974). Introduction to the structural analysis of the narrative. Paper at the
Centre for Contemporary Cultura Studies, University of Birmingham.

Baum, SM., Hebert, T.P., & Renzulli, J.S. ( 1995 ). Reversing underachievement:
creative productivity as a systematic intervention. Gifted Child Quarterly, 39,
224-235.

Baum, S. M., Olenchak, F.R., & Owen, S.V. (1998). Gifted students with attention
deficits: Fact and/or fiction? Or, can we see the forest for the trees? Gifted Child
Quarterly, 42(2), 96-104.

Baumrind, D. (1989). Rearing competent children in W. Damon (Ed.). Child development
today and tomorrow, (p.349-378). San Francisco: Jossey-Bass.

Baymur, F., & Patterson, C.H. (1960). Three methods of assisting underachieving high
school students. Journal of Counseling Psychology, 7, 83-90.

Beadley, J. (1957). Underachievement : areview of the literature. InJ. J. Gallagher
(Ed.), Teaching Gifted Students. (pp. 239-257). Boston: Allyn & Bacon.

Becvar, R.J. & Becvar, D.S. (1994). The ecosystemic story: A story about stories. Journal
of Mental Health Counseling,16(1), 22-33.

Behrens, L. T. & Vernon.,, I. (1978). Personality correlates of over-achievement and

underachievement. British Journal of Educational Psychology, 48, 290-297.

248



Bell, L. A. (1989. Something's wrong here andit's nat me. Chall enging the dilemmas
that block girls success Journal for the Education of the Gifted, 7(2), 118130,

Berger, S.L. (1989. College planning for gifted students. Arlington, VA : Courcil for
Exceptional Children.

Berndt, T. J., Hawkins, JA., & Jiao, Z. (1999. Influences of friendships on adjusting to
junior high schod. Merrill-Palmer Quarterly, 45(1), 13-41.

Bertraux, D. (1981). Biography and society. Beverly Hills, CA: SAGE Publications.

Blatt, S. J. (1995. The destructivenessof perfedionism: Implicaions for the treament of
depresson. American Psychologist, 50(12), 10031020.

Bloom, B. (Ed.). (1985. Developing talent in young people. New York: Ballantine
Books.

Borland, J. H. (1989. Planning and implementing programs for the gifted. New Y ork:
Teadter's College Press

Borman, K. M., & LeCompte, M. D., & Goetz, J. P., 1986 ,Ethnographic and qualitative
reseach design and why it doesn't work. American Behavioral Scientist, 30(1),
43-57.

Boyatzis, R. E. (1998. Transforming qualitative information: Thematic analysis and code
development. Thousand Oaks, CA: SAGE Publications.

Bricklin, B. & Bricklin.,P. (1967. Bright child, poor grades. NY: Delamurt
Press

Broedd, E., Ohlson M., Proff, F. & Southard, C. (1960. The dfeds of group courseling
on gifted underachieving adaescents. Journal of Counseling Psychology, 7(3),

163170.

249



Brown, B. B., & Steinberg, L.. (1990). Skirting the "brain-nerd" connection: Academic
achievement and social acceptance. Education Digest, 55 57-60.

Brown, L. M., & Gilligan, C. (1990). Meding & the aossmoads: Womens' psychology
and grls devdopment. (ED 409124). Washington, D.C.: ERIC.

Bruner, J. (1986). Actual minds, possble worlds. Cambridge, MA: Harvard University
Press.

Bruner, J. (1990). Acts of Meaning. Cambridge, MA: Harvard University Press.

Butler, R. (1963). Thelifereview: Aninterpretation d reminiscencein the aged.
Psychiatry 26: 65-67.

Butler-Por, N. (1987). Underachieves in schods: Isauues andinterventions. New Y ork:
John Wiley & Sons.

Cary, L.J. (1999). Unexpected stories: Life history and the limits of representation.
QualitativeInquiry, 5(3), 411-427.

Ceglowski, D. (2000). Research asrelationship. Qualitativelnqury, 6(1), 88-103.

Chan, L.K.S. (1996 ). Motivational orientations and metacognitive abilities of
intellectually gifted students. Gifted Child Quarterly, 40, 184-193.

Ciaccio, J. (1998). Teach success to underachieving middle schoolers. Education Digest,
64(3), 11-16.

Clark, B. (1983). Growing up dfted. (2" ed.). Columbus, OH: Merrill.

Clark, B. (1988). Growing up gfted. (3rd ed.). Columbus, OH: Merrill.

Clasen, D. R. Clasen., R.E. (1995). Underachievement of highly able students and the

peer society. Gifted andTalented Internationd, 10(2), 67-75.

250



Clifford, M. M. (1990. Students need challenge, na easy success Educational
Leadership, 48(1), 22-25.

Clinkenbead, P.R. (1996) . Reseach onmotivation and the gifted. Gifted Child
Quarterly, 40, 2260221.

Cohen, R. M. (1998. Classconsciousnessand its consequences. Theimpad of an elite
education onmature, working-classwomen. American Educational Research
Journal, 35(3), 35375.

Cohler, B. (1988. The human studies andlife history. Social Service Review, 624),
552575.

Colangelo, N., Kerr, B., Christensen, P. & Maxey, J. (1993). A comparison d gifted
high achievers. Gifted Child Quarterly, 37, 155160.

Coleman, J. S. (1961). The adolescent society. New York: The FreePress

Conkin, A. M. (1931). A study of the personaliti es of gifted students by means of the
control group. American Journal of Orthopsychiatry,1, 178183.

Cordeiro, P. A., & Carspedken, P.F. (1993. How aminority of the minority succeel: A
case study of twenty Hispanic adievers. Qualitative Sudies in Education, 6(4),
277-290.

Cramond,B. & Martin, C.E. (1987). Inservice and preserviceteaters' attitudes toward
the acaemicdly brilli ant. Gifted Child Quarterly, 31, 1519.

Crocker, A. C. (1987). Underacdhieving, gifted working classboys: Are they wrongly

labeled unceradhieving? Educational Studies, 13(2), 169178.

251



Csikszentimihalyi, M. & Beattie, O.V. (1979). Life themes: A theoretical and
empirical exploration of their origins and effects. Journal of Humanistic
Psychology, 30, 45-63.

Csikszentmihalyi, M. (1997). Finding flow. New Y ork: Basic Books.

Duhl, L. (1999). Confessions of a psychoanalyst. Bulletin of the Menninger Clinic, 63(4),
538-547.

Dabrowski, K. (1964). Positive disintegration. Boston: Little Brown & Co

Dabrowski, K., with Kawczak, A., & Piechowski, M. M. (1970). Mental growth

Through positive disintegration. London: Gryf Publications.

Dabrowski, K. (1972). Psychoneurosisis not an illness. London: Gryf Publications.

Dabrowski, K. (1979). Theory of levels of emotional development. Ocean Side, NY':
Dabor Science Publications.

Dai, D.Y., Feldhusen, J.F., & Moon, S.M. (1998). Achievement Motivation and gifted
students. asocia cognitive perspective. Educational Psychologist, 1998, 33, 45-
63.

Darling, H.B. & Steinberg, J.P. (1993) Parenting style as context : An integrative model.
Psychological Bulletin, 113 (3), 487-496.

Davis, H. B. & Connédll, J. P. (1985). The effect of aptitude and achievement status on
the self-system. Gifted Child Quarterly, 29, 131-135.

DeLisle, J. (1982). The gifted underachiever: Learning to underachieve? Roeper Review,
20-23.

Delidle, J. (1986). Death with honors: Suicide among gifted adolescents. Journal of

Counseling and Devel opment, 64, 558-560.

252



DelLide, J., & Berger, S.L. (1990. Underachieving gifted students. (Digest E478).
Washington, D.C.: ERIC.

DeLidle, J. R. (2000. Once upon a mind: The stories and scholars of gifted education.
New York: Harcourt Brace

deMarrais, K.P.B. (1998. Inside stories. Mahwah, N.J.: Lawrence Erlbaum Associates,
Inc.

Dixon,D. N., & Schedkel, J. R. (1996. Gifted addescent suicide: The empirica base.
The Journal of Secondary Gifted Education, 7(3), 386:392.

Dale, S. (2000. The implications of the risk and resili enceliterature for gifted students
with learning disabiliti es. Roeper Review, 23(2), 91-96.

Donddson, J. F., Graham, S. W. Martindill, W. & Bradley, s. (2000.
Adult undergraduate students: how do they define their experiences and their
success?

Journal Of Continuing Higher Education,48(2), 2-11.

Dowdall, C. B., & Colangelo, N. (1982. Underachieving gfted students : Review &
implicaions. Gifted Child Quarterly, 26(4), 179184.

Duhl, L.J. (1999. Confessons of apsychatherapist. Bulletin of the Menninger Clinic,
63(4), p.538547.

Duncan, P.K. (1999. Some dfeds of invasive inqury: One person’'s dory. Journal For
Just and Caring Education, 5(2), 157%169.

Durr, W. K. (1964). The gifted students. NY: Oxford University Press

Eaves, Y.D. & Kahn,D.L. (2000. Coming to termswith perceved danger: A

reseacher’s narrative. Journal of Holistic Nursing, 18(1), 27-45.

253



Ecdes, J. (1985. Model of students math enrollment dedsions. Educational Sudiesin
Mathematics, 16(3), 311:314.

Eggen, P. & Kauchak, D. (1994). Educational psychology. New York: Merrill .

Emerick, L. (1992. Academic underachievement among the gifted: students' perceptions
of fadors that reverse the pattern. Gifted Child Quarterly, 36(3), 140-146.

Epston, D. (1994. Extending the mnwversation. Family Therapy Networker,
November/Decenber, 30-37, 6263.

Fak, R.F., Lind,S., Miller, N.B., Piechowski, M.M., and Silverman, L.K. (1999. The
overexcitability questionnaire-Two (OEQII). Denver: Ingtitute for the study of
advanced development.

Fehrenbadh, C. R. ( 1993). Underachieving gfted students : interventions that work.
Roeper Review, 16, 8890.

Feldhusen, H. (1989. Synthesis of research ongifted youth. Educational Leadership,
46(6), 6-11.

Fine, B. (1967). Underachievers: How they can be helped. NY: Dutton.

Fine, M. J,, & Pitts, R. (1980. Intervention with uncerachieving gfted chil dren:
Rationale and strategies. Gifted Child Quarterly, 24(2), 51-55.

Finney, B. C., Van Dalsem, E.L. (1965. Group counseling for gifted underachieving
high school studentsin Sequoia High School District : ERIC # ED001841.

Fitts, W. H. (199)). Tennessee Salf Concept Scale, Manual. Los Angeles: Western
Psychodogicd Services.

Flick, U. (1998. An Introduction to qualitative research. London SAGE Publicaions.

254



Flint, L. J. (200)). Challenges of identifying and serving chil dren who are both gifted and
ADHD. Teaching Exceptional Children, 33(4), 6269.

Flint, L.J. (2002. Moving...with children. (In Presg. Parenting for high potential, June,
2002.

Ford, D. Y. (1992. Determinants of underachievement as percaved by gifted, above
average, and average Bladk students. Roeper Review, 14(3), 30-136.

Ford, D.Y. (1993. Aninvestigation d the paradox of underachievement among gfted
blad students. Roeper Review, 16, 7884.

Ford, D. Y. (1996. Reversing underachievement among gifted Black students. New
York: Teater's College Press

Ford, D. Y. (1997. Underachievement among gifted minority students. Problems and
promises. : ERIC Digest E544.

Ford, D.Y. (199&). Setting motivationtraps for underachieving gfted students. Gifted
Child Today, 21, 2834.

Ford, D. Y. & Wright, L.B. (19980). Achievement levels, oucomes, and aientations of
blad studentsin single & two-parent families. Urban Education, (33)3, 360-35.

Fordham, S., & Ogbu, J.U. (1986. Blad students schod success Coping with the
"burden of 'ading white.'". Urban Review, 18(3), 176206.

Fordham, S. (1988. Racdessessas afador in Bladk students schod success Pragmatic
strategy, or pyhrric victory? Harvard Educational Review, 58(1), 54-84.

Fox, L. T., D. (1989. Broadening caree horizons for gifted girls. Gifted Child Today,

11(1), 9-13.

255



Frank, A.W. (2000). The standpoint of storyteller. Qualitative Health Researcher, 10(3),
354-365.

Frasier, M. M. (1979). Rethinking the issues regarding the culturally disadvantaged
gifted. Exceptional Children, 45, 538-542.

Frasier, M. M., & McCannon, C. (1981). Using bibliotherapy with gifted children. Gifted
Child Quarterly, 25(2), 81-85.

Frasier, A., Passow, A.H., & Goldberg, M.L. (1958). Curriculum research: Study of
underachieving gifted. Educational Leadership, 16(121-125).

Frasier, M. M., & Passow, A.H. (1994). Toward a new paradigm for identifying talent
potential. Roeper Review.

Freedman, J. & Combs, G. (1996). Narrative therapy: The social construction of
preferred realities. New York: W.W.Norton & Co.

Gallagher, J. J. Crowder., T. (1957). The adjustment of gifted children in the regular
classroom. Exceptional Children, 23, 306-312, 317-319.

Gallagher, J. J. (Ed.). (1974). Talent delayed, talent denied: The culturally different
gifted child. Reston, VA: The Foundation for Exceptional Children.

Gallagher, J. J. (1985). Teaching the gifted child. (3rd ed.). Boston: Allyn & Bacon.

Gallagher, J. J. Gallagher., S.A. (1994). Teaching the gifted child. (4th ed.). Boston:
Allyn & Bacon.

Geertz, C. (1973). Theinterpretation of culture: Selected essays. New York: Basic
Books.

Gergen, K.J. & Gergen, M.M. (1988). Narrative and self as relationship. Advancesin

Experimental Psychology, 21-17-56.

256



Gergen M.M. and Gergen, K.J. (1993). Narratives of the gendered body in popular
autobiography. In R.Josselson & A. Lieblich (Eds.), The narrative study of lives,
Vol.1 (pp.191-218). Newbury Park, CA: SAGE Publications.

Glaser, B.G., & Strauss, A.L. (1967). The discovery of grounded theory. Chicago:
Aldine.

Glesne, C. & Peshkin, A. (1992). Becoming qualitative researchers: An introduction.
New Y ork: Longman.

Goertzel, M. G., Goertzel, V. & Goertzel, T.G. (1978). 300 eminent personalities. San
Francisco: Jossey- Bass.

Goldberg, M.L. and associates ( 1965 ). A three year program at DeWitt Clinton High
School to help bright underachievers. In L.J. Gallagher (Ed.) , Teaching gifted
students (pp.239-257). Boston : Allyn & Bacon.

Gottfried, A.E., & Gottfried, A.W. (1996 ). A longitudinal study of academic intrinsic
motivation in intellectually gifted children : childhood through early adolescence.
Gifted Child Quarterly, 40, 179-183.

Gowan, J. C. (1955). The underachieving gifted child: A problem for everyone.
Exceptional Children, April, 247-249, 270-271.

Gowan, J. C. (1977). The background and history of the gifted child movement. In W. C.
G.a C.H. S. e J.C. Stanley (Ed.), The gifted and the creative: A fifty-year
per spective. (pp. 6-27). Baltimore: Johns Hopkins University Press.

Green, K., Fine, M.J., & Tollefson, N. (1988). Family systems characteristics and

underachieving gifted males. Gifted Child Quarterly, 32(267-272).

257



Greenberg, K.H., Coleman, L. ,& Rankin, W.W. ( 1993. The aognitive enrichment
network program : goodressof fit with at-risk gifted students. Roeper Review, 16,
91-95.

Guba, E.G. andLincoln, Y.S. (1994. Competing paradigmsin qulitative reseach. In
N.K. Denzin & Y.S. Lincoln (Eds.), Handbook of qualitative research (pp.105
117). Thousand Oaks, CA: SAGE Publications.

Gurman, A. (1970. Therole of the family in underachievement. Journal of School
Psychology, 8, 48-53.

Gust-Brey, K. & Cross T.L. (1999. Roeper Review, (22)1, p2836.

Harre, R. (1989. Situational rhetoric and self-presentation. In J.P. Forgen (ed), Language
and social situations. New York: Springer-Verlag.

Hattie, J. (1992. Salf-concept. Hillsdale, NJ: Erlbaum.

Hea®x, D. (1991). Up from underachievement. Australia: Hawker Bronlow Educdion.

Hébert, T. P. (1991). Meding the dfedive needs of bright boys through hibli otherapy.
Roeper Review, 13(4), 207213.

Hébert, T. P. (1997). Jamison's gory: Taent nurtured in trouked times. Roeper Review,
19(3), 142149.

Hébert, T. P. (1999. Culturally Diverse High-Achieving Studentsin an urban high
schod. Urban Education, 34 (November)(4), 428478.

Hébert, T. P. (2000. Mentors for gifted underachieving males: Developing potential and
redizing promise. Gifted Child Quarterly, 44(3), 196.

Hedt, K. A. (1979. Teader ratings of patential dropous and academicdly gifted

children : Arethey related? Journal of Teacher Education, 26, 172175.

258



Heller, K. A. (1999). Individua (Learning and Motivational) needs versus instructional
conditions of gifted education. High Ability Studies, 10(1), 9-22.

Hermans, J.M., & Hermans-Jansen, E. (1995). Self Narratives: The construction of
meaning in psychotherapy. New Y ork: The Guilford Press.

Heward, W.L. & Orlansky, M.D. ( 1992 ). Exceptional children. New York : Merrill
MacMillan.

Hishinuma, E.S. ( 1996 ). Motivating the gifted underachiever : implementing reward
menus and behavioral contracts within an integrated approach. Gifted Child
Today, 19, 30-48.

Hollingsworth, L.S. (1940). Public addresses. Lancaster,PA: The Science Press.

Holstein, J.A. & Gubrium, J.F. (1995). The activeinterview. (Qualitative Research
Methods Series, Vol. 37). Thousand Oaks,CA: SAGE Publications.

Holt, J. (1969). The underachieving school. New Y ork: Dell.

Hones, D. (1998). Known in part: The transformational power of narrative inquiry.
Qualitative Inquiry, 4(2), 225-249.

Houston, M., & Kramarae, C. (1991). Speaking from silence: Methods of silencing and
of resistance. Discourse & Society, 2 (4), 425-437. 429.

Jenkins, M. D. (1936). A socio-psychological study of Negro children of superior
intelligence. Journal of Negro Education, 5(175-190).

Jenkins-Friedman, R. (1984). Professional training for teachers of the gifted and

talented. : ERIC ED262525.

259



Jeon, K. Feldhusen, J.F. (1993. Teaters and parents perceptions of social-
psychologicd fadors of underachievement of the gifted in Korea and the United
States. Gifted Education International, 9, 115119.

JosElsonR., Lieblich, A. (Eds.). (1993. The narrative study of lives: Volume 1.
Thousand Oaks, CA: SAGE Publicéions.

JosElsonR., Lieblich, A. (Eds.). (1995. The narrative study of lives. Volume 3.
Thousand Oaks, CA: SAGE Publicéions.

JosElsonR., Lieblich, A. (Eds.). (1996. The narrative study of lives. Volume 4.
Thousand Oaks, CA: SAGE Publicéions.

Jos=lson,R., and Lieblich, A. (Eds.). (1997. The narrative study of lives: Volume 5.
Thousand Oaks, CA: SAGE Publications.

Jussm, L. (1986. Self-fulfilli ng prophedes: A theoreticd and integrative review.
Psychological Review, 93, 429445,

Kahl, J. A. (1953. Educaional aspirations of "common man" boys. Harvard Educational
Review, 23, 186203.

Kaiser, C. F., & Berndt, D. J. (1989. Predictors of lonelinessin the gifted adolescent.
Gifted Child Quarterly, 29, 7477.

Kanoy, R. C., Johrson,B.W., & Kanoy, K.W. (1980. Locus of control and self concept
in achieving and unarachieving bright elementary students. Psychology in the
Schools, 17, 395399.

Karnes, M. B. (1962. The efficacy of two organizational plansfor underachieving

intellectually gifted children. (ED 001755. Champaign Courty, IL: ERIC.

260



Karnes, F. A., & Whorton, J.E. (1996. Teader cetificaion and endarsement in gifted
education: A criticd need. Roeper review, 19(1), 54-56.

Kaufman, F. A., Harrel, G., Milam, C.P., Wodverton, N., & Miller, J. (1986. The
nature, role and influence of mentors in the lives of gifted adults. Journal of
Counseling and Development, 64(578-588).

Keding, D. P. (199]). Curriculum options for the developmentally advanced: A
developmental alternative to gifted education. Exceptionality Education Canada,
1, 5384.

Kennedy, D. M. (1995. Plain talk abou creaing a gifted-friendly classoom. Roeper
Review, 17(4), 232235.

Kerr, B. (1989. Smart girls, gifted women. Columbus, OH: Gifted Psychology Press

Kerr, B.(1990. Caree planning for gifted and talented youth (ERIC Digest # 492 .
Council for Exceptional Children, Reston, VA. ERIC Document No. ED321497.

Kerr, B. (1994. Smart girls two: A new psychology of girls, women and giftedness.
Dayton, OH: Ohio Psychadogy Press

Kiesinger, C.E. (1998. From interview to story: Writing Abbie'slife. Qualitative
Inquiry, 42), 225249.

Kitano, M., andKirby, D. (1986. Gifted education: A comprehensive view. Boston:
Little,Brown.

Kitano, M. (1990. Intellecua abiliti es and psychalogicd intensities in young chil dren:
Implications for the gifted. Roeper Review. 131), 7-9.

Kitano, M. K. & DiJiosia, M. (2002. Are Asian and Padfic Americans overrepresented

in programs for the gifted? Roeper Review, 24(2), 76-81.

261



Klein, A. G. (2000). Fitting the school to the child: The mission of Leta Stetter
Hollingworth, founder of gifted education. Roeper Review, 23(2), 97-103.

Kline, B.E., & Short, E. B. (1991). Changes in emotional resilience : Gifted adol escent
boys. Roeper Review, 13, 184-187.

Kohlberg, L. (1984). Essays on mora development: Vol. 2. The psychology of moral
development. New Y ork: Harper & Row.

Kolb, K. Jussim, L. ( 1994). Teacher expectations and underachieving gifted children.
Roeper Review, 17, 26-30.

Kalloff, P. B. (1996). Gifted Girls and the Humanities. Journal of Secondary Gifted
Education, Summer, 7(4), 486-495.

Krouse, J., & Krouse, H. (1981). Toward amultimodal theory of academic
underachievement. Educational Psychologist, 16, 151-164.

Kyung-won, J. (1990, August). Gifted learning disabled and gifted underachievers:
similarities and differences. Paper presented at the Southeast Asian Regional
Conference on Giftedness, Manila, Philippines.

Laffoon, K.S., Jenkins-Friedman, R., & Tollefson, N. (1989). Causal attributions of
underachieving gifted, achieving gifted, and non-gifted students. Journal for the
Education of the Gifted, 13, 4-21.

Lamb, G.S. and Huttlinger, K. (1989). Reflexivity in nursing research. Western Journal
of Nursing Research, 11, 765-772.

Langness, L.L. and Frank,G. (1981). Lives: An anthropological approach to biography.

Californiac Chandler & Sharp.

262



LeCompte, M.D., & Preissle, J. (1993). Ethnography and qualitative designin
educational research (2nd ed.). San Diego, CA: Academic.

Lincoln, Y.S. and Guba, E.G. (1985). Naturalistic inquiry. Newbury Park, CA: SAGE
Publications.

Lister, E.D. (1982). Forced silence: A neglected dimension of trauma. American Journal
of Psychology, 139, 872-876.

Lysy, K.Z., & Piechowski, M.M. Personal growth: An empirical study using Jungian and
Dabrowskian measures. Genetic Psychology Monographs, 1983, 108, 267-320.

MacKinnon, D. W. (1962). The nature and nurture of creative talent. American
Psychologist, 17, 484-495.

MacKinnon, D. (1965). Personality and the realization of creative potential. American
Psychologist, 20, 273-281.

Maker, C. J. (1983). Curriculum development for the gifted. Rockville, MD: Aspen.

Mandel, H. P. & Marcus, S. (1988). The psychology of underachievement. New Y ork:
John Wiley & Sons.

Manning, B.H., Glasner, S.E., & Smith, E.R. (1996). The self-regulated |earning aspect
of metacognition : acomponent of gifted education. Roeper Review, 18, 217-223.

Markus, H. (1977). Self-schemata and processing information about the self. Journal of
Personality & Social Psychology, 35, 63-78.

Marshall, C, & Rossman, G.B. (1995). Designing qualitative research. Thousand Oaks,
CA: SAGE Publications.

Marshall, C. and Rossman, G.B. (1999). Designing qualitative research (3" Ed.).

Thousand Oaks, CA: SAGE Publications.

263



Maruna, S. (1997). Going straight: Desistance from crime and life narratives of reform.
In Josselson, R., and Lieblich, A. (Eds.). The narrative study of lives: Volume 5.
Thousand Oaks, CA: SAGE Publications.

Maslow, A. (1970). Motivation and personality (2™ ed.). New York: Harper & Row.

Mays, N. and Pope,C. (2000). Assessing quality in qualitative research. BMJ: British
Medical Journal, 7226, 50-53.

McClelland, D. B., Atkinson, JW., Clarke, R.A., & Lowell, E.L. (1953). The
achievement motive. New Y ork: Appleton-Century-Crofts.

McCoach, D.B. & Siegle, D. (2001). Why try? Factors that differentiate
underachieving gifted students from high achieving gifted students. Paper
presented at the Annual Meeting of the American Educational Research
Association. Seettle, WA, April 10-14, 2001.

McCombs, B. L. (2000). Reducing the achievement gap. Society, 37(5), 29-34.

McCormick, M.E., & Wolf, J. S. (1993). Intervention programs for gifted girls. Roeper
Review, 16, 85-88.

McLeod, J. (1996). The emerging narrative approach to counseling and psychotherapy.
British Journal of Guidance & Counseling, 24(2), 173-185.

McLeod, J. (1997). Working with narratives. In J. Horton, J. Bimrose and R. Bayne
(eds.). New directions in counseling. London: Rutledge.

McNamee & K.J. Gergen (eds.), Therapy as social construction. London: SAGE.

Mehta, P. (1968 ). The self-concept of bright underachieving male high

school students. Indian Educational Review, 3, 81-100.

264



Merriam, S. (1988. Case study research in education: A qualitative approach. San
Francisco, CA: Jossy-Bass

Merrifield, J., Bingman, M.B., Hemphill D., & deMarrais, K.P.B. (1997). Life at the
margins. New York: Teaters Coll ege Press

Mickelson, R. A. (1990. The atitude atievement paradox among Bladk adolescents.
Sociology of Education, 63, 44-61.

Miles & Huberman (1984). Qualitative data analysis. Thousand Oaks, CA: SAGE
Publications.

Mishara, A.L. (1995. Narrative and psychotherapy: the phenomenalogy of heding.
American Journal of Psychotherapy, 492), 180-196.

Moon,S. M., & Hall, A. S. (1998. Family therapy with intellecdually and credively
gifted children. Journal of Marital and Family Therapy, 24, 5980.

Moon,S. M., Jurich, J. A., & Feldhusen, J. F. (1998. Families of gifted children: Cradles
of development. In R. C. Friedman (Ed.), Talent in context: Historical and social
per spectives on giftedness (pp. 8199). Washington, D.C.: American
Psychologicd Asciation.

Morse, JM. (1999. Myth #93 Reliability and validity are not relevant to qualitative
inqury. Qualitative Health Research, 9(6), 717%719.

Moules, N.J. & Amundson, J.K. (1997. Grief—An invitationto inertia: A narrative
approach to working with grief. Journal of Family Nursing, 3(4), 378394.

Moules, N.J. & Streitberger, S. (1997). Stories of suffering, stories of strength. Journal of

Family Nursing, 3(4), 365378.

265



Murray, K, Epston, D., & White, M. (1992. A propasal for re-authoring therapy: Rose's
revison d her life anda mmmentary. In S. McNamee& K. Gergen's (Eds.)
Therapy as ocial construction. (pp. 96115 London SAGE Publications.

Natale, J. A. (1996. Making smart ' cod'Education Digest, May, Vol 61(9), 9-12.

National Commisson onExcdlencein Educaion. ( 1983). A nation & risk: The
imperativefor educationd reform. Washington, D.C. : U.S. Department of
Education. Educaion, U. S. D. 0.(1993.

Nationd Excdlence A Case for Devdoping America’'s Talent : U.S. Department of
Education Officeof Educational Reseach & Improvement.

Newman, J., Dember, C., & Krug, O. (1973. He can bu hewon' tPsychoandytic Sudy
Of The Child, 28 83-129.

Nugent, S. A. (2000. Perfedionism: Its manifestations and clasgoom-based
interventions. Journal of Seanday Gifted Education, 114), 215222.

Nye, E.F. (1997. Writing as heding. Quadlitative Inqury, 3(4), 439453.

Ogbu, J. U. (1974. The next generation: An ethnogaphy of educationin an uban
neighbahood.San Diego: Academic Press

Ogbu, J. U. (1985. Reseach Currents: Cultural emlogicd influences on minority schod
leaning. Language Arts, 62(8), 860-868.

Ohio Department of Educaion. (1992. Models for Improving the Delivery of Servicesto:
Underachieving Gifted Sudents. Columbus, OH: Ohio Department of Education.

Ohlsen, M., & Gazda, G.M. (1965. Counrseling underachieving bright pupls. Education,

86, 7881.

266



Olenchak, F.R. (1999. Affedive development of gifted students with nortraditi onal
talents. Roeper Review, 21, 4, 293299.

Omer, H.(1993. Quasi-literary elementsin psychotherapy. Psychotherapy, 30, 5966.

Parry, A. (199]). A universe of stories. Family Process,30, 3754.

Parry, A. & Doan, R.E. (1994. Sory re-visions: Narrative therapy in the postmodern
world. New York: The Guilford Press

Passow, A.H., & Goldberg, M. ( 1959). Study of the underachieving gfted. Educational
Leadership, 16, 121125.

Patton, M.Q. (2002. Qualitative research and evaluation methods. Thousand Oaks, CA:
SAGE Publicdions.

Payne, M. ( 2000. Narrative therapy: An introduction for counselors. Thousand Oaks,
CA: SAGE Publications.

Ped, E. and Sedker, J. (1999. Quality criteriafor qualitative research: Does context
make adifference? Qualitative Health Research. 9(4), 552559.

Pendarvis, E. D., Howley, A.A., & Howley, C.B. (1990. The abilities of gifted children.
EnglewoodCliffs, NJ: Prentice Hall.

Pennebaker, JW., Hughes, C, & O’ Heeon, R.C.(1987). The psychoptysiology of
confesson: Linking inhibitory and psychasomatic processes. Journal of
Personality and Social Psychology,52, 781793.

Perkins, J. A., & Wicas, E.A. (1971). Group courseling bright underachievers and their
mothers. Journal of Counseling Psychology., 18(3), 273278.

Peshkin, A. (1988. Understanding Complexity: A gift of qualitative inquiry.

Anthropology and Educational Quarterly, 19 , 416424.

267



Petersen, J. S., Colangelo, N. (1996). Gifted achievers and underachievers: A
comparison of patterns found in school files. Journal of Counseling and
Devdopment, 74, 399-407.

Peterson, J.S. ( 2001). Successful adults who were once adolescent underachievers.
Gifted Child Quarterly, 45(4), 236-50.

Piechowski, M. (1979). Developmenta potential. InN. C. R. T. Z. (Eds.) (Ed.),
Handbod of Gifted Education (pp. 25-27). Boston: Allyn & Bacon.

Piechowski. M. M. (1986). The concept of developmental potential. Roeper Review 8 (3).
190-197.

Piers, E. V. (1984). "Piers-Harris Children's Salf-Concept Scale: Revised Manud." Los
Angles, CA: Western Psychologica Services.

Riirto, J. (1994). Talented children and adits: Their devdopment andeducation. New
Y ork: MacMillian College Publishing.

Plucker, J., & Mclntire, J. (In press.). Academic survivability in high ability middle
school students. Gifted Child Quarterly.

Polkinghorne, D. (1988). Narrative knowing andthe human sciences. New York: State
University of New Y ork Press.

Polaine, L. (1994). Restoring sophistication. Gifted Education Internationd, (3 (special
issue on gifted girls)), 177-184.

Pope C., Ziebland, S., Mays, N. (2000). Analysing qualitative data. BMJ: British
Medical Journal, 7227, 114-117.

Purkey, W. (1978). Inviting schod success Belmont: Wadsworth Publishing Co.

Putney, L.G., Green, J.L., Dixon, C.L., and Kely, G.J. (1999). Evolution of qualitative

268



reseach: Looking beyond defense to paosshiliti es. Reading Research Quarterly,
34(3), 368378.

Pyryt, M. C., & Mendaglio, S. (1994. The multidimensional self-concept: A comparison
of gifted and average-abilit y adolescents. Journal for the Education of the Gifted,
17, 299305.

Raph, J. B., Goldberg, M.L., & Pasow, A.H. (1966. Bright underachievers. NY':
Teadter's College Press

Redding, R.E., (1990). Leaning preferences and skill patterns among underachieving
gifted students. Gifted Child Quarterly, 30, 7275.

Redl, SKK. (1996. Cognition. Padfic Grove, CA: Brooks/Cole.

Reis, S. M., Hébert, T.P., Diaz, E.P., Maxfield, L.R.,& Ratley,M.E. (1995. Case studies
of talented students who achieve and underachieve in an urban high school.
(Reseach Monaograph 95120. Storrs, CT: University of Conredicut, National
Reseach Center for the Gifted and Talented.

Reis, S. M., & Dobyns, SM. (1991). An annaated hibliography of nonfictional books
and curricular materials to encourage gifted females. Roeper Review, 13(3), 129
134.

Reis, S. M. (1987). We can't change what we dorit recognize: Understanding the speadal
needs of gifted females. Gifted Child Quarterly, 31(2), 83-89.

Reis, S. M., & McCoad, D.B. (2000. The underachievement of gifted students: What do
we know & where do we go? Roeper Review, 44(3), 152170.

Reisaman, C.K. (1993. Narrative Analysis. Newbury Park, CA: SAGE Publicaions.

Rennig, D. (1994). Storytelli ng in psychotherapy. Psychotherapy, 31, 234243.

269



Renzulli, J. S. (1981). Identifying key featuresin programs for the gifted. InW. B. B. J.
S. Renzulli (Ed.), Psychology and Education of the Gifted (3rd ed., pp. 214-219).
New York: Irvington.

Renzulli, J. S., Reid, B.D., & Gubbins, E.J. (1992). Setting an agenda: Research
priorities for the gifted and talented through the year 2000. . Storrs, CT:
University of Connecticut, National Research Center on the Gifted and Talented.

Restall, L. J. (1998). The relationship between individual type, underachievement and

the attributional motivation of secondary school science students : Intervention

approaches for underachievers. http://john.curtin.edu.au/theses/public/adt-

WCU20010822.134427 http://adt.caul .edu.au.

Richert, E. S. (199)). Patterns of underachievement among gfted students. In J. Genshaft
& E. M. Bireley (Ed.), Understanding the gifted adol escent: Educational,
developmental & multicultural issues. (pp. 139162). New York: Teader's
College Press

Ricoeur, P. (1983.Time and narrative. Chicago, IL: University of Chicago Press

Rimm, S.B. (1987) . Why bright children underachieve: the pressuresthey fed. Gifted
Child Today ,10, 3036.

Rimm, S.B. , & Lowe, B. (1988) . Family environments of underachieving gfted
students. Gifted Child Quarterly, 32, 353359.

Rimm. S. (1995. Why bright kids get poor grades. N.Y.: Crown.

Robert, & Piechowski (1980 in Piechowski, M. (1986. The mncept of developmental

potential. Roeper Review, (8)3, p.190197.

270



Robert (1984). In Piechowski, M. (1986). The concept of developmental potential.
Roeper Review, (8)3, p.190-197.

Robinson, N. M. (1998). Synergies in the families of gifted children. In M. Lewis & C.
Feiring (Eds.), Families, risk, and competence (pp. 309-325). Manwah, NJ:
Lawrence Erlbaum.

Robinson, A. (1990). Gifted: The two-faced label. Gifted Child Today, 12(1), 34-36.

Robles, H. J. (1998). Andragogy, the adult learner and faculty aslearners. U.S.
Government: ERIC. ED426740.

Rodenstein, J. M. G.-H., C. (1979). Career and lifestyle determinants of gifted women. In
N. C. R. T. Zaffran (Ed.), New voices in counseling the gifted. Baltimore: Johns
Hopkins University Press.

Rogers, K. (1991). The relationship of grouping practices to the education of the gifted
and talented learner. Storrs, CT: University of Connecticut: National Resource
Center on the Gifted and Talented.

Rumberger, R. W., & Larson, K.A. (1998). Toward explaining differences in educational
achievement among Mexican-American language minority students. Sociology of
Education, 71, 68-93.

Schwandt, T.A. (1997). Qualitative Inquiry.Thousand Oaks, CA: SAGE publications.

Sedle, C. (1999). Quality in Qualitative Research. Qualitative Inquiry, 5(4), 465-479.

Secley, K. R. (1993). Gifted students at risk. Inl. L. K. S. (ed.) (Ed.), Counseling the
gifted and talented. (pp. 263-276). Denver, CO: Love Publishing.

Shaine, Josh. From overt behavior to developing potential: The gifted underachiever.

http://www.geocities.com/Athens/Crete/1019/I nterests/potential .html.

271



Shaw, M.C. & McKuen, J.T. (1960). The onset of acalemic underachievement in bright
children. Journal of Educational Psychology, 51, 103108.

Silverman, L. (1989. Spatial leaners,. Understanding Our Gifted, 1(4), 1,7,8,16.

Silverman, L. e. (1993. The gifted individual. Counseling The Gifted And Talented .
Denver: CO: Love.

Smith, B. (1999. The abyss: Exploring depression through a narrative of the self.
Qualitative Inquiry, 5(2), 264280.

Stake, R.E. (2000). Case studies. Pp.43554in Handbook of qualitative research. 2™ ed.,
Norman K. Denzin & Yvonma S. Lincoln. Thousand Oaks, CA: SAGE
Publications.

Sternberg, R.J. (2007). Why schods sioud tead for wisdom: The balance theory of
wisdom in educationa settings. Educational Psychologist, 36(4), 227245.

Stewart, A.J. (1994. The women’s movement and women'slives: Linking individual
development and socia events. In A. Lieblich and R. Josslson (Eds.), The
narrative study of lives: Volume 2, pp. 230-250. Thousand Oaks, CA: SAGE
Publications.

Strauss A. (1987. Qualitative analysis for social scientists. Cambridge, UK: University
of Cambridge Press

Strauss A., & Corbin, J. (1998. Basics of qualitative research: Techniques for
developing grounded theory. Thousand Oaks, CA: SAGE Publicaions.

Super, D.E. (1954. Caree Patterns as a basis for vocational courseling. Journal

of Counseling Psychology, 1, 1220.

272



Supdee P. (1989. Students at risk: The gifted underachiever. Roeper Review, 11, 163
166.

Sword, W. (1999. Acoourting for presenceof self: Refledions on dang qualitative
reseach. QualitativeHealth Research, 9(2), 270279.

Tannenbaum, A. (1962). Addescent attitudes toward academic brilli ance . NY: Bureau
of Publicaions, Teader's Coll ege, Columbia University.

Taylor, JA. (2000. Adult DegreeCompletion Programs: A Report to the
Board o Trustees from the Task Force on Adult Degree Completion Programs
andthe Award o Credit for Prior Learning a the Baccalaureate Levd. llli nais:
U.S. Government, ERIC No. ED449847.

Terman, L.M. (1954). The discovery and encouragement of exceptional talent. American
Psychadogist, 2, 221230.

Terman, L. M. (1947). Genetic studies of genius: Vol. IV, The gifted child grows up:
Twenty five yars' follow up d a superior group. Stanford, CA: Stanford
University Press

Tomlinson, C. A., Cadlahan,C.M., & Lédlli, K.M. (1997. Challenging expedations. Case
studies of culturaly diverse young children. Gifted Child Quarterly, 41, 5-17.

Torrance E. P. (1961). Problems of highly creaive dildren. Gifted Child Quarterly,
5(2), 31-34.

Torrance E. P. (1979. The search for satori & creativity. Buffalo, NY: Credive
Education Foundition, Inc.

Torrance E. P. (1980. Growing up credively gifted: A 22-yea longitudinal study.

Gifted Child Quarterly, 148158, 170.

273



Troyna, B. (1991). Underachievers or underrated? The experience of pupils of South
Asian origin in asecondary school. British Educational Research Journal, 17(4),
361-377.

Tuss, P., & Zimmer, J. (1995). Causal attributions of underachieving fourth-grade
students in China, Japan, and the United States. Journal Of Cross-Cultural
Psychology, 26(4), 408-426.

Udvari, S. J. & Schneider, B. H. (2000). Competition and the Adjustment of Gifted

Children: A Matter of Motivation. Roeper Review, (22) 4, p212-16.

U. S. Department of Education. (1994). Annual child count report. Washington, D.C.:
U.S. Government Printing Office.

Van Boxtel, B. W. Monks., F.J. (1992). General, social and academic self-concepts of
gifted adolescents. Journal of Youth & Adolescence, 21(2), 169-187.

Vlahovic-Stetic, V., Vidovic, V.V., & Arambasic, L. (1999). Motivational characteristics
in mathematical achievement: A study of gifted high-achieving, gifted
underachieving and non-gifted pupils. High Ability Studies, 10(1), 37-50.

Walberg, H. T., S.L., Weinstein, T., Gabriel, C.L., Rasher, S.P. & Rosecrans, T. (1981).
Childhood traits and environmental conditions of highly eminent adults. Gifted
Child Quarterly, 25(3), 103-107.

Warnemuende, C. a. S., J. (1991). Underachievement: Reversing the process. Sunset
Beach, CA: Family Life Publications.

Walsh, W.M. (1998). Narrative family therapy. Family Journal, 6(3), 332-337.

274



Way, W. L. & Rossmann, M. M. (1996. Lesons from lif€'sfirst teacher: the role of the
family in addescent and adut readinessfor schod-to-work transition. Berkeley,
CA: National Center for Research in Vocaional Educaion.

Webb, J. T., Medstroth, E.A., & Tolan, M. (1982. Guiding the gifted child: A practical
sourcefor parents & teachers. Columbus, OH: Ohio Psychadogy Press

Weiner, B. (1994. Ability versus eff orts revisited: The moral determinants of
achievement evaluation and achievement as amoral system. Educationd
Psychdogist, 29 163172.

Weiss L.H. & Schwarz, J.C (1996. The relationship between parenting types and dder
adolescents' personality, acadlemic atievement adjustment and substance use.
Child Devdopment, 67(5), 21012114.

Weiss R.S. (1994. Learningfromstrangers. New York: The FreePress

Wentzel, K. R. (1993. Does being gopod make the grade? Socia behavior and acalemic
competencein midde schod. Journal of Educationd Psychdogy, 85 357364.

White, M. (19891990. Family therapy training and supervisionin aworld of experience
& narrative. Dulwich Centre Newsletter, Summer, 27-35.

White, M. & Epston, D. (1990. Narr ative means to therapeutic ends. London W.W.
Norton & Co.

White, M. (1997). Narr atives of therapists' lives. Adelaide: Dulwich Centre Publicaions.

Whitley, M.D. (1996. Bright minds, poa grades. Memphis, TN : Star Toof.

Whitmore, J. R. (198(). Giftedness conflict and undrachievenent. Boston, MA :

Allyn & Bawn.

275



Whitmore, J. R. & Maker, C.J. (1980b). Intellectual giftednessin disabled persons.
Denver: Aspen Press.

Whitmore, J. R. ( 1986 ). Understanding alack of motivation to excel. Gifted Child
Quarterly, 30, 66-69.

Willard-Holt, C. (1999). Dual exceptionalities. : ERIC ED 430344.

Willings, D. (1998). A radical approach to discovering the real self. Roeper Review,
20(3), 227-231.

Witherell, C. &. Noddings, N. (Eds.) . (1991). Storieslivestell: Narrative and dialogue
in education. New Y ork: Teachers College Press.

Wolcott, H. F. (1994). Transforming qualitative data: Description, analysis and
interpretation. Thousand Oaks, CA: SAGE Publications.

Wolfle, D. (1960). Diversity of talent. American Psychologist, 15, 535-545.

Wolfle, J.A. (1991 ). Underachieving gifted males : Are we missing the boat? Roeper
Review, 13, 181-184.

Zentall, S. S. (1997, March). Learning characteristics of boys with attention
deficit/hyperactivity disorder and/or giftedness. Paper presented at the American
Educational Research Association, Chicago, IL.

Zilli, M. G. (1971). Reasons why the gifted adol escent underachieves and some of the
implications of guidance and counseling to this program. Gifted Child Quarterly,

15, 279-292

276



Appendices

277



APPENDIX A

7=
| | THE UNIVERSITY OF GEORGIA

_\wid/ Educational Research

Qualitative researcher (Ph.D. Candidate) seeks volunteers for the following study:

RESEARCH ON GIFTED UNDERACHIEVERS

Seeking adult men and women 30-60 years of age who were considered to be
gifted while in school. Candidates must have had achievement problems leading
to academic failures or other difficulties over a protracted period. Potential
participants should now be successful self-fulfilled adults, interested in sharing
their stories in order to help others. No compensation will be offered beyond the

satisfaction of advancing knowledge in the field of gifted education regarding
underachievement.

Research will include a questionnaire, personal interview, and follow-up
interview, all to be completed within 6 months. All replies and data will be held in
strictest confidence.

Contact researcher at SchoolSmarts@ aol.com, or 832-692.4223 .
All calls or emails will be promptly answered.

"\\
!' | THE UNIVERSITY OF GEORGIA

Educational Research

b

= PTRE =

Did your report cards consistently read “ Could do better,” or “Not living up to
potential”? Were you considered to be gifted as a child? Are you now a successful
member of society? Qualitative Researcher (Ph.D. Candidate) seeks participants
for a study of gifted individuals who formerly underachieved but are now
successful. Both female and male candidates between the ages of 30 and 60 are
sought. Research process involves completion of life-history questionnaire,
person-to-person interview, and follow-up interview. No compensation is offered
for participation, beyond the satisfaction gained from advancing knowledge
regarding gifted underachievement. All replies and research data will be held in
strictest confidentiality.

If interested, please contact SchoolSmarts@ aol.com, or 832-692-422.3.

All callsand emails will be promptly returned.
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Step One;

Step Two:

Step Three:

APPENDIX B
Participant Selection Script
Send out recruitment emails to network

As people reply via email, send one back asking about a convenient
time to get back with them via telephone.

Telephone each participant. Briefly explain study, reiterating that I
am looking for gifted people who were underachievers as young
people but who are now successful adults. Conduct mini-interview
to assess suitability for inclusion, using script below.

Screening Interview:

Step Four:

Step Five:

Step Six:

Do you consider yourself a successful person (do you feel self-
fulfilled, relatively happy, doing what you want to do, etc)?

Were you ever in a gifted program in school? Identified as gifted? If
yes, tell me more about it. If no, were you ever included in special
classes for advanced /creative students? Grade accelerated? Started
school early? If yes, tell me more. If no, do you consider yourself a
gifted person? Why?

Have you ever had an IQ test? Know the results of your
achievement tests in school? Are your school records available?
What other evidence do you have of giftedness?

Ask if he or she would like to participate. Explain informed consent,
confidentiality issues. Ask permission to either mail or email
questionnaire and consent form.

Wait for materials to be returned. If delayed, gently nudge
participants into action.

Thank people for returned questionnaires. Negotiate a time and
place to meet. Remind about time involved.

Step Seven: Conduct interview, using guide questions. Generally approximately 2

Step Eight.

hours, + or -.

Complete questions, allow participant a final chance or two to add
whatever he nor she pleases. Take your time at the end; some of the
best data usually comes at the very end of the interview.

Transcribe tapes. Produce narrative; Share with participant. Ask
him or her
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to check it for accuracy. Invite them to change what they feel is
inaccurate, or not well stated. Reiterate that it is their story.

Step Nine:  Share final copy of narrative, in some attractive form, as a keepsake.
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II.

III.

IV.

APPENDIX C

I agree to take part in a research study

Self-interventions of gifted underachievers: Stories of success, which is being conducted by
Lori J. Flint, University of Georgia, Department of Educational Psychology, 832-692-4223,
under the direction of Dr. Bonnie L. Cramond, University of Georgia, Department of
Educational Psychology, 706-542-4248.

I understand that I do not have to take part in this study. I understand that I can stop
taking part at any time without giving any reason, and without penalty. I can ask to have
information related to me returned to me, removed from the research records, or
destroyed.

Explanation of the study:

Underachievement by bright individuals is a big problem in this country. Educational
experts believe that somewhere between 20 and 50 percent of all gifted students fail to
achieve to their expected potential. Though this problem has been studied extensively for
many years, no one has been able to solve the problem so that all students are achieving as
they might.

Gathering stories from people is a sound and accepted way of learning about some
phenomenon

(in this case, underachievement) . To-date, no study has approached adults who used to be
underachievers and asked them to share their experiences.

The purpose of the study is to examine the stories of people who were underachievers when
they were students but who became successful as adults. How did individuals who looked as
though they would never become successful, become self-fulfilled, and competent citizens?

I understand that there are no direct benefits associated with my participation, and that I
will not be paid in any way for participating. However, my participation in this research
may lead to information that could help others who experience underachievement like mine
understand that people can change for the better over time.

If I volunteer to take part in this study, I will be asked to do some or all of the following
things over a period of not more than six months:

A. Complete a life-history questionnaire. This will be mailed to me, and I will mail it back to

C.

the researcher after I have filled it out. This questionnaire asks about childhood family
and educational experiences. It takes a minimum of two hours to complete.

Participate in a face-to-face interview with the researcher at a mutually agreed upon
meeting time and place. This interview usually takes two to three hours to complete, and
will be recorded on audiotape.

After participating in a face-to-face interview, I will be asked to look over the researcher’s
version of the interview results in order to check them for accuracy. This will most likely
take about two to three hours.

I will be asked to make an effort to provide school records (test results, report cards, or
other available documents) that show that I was considered to be gifted and /or illustrate
my former underachievement in school.
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VI. No discomforts or stresses are expected as a result of my being a part of this study.
VII. No risks are expected as a result of my taking part in this study.

VIII. My participation may be terminated by the investigator without my consent if I fail to
proceed through the steps of the research process listed in number V (above) after I have
agreed to do so.

IX. Once I agree to participate in this study, I will choose a name (pseudonym) by which I
will be known from then on. Only the researcher will know my real name, and she will
keep that information locked away, separate from all other research records. Only my
pseudonym will appear on research notes and audiotapes, and in the finished research
products.

A. My interviews will be audiotaped. These tapes will have only my pseudonym, and not my
real name on them. They will only be accessible to the researcher and her advisors. Tapes
will be kept secure, and will be erased or destroyed once the dissertation has been
published, except for ten minutes or less of excerpted audiorecordings from each
participant which may be used to enhance a multimedia presentation of the research
findings. This audio will be used in short snippets only, and not as one ten-minute block.

A. All information concerning me will be kept private. If information about me is published,
it will be written in such a way that I cannot be recognized. However, research records
may be obtained by court order. Possible, but highly unlikely in this particular study.

X. The researcher will answer any further questions about the research, now or during the
course of the project, and can be reached by telephone at: 832.692.4223.

My signature below indicates that the researchers have answered all of my questions to my
satisfaction and that I consent to volunteer for this study. I have been given a copy of this

form.
Signature of Researcher ~ Date
Signature of Participant ~ Date

For questions or problems about your rights please call or write: Chris A. Joseph, Ph.D., Human
Subjects Office, University of Georgia, 606A Boyd Graduate Studies Research Center, Athens,
Georgia 30602-741]; Telephone (706) 542-6514; E-Mail Address IRB@ uga.edu.
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ChecKlist For Review Of Consent Forms

CHECK ELEMENTS
Statement that activities are related to research

X Title of research

X Name(s), Address, Phone number of Investigator(s)

X Name(s), Address, Phone number of faculty advisor (if applicable)

X Statement that participation is voluntary

X Freedom to withdrawal without penalty

X Purpose of research

X Description of procedures in lay terms

N/A App.ropriate alternative procedures or courses of treatment that may be advantageous (if
applicable)

X Expected duration of subject's participation

X Description of any reasonably foreseeable risks and /or discomforts

N/A Contact in case of distress or discomfort related to research participation (If applicable)

X Statement regarding expected benefits to subject or others that may be reasonably expected

X Compensation (if applicable)

e Explanation regarding the extent of confidentiality
Procedures for maintaining confidentiality or anonymity.
Disposition of tapes/photos (if applicable)

e An explanation of the circumstance that could lead to the subjects' participation being
terminated by the investigator without regard to the subjects consent (if applicable)

N/A Deception Statement (if applicable)

X Offer to answer any questions or to accept any comments & a phone number for that contact.

X Subject's Signature and date line

X Investigator's Signature Line

X Final agreement and consent form copy statement
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APPENDIX D

GUIDE QUESTIONS
Actual questionswill vary from person to person, and will arise from responses on questionnaires.
Clusters spring from known factors related to underachievement.

Flint, 2001

1. What prompted you to respond to my advertisements for this research?
2. What do you hope to gain from participating in this research?

3. Current: Tell me @ou yourself as you are now: your family, your job, your life
in genera? If you have dildren, what is their experience of schod? Do youwhow
do you work with your children & their schodsin arder to promote adievement?

Discussyour caree(s) from schod days to the present.

4. Past/Family: Talk abou your family during your growing up yeas. Tell me
abou your parents? What are/were they like? Have they changed sincethen? In
what way(s)? How abou your siblings? Did they experience adievement
problemsin schod, too? Are they still experiencing problems, or have they, too,
lifted themselves to a successul status? Topics will i nclude family structure, level
of suppart, discipline/punshment, relationships, etc.

5. Past/Giftedness. Do you remember being identified as “gifted” ? What was that
like? Did it change you a your approad to schod or life in any way(s)? How
abou others’ perception d you? How? What? What has been your lifelong
experienceof being gfted?

6. Past/School: What abou schod? How did you like/dislikeit? Did you always
fed thisway, or was there atime when things changed, either gradually or
suddenly? Tell me @ou where you went to schod? Was your schod agood
placeto be? What made it good (or not)? Were you part of the dominant culture
group? Grades? Were they consistently poar, or did they vary acording to
clasdteader/other variable? Can you a afamily member supdy documents from
your schod yeasthat ill ustrate what sort of student/person you were?

7. Past/Teachers: Inyour survey you said X was your favorite teater. Why doyou
think thiswas 9?7 What did he or she do dfferently from other teaders that made
youfeel positively toward him or her and/or toward schod? Tell me more éou
this. And your worst teader? Expand onthistopic aswall ...
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8.

10.

11.

12.

Past/Social:  Discussyourself as a dild, then teen. How do you remember
yourself? Popuar, got by, unpopuiar? Why do you believe thiswas the cae?
How long were you cast in this mold? Has your socia standing changed since
then? How, why? For the better/not? Talk abou the dubs, groups, sports
organizations you belonged to in your youth? Did being there help you duing
your more difficult timesin schod? Did being there help you to eventually
reverse your underachievement? How do you think it did?

Past/Peers. Tell me dou your peesin schod: at what age did you start having a
“group’? Were they more like you a unlike you as regards <hod? Looking

bad, doyouthink your peeas, espedally in midde and high schod, helped o
hurt your achievement in schod? Think abou one or more spedal friends you've
had. What made them speaal? Are you till friends? Was that/were those
friend(s) an underachiever too? Have they beaome successul later in life aswell ?

Past/Gender: Do you think your gender has aff eded your affeded your
achievement status at any time during your life? How? What do you think your
teaders/schods could have doreto better serve you and ahers of your sex?

Past/Cultural: How do you think your cultural badground ras aff eded your
achievement status? Do you think students with cultural badkgrounds smilar to
yours have it easier today than you dd as a child? Why or why not? How could
schods better serve people from diverse altures/badkgrounds?

Per sonal Underachievement: What wasiit like to na be ahigh adchiever in
schod? Was your underadchievement overt or hidden? How did teaders and
parents trea you? How did you fed abou yourself then? What did your parents
and teaders dowhen you dd na adiieve to your potential, or their expedations?
Was their treament of you kind? How did you respondto their eff orts to change
you? Looking badk, was there some other way you could have hand ed things?
What was your worst period d underachievement? Why? How long did it last?
How did you surviveit?

At this (current) stage of your life, doyou believe there was any particular reason
(reasons) for your underachievement? Why do you think that? What are your
fedings toward those reasons? Did you ever try to get help to change how you
“did” schod? What kinds of help dd you get/were off ered to yowwere imposed
onyou? Do you believe any of these interventions made any differencein either
the short run a thelong run? In what way(s)?

13.Reversal of Underachievement: So what happened? Was your transformation

from underachieving to successul deliberate or serendipitous? Gradual or
sudden? Why do you think it happened- or did you make it happen? At
approximately what age do you consider that you becane an achiever? Did you
experience @nscious recognition d this change? Do you like yourself better now
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that youre an achiever? Do you consider yourself an overachiever? If you could
go badk to your childhood,would you change things © you were an achiever al
the way through schod, or did your past experiences make valuable @ntributions
to your current level of development? Talk abou how your experiences have
worked to shape you into the person you are today.

14. Advice/Responsibility: Have you ever worked with underachieving students? In
what cgpaadty? How do you fed toward them? If you could tell them something
that might help them during difficult times, or help them read better times, what
would it be?

Andwhat abou schod administrators, teaders, and parents? What would you
like to say to them regarding your personal experiences, and those of others like
you? What do you think of the aurrent wave of schod reform? How do you think
it will affed student achievement in the coming yeas?

15. Final Comments. Have you anything to add to this interview? Some thoughts
you might like to add, something I’ ve missed, something others need to know...?
Has/how has sharing thisinformation aff eded you?
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APPENDIX E

Respondent ID: 3

Question No. 1

AGE?

Response to Question 1

30

Question No. 2

Gender?

Response to Question 2
Male

Question No. 3

Marital Status

Response to Question 3
Married three years.
Question No. 4
Occupation?

Response to Question 4
Attorney.

Question No. 5
Educational Level attained?
Response to Question 5
B.A. in English/Minor in Government; J.D. (Juris Doctorate).
Question No. 6

Mother's educational level?
Response to Question 6

Some college.

Question No. 7
Father's educational level
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Response to Question 7
B.BA.

Question No. 8
Number and gender of siblings?

Response to Question 8
One female, younger.

Question No. 9
Sibling occupations?

Response to Question 9

she works as an Assistant Manager for a company called Fasental. Fasental
supplies bulk materials to contractors. Her primary duties are sales with
secondary duties related to office management.

she was a LVN, then she began substituting for the school district, till
she finally accepted a permanent position as a para-professional working
with special ed children in developing life skills; currently she is
"retired".

Father's Occupation: he worked for Exxon Co. U.S.A. for thirty-three
years in the Property Tax division; his highest position was supervisor
for the eastern United States; as I understand it, he was in charge of
reviewing and assisting all property tax agents in the Eastern United
States with preparation and reporting of property tax for Exxon.

Question No. 10
Current family income?

Response to Question 10
$50,000 - 100,000

Question No. 11
Childhood family income?

Response to Question 11
$50,000 - 100,000

Question No. 12
Briefly discuss your family during your growing up years: configuration,
interactions, other relevant information:

Response to Question 12

What is family? My definition of family extends beyond my parents and my
sister, but does not include other relatives. My parents have been

married since 1969 and remain married today. My father traveled
extensively from my birth until I was about 15 or 16. My recollection is
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that he was home on weekends, but gone 2-3 days a week. We all lived in
the same small house. My sister and I got along as well as any siblings
could, I suppose. She and I fought occasionally and occasionally some
blood was shed, but not alot. My mother and I have fought on and off for
aslong asI can remember. My father and I didn't really start
communicating (again this is my perception) until I moved out of the house
at 18. My sister moved away her last two years of high school in order to
graduate and to have a stable home life. I would not say my parents were
bad parents, but I'm not going to be recommending either one of them for
parent of the year awards. My mother is probably has some form of
addiction to prescription medications and my dad is a complete enabler.
These problems continue to exist today and may color how I remember and
interpret my childhood. I can not say that I hate my parents, but I

believe that in some situations what they thought was the best was not the
best. There was no emphasis on education besides go to school. My mother
did not believe I would ever graduate from college or even go to law

school. I think she may not have even wanted me to graduate, but to move
back home and help her.

Question No. 13

Were your parents: a) so involved in my life I felt stifled

supportive and there when I needed them, but allowed me some space
never around when I needed them (literally and /or figuratively speaking)

Response to Question 13

Was your father: never around when I needed him (both literally and
figuratively)

Was your mother: so involved in my life I felt stifled

Question No. 14
Were you ever considered as "gifted"? In what way, by whom? Do you know
your "1Q"? If so, what is it?

Response to Question 14

"? 1 recall being tested during my second grade year and was then placed
into a different class. I believe at first it was just for Language Arts

and then it became Math also. From Third grade till I graduated from High
School I was in a class labeled "gifted and talented."

I'm not sure I have a direct answer to this question. Once I was placed
in the "gifted" classI just thought I was "gifted" an acted accordingly.

I think my teachers thought I was "gifted".

Nope. 140 something.

Question No. 15

Did you ever receive gifted, or other special, educational services in
school? If yes, what were they?
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Response to Question 15

I recall being placed in the "gifted and talented" class in 2nd grade and
remained in a class with that designation through high school. AsI
recall, the only classes were Language Arts and Math through about 9th
grade. Beginning in the 9th grade there was also gifted and talented
science classes. Do to scheduling conflicts, I was only in the "Advanced"
science classes. The conflict was with Band.

Question No. 16
What is your earliest memory of school?

Response to Question 16

My earliest memory of school is my first grade teacher, Ms. Charlotte
Benson. She's currently a principal at an elementary school in Aldine
I.S.D. Ijust have a general memory of her teaching the class. AsI sit
here and think about this question, I can perceive some memories of

Kindergarten but just faces and not any names.

Question No. 17
Did you like elementary school?

Response to Question 17
Yes. I'm not sure anybody could really hate elementary school. I don't
recall anything tragic, expect getting Mrs. "Dressed to Kill" in the 5th
grade. Itisnotan accurate statement. Mrs. Driscoll was tough and she
had high expectations. But it was Mr. Collins who "gave" me my first "B".
I made straight "A's" up until 5th grade. While I am loathe to blame any
one incident for causing a downfall, I believe this was the first
indication that things at home and at school were starting to slip. It
seems trivial to look at one "B'" in the fifth grade as some kind of
catalyst, but this may have been the first time I was truly challenged and
I didn't just buzz through. However, once I was able to accept a lower
grade from that point forward my grades did not improve, but only got
worse.

Question No. 18
Middle /Junior High School?

Response to Question 18

No. And I don't think anybody really likes Junior High School. I have
gone to elementary school K-5th. Then I'm in Junior H.S. 6th - 8th. The
world got alittle larger and I got alot smaller. More kids and more
competition (not scholastically). In 6th grade I failed a couple of six

weeks and was generally making B'sand C's. I discovered (or someone told
me, [ don't know) that you could keeping climbing the school ladder with
B'sand C's. Youdidn't need A's. My mother was now working, my dad is
still traveling and there wasn't anyone to tell me any different. The
emphasis on making grades was gone. This is where I developed bad habits
with regards to homework and the educational process entirely. I didn't
have to work as hard as my fellow classmates in order to make a "B" or a
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"C". I could do half the work they did and still keep going. I thinkI
may have annoyed a few people along the way. Junior high was my first
exposure to drugs. Didn't try drugs, haven't tried drugs and won't be
trying drugs. (For clarification, I am not calling alcohol a drug.
Different category and different story.) ButI believe I started trying

to impress people by not making good grades. I don't know how this happen
.. . the too be "cool" you have to be stupid thing. It bugs me to this

day, but I think it may relate to self-esteem. I don't believe I had any.
Not that I think anyone between the ages of 11 and 13 does, but I think
it is a influential factor. Junior High was my first exposure to band.
Band is what enabled me to be challenged and to move forward.

Question No. 19
High School?

Response to Question 19
Well, I'm going to go with a Yes. High school was the coming of age and
where I first recognized that there are a lot of people who are not as

smart asI am. This is my arrogance and it's also my downfall. I have to
keep it in check. I adopted a buddies family as my own and did my best to
spend more time with them then with my own parents and relatives. They
were poorer then we were, they had a smaller house, tighter quarters, but
they had fun. They laughed and poked fun at each other. They also fed me
home cooked meals. (Digression) My mother doesn't cook. It's a running
joke with my friends and sometimes I hate the joke, but it's the truth.
When I started eating with my friends family, they all ate at the same

table and talked to each other. No TV, nothing. You had better been
prepared to talk and defend yourself or you were in trouble. My mother's
idea of a home cooked meal was a dish she called "rum-dum-diddle". It was
ground beef, rice, corn and some other stuff. I hated it and still hate

it. Other than that, eating at my parents house was about eating
McDonald's, Pizza Inn, KFC, Burger King, Taco Bell or Luther's Bar-be-que
(special night). I had more carry out food when I was growing up that

it's a wonder that the weight problem I do have is not totally out of

control. (End Digression). My friend and I are still friends to this day.

In fact there were three of us. Each of us has served as the best man

for each other. Robert served for Rodney. Rodney served for me. And I
will serve for Robert (again). I liked High School and I could write my
own dissertation on High School.

Question No. 20
Did you ever think school was "not my thing"?

Response to Question 20

No way. It was too easy. I could make a"C" and put forth no effort at

all. I am the ultimate in great test takers. I can absorb, compile and
apply most things that I learn and especially in a testing situation.
However, homework sucks, especially math homework. My arrogance with
homework is because I can figure the pattern out and determine what the
method is and then its just becomes rote, adding, subtracting, multiplying
and dividing different numbers just for practice bores me to death and I
hate it. School was "cool", but that's only because I was segregated from
other "regular" students. This is complete arrogance, but if I had not
been segregated I don't believe I would have passed or moved forward in
any way. I would have been bored to death and probably dropped out.

291



There is no way I could handle some of the spoon feed methods that
teachers implore today. For the record, I was lucky and had some very
good teachers. The question that comes to my mind is "Does the teacher
make the student good or does the student make the teacher good?" My
answer: Its both and that's what nobody tends to address.

Question No. 21

What sort of grades did you consistently get in elementary school: (circle
one)

Mostly A's & B'sconsistently average usually near failing all over the
charts

Middle School?

Mostly A's & B'sconsistently average usually near failing all over the
charts

High School?

Mostly A's & B'sconsistently average usually near failing all over the
charts

Response to Question 21
Mostly A's and then a couple of B's.

All over the charts.

All over the charts.

Question No. 22
What was the best thing about school?

Response to Question 22

It took me away from my parents, until my mother began working at the high
school. My mother working at the school is a complete story unto itself.
School was great when I was being challenged and pushed to my limits. In
hindsight, the problem was probably my limits exceeded those of the
students around me and in some cases my teachers as well. I've heard
teachers make the statement about a child being smarter then they are (not
in a true sense, but because the child has had exposures beyond that of

the teacher), and that prevents the teacher from being able to challenge

the student. I think this all the teacher (as a reflection of society)

saying she does not want to be challenged and that prevents the teacher
from moving forward

Question No. 23
What was the worst thing about school?

Response to Question 23

See my answer to the best and that would be the worst. I have never (I
usually avoid that word) really identified anything has being good, best,
bad or worst. I am and continue to be even keel. I usually avoid
hyperbole or overstatements, they tend to get me in trouble. IfI say
something is "good", that is usually the highest praise from me. Most
things are just "O.K." and I accept things as they are. I do not try to
impose my will through force or coercion; if I can convince you of
something then I've succeeded and if I can't, I move on and go about my
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life.

Question No. 24

As a child were you:

extremely organized and motivated

somewhat organized, but needed help to keep myself together
basically a mess, needed help, but didn't get it.

Response to Question 24
basically a mess, needed help, but didn't get it.

Question No. 25
As a child, did you like to learn? Anything specific?

Response to Question 25

Yes, I liked to learn and I continue to like to learn. That is probably

why the practice of law suit me. I am in a constant learning mode. The
application of law to facts is a critical concept that takes attorney's a

life time to perfect, because the facts are always changing. My parents
one contribution (and probably the most important) was reading and the
great exposure to books and computers that I had. I had access to a
computer since I was 6 or 7. I had access to the first dial up services
(AOL, PRODIGY, etc.). I was exposed to different thingsand I had a
chance to learn about anything I wanted to. Reading was very important
and I continue to read fairly voraciously to this day.

Question No. 26
What academic goals did you hold as a young person?

Response to Question 26

I didn't have any academic goals. That is probably what led to all the
foundering and in ability to accomplish things. I would venture to say
that until I met my wife I didn't really know what goals were.

Question No. 27
Were you conscious, as a child, of being or feeling "different" from other
children your age? In what way(s)?

Response to Question 27

Yes. I was usually smarter than most other kids. Not all kids, but most
of them. I didn't have to work as hard as a lot of students did to
accomplish the same results. 1 tended to be the first one done with a
test and still score the highest grade. I was then and continue to be in
arace with myself. How fast can I get it done? CanI beat the other
guy? The key factor was learning there wasn't a race.
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Question No. 28
Did you ever feel you "just knew" things other kids didn't? How did you
deal with that?

Response to Question 28

? I always "just knew" things other kids and teachers didn't know. I

have an innate ability to read and understand the basic facts, to

interpret and to forecast. It's a great skill to have, but what I did to

deal with it is nothing. I didn't try to explain it or fight it. I "just

knew" and I was content with my own knowledge. I never felt a need to
show off my knowledge or smartness, but I did feel the need to be included
and wanted to be liked.

Question No. 29
What was the most common remark on your report cards as a child and/or
adolescent?\

Response to Question 29

I don't recall any remarks on my report cards. Beginning in Junior High
they were all computer printouts and there was no where on the card to
make remarks or no teacher made any remarks.

Question No. 30
Do you have (or can you obtain) your report cards and/or other school
papers from your youth?

Response to Question 30
I've tried but without success. The school stores the records off site
and does not maintain elementary records.

Question No. 31
Tell me about your favorite teacher.

Response to Question 31

I have three. They each fit a different time. First, Ms. Zimmell. She
taught me in the 7th and 8th grade. She was, if anything, the first

teacher I had a crush on. But more importantly she kept a tight rein on
me and kept pushing me forward in math. By the end of 8th grade, I think
she had reached her brink, because I started getting in trouble in her

class also. Second, Mrs. Grahmann. She was my English teacher in 10th
and 12th grade. Great lady. She had a sense of humor and she was afraid
to punch big holes in my sometimes inflated ego. She helped me learn and
developed my desire to write. My going away present in the 12th grade was
our final project. I have always skimped and just "gotten by". She knew
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it, hell everybody in my classes knew it. Final project I went all out.

It was a presentation on Hevry VIII's wives. I prepared not only a poster
board with pictures of the wives, but also a handout. The irony was that
because it was the final project of our senior year no one else did half
asmuch. They did what I had been doing. It was funny. Third, Mr. Jose
Diaz. He was my band director from 9th through 12th grade. He taught me
about life. He challenged me musically and intellectually. He explained
the differences between "ship of friends" and the "ship of business". It

was and continues to be an important disctinction

Question No. 32
Tell me about your least favorite teacher.

Response to Question 32

I do not remember her name, but she was charged with teaching the "gifted"
geometry class in 10th grade. She had been teaching for moons and
forgive, but she was not a good teacher and I think she bordered on
"dumb". She taught at such a slow pace that I was ready to burst. I got

in to more trouble in that class than at any other time. Give side story.

I was a drummer in high school. I had been a percussionist since I was

in the 6th grade. I was also pretty good. ButI tapped on everything.

If I had pencils or just my fingers. I'm thirty years old and I haven't
"played” the drums since I was 20. I still tap. It's a nervous habit.

She began accusing me (and I mean accusing me) of tapping intentionally.
My classmates even defended me. It was a subconscious habit that had
developed. Anyway she sent me to the office on enough occasions over the
first few weeks, that the asst. principal knew me on a first name basis.

It wasn't good. I finally convinced the counselor to move me to the
advanced class. After the fact, I found I probably did learn more in the
advanced class and none of the teachers like the other teacher.

Question No. 33

Were you: (circle one)

a)a very popular child;b)well-enough liked;c) tolerated by peers;d) usually
rejected

Response to Question 33
well-enough liked.

Question No. 34
Did you generally have at least one good friend during your childhood or
adolescence? Explain.

Response to Question 34

I would say I have always had at least one good friend since childhood if
not more. Since the sixth grade, Rodney, Robert and I have kept in touch.
We still go out to eat and hang out together to this day.
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Question No. 35

You said in our phone discussion that you were considered to be "gifted."
Tell me about how this happened, what it was based upon, and what it got
you.

Response to Question 35

It happened in the second grade. I remember taking a test and then being
segregated into a different section of students who all took the test. We
were the smarter kids and most of us had already congregated together in a
sense. For clarification, I'm talking about all the nerds getting

together or something. Most of us all the way through high school
participated in some form of extracurricular or another. As far as what
being "gifted" got me, I'd say it got me a better education then normal

and it probably at least kept me on track.

Question No. 36
Tell me about a special adult you could go to when you needed help, or
just to talk.

Response to Question 36

. I don't know that there was a special adult. Mr. Diaz, in high school,
was good for just talking to. My downfall, weakness (I'm not sure what to
call it) was I very rarely went looking for help. I usually just tried to
figure things out. It usually got me in trouble, but I always felt better.

Question No. 37
To what social institutions, clubs, sports teams, or other groups did you
belong in your youth?

Response to Question 37

Band since 6th grade, Jazz Band beginning in 10th grade, played little
league baseball and football till High School. Cub scouts and Boy scouts
(never really got far). For whatever reason, my parents wanted to allow
my sister and I to participate any everything possible, but then for
whatever reason we would have to stop. I realize to today it was a money
thing.

Question No. 38
What are some of your success stories from your youth?

Response to Question 38

As] sit here and ponder, my quick answer is none. I received some awards
for individual performance in band. I made the little league all-star

team. ButI don't have any true defining success stories.
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Question No. 39
What were your biggest challenges?

Response to Question 39

Going to school. Ironic at first glance, but school was tough on a social

level more than anything else. My mother was everywhere and involved with
everything. She was the parent that is so involved that she becomes more
well known than the child.

Question No. 40
Knowing what you now know, what, if anything, would you change about your
past if you could go back?

Response to Question 40

First, in seventh grade I would have gone and tried out for the football
team instead of walking away. Second, I would get someone to explain to
my mother that being in the same school as your child everyday is not a
good thing. Third, I would have tried harder in school so I could go to
better schools. I do not have any regrets about how my life is beginning
to turn out, but I would definitely like the opportunity to change the

time from 17 to 23.

Question No. 41

Describe your underachievement: when it began, how it affected you and
your family, how it made you feel, how ,long it lasted, what you did when
things got really bad, how you survived those years......... -

Response to Question 41
My underachievement began sometime in junior high continued through high
school and until I left Houston moved to San Angelo to go to undergrad.
My underachievement is directly related to my inability to set or achieve
goals. AsI referenced earlier I didn't really learn about goals till I
met my wife.
In some ways my underachievement continues today. I have met success in
life, but there are always little reminders of what I didn't do and could
have done. Even during undergrad I didn't make the best grades. My first
venture into college was a complete failure. I attended TCU for one
semester finishing with a 0.35 G.P.A.
My underachievement is a product of so many factors that I'm sure which
to identify first. I never learned how to push through a challenge. It
was far easier to give up and find a way around then to complete a
project. That was probably one of the key reasons I wasn't able to
succeed in college the first time.
By the time I got to Angelo State, I knew what I didn't want to be and
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that was some high school graduate working a dead end job to nowhere. I
have always believed in my ability to get things done. I learned to apply
those same beliefs in practice. The exterior was all macho but the
interior was scared. I probably still fight this battle to this day.
I survived by waking up each morning and getting out of bed. Sometimes
that wasn't until 3 or 4 o'clock in the afternoon, but I got up.

Question No. 42
When you look back at that time in your life, is there anything that
surprises you?

Response to Question 42

I am not surprised by anything in particular. I only have regrets about
what could have been. But those regrets do not overwhelm my ability to be
thankful for today and to look forward to the future.

Question No. 43
Looking back, is there an obvious "cause" for your underachieving
behaviors? What?

Response to Question 43

My parents. My mother. My environment. I place the most blame on my
parents and specifically my mother. But in the end, I have only myself to
determine the "cause" of my underachievement. I needed more discipline

and less understanding from my parents and my mother. Then againI don't
know that there is a "cause", but maybe only symptoms for underachievement.

Question No. 44
If you have siblings, were they also underachievers? Are they now
successful, too?

Response to Question 44

I would not classify my sister as an underachiever. But I would say she

is successful. She has her B.S. degree and a good job. My sister also

had the benefit of escaping my mother for two years during high school.
However, she returned and began living with our parents and basically took
over as parent for fiscal matters, which is where my parents have always
failed.

Question No. 45
What efforts, if any, were made to help you become more successful?
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Response to Question 45

? I learned from my mistakes. I set a goal to do something and began
trying to achieve those goals. Encouragement from wife at the time. She
believed it my ability to be productive and to make something of myself.
She seems to have been right.

Question No. 46
What do you think is/are the reason(s) you reversed your underachievement?

Response to Question 46

What do you think is/are the reason(s) you reversed your underachievement?
The biggest reason is my wife not allowing me to slack off when things

got alittle tough. Secondly, I didn't want to be just a nothing. I have

always believed in my mental capacity and I got tired of telling people "I
could do it if I want to, I just choose not to." At some point, I began

asking myself "Can I really do it?" I decided it was time to prove it to

myself.

Question No. 47
Do you credit only yourself for this reversal, or others, as well?

Response to Question 47
Sixty percent my wife and Forty Percent myself to begin the process.
Forty percent my wife and sixty percent myself to sustain it.

Question No. 48
Feel free to add any other thoughts here, and on the reverse.

Response to Question 48

As I have been going through putting these answers together, I have been
ignoring my phones at work and with the exception of one interruption by a
partner concentrating on what to write. I am not convinced that I have
thoroughly answered every question and each question seems to bring about
different thoughts and ways to answer the questions.

If I am to cast stones, I cast them first at myself. While I would not
expect a 7 or 8 year old to really be able to learn good habits without
being taught, I have always expected more from myself, but continued to
allow myself to fail. I do not wish to blame anyone for something I
believe I should have control over. At the end of the day, my personal
philosophy is one of believing that everything a person achieves or fails
to achieve begins with that individual.
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I recognize numerous factors that probably contributed to some of my
problems. My mother leads the parade, but she has enough problems of her
own to cause me to have more pity for her than for me. Hindsightisa

very powerful tool that allows you to see things today that you missed

when you were actually experiencing them. The Monday morning quarterback
syndrome. I don't know that anything would have really turned out
differently, but I sure would hope so. Yet I have no way to change the

past.

My underachievement at the beginning of my life and especially through
high school and college made me whom I am today. I appreciate my goals
more today than some of the same people I know from law school.

If there are any other causes, I would throw a stone at the school
system. But that stone is aimed at what I see today and not what I saw
when I was going to school. I believe that a reason behind the decline in
performance today is directly related to the integration of the classroom.

The belief that having a melting pot of students is beneficial is a
negative. I believe that are students that can be identified as "gifted"

or "advanced". These student should be pushed further and farther, but
there should be no grade determination. Grades do not make a "gifted"
student. A "gifted" student can just as easily fail a "regular” class as
a"gifted" classif the student is bored or doesn't care. I can identify
with the "gifted" student that doesn't care, because if you can figure out
what the teacher is saying before she has said it, then why pay attention.
There are other things to investigate.

I underachieved in terms of grades and performance. I added alcohol to
the mix in high school and college and got a failing result. I drank and
I squandered a lot of my ability. I then escaped from Houston, my parents
home and my mother's grasp. I tried to stand on my own two feet and feel
down a bunch. I met my wife and my life changed. My wife doesn't coddle
me when I don't' do what I'm suppose to do, but she also doesn't demean my
self esteem to get her point across. She gave me enough of a boost to
sustain some of my own self belief and pushed me forward.

Once I stepped into law school I was challenged and pushed from the first
day to the last. I responded to the challenge and it has made all the
difference in the world.

Two roads diverged in a wood, and I
I took the one less traveled by,

And that has made all the difference.
Robert Frost

I took the least traveled path and it has made all the difference.
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OEQ 11 Inventory'

Directions: Please rate how much each statement fits you. Respond on the basis of what you are like now, not
how you would like to be or how you think you should be. Circle the number under the statement that most
accurately reflects the way you see yourself.

[ N U U O

O oo~ O

[1
12.

13.

14.

15.

16.

17.
18.
19.

20.

2 1.
22.

23.

Dlike to daydream. - . - - o
.1 am a competitive person.
. The varieties of sound and color are delightful . . . . . ... __

.My pretend world is very real tome
.1 am an independent thinker

.1 feel other people's feelings .~
If an activity is physically exhausting, I find it satisfying . . . .
. Viewing art is a totally absorbing experience. - - - .. . . ... .
lworryalot
.Ilove to bein motion

It makes me sad to see a lonely person in a group.

1 can take difficult concepts and translate them into something
more understandable. - - - . ...
| get great joy from the artwork of others .~~~

When I get bored, I begin to daydream

When I have a lot of energy, I wantto do something

really physical . - . . . . _ ...

1 question everything--how things work, what things mean,

why things are the way theyare =~

[ can be so happy that I wamto laugh and cryatthe sametime.
1 am more energetic than most people my age. - - - - .. . . __
1 can form a new concept by putting together a number of

different things
Sometimes [ pretend I am someone else

The longer that I have to sit still, the more restless [ get . - . . . .

Things that [ picture in my mind are so vivid that
they seem real tome. _ . _ . _ . _ ... .
1 observe and analyze everything .~

24. 1 find myself mixing truth and fantasy in my thoughts. = = . . .

25.

Theories get my mind going.
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26. 1 have strong feelings of joy, anger, excitement, and despair. _ _

27. 1 feel music throughout my whole body. . . _ . _ . .. _ . _ ...

28. 1 enjoy exaggerating reality - . . . - ... ____________

29. 1 feel like my body is constantly in motion .~~~
30. 1 love to solve problems and develop new concepts. - . - . . . ..

31.Tam deeply concerned about others.
32. 1 delight in colors, shapes, and textures of things
more than other peopledo - - . . . . ... ...
33. 1 believe that dolls, stuffed animals, or the characters in books
are alive and have feelings. - - - - - ... _____________

34. Words and sounds create unusual images in my mind_ - . _ . . .

35. My strong emotions move me to tears. - - . . . . ... ...

36. 1 like to dig beneath the surface of issues.

37.lammovedbybeautyinnature

38. lam not sensitive to the color, shape, and texture of things like
some peopleare . . . ... ...

39. When T am nervous, I need to do something physical . _ . _ . . ..

40. 1 try to analyze my thoughts and actions .~~~

41.1 can feel a mixture of different emotions all at once. =~
42,1 am the type of person who has to be active--walking,

cleaning, organizing, doing something.
43. 1 like to playwith ideas and tryto think about howto put

them to use . - . . . . .

44,1 am an unemotional person.
45. 1 enjoy the sensations of colors, shapes, and designs. =~~~

46. The difference in aromas is interesting.

47.1 have a talent for fantasy. - - - - - - . ...

48.1 love to listen to the sounds of natyre .~~~

49. 1 take everything to heart

50. 1 thrive on intense physical activity, e.g. fast games and sports, |

"Copyright, Institute for the Study of Advanced Development, 1999.
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APPENDIX G

Salient Coding Pattern Report

Wednesday, March 20, 2002 6:18:21 PM

Study - Gifted Underachievers
Project - Dawn

ID Based Statistics

# of times
Salient Codes ina Weight
ID Code
Combination

ACCEPTANCE 17 20%
ALCOHOL 1 1.18%
ALONE 16 18.82%
AVOIDANCE 1 1.18%
BROTHR 1 1.18%
CHALLENGING 2 2.35%
CHOICES 4 4.71%
COSTKNOW 8 9.41%
COSTNOTKNOWNG 7 8.24%
DADABSENT 4 4.71%
DEADYRS 2 2.35%
DEPRESSION 4 4.71%
DIDITANYWAY 3 3.53%
FAILURE 1 1.18%
FEAROFFAILURE 2 2.35%
FeltDiff 1 1.18%
FRIENDS 7 8.24%
GIFTED 3 3.53%
GRIND 1 1.18%
HIACHVERS 1 1.18%
HIDDENUNDERACH 1 1.18%
HITBOTTOM 4 4.71%
HOMEENVIRON 7 8.24%
HOMEWORK 1 1.18%
IFICOULDGOBACK 1 1.18%
INTELLECTUAL 10 11.76%
INTROSPECTION 7 8.24%
LEADERSHIP 5 5.88%
LEARNFRMISTAKES 2 2.35%
LEARNING 6 7.06%
MeansToChange 1 1.18%
MEDIOCRITY 4 4.71%
MODELNG 6 7.06%
MOMDEPRESSED 3 3.53%
MotiveChange 1 1.18%
MYOWNTERMS 12 14.12%
PAIN 12 14.12%
PARENTSURVIVAL 3 3.53%
PLAYSTRENGTHS 6 7.06%
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RATIONALIZATION 1 1.18%
REGIMENTATION 4 4.71%
REGRETS 4 4.71%
REPETITION 1 1.18%
RESPECTME 9 10.59%
RESPECTYOU 6 7.06%
RESPONSIBILITY+ 2 2.35%
RoleEdChange 1 1.18%
SCHLFUN 2 2.35%
SCHOOL 7 8.24%
SELFCONFIDENCE 14 16.47%
SELFCONTROL 5 5.88%
SELFDOUBT 6 7.06%
SelfReliance 1 1.18%
SHOWOFFFUN 2 2.35%
SHOWOFFNEGATIVE 4 4.71%
SHOWYOU 1 1.18%
SHUTDOWN 4 4.71%
SISTER 1 1.18%
SocialSkills 1 1.18%
SUCCESS 7 8.24%
SUPPORTSYSTEM 11 12.94%
SURVIVAL 9 10.59%
TACITKNOW 1 1.18%
TALKINGOUT 3 3.53%
TEACHERS- 1 1.18%
TEACHERS+ 1 1.18%
THEGAME 9 10.59%
THESYSTEM 6 7.06%
THROWAWAYYRS 2 2.35%
UHAVPOTENTIAL 1 1.18%
WHOWINS 1 1.18%

Number of distinct code combinations 85

Lowest number of codes in a combination 2

Lowest combination frequency 0

Highest number of codes in a combination 12

Highest combination frequency 17

Average number of codes in a combination 3.6

Average combination frequency 3.6

Salient Coding Pattern Report

Wednesday, March 20, 2002 6:18:26 PM

Study - Gifted Underachievers
Project - Dawn

Source Based Statistics

Number of distinct code combinations 1
Lowest number of codes in a combination 77
Lowest combination frequency 1

Highest number of codes in a combination 77
Highest combination frequency 1

Average number of codes in a combination 77
Average combination frequency 77
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APFENDIX H
Sample Transcript (Excerpt)
Karin
TRANSCRIPT (TAPE ONE, SIDE A):
Three There ae threekidsin my family: my sister and my twin brother. I’'m the oldest of
the twins. | wasin first grade cause we skipped kindergarten. So we were ealy. It wasn't
even redly that we had skipped kindergarten, it was just that we'd aready had that,

because we had started in Australia.

I'm an art teader and an artist. | love to draw and also | like to paint. | like drawing
becaise | like to draw phao-redisticdly, bu it takes a lot of time, and with her [the
baby] | never get to dothat, never get to the right brain shift. | never get quite to dowhat
| want to dojust yet, but she’ll get older and I'll be &leto doit again. | like sculpture, |

likeclay, | like dl of it.

I’'ve dways drawn; | never redly considered being an art teader until at least | got to
college | didn't take very much art in high schod . | took Art I. It just didn’t fit into my
schedule. | took two sciences and math and then | took all the acaemic subjeds. Then
when | got to college, | went to Concordia, a teader’s college which was geaed to
training Lutheran schod teaders and, this is going to soundredly bad, | dedded that |

wanted to have the schdarship money for being a dhurch worker, bu | wasn't sure |
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redly wanted to be a ¢wurch worker. So then | dedded, well, I'll go into art because it’s
nat so easy to find art teader positions and if they couldn’t find a position then | could
go into pubic schod and could still keegy all my money. So | started ou in art and
dedded | wasn't sure if that was redly what | wanted to do so second semester of my
freshman yea | dedded | would go badk to dang al my science and math stuff. And the
art professor goes, oh,well, you'll be bad; I’'m not worried abou you. And sure enough
sophamore yea | was bad, he was right, so from there | discovered that, | think | found
art more dallenging. And maybe the time and the patience in art were just, more, alittl e

more rewarding.

I've dways wanted to be ateader, | just wasn't sure | wanted to be ateader in the
Lutheran system. Of course, then by the time | was a senior, | was just begging God for a
job in the Lutheran system and | thought, “Oh my Gosh, what did | do?” And you can’t
art teaders for Lutheran systems 9 easily and al this guff and ...He had a plan. So. it
wasn't a problem. In fad | had my cdl for my job , | was one of the first ones from ny

classthat was placel.

| probably always wanted to be ateader because my dad was a teader; my mom was a
teader. They were basicdly the sort of...do what youre suppcsed to do, entertain
yourself, we don't drive you all over town, kegp yourself occupied, doyour chores, and
we ould go to the pod or the park, or do whatever we wanted. | think it’s easier to do
that when you're in a smaller town. That's basicdly how it was. We rode our bikes all

over town. Of course, everybody in town knew us, too. There were only 1,000
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people...and my dad’'s a teader... and my brothers and sisters and | we were...we
delivered newspapers when we were...my first job was when | was in third grade |
started delivering newspapers, so everybody knew us aroundtown. You couldn't get

away with anything, na that | tried to. It was like abig extended family.

For me, my dad has always been there. | mean, my mom was there too, bu,| mean my
dad has always been where | am ...he's a schodteader, and my mom was working in the
welfare system so she was, she was what | would consider, had an ouside job. But my
dad, because | was in schod, so my dad was there because he was teading in the schod.
But he becane the media center spedalist, so | would see him when we'd go to the
library. My grandma was the library person too, so this was kind d funry, and when we
had basketball games or whatever, they always had him, the ®ades would have him
taping the games, so bah o my parents were dways there & all the games. So when we
came from schod we would run hame from schod, we lived a half mile from schod. |
would run hane from schod, so that we @uld have ahalf hou of TV before we had to
turn it off , ‘cause my dad would get home, then we would have to start working on
whatever...| mean it was funry, | mean we had a half hou then my dad would be home.
And my mom would have alist of chores for usto do,and boy, we'd better have some of
those dore before my dad got home. But, you knav, a half hour. No, their expedations
weren't red high, bu they weren't redly low, ether. They weren't chedked ou- they
were acualy pretty involved, and as long as we did what we were suppacsed to do, we

stayed off their radar screen.
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| never got cdled to the office to see my test scores or anything. It wasn't like here,
where you dd all that test prep before you took the test. | remember | took the Act, and |
just did average on that. I’ve dways wondered howv | would do onthe SAT becauseit’s
more thinking sand problem solving kind o thing. | took the MAT and | didn't redly
study for that, and | scored redly high. | just kinda went with my gut, and | usually got it

right.

Yedh, | always had my hand upin class My one teater would say, “Can someone
besides Karin answer?’ | thought that was cod; | liked that. | usually picked up things
pretty fast, Sometimes | get frustrated with my students because , becaise to meit's
obvious | can seeit, and | dorit get how they can na seeit! Sometimes | have to have a
student explain it becaise I’'m obviously nat explaining it in away that they can get it.
Maybe that’s why I’'m doing art- because | can adualy explain that a little more. I've
tried to help people with their math before, and I'm just not able to explainit...I can see
it, it seems obvious, bu we just get frustrated when in try to explain it. It's awhadle other
side of the brain; it takes me alittl e bit to even get into that.

LONGPAUSE: INTERVIEWER: UMMM, | FEEL LIKE I'M MISING SOMETHING

When | was in fifth grade we had to make aplay, and | remember al the girls, and there
were only five girls in my class so al the girls got together and dd the play guardian
angels, and | wrote the play for that. Yeah, | like to write, too. | did write alot of poems,
espedaly in my junior and senior yeas of schod. It's nat...that | didn't even redly

think abou it, | “d just start writing and they just came out and there'd be apoem.
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100

105

110

115

| think that being cdled aknow it al isnot cod. The boys can...they can get away with it
more, bu when | think abou my class well, it was the girls who were smart. Mostly it
was the girls who were smart- I'm trying to think of who was smart, and I’m coming up
with girls at the top d my list. We only had a few girls...we had a lot of boys...There
were mostly boys, bu it was the girls who were smart. One other thing, when | was in
college, | remember this one guy who was...he asked me what my...no, hesaw | wason
the Deav's list and he coommented on how surprised he was, becaise he said, “ youre

always out doing something and | never seeyou studying” So, he wasredly surprised.

| don't know, | answered the study becaise it said something abou being gfted and nd
having it recognized it or something. And | just felt that described me. | dorit think that |
redly verbalized...to myself...that | was fodling everybody, and, and that | wasn't doing
what | was cgpable of until | was in college. Because when | was in high schod, my life
was © full, | had sports. | mean that was after schod until 6:00 sports and then , most
people had to study but | could just go hane and domy chores and go to sleep. | thought
it was normal that...my brother and sister never had to pick up a book either and my
mom and dad never redly told me to bring home my books and to study, so | thought it
was normal. Which gave meredly bad habits when | got to college. | know, but | know |
can dothat...which is good kecause right now...I know I'm not doing my top stuff, that |
could be daing, bu I've got her to ded with, so in that senseit’s redly nice ‘cause with

her, | can just get by, and people don't even knaw, anditsnice
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APPENDIX |

CROSSCASE MATRIX (EXCERPT)

N A M E S| DISINTEGRATION HELPING OTHERS SUCCESS SPECIAL ADULT/PERSON
CATALYST
DAWN Lots of “dead” years Paliticd adivism from early age Need to make adifferencein the Grandfather- listened, talked to like
world adult, Especially loved me
Nothing worth remembering Want to help the Columbine Boys
Need to contribute something Modeled relationships
Early and frequent alcohol abuse important
Bro-in-law took mein
Nervous breakdown
That a grown upwould care so...Paid
Eating disordered attention to me (even when | was
little)
KH Suppressed traumatic event(s); molested as Validated for doing my art. | push myself harder; | fixed myself. Two profesorsin coll ege.
child.
Chances to try many new things. Want to be a goad role model Husband- expected more of me.
Sporadic memories.
Considered suicide.
CASEY Felt like afailure, Economic fadors Stopped worrying about my problems Originally defined as WIFE: Antithesis of those who said |
financial/material couldn’t, esp. Mother
Maybe “not the greatest swimmer in the Even on my worst day, | never had a day
ocean” as bad astheirs Iswhat | DID Supported and pushed
Completely fell on my face Opportunity to focus on somebody else's | Wasto overcome chall enges Encourager
problems
Decided | didn't want to be like this the rest of Means not underachieving as often Savior
my life Change this, make this diff erence
| can do it now No doubt a change agent
Depressed, Suicidal How can | make things better?
Used alcohol to forget Fed like an imposter- caught between
worlds
Avoid thinking of myself asafailure
Never wanted to move badk home
Parts | don’t remember: don’t want to
remember
GUIDO “Sad Guido” , Moping around Fixer of family problems UA as a dhoice-Achievement as 2 Speech teachers- reappeared
choice throughout schoad

“Social drinker” only drinks when hanging
out- hung out daily or more, Early acohol use

Suicidal, Depressd

Needed more from life

My wife says| am

Schod secretary looked out for him

Considers adults who hang aut with
kids “clingy”, or as having devious
motives

310




APHFENDIX |
CROSSCASE MATRIX (EXCERPT)

NAMES REGRETS LESSONSLEARNED IF1 COULD TURN BACK
THE HANDSOF TIME
DAWN Wished she had help figuring things out. Leadership, Coll aboration Would not go back.
Wished she had asked for help. Being autside yourself . What | learned helped make me who | am today.
That boys and girls get treated differently re: smarts.
KH Doesn’t have alot of timeto do art. Being able to dlide by isn’t too bad sometimes. I'wish | had told about the molestation and gotten
help.
Never told/asked for help, That | can rely on me. | am a gifted person.
That no one told me the “criteria,” and | couldn't I'd find away to bein “that” group where | belonged.
figureit out. How not to be seen as a know-it-all.
That not organized or self-disciplined. Taking thetime & patience to be excellent is rewarding.
JK Wish | had been like the advanced students, Recognizel had legitimate reasons for UA No, but if | could go bad with the knowledge | have
worked hard. now...,
Strength from adversity, | did it on my own! Self-reliance
Some people tried to tell me.
Don't whine, don’t complain, Maybe | AM better for it
Now don’t like my badground
Learned to acapt the cards you get dealt,
Choices then influenced opportuniti es now.
Still get disappointed when | can’t fix all problems- fedslike haven't done al he
What did | do? could do
Not to let things fester, We all have worries
Now understand who | am;
To take the attadk, not wait to be attadked;
More comfortable with myself; understand who | am
GUIDO No regrets, I've had a happy life. Never tell them how you fed, even if you know Everything isfine.

Lifeis something to be endured
Powerlessessin face of problems

Accept what you can’'t change
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APPENDIX J

Coded Text Report
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Study - Gifted Underachievers
Project - JK

*ACCEPTANCE

Text Segment ID:41

Number of Codes applied:1

Number of Sources applied:1

Segment Text:

think even within the fire department, | was recognized as being...having a little more intelligence...that | got things
quicker. ..people didn't have to come through and explain to me 5 times how to do something, which there were a number
of people you had to explain things to 15 times....so they got the concept. They explained to me once or twice, and boom!
It was easy...

*ACCEPTANCE *CHOICES *DIDITANYWAY *INTELLECTUAL

Text Segment ID:101

Number of Codes applied:4

Number of Sources applied:1

Segment Text:

| think that that comes from is, like | said earlier, | have always had a minimum level of self-confidence- sometimes it
expands, sometimes it shrinks. And it's that whole when you try to push me to go somewhere, | do what a lot of people do
and say, no | don't want to do it. And, intellectually, it's when you're trying to do that, I'd always get that feeling of being
pitted, and I'd would avoid that. It's like that old adage of you can't put a round peg into a square hole; well, no, yes, you
can; if you make the square peg hole bigger, you can get the round peg in there. And | guess that's my adage of saying
with, being gifted and that classification, when you told me you couldn't do it, my first reaction is well, how the hell do |
figure out how to do it. Some things may not be probable, but everything is possible. Just because you, you in the sense
of the teacher, the persona who's saying it can't be done; just because you think it can't be done, doesn't mean that if
you let me sit around long enough to think about it and analyze it and ponder over it, maybe | can come up with a
solution! And I think that's one of the things | hated; don't tell me it can't be done.

*ACCEPTANCE *COSTKNOW *DIDITANYWAY *MEDIOCRITY

Text Segment 1D:122

Number of Codes applied:4

Number of Sources applied:1

Segment Text:

believe | started trying to impress people by not making good grades. | don't know how this happen . . . the too be
"cool" you have to be stupid thing. It bugs me to this day, but | think it may relate to self-esteem. | don't believe | had
any.

*ACCEPTANCE *DIDITANYWAY *TEACHERS+

Text Segment |D:97

Number of Codes applied:3

Number of Sources applied:1

Segment Text:

| guess the part of it goes with the other side of that, which is gifted and talented, in that within that GT realm there's
different people have different gifts at different times. Within educational systems it's about intellectual capacity but it's not
just about intellectual capacity' it's about the applications that the child is able or the person is able to use that capacity.
My wife is very intelligent, she doesn't like to think of that herself, but she was an advanced student, one of those high
achievers | would have hated if | had met her in a high school class — the kind who was ugh- blowing the curve; stop! She
plays by the rules. She goes to class, she does what the teacher says, that's how she expects it to be. Those people
might have the brain capacity, but it's that ability to take that capacity and utilize it in different ways that most people don't
use. | have to think outside the box. The best example of thinking outside the box | can give you is that we had to take an
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ethics class in law school-which shocks most people-ethical lawyers! A Like, you can't go back and sue your former
client, unless he gives you permission. But the rules focused so much on the don'ts. Well, | answered that class, which
means | got the highest grade in that class, because when | took the test, | didn't focus on what we couldn't do, but on
what we can do. | turned the rules inside out. And | was talking to friends after that test and they said, didn't you see that,
you couldn't do this, couldn't do that, yeah you could. | said the rules focused on knowledge, not belief. He didn't say that
we couldn't . Sometimes | don't wait to be told what | can and can't do; | just think, he didn't say we couldn't . Oh yeah,
I've gotten in trouble for that one! I've walked that line...oh you did say | can't do that, well then I'm doing this. But | think
that's where the gifted part is, is that ability to take the box, turn it inside out and find the answer. Those students need, or
at least | perceive | needed, they needed a teacher who needed to understand that when | turned the box inside out, I'm
not turning the box inside out to make you mad or fight against you. I..| came up with something new. One of the stories |
talked about was the geometry teacher in tenth grade who was teaching gifted geometry. She was convinced that | was
doing these things just to piss her off. But, no, | wasn't! But it didn't help that in the end...

*ACCEPTANCE *FRIENDS *HOMOGROUPING *PLAYSTRENGTHS

Text Segment 1D:146

Number of Codes applied:4

Number of Sources applied:1

Segment Text:

t happened in the second grade. | remember taking a test and then being segregated into a different section of students
who all took the test. We were the smarter kids and most of us had already congregated together in a sense. For
clarification, I'm talking about all the nerds getting together or something. Most of us all the way through high school
participated in some form of extracurricular or another. As far as what being "gifted" got me, I'd say it got me a better
education then normal and it probably at least kept me on track.

*ACCEPTANCE *FRIENDS *HOMOGROUPING *SELFCONFIDENCE *SUPPORTSYSTEM
*SURVIVAL

Text Segment 1D:100

Number of Codes applied:6

Number of Sources applied:1

Segment Text:

They had gifted and talented and advanced. AP were just starting to be offered around then. | remember in my senior
year | had the choice between taking AP English or gifted and talented, and | realized somethings' wrong with this system
. I mean, I'm GT what the hell's with this AP crap. AT the time | thought, that by taking AP English | wasn't going to be with
the same kids I'd always been with. | think there were fourteen of us. We were pretty much in the same classes together.
There were a group or 4 or 5 of us who came out of elementary that went to junior high. In junior high the group
expanded by about 2 or 3, and by high school, because there were more junior highs, we expanded up to about 14. We
were the same groups of kids from 9th grade to 12th grade. In the first semester of law school we do what's called
recitations; we were divided up into three sections, so there was A,B, and C sections. We all had the same classes,
because they give you your schedule the first year. So, those people who were in that section almost, well, slept together.
The closest friends | graduated from law school were all in that section. As we moved up and started taking classes, we
started taking different classes because we had different interests, but that focus group, the group of four of us who all
stuck together. We all broke off to study for the bar. We got together and got hotel rooms; we all got separate places to
study, then we got together to study and we all passed.

*ACCEPTANCE *FRIENDS *HOMOGROUPING *SUPPORTSYSTEM

Text Segment ID:54

Number of Codes applied:4

Number of Sources applied:1

Segment Text:

| found a peer group in the fraternity, too. Were there were some of the stereotypical things in the fraternity? Hell, yes.
Let's not kid ourselves, stereotypes are born of.... people doing the same things over and over again, and that's how we
cause these stereotypes. Did it help the drinking problem? Oh, probably not, but it stopped become a drinking to forget, it
was a drinking to celebrate,not that we needed much to celebrate.

*ACCEPTANCE *FRIENDS *SUPPORTSYSTEM

Text Segment 1D:123

Number of Codes applied:3

Number of Sources applied:1

Segment Text:

Junior High was my first exposure to band. Band is what enabled me to be challenged and to move forward.

*ACCEPTANCE *FRIENDS *SUPPORTSYSTEM
Text Segment I1D:126

Number of Codes applied:3

Number of Sources applied:1

Segment Text:
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My friend and | are still friends to this day. In fact there were three of us. Each of us has served as the best man for
each other. Robert served for Rodney. Rodney served for me. And | will serve for Robert (again). | liked High School
and | could write my own dissertation on High School.

*ACCEPTANCE *HOMOGROUPING *INTELLECTUAL *SURVIVAL

Text Segment 1D:129

Number of Codes applied:4

Number of Sources applied:1

Segment Text:

School was "cool", but that's only because | was segregated from other "regular” students. This is complete arrogance,
but if  had not been segregated | don't believe | would have passed or moved forward in any way. | would have been
bored to death and probably dropped out. There is no way | could handle some of the spoon feed methods that
teachers implore today.

*ACCEPTANCE *INTELLECTUAL

Text Segment 1D:96

Number of Codes applied:2

Number of Sources applied:1

Segment Text:

They have to know, somebody needs to understand that the way | think, | don't think like a regular person. When | analyze
a problem, there may be a standard solution, but chances are I've come up with 3 or 4 answers that aren't standard .
Most people would think we can't do it that way. And | think, well, yeah you can, you just have to be able to see it. | think
that's part of what it is; that the truly gifted student- we have a different mold. Like | said, my computer runs faster.

*ACCEPTANCE *INTELLECTUAL *INTROSPECTION *MODELNG *PLAYSTRENGTHS
*RESPECTME *RESPECTYOU *SUPPORTSYSTEM

Text Segment ID:91

Number of Codes applied:8

Number of Sources applied:1

Segment Text:

| think that at some level, you almost have to be a little bit gifted to understand another gifted person. | think the best
teachers | had...I don't know whether they were gifted or not, but they at least had the ability to understand who | was,
and | think that, as | talk through this and understand more , maybe they were, so they understood some of what | was
going through. And some of those, who were, for lack of a better word, regular students, they'd gone up and been smart,
but they weren't at that next level. Those are the ones that | ran roughshod over and just bullied. Yeah, teachers who
teach gifted kids need to be gifted.

*ACCEPTANCE *INTROSPECTION *RATIONALIZATION *REGRETS *RESPONSIBILITY+
Text Segment ID:10

Number of Codes applied:5

Number of Sources applied:1

Segment Text:

And that's the part that | regret, but then I...focus in on it and | say,

*ACCEPTANCE *INTROSPECTION *REALLYCHANGED? *RESPECTME
*RESPONSIBILITY+ *SELFCONFIDENCE *SUCCESS

Text Segment I1D:85

Number of Codes applied:7

Number of Sources applied:1

Segment Text:

ven knowing intellectually that | deserve to be where | am now. One of the things about that email you sent out ,
underachievers who became successful, when | first looked at that, | thought, you know what? | haven't become
successful. | haven't done anything, | don't have the big house, | don't drive the fancy car. Because, | was defining
success within a different realm. Then | realized that | have overcome enough challenges... I've gotten to the point where
| don't underachieve, with the caveat that | don't underachieve...as often....I still have moments where | do underachieve.
It's not...I guess the difference is between defining it as underachievement and defining it as failure. Sometimes the
differences become blurred. But, success is what | did. | got through law school.

*ACCEPTANCE *INTROSPECTION *REGRETS *SELFCONFIDENCE

Text Segment ID:106

Number of Codes applied:4

Number of Sources applied:1

Segment Text: yeah, I've learned a lot from my experiences, and | understand who | am, That's sort of Self-recognition,
but | couldn't be honest with myself it | said | wouldn't mind having those things; a better background and more money.
And that's where some of that self-regret comes in.
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*ACCEPTANCE *MODELNG *PLAYSTRENGTHS *REPETITION *RESPECTME
*RESPECTYOU

Text Segment 1D:142

Number of Codes applied:6

Number of Sources applied:1

Segment Text:

Mr. Jose Diaz. He was my band director from 9th through 12th grade. He taught me about life. He challenged me
musically and intellectually. He explained the differences between "ship of friends" and the "ship of business". It was
and continues to be an important disctinction

*ACCEPTANCE *PLAYSTRENGTHS *RESPECTME *RESPECTYOU *SELFCONFIDENCE
*SUCCESS *TEACHERS+ *THEGAME

Text Segment 1D:30

Number of Codes applied:8

Number of Sources applied:1

Segment Text:

favorite teachers, | have her name down as Graumann...I've heard she got married and everything else...... | worked for
her. Yeah, and I'd say clearly a) she earned my respect, b) she had the ability to.... give me the freedom...to be gifted,
whatever | mean...but to also reign it in, to play to some of my strengths....

*ACCEPTANCE *RESPECTME *RESPECTYOU *SHUTDOWN
Text Segment I1D:29

Number of Codes applied:4

Number of Sources applied:1

Segment Text:

| usually responded by just shutting down and.... ignoring them. | don't need to deal with them , because you [they] have
no clue. If | didn't respect them...| didn't work...that'd be fair....because...

*ACCEPTANCE *TEACHERS+

Text Segment ID:141

Number of Codes applied:2

Number of Sources applied:1

Segment Text:

Mrs. Grahmann. She was my English teacher in 10th and 12th grade. Great lady. She had a sense of humor and she
was afraid to punch big holes in my sometimes inflated ego. She helped me learn and developed my desire to write.
My going away present in the 12th grade was our final project. | have always skimped and just "gotten by". She knew
it, hell everybody in my classes knew it. Final project | went all out. It was a presentation on Hevry VIII's wives. |
prepared not only a poster board with pictures of the wives, but also a handout. The irony was that because it was the
final project of our senior year no one else did half as much. They did what | had been doing. It was funny.

*ALONE *HITBOTTOM

Text Segment I1D:36

Number of Codes applied:2

Number of Sources applied:1

Segment Text:

When | probably hit rock bottom was after high school, when | lost that.

*ALONE *OPP *RESPONSIBILITY+

Text Segment ID:56

Number of Codes applied:3

Number of Sources applied:1

Segment Text:

By doing all that, yeah, improving myself. Did | think about that at the time? No, of course not. It was all about , it was all
outside... | didn't have to worry about my problems, it was all somebody else's problems. So...that's what it became, |

*AVOIDANCE *HOMEENVIRON *RESPONSIBILITY-

Text Segment ID:64

Number of Codes applied:3

Number of Sources applied:1

Segment Text:

| think the other part ...is ...she began trying to live through our accomplishments. If we did anything...it was just as
important to her. Because she was better at making excuses for us when we failed than we were. Of course, you know, I'd
love to say | didn't use that to my advantage, but of course | did. And whether that failure was directly related to me trying
to outsmart the system, or what, but, her excuses paved the way. To me it was easier to fail, because someone else was
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taking part of the blame. | didn't have to accept responsibility for it. And that probably perpetuated my ability to not do
anything! It wasn't my fault, you know. | guess deep down one of the things | hate, is | hate people who don't take
responsibility for themselves. Am | being hypocritical? Probably. | would say that it was probably very true that we hate the
things in others that we hate most in ourselves. Somewhere down the line | learned to accept responsibility for my
mistakes. Then when | did that, | stopped worrying about avoiding responsibility for my errors, and instead learned how to
fix them.

*AVOIDANCE *INTROSPECTION *LEARNFRMISTAKES

Text Segment 1D:80

Number of Codes applied:3

Number of Sources applied:1

Segment Text:

When I'm not dealing with things | know | have to do...l hate the word that comes to mind...it becomes, it reaches almost
a point of paralysis sometimes, depending on what it is. The book, who Moved My Cheese, that's when | feel like, like a
hem. | can't really quantify things, | worry what's gonna come next, if | don't want to face, | guess, the fear. What used to
happen is that at some point I'd probably get sick to try to escape it, so that it wasn't my fault...| was sick...I couldn't get to
it. But now, now | don't get ill, because | don't really let it go anymore. AT this point...but don't get me wrong, | still have
those things...at this point, | don't let it...my goal now is to not let it linger. | try to not let it fester so that it gets worse. And,
| try to attack it.

*CHOICES *COSTKNOW *UHAVPOTENTIAL

Text Segment ID:75.1

Number of Codes applied:3

Number of Sources applied:1

Segment Text:

I'd fail one six weeks, get an A the next six weeks, and it pretty much made the teachers go nuts!

*CHOICES *DIDITANYWAY *INTELLECTUAL

Text Segment ID:121

Number of Codes applied:3

Number of Sources applied:1

Segment Text:

was generally making B's and C's. | discovered (or someone told me, | don't know) that you could keeping climbing the
school ladder with B's and C's. You didn't need A's. My mother was now working, my dad is still traveling and there
wasn't anyone to tell me any different. The emphasis on making grades was gone. This is where | developed bad habits
with regards to homework and the educational process entirely. | didn't have to work as hard as my fellow classmates in
order to make a "B" ora "C". | could do half the work they did and still keep going. | think | may have annoyed a few
people along the way.

*CHOICES *FEAROFFAILURE *INTROSPECTION *SELFDOUBT *SHOWYOU

Text Segment ID:87

Number of Codes applied:5

Number of Sources applied:1

Segment Text:

At one point | said, you've been telling all these people you can do it but you don't try because you don't want to, | started
asking myself some of those internal questions like, maybe you can't do it. Maybe you're the fake that you don't want to
admit to being. And | think that was another part of it: you know, you keep saying you can do it, but you never proved it.
That became part of it, too; | started internally started asking myself those questions about how am | going to prove to
myself that | can do it.

*CHOICES *MEDIOCRITY *REGRETS *THEGAME *THESYSTEM

Text Segment ID:9

Number of Codes applied:5

Number of Sources applied:1

Segment Text:

You know, | realize that the choices | made back then influenced where | could go to school, and what | was going to
major in. and so, that's where | formed my biggest regret... I've met the...there's attorneys that I've met who went to...
what | call a prestigious undergrad...went to prestigious law schools...and they're complete and total idiots. And | just
want to go, “I'm glad you went to that great law school; now would you get your head out of your...” You know, focus on
what we're doing here and stop tweedling around on the edges.... And that's the part that | regret,

*CHOICES *REALLYCHANGED? *REGRETS *RESPONSIBILITY+
Text Segment ID:19

Number of Codes applied:4

Number of Sources applied:1
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Segment Text:
what we're talking about is, I'm and underachiever and I'm thinking now... what did | do?

*CHOICES *SELFCONFIDENCE

Text Segment I1D:20

Number of Codes applied:2

Number of Sources applied:1

Segment Text:

That self-confidence led me to probably make choices and determinations...

*COSTKNOW *DIDITANYWAY *HOMEWORK *INTELLECTUAL *MEDIOCRITY
*PLAYSTRENGTHS *REGIMENTATION *RESPECTME *THESYSTEM

Text Segment ID:24

Number of Codes applied:9

Number of Sources applied:1

Segment Text:

They were reflective of that the system said we're gonna put more emphasis on homework, because... | think because
the stupid people are still stuck in your class with you, and they need all the practice and everything they get...they need
the cheap, easy grades. | was like, just give me my grade on my tests.

*COSTKNOW *INTELLECTUAL *RESPECTYOU *RESPONSIBILITY+ *SELFCONFIDENCE
Text Segment I1D:18

Number of Codes applied:5

Number of Sources applied:1

Segment Text:

borderlines on arrogance...and my saying that | say to my wife, and... for these purposes one time is... | hate stupid
people. Ignorance | can accept. The way | define ignorance and stupidity is... ignorance is just the person who doesn't
know any better, and whether they go choose to go out and figure out the truth or not... | don't hold that against people.
Stupidity is.... you know better and you still choose to repeat the same actions that caused your problems. THAT, |
HATE! | do my best to tolerate it, but ...

*COSTKNOW  *INTELLECTUAL *SHOWOFFFUN

Text Segment 1D:124

Number of Codes applied:3

Number of Sources applied:1

Segment Text:

High school was the coming of age and where | first recognized that there are a lot of people who are not as smart as |
am. This is my arrogance and it's also my downfall. | have to keep it in check. |

*COSTKNOW *SUPPORTSYSTEM *UHAVPOTENTIAL

Text Segment ID:95

Number of Codes applied:3

Number of Sources applied:1

Segment Text:

By getting rid of gifted classes and making the classes pre-AP, and mixing up the high achievers and gifted kids, the kids
that are truly gifted are going fall into regular classes . They're going to get even more bored, they're going to become the
discipline problems, and at some point we're going to turn that on them and they're going to become the underachievers
that we...filter out. That's what | see happening. T

*COSTNOTKNOWNG *INTELLECTUAL *LEARNING *MEDIOCRITY *PLAYSTRENGTHS
*RESPECTYOU *SCHLFUN *SELFCONFIDENCE *SHOWOFFFUN *TEACHERS+ *TESTS
Text Segment I1D:52

Number of Codes applied:11

Number of Sources applied:1

Segment Text:

| had a government professor there who was tough...mean...and he was a big bully. And I liked him. | thought he's cool,
and he knew all his stuff, and | thought | want to be like him, so | took every class he offered. Did decent in his classes,
and | mean his classes were tough, but he flat out said, when I give a test...he didn't have any homework...so he's
already earned a bonus point and I'm thinking no homework and it's all about your test. Yeabh, it's my environment here
because it's all about the testing...but he said on all his tests, anybody can make a 70 on my test if you show up to my
classes and just listen. If you want to make above a 70, you have to take the information and apply it. The best | could get
in his class was a “B” and | tried. And it wasn't one of those ditchin and dodging that “A” thing. | tried. Couldn't get above
a“B.” WOOW! You gotta work. It was one of those few classes where | started working because | had to work to just to
get anywhere with him. Hell no, | never had to work any other time in my life. | worked. It became....... the people that
were taking his classes...it...all his advanced classes were at 8 o'clock on Tuesday, Thursday mornings. Nobody takes
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that class unless they want to be there. You don't accidentally end up in an 8am class on a Tuesday/Thursday morning.
You take that class because you want to self-mutilate yourself, because God knows if you do that Wednesday night you
can't go to penny night at the local pub and make that Thursday morning 8 o'clock class. That's part of what that was.
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Alone
Ambition
Avoidance
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43. Mom+

44. Momdepressed
45. Momjob

46. Myownterms
47. Opp

48. Pain

49. Parentsurvival
50. Playstrengths
51. Rationalization
52. Reallychanged?
53. Regimentation
54. Regrets

55. Repetition

56. Respectme

57. Respectyou
58. Responsihility-
59. Responsibility+
60. Schifun

61. School

62. Selfconfidence
63. Selfcontrol

64. Selfdoubt

65. Showyou

66. Shutdown

67. Sister

68. Studying

69. Success

70. Suicide

71. Supportsystem
72. Survival

73. Takingout

74. Teachers-

75. Teacherst+

76. Tests

77. Thegame

78. Thesystem

79. Throwawayrs
80. Uach

81. Uhavpotentid
82. Whowins



APPENDIX L

Relating Quotes to Codes to Themes

FAMILIAL EDUCATIONAL INDIVIDUAL SELF-RELIANCE HITTING BOTTOM CHANGE

Dad Absent Boring Pain Alcohol Challenge Fun Support System

Dad - Cost Knowing My Own Terms No Goals Intellectualism Goals

Mom- Cost Not Knowing Responsibility Failure No Self-Control Ambition

Mom Depressed Grades Survival Self-doubt Talking Out Learn Fr Mistake

Parent Survival Regimentation Alone Shutdown Gifted Studying

Dead Years Repetition The Game Suicide Love Learning Show You

No Modeling Uhavepotential MomdJob WhoWins Extracur OPP

-No one to show me -I was called a ‘know-it- - He let me go at my -Spent hours alone -years my psyche says -Now, okisn’t enough,

how all own pace every day it doesn’t need to I don’t want to miss a

_ -girls were not supposed | -Challenge was fun -Wouldn't stoop to remember thing

u?;f traveled all the to be smart -I love to learn new asking for help -you could’ve cut the -Set some goals for

_Even when he was -I liked showing off my things -Didn’'t need to grovel tension in the house myself

home he wasn't inane knowledge -When challenge it’s for attention with a knife -Decided to show her I

available -teachers who acted like because I have to do -1 was leery of adults -why bother, why COULD do it

“Mom was too busy they hated kids that who ‘bonded’ with bother was my mantra | -Maybe I wasn’t the

working to pay much -teachers who thought I _ Alwaysin trouble for | children -I was drinking and I strongest swimmer in

attention was out to get them talking, challenging -Always had a higher was an alcoholic no the ocean

_She came home and I hated the -Always felt different than normal self- one knew, I hid it well -I have only myself to

did what she needed to | regimentation of school- | -Knew things other image -when I lost my take credit for my

but had to get up early I'm not a regimentation people didn't -more than a little self- | activities and groupI change

_I was home alone all kind of person -Just knew things confidence led me to felt alone -My wife- she gives me

the time -Teachers who don’'t -When it was wrong I go my own way I thought about killing | akickin the behind,

_At home there was a teach except by example | just wouldn't play -Didn’t understand myself & decided that but also doesn’t put

cost to not knowing and rote their game how other people just would be selfish me down

“We were expected to -Homework was the -Even when I was at couldn’t get it -1 felt like a failure -Made the decision to

do our work and cheap easy grades my lowest I never -Didn’t really have when I had to go back change before I got too

entertain ourselves -Never did homework stopped learning friends until 10t grade | home old

_Everyone in the house -Why do 50 when you -Had to find -Didn’t understand -Flunked out of school, | -Ilearned that to bet

was smart getinin 3 tries? something that meant how to make friends no job, no money the system you have to

_None of us studied -Got good grades something to me -Spent a lot of time -I realized thatI had play the game by

my dad said he new ér without even trying -Always involved in alone in my room made a lot of bad THEIR rules, then

studied either -Their expectations were | new activities writing poetry choices and had beat ‘em

“We moved a lot so not really high, but not -Loved the hard -I was alys regrets -In college I could take

didn’t have a support really low either classes comfortable in my own | -Dead end job to more control over my

system -Wouldn't do their -Teacher was mean, a skin, maybe because I nowhere learning

“We were expected to meaningless work bully, but made me spent so much time -Could I really “doitif | -I didn’'t want to be
work- I respected him alone I really chose to?” just anothing

‘look it up’

-I’'m very passionate
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