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a process becoming. ..

an exploration in autobiography & journaling

by Jeremy DeJiacomo




This is reminiscent of Je-
rome Bruner's (1996) “spiral
curriculum” in which we
start with an intuitive under-
standing in the classroom
and then return or spiral
back to come to a more
formal or structured under-
standing (p.119), though I
apply it to self-discovery in
personal as well as profes-
sional learning and knowl-
edge acquisition.

To be completely honest I had no idea what I was doing when I set
upon the path to find a focus for my Applied Project. I kept spiraling

around 1deas from one to the next, never fully invested. It was like a
3]

Dewey (1934) described
perception as “an act of the
going-out of energy in order
to receive, not a withholding
of energy” (p. 55). He also
discussed not just seeing

or hearing plus emotion,

but rather “the perceived
object or scene is emotion-
ally pervaded throughout”
(p. 55). So in the Deweyan
sense, perception is more
than simple recognition it is
seeing, sensing, interpreting
and meaning making. Here I
began to sense the depth of
my engagement with journ-
aling and how it has served
this “other” purpose than
simply recording my experi-
ences and reflections.

million sticky—notes flying around with them all ending up in the trash
bin. I felt a pull towards visual journaling as playing a role in my Ap-
plied Project, but was still unsure. One day a doctoral student asked
me to participate in an interview as part of her research. She wanted
to see how I engaged with visual journaling in hopes to gain insight in
connection to hermeneutics, or the nature of human understanding.
Through the course of this interview I presented my engagement with
visual journaling, which spanned a few years. Though I did not view it
as “visual journaling” until Fall 2010 when I was officially introduced
to the concept in a secondary education curriculum course.

Here in this dialogue I began to see, or perceive as John Dewey
©

Pinar (2004) devised the
method of currere as “a
strategy for students of
curriculum to study the
relations between aca-
demic knowledge and life
history in the interest of self
understanding and social
reconstruction” (p. 35). It is a
continuous learning method
based around autobiographi-
cal experiences. I interpret
and apply his work to both
personal and professional
spaces. Currere is also a
process [ interpret in con-
nection with the journaling
process, which is also based
in personally lived experi-
ences.

(1934) might say, my connection with the journaling process. With
several journals, spanning three years, laying on the table I saw the
evolution of this relationship with the journal both as a physical mani-
festation and as an active process. Calling it a process is the best way to
describe journaling for it is not a static event, but rather interactive. “It
1s a method of churning information over and over in order to make
sense of 1t” (S. Scott, personal communication, September 5, 2012).
Flipping through pages brought back the creation of them, what was

flowing through my mind, and created awareness of how much these

journals told a story about me and how I think. I began to wonder

about the journaling process, and about autobiography. I was also
studying theories of autobiography in curriculum and life narratives

such as William Pinar’s (2004) currere and Carl Leggo’s (2008) views on
D

writing personally, which only added to my wonderment. So I decided
to explore autobiography and journaling as the focus of my Applied
Project, but I would have to pursue it in a manner fitting to embody-

ing this exploration. So I began to pursue it in the form of a visual

journal.

I have come to call this work “a process becoming...” be-

cause it is the core of what I engage(d) in while exploring journaling



and autobiography. It has been, is and will continue to be a process

of becoming for me. My interests in autobiography began in an art
education curriculum, pedagogy, and practice course where I met the
work of William Pinar (2004) and his ideas on currere, “the systematic
study of self-reflexivity within the processes of education” (p. 35). His
work focuses on making curriculum a more accessible process for both
educators and students by interrelating it with lived experiences. The
more I thought about it, I began to see a relationship between Pinar’s
currere and the process of journaling. They both constituted similar
aspects of regression/reflection, progression/exploratory, analytical/
observational, and synthetical/creation, which I delve into these as-
pects through the course of this work. Jennifer New (2005) adds to this
connection by breaking down the journal as a process of observation,
reflection, exploration, and culminating in creation. Both processes
are also ongoing and constantly in a state of becoming. For once we
reach a culmination of synthesis or creation of new understandings
and ideas we begin anew to continually evolve our understandings of
self and the world around us. It is this point of blurring the barrier
between such processes that I begin to explore autobiography through
Jjournaling and what they can be.

At first I engaged in large poster size journal entries, focused
on synthesizing literature with visual journaling. While these were in-
triguing and allowed for an interesting evolution of thought across and
around the page they presented a challenge when negotiating their
size with academic text and formatting for a thesis—style booklet. So
my process of inquiry needed a change; thus it evolved into smaller,
standard letter paper size entries. I also find this is more intimate for
the journaler and more accessible to the viewer than sprawling poster
pages. These entries serve as the heart of my research and combine
into a hybrid text with overlays to incorporate a narrative of the pro-
cess (Barone & Eisner, 2012). For in researching autobiography, why

not write personally since we live personally (Leggo, 2008).

“Our personal living is al-
ways braided with our other
ways of living—professional,
academic, administrative,
artistic, social, and political”
(Leggo, 2008, pg. 6). Leggo
(2008) discusses the per-
sonal nature of living and
experiencing life as insepa-
rable from our “professional”
lives. In order to separate the
personal from the profes-
sional we have to remove
ourselves from our profes-
sion, or as Leggo (2008) puts
it, “remove the dancer from
the dance” (pg. 6). We can-
not do this because without
the dancer there is no dance.
This is especially applicable
in terms of autobiography.
There can be no autobio-
graphical inquiry without
the personal.




‘#C‘ e
aceomt oo AT

PP et we ) hut we
e the )19“’“ .

ﬁfff Fo/tm ko W;v\ CR i



[
i
achon, s WD(

{ y
sk R Stie
Rt

Ning , ifs an achsy,

/ ';', 1t
Swraler gpyases
o "

b T e
"'{f‘{”f e e O:“’; e Z
.;mew( R

/ . 5 /zmuﬂua i JCS
N &7 %
e
/7/{ " :./ &
. /O‘/' »” f/
/4/7 "(&_J_
Y A
/%&(/ (a/\ec f\ :
i u >d" (_,1/69
‘ire s %
S o i -
Y & Mg o o e 6?75,
<5 [ | )/ IS g,v)] %r
J\I/J i i3 { (o4 i s SR
Z | e
- o d%%? = Sy 2y 1702?/
] ;:E;i re, v / 574
=X f / /CV-
|
e P f 1 W e o L
Ml hd G T T Sagh oA R 5}(7;(///, M‘V /
oy PR RNl e, W .I oy 0N
Wﬁ Lﬂmﬁ o mu‘z”éf%’\ T ; V(%'a,] i .‘VL J‘wa -
g Nl |y i/ g C:T-\-',? \ ! / ‘
\W AWM// DY ’ 5 7L Cacle And n M/é

v {:\‘ A
o W ke / g
&W \ 0!2( IAE'L ol Xoress g Bk .55 wh
(J\‘L/ 2 e i 2, ) ('/ 5 A [} 7 / . f i s ¥
~har \wN"\S\}V“' \/\LUI n@oﬁﬁfﬂ Werpre4- 10 USOM[/?" GIMA?‘



Pinar (2004) states that “cur-
rere seeks to understand

the contribution academic

studies make to one's un-
derstanding of his or her life
(and vice versa), and how

" how both are imbricated in

-, society, politics, and cul-
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ture” (p. 36). We live in both

. professional and personal

circles and currere seeks to
understand the connections
between the two. This cre-
ates an opening for Pinar’s
method to explore how we
live, work, and study person-
ally

“Writer and reader both are
responsible for the universe
brought into being through
the act of reading” (Greene,
1995, p. 77)

“Recall that Jean-Paul Sartre
reminded readers that, when
confronted with a fiction,
they have to create what is
disclosed when they read-
they have to give it life”
(Greene, 1995, p. 77)

Leggo (2008) writes that
“the stories we tell about

our living experiences will
teach us how to live with
more creativity, confidence,
flexibility, coherence, imagi-
nation and truthfulness” (p.
27). Essentially our stories
inform us. We relate to them
through our experiences and
50 do others, informing them
about you and themselves
simultaneously.

New (2006) writes “there is
a logical argument that all
fiction is generated on the
basis of the inner experience
of the writer and that we
read it by matching it to our
own inner experiences” (p.
122). When we are engaged
in narratives we are lending
the work a part of ourselves
to make it accessible to us
and not solely taking from
the work. Fiction is thus
created by both the author’s
experiences and our own,
giving them new context
and new meaning.



New (2005) describes these
stages as lying on a circle
for “a journal keeper can
enter the process at any
point” (p. 10). It is also cir-
cular because each stage is
constantly feeding into the
others. New also notes that
journals “help an author to
look outside his or her usual
confines and to revive the
senses” (p. 10).

I recall the day in my secondary curriculum class that
I was officially introduced to the concept of visual
Jjournaling, I took to the practice almost too naturally
and later realized I have been engaging in this prac-
tice of thinking and processing for years, but just did
not have a name for it. This was just the beginning
though, for it marked the start of my journey of what
Jjournaling can be and the creation of this work. Look-
ing at my own entries, at the entries of fellow class-
mates and hearing how people respond to individual
styles of journaling, I began to see how telling of the
Journaler this practice is. It is a process that is imbued

with the journaler’s perspective.

Leggo (2008) also says “ev-
erbody lives autobiographi-
cally, all the time” (p. 10).

In this sense we therefore
cannot separate ourselves
from ourselves. We live
autobiographically, we live
personally, so why not write,
or more approprately journal,
personally?

I further explore journaling as an “act.” Not just a
passive practice but an acitve engagement in both the
physical and cognitive sense. I refer to it as a “pro-
cess,” a way of continuous thought exploration. It is
similar to Jennifer New’s (2005) analysis of the pur-
poses of the journal. New (2005) discusses journaling
as observation, reflection, exploration, and creation.
Journaling embodies each of these aspects in a con-
tinuous process that culminates in creation of new un
derstandings, physical or not. Then the process starts
anew. A single understanding or creation is not merel

the end, but another beginning,

Bruner (1996) writes that
“nothing is culture free, but
neither are individuals sim-
ply mirrors of their culture”
(p. 14). We are influenced by
the culture and environ that
surrounds us, but it is an
interaction between use and
our surroundings that gives
rise to shaping and influenc-
ing us.

I have begun to see how journaling embodies autobiog-
raphy. These entries are personal and tell the story of my
own perspective as informed through reading, experi-
ence, and the world around me. I recall Bruner’s (1996)
work on culture and how it informs us. This idea informs
us how journaling is a means of engaging not only our-
selves, but also the world around us. I also see the value
of embracing this personal nature, as Carl Leggo (2008)
says “T'here is no need to separate the personal from the
professional any more than we can separate the dancer

from the dance” (p. 6).



Through the course of
these journal entries I
frequently interchange
“visual journal(ing)” and
“journal(ing)” for they are
rather one in the same in
my perspective thus either
“name” is appropriate. I do
not delineate between the
two and believe the form of
this research adequately em-
bodies the “visual” inquiry
side of journaling.

Simply put, Moon (2006)
defines a learning journal
as “essentially a vehicle for
reflection” (p. 1). She goes
on to further develop what
a learning journal is: “an
accumulation of material
that is mainly based on the
writer's processes of reflec-
tion. The accumulation is
made over a period of time,
not ‘in one go’. The notion
of ‘learning’ implies that
there is an overall intention
by the writer...that learning
should be enhanced” (p. 2).
In this general form, learning
journals have vast creative
possibilities.

I begin through a discussion with a few characters
that have manifested themselves in my visual journal
practices. They act as embodiments of how I interact
with readings, experience (creating understandings),
and the world around me. They are able to pose
questioﬁs, support or contend my understandings and
offer a way of negotiating multiple perspectives. Here
I ponder where to start my exploration of autobiog-
raphy through journaling after a long road to finding
a focus for my applied project. Now all I have to do is
begin...

What might autobiography and journaling be?
To define autobiography in the conventional sense is
to simply tell one’s life account from one’s own per-
spective. A traditional view of a journal is along the
lines of a diary, which is simply a reflective/descriptive
recording tool. While these ideas are one understand-
ing of journaling and autobiography, they can be so
much more. I see the basics of a visual journal as a
means of utilizing both visual and verbal thought
processes to reflect and express ourselves. It takes the
reflective inquiry of a traditional journal, but applies it

to visual communication and expression.

I view visual journaling more in line with Jennifer

.

Moon’s (2006) “learning journals,” but also see them

as inherently autobiographical no matter the purpose

of inquiry whether it is personal, professional, or

educational. It is an organic evolutionary process of

thinking, which also allows for better understanding of

self the more we engage in it.



I pull from Leggo to inform my understanding of nar-
rative in journaling and autobiography and the per-
sonal nature of life, but T utilize Pinar’s (2004) work on
currere to form the basis of my view of autobiography.
Pinar (2004) outlines currere as a process in which there
are “four moments in the method...the regressive, the
progressive, the analytical, and the synthetical” (p.35).
I relate these to New’s (2005) ideas I discussed earlier:
observation, reflection, exploration, and creation. The
“moments” of re/progression and analysis are simi-
lar to observation, reflection, and exploration, while
synthesis and creation flow along similar lines and are
usually the culmination of the process and from which

1t can start anew.
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Kougtt U 5 iy ‘;‘ ;77 ingof people and their plights (p. 39). “Skill in narratlve cbnst1 u(mon @d
A * Phe joumal helps us s;gr narratlve understandmg is crucial 1o constructing our lfves and d a “pTS&‘”
L New, 2005, p, 18). The, ~ “for ourselves in  the, poss1ble world we will encounter” (Brune1 1996 P- 3
~ mofe awarg we ‘are of h‘ow / 40). ;(,\/ e A X . E
f _we'view things, thebetter bk | = e \ D 2
~we become at “seéfrg" jmg ¥ 7 P1na1 s method oi currere essentially lays out the process of auto- =
: experiéncing the wotld Bé‘d blograp‘hy Though he ba§és it on the interaction wlth turrlcxilum and
3 our interaction with it; ‘b,l;,
Baion it - “for acadcmrcs the method embodies the Joumalmg pgacess Currere is
Yeug, < T mherently based in autobiogt aphy, forging links ’bet\geen acadernic study
; iy ™ ] and lived expéuerrc,e Tiis pefsonal and is a c;om.muous ‘flow of lear ning_
Q.} ,’ = : _about one ‘s self, the wq1 1d around us, our mtEractlons wrth Othets a;nd
The)w—(n rec;;i: the152) , ;_ our studies. Pmat ngueﬂox cumculum as “a comsﬂag, as ngan elec_trlc '
Proce‘exs‘#ZIVEed oveihq ¢ “current” and that we EhQul'd “tap this i mten;e cuwenbwmluwthm whlch g
fotlt is Ehmugh = through the inner p;rson, that which electrifies or%wgs life t0-a pcr%'n s
p - agg‘::;n'g tiig " e energy source” (p. 37) Cu{m‘eﬂows through thémomems of fegresgonﬁ
placey ; kS N_ S, £=|progression, analyuea’] and synthetlcai These also«make up tlfxe baSI(G Aow
R -3 i e ¢ ()T"om\?ahng as obseWa,l;ujnal reflective, g.xploxatory, and éreanve (New,
. k) By g T & < A
ORI E " SO ; -
\ ) x iy 3 ' f“ S New'(2005) ur§es that “visual j ]0u1 r;als may prowde stronger re-.
Q ;\%‘\v\\ £ }\ ‘& g d \couls of the ciltural milieu in whrch they~Were cxea{ed than their pur ely
\ \ s S N “written counterpaf\s R@t’hel than deéC11b1ng the stufﬂ of'fhg‘diy, they are
A A ¢ ,P’ N O ! often made from 1%9} ¥2 Théjoumal istelling of - not only o@rsdves,
‘ \ r\l v !\’ & '.;V
g\ Ay, /bt also of the culture \@- Ree c.mbgdded im “They a are a place fo.play, a
Tbgﬁﬁosi\eleg)eh‘t bur ¥ O N K B -
pos 0 7y ]L kil o sgive v safe haven from our o edtied ed1ton (New, 2005, p. 13). P?:w sm;ateg
as'a place ﬁ;%f Qbsewa- N 47 jour rralmg asa place;hat tlanscends pérsonal and’ professxonal anchs an
tions, vyhefher ut the fater : -
S atre or abo &’:? he" antidote for the fact Lhat our soc1ety makes h&t’fe room for rcﬂcctlon we
chatiges in otar own bodles” are’so 1ocuscd on the futuae that thoughtful exammauon Qf the past and
(New’ »905 p+20). : present ape rarely encomaged’ (New, 2005, f)g 64). journs}mg allows, *
'T w o ) encouragks even réqum:s 1eﬁeqaon butitis more tHa‘n;}nst s1mple de- '
“,\U‘W"

% o sﬁﬁpt:ve recording, that 1s§nom~eﬂecuon re‘ﬂcctlon s ﬁn acg\/e{procgss
+“Reflections situated gver | ™ Burnard and Hennessy (2009) discuss rejfectwe praptices whlch is an 3

time occur when actions -
St ol o0 Nomepretl. aspect of the )oumahng practice. They’ consider mary forms of reflec-

: revféweg; revised, r\ergle - tion, whethér it 1wglfecuon on ac&on, for action, in achn butfhey come
' 4 J‘a‘e&%"@e{whe lived : td the lfndelsta'nding»tkwt “reflective-‘practice’ does m)tgm]ély a preélse &

; "emquleé;,ln time's cohtam* 7 F A4

et (Bumérd & Hens,,,, ormat of mstx‘ht‘uOh ’bul rather learﬁméto take mui;r;ﬁe pelspéctwes

. nessy, 2009, p.3). We de/re/ - a mutual engagement in self- leﬂectwe workouts” (Bu1 nard & Henriessy;
o construct our experiences

NN ‘ (
& theoubisTafiectigh Bracticss. 2009, p. 9). Burnard and:Hennessy (290.)) maintain that reﬁecuon is not
b Qe simply a recollective form in.a-thought ot action that is already passed or
BN lived through, but that it gonsmmes action, thOUgh it may bém d1ﬁ§rent
‘ time {1, 3). o %% &) %
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Charles Garoian (1999) offers his work with limens in terms of the 10u1nal beinga “hmmal SQNant 7A whlch
its mission is “to create thresholds, to expand the parameters of liminal space and to dweﬂ inits pofe{ni«éal
space where ‘meaning is contested and struggled for in the interstices in between; structunes ((.onqumgooq, 1991
p.184)” (p. 43). Limens are essentially thresholds, ber,dqrs or “a neutral zone betweén 1deas cultures, or tﬁAm-
tories that one must cross in order to get from one side o tk}e-ether” (Garoian, 1999, p. 40). Journalmg offers a
space in which we can explore mulup}e thresholds, to e;p.l.@*g the pbces_werfnh&blt to de/ re/cogsﬁ‘uct them, to

\L\;LfQ(..”N

1 = \ <
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cross them to reach new understandmgs (Gaxolan, 1999) N A7)

So~£f pumahﬂg is a space that de/ xe/ constructs pIa,ce t.hen do¢s tlj.at,lea\(é xtmﬁthe
m between®As a process o{ de/re/territdrialization as Ddeute and Guatarrr (1983)

M { mlght say. It is a form ot embodied knowledgeLwLJs a W@y of knowm’gthat engages
y \ the body, 'mind and secial limens Da\mso 2004). Patrick SlatterﬁO(g)Thlght
—\ \ say thatthe journal allows us to explore our &ﬂ Eexspectlves of un&erstandmg for
48 ] \\‘ e *‘go?e/}'y has becom;: a globalplurality of! Compéﬂngsubcullures and movements
, % \ | " where-no one Ldélogy /rﬂ‘ ep;;teme (unders standﬁig of kr jed@lfcfomnf/
m\ \ , »@49} Is there imp Ltgant,gpal qhar‘ito find a way to navigate thxough the
“The potential for spatial plethora of plunailty and move through/ with/j }n experience and understanding in
critique through petfor- the world... \ P
mance finds its yé@phmeﬁt "
in cognition in the fo;:m of ) N'}
liminal contmg&gt.f' and r 5 0
iphém};ral eplsterﬁ”o}egré & T —
where knowledge is not \ v

narra)ﬂwzed i “‘What is Post-Modemism?’

but-determined by the coex- -
istence of ¢ Qura} experienc-
es that each participant acts
out through performance”
(Garoian, 1999, p. 51). Journ-
éling is an autobiographical
performance in which we
“act out” our narratives, giv-

ing them shap@ \
7
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It is a question...that can be
answered only by recogniz-
ing that postmodernism

is in continual growth and
movement, and thus no firm
deﬁmmons are 1posable -at

t unml 1t ovmg
attery, 2006, p. gg

this appropriate for autobl-

ography and journaling, for ,

they are actlveprocesses
therefore they havé\evbﬁk
tionary definitions that allow
them to continually grow
and change. They live just
as we live and cannot reach

a definite “name” until we

'sy\ﬁqujving.
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“What deﬁneff the embod-
led consciousness of the
living himan being was ‘the
cfﬁpacity of going beyond

reated structures in order
to create others’” (Green
1995, p. 55). As “living be-
ings” we have the potential
to go beyond created struc-
tures, tbmrﬂ‘ier:fche bounds
of understanding.
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“Postmodermsm itself must

he deconstruet.ed and prob-

g T/’* é /"lgmit%ed"( attery, 2006, p.
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21). Journ ows us to

/7de/re/construc élrselves

g#rspi‘gwes anc{k{ow /

e h;jﬁautob}ébé hically to
to@ther undéfstand

e f our mteractmn@jmh the

world. I+
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Pet‘ha}m-the m@l Cdmprehenswe'\ibﬂk on the réﬂectl;le ‘ __“‘Reflective writing cold be & w
pl‘actlce o urm’}ng is Moon’s writing. Moon (2006) Wapind b usmgthe page as VO WY
" a meeting place in whichr :
offers the p ‘ctive of ‘learmrg:)o&ﬁalf which she sk oo mtem,m@% ¥ od "
defines as essenually anyﬂo)% of reflective practicé {ﬁm o i devel,opi\ﬁb, give rise ff?“ ot ]
"/}‘ new ideas for n wl rning”
the end goal is to fumher our undersandmg of knowledge . (Moon, 2008, 9.1 liken | l
and can be geared towards anything (p. 17). She ap- th;s to my own perépectwes
_proaches learning in a constructivist view in shich “ne;r‘\ pri the journal as a facmtaw
tor of dialogue between ;|
‘ @}maluefylearmqg (e.ga new idea) is linked mto the ST/ ourselves and the world'We
\ X network, but in b né Iinkedﬁh it may be modlﬁed—m ‘ inhabit. It is a place Where
> th oundanes and walls
“the pr&éss of assimilation (Puxaget 1971)” (p19): T@s — 5P : - ?Nbe e
__view is also how Moon apﬁmaqhes Journalmg as [means \\ “@ended. - | \ )\: 1 e
Cr ﬁaam As a means i,"orthfmmg making, T)ux Mtxon : @,, J— _:/ “‘"\:\EF X A
es that meamngfulnessza /dependent upon the' iearner A S A S N N -
“The same idea can legmmafcly be meanmgful té-one: - / \ . \ N\
| le@#fér and not to another-because of dlﬂerent pmor - :
experiences” (Moon, 2006, p.20). This is smﬂax“to fhe , = \ﬂ ay e X0
%l\;e‘ { the form of a journal. Someone who does not \ :) WA ‘
O\~ ~LL - : e
hink vssual]y will not fiid thg;y‘rsugk]ouwalmg method M { a LTI N 4
as mea/ﬁhg&xl as sa‘,;a literal oral of pedﬁ?\manve one. SR A% s
c :
/"Pﬁxouglf\cngagemen?mth’éammg fourtgals ﬁogn pro- > r
. poses that we lga-rn more. a:bodp;ontcpt andﬁ{eal n aboux So
]‘;:arm Thc\}nam we pr%ess Egd enga/g&wﬁhcthls d gy
7 % & o
Pt prcagess thé?ett&wébecomr,@t leammglf’)t ﬁgont 1&‘" e I Jy
& qnd Iei"‘mn@?strateﬁhs and met t1a earrr' - /—"/‘f‘ ; ;
more about hQW we ours\%{ves learPrf\ Moon ﬁ%gcnbe/s‘gﬁd" ¥y s
v A
1scu§§‘s a'll aspeck of lca‘:\ Journaﬁ”from wh“‘é&‘@d v
v Xy
\ gre t@posmb(fc forms‘fghm@gfocuses‘ﬁnmdxwy 0 the Jy v
‘/4‘»’:.) wtﬁ?en fbﬁn}and clas&omghemn briefly of“ W \;& ‘J“‘),
“fers the potential for st;dry inlear mng\punﬁis‘ Though \.y r*“\;d" X
b I"ﬁnuate visual Journalmg closely wuh bom}ef Mebn B “{.&
leammg journal views, b,dlﬂer on the aspecl of narrative X9
¢
\_?(lhat]om naling is fnheremly autob10g1 aphical there-
ore it is already imbued with our narrative whetheht is / '
purposeful of-not, overt or’subtle. Also fbfrme journaling - “‘Lea.‘mn#’f“m“er,?f., ,
/ relating- cing .-
embodies everythr&gahat learmng,jeuppals oﬂ"er butit / omint geand [,
allows us t&transce/nd t Q@o;.mdanes of c‘lasarqom and g enal Qfleammg"‘ / \
pemWMc éndpnvate, subject from subject Tisa ; e 4;
~ Space whexé the leammgﬁow is possible no matter where Cnow . b/ut /\g
/ /¥
5 it béms or ends, ‘Which i it deesn’t really end, Eu*rralhel ourselves ;Mth newblrhélghts / i
<¢ I {
% -neacha new p'lace of begm\mng o loi:;]tou nf TIqFE o,v/,//
C QA P . \ \r
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Paulo Freire (1970) discusses
liberation in terms of being
liberated from oppression 1o .
“and that naming grants the ey
oppressed agency. I some-
what interpret this as before
I was able to name the
, thought process I had been
engaged in that I was op-
pressed by what I perceived
Bruner’s (1999) spiral in curticulum is an interest- to be how [ was “supposed”
’ 0 to process thoughts. The
naming of the visual journal
understanding and latersspnal back to it to come toa  process has liberated me in
a sense from such a li‘mite‘d

perspective on modes of
Bruner’s spiral in terms of journaling and autobio- theught. % .

ing concept that alldWs us to begin at an intuitive
more advanced generative understanding I interpret

graphical processes. It allows us to move forward and -

backward, inward and outward, through life, expcn-

ence, learning, and understanding, Tt is '_' / g GRS X ]
reminiscent of how we engage in i’ (’ ;bi g £ \ Lop i, -
life for we are constantly return- _ ’ g‘? A\ \\\
ing to previous knowledge to '.;‘ oA ot th ;
build upon it. We are in a con- | g v X
stant state of learning, spiraling. i \
around our understandings to g :
continue to build upon them. ; \ e F 3 // :
I am reminded of my engage- T — 07 :
ment with journaling over the years, how I have spent N7
six years engaging in some form of visual inquiry (drt - / 3
visual thinking, It is evident that I have been spiralmg :
around my understandings in visual thinking pro- '{? . . e Irecall myjoumerRd find a
cesses as I look over past sketchbooks and Joumals, =T : i::;jltfl:gnz :lizl:a h@re;
though now I view all of them as a form of jbumﬁling - how I always brusheg
and do not delineate between sketchbooksand jour- ' 1:2:;:;;1;1 bj:;:;h“ nd
nals. Though it was not until I was introduced to the b fr6m just a tool to brain
name/idea of visual journaling that I began to really 3 for a focus, as being incorpo-

rated into my project, to be-
1 _ coming the focus and form
perception of what it was'and what it could be, it gave my research would take. My
realization took extensively

: discussing my engagement
perception. with journaling with a fel-
low classmate as part of her
hermeneutic research for me
to finally be struck with the
epiphany of engaging in this
work.

take off. Having a name for this process liberated my

me agency over alternative modes of thought and
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| walked into thc mterwgw balanc1
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It was‘ari énlightening inter-
view to-say the least. If you

. asked me if I thought my

inspiration for my applied

project research-would be
realized through the cotirse
of this interview' T probably

~ would have laughed. I mean

we are only going to talk
abeut my engagement with

.. visualjoumaling, that is just

§blqéth1ng Ide. but it is so

+ much more,
; },‘,
v /
2 w -
p 4 ¥ e
L -
= 6/

w o,

of Joumals that spanned the course of thxeer four years. If that

wasﬁ%t enough T pu{led a couple moeé out of my backpack that T was culrently usmg There was anything from
studies i in mark mal?mg and i Jmagmatlve explorations, tp travel j JOUI nals and Class J0umals I even had a sketch-
book I W@ usmg asa weeklyplanner that turned ot to be cflaramen;uc of 2 v;sual Journ‘h,l It is easy to forget
what you have done, how 1nvested you are and the diversity of a form 6f thought espeaally w1<th journals, if
you puL,them on the sbelf‘ once thqy are full, T'saw all of these.on the table ‘and dlved 1rﬁg them 16 answer some

mumes “but the true cbnnecuq;ﬁ and understand-
this dlscussmn The dlversé.forms the Journa’ls
juSt aﬁ\Moon (2006) mets but the vast cre- 4
sodid I bégm to- Become aware. ‘ialways L':" ; /
dlﬁ“é:ence in knowmg's.t as it membedded Mg 2
‘aware’ of it. ThrSgs when that awareness
“wide awal_(é'ng§s” sogtots‘{)_eak EG?eePe,
,_Through this dialogué‘lbggan’to 5. 0

\r”)\

E__R

“Process” wpuld be the best term I'would

Jom'nals What T mean by this is T view visual }6umal- .

mgs were the ohes that awoke within me through
. tookawoke an aswah«mess of theirpotential
ative ]:)GSSIblhthS d{ ‘léarmng journals’
knew of thelr%{)otcntlal, but there is a

-
v

ln how you work and think and being
4 really commectdd. Fhada mqmem of
' ," \  1998). § A -
- L analyzg ilow I engpged Avith Jourr(élmg
. Luse to )gescrlbérmy engagemem with visual
ing as a way'for me to Qroce,ﬁs my thoughts ideas,

even class lectures. Ttis a method of chumu;gemfo‘rmatlon over and over in orden to make sense of | S\[ Anything
and everythm‘g is game when it comes to what I mlght include or express in the pageis of rr)w wsual ]ournal It

is a Pplace for expression as well as cogmtlon I feel visual Joufnalmghas great potentlal not only as a creative
thinking teol, but also as a method to undelstand one*g self Fot me thisis a nat’ural way to process mfom‘hatlon
fer I was doing a form of “journaling’ before I was for,mally introduced to v1sual ]ourn,almg Pr evxously [ have
engagifd in exploratory journals where T develdp and explore an idea, mostly,in a visual format Vlsual Jowmal-
ing for me has opened up the way I think so my mind" ‘can move beyond just drawn i images | té 1ncorporate ‘other
representations of information, I can correlate i image, text, meaning and perception togethel to’ create a betfy:r
understanding in my head as well as a lasting éonnecuon in reHectlon So in short I feel that my engaggmem
with visual journaling has been enlightening to my percept,lon of the world around me as well as to the inner-

A '
verse of mv mind (S Scott. nersonal rnmmnmmrmn 'Sentember 5 9() 19). o A M "
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£ B Through' this dialogue I'began to forfi’a basic defm‘tlon wgll mwdéffmtlon
;; > of what journaling is. Essentially it's your safe place. It’s the place where  you can

¥ A . N

‘There really isn'ta right
ind wrong way to visual
ournal. As Ior;gw you are
ngaging in thought, as
ong as you are engaging il
something that is thn‘:l&ng
vhether it is verbal or vmpﬁ%
hat is the whole pomt of the §
oumahng process” (S. Scott,

J-

»ersonal commﬁmcatlon

Jeptember 5, %013)./

Y%

A/

_explore anythmg whethel it’s your thou&h;s or your notes for class or ydur stones
you want to write, or poetry Wo can é‘xplore, and you don t have to explore it in
a literal, in a verbal sense you C'K: explore 1t)ﬁ1 a vr;ual and veﬁbal ajnse It’s safe

because,{{ is for " you essent}a\}iy e in a class, it’s

e purpose of it is not to get agr
not for a specﬁc objecwe The Q}.HBCUVE‘ yﬁor youto have better selflgdderstand-
ing of whatever itis you are trying to explone at that )umeo The whqbe Journalcould

be dedicated to one thmg, or t could j Jutst be your eéét‘yday theught. That is very

:valuable as well, and so it’s ki nd of liké the 1dea of a diary falmost,;Hut itis so'much

more., /. ol '
A U V

s not just actlvely dom% it, you gottd have that, reﬂectaon SO you can get

' Y ad
1V

thag furthel undelgandmg Because tha‘t is the whole pomt s undelstandmg in mx

,“opinion. So it gets yoy ,tothlnkmg! Tarther amf you ,m1ght need to make a whole/
Jether " page about, furthering the same thoug}at A wholé other book about*further-

ing that thgug‘ﬁt even further, and mat s awesome in my, opthon Because it’s abOut
the knowledge, which whethe}r xt S abdut yt?ur self or abéut your }déas SO thl‘l more
*you mvestlgate it the better you can express it and;éommuméate it, and the better
you can do that, the better you can succeed at whatever you are*,urymg"to do: So
reﬂectlon is keym my view (S Scott personal communication, September 3, 2012).

'l
4'( L)

>

, “Looking back I was'like ‘ v A My b
* okay reflection is definitely s ' %)
a major point when it comes
to the drawing process,
because if you don’t reflect g, WIS
on it and look back then you
) *; can.miss upgie;standjngs”
(8: Scott, personal communi-.
(4 /< cation, September 5, 2012).
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muéugh reflection 1%31‘7 ‘ B r . qu(:eptlon and thoughtfulness are i urrg,pt)rtant aspects
active, perceptive, thought- e/ v
> 7 of visual journalin are not simpl descriptiv
ful*reﬂecuqn)fi have become otshl § g }Ne P p ﬂx’
more ‘awake to'my own : rae s " o recoxdmg our llyes, our exper'ience; We are quagmg;
tmeracmon wnh joumaling. . A R in them. Wd'mteract,:ﬁ“eact andd%eﬂ w1t},nn them. =
\ '( A
\ i T tis thré“ugh the tcnsnon between us, ptﬁers and our
\ /
‘ ol & l 45 e»mnronn}erm that shapes us (Dew\fy, 1934) The phx-
¥ : ! [ losophies of Dewcy and (xreene m;ertmne and bhar
) *‘E thbrm'm comas A L the“edges of personal arid prg}tssmnal expexiencf:s ioﬁ:
¢ \, ‘not m hanically and inertly we mhafblt both Just asej?;y mhablg us, There i {s not a
X 4N \?u;;m Ozdmvfebe:;;e . cléar delmeaflon be{w n one aspect of oyr lives and
. : ! tension” (Dewey, p./
N rﬁ‘[ 13). Temston cals us to be- ;_’ \ another. This ;u{ W‘mere Joumalmg lives. It Fives in the
¥ o X \*4 corl}ya more aware. o ol 1n-between ased s ¥ il N
3 t’JM Yol Lk A - ¥ 18
(: ‘ \ , - b N2 b\
o AN - Garoian (1999) alsgdis- | F 3
& 5 W , cussesthe “in- bet@en S D QIR
Mo ¢ "’ B o terms Qef hmgns as the space \‘\ r\
(0 Y/ /4)‘\_‘ ), borders occupy, in which we_ o \«‘ ¥
G ;VC;S) . must ocross t@ come to new- ; < <
1 —p : understandihgs. Y NS : "
’/)\3 </f}r’-\ , 3 e ; * :” ) o
o > 3\ B k X J A
0/,’7 ¢ (Q’/ ) XET I P 3 b2 : g - -~ '(\\
(22 X 3 g This in<between is no lm\J ] v
"% o ?:2 AR - real than the world of things -
");1 & E%) e \i ! _wewlsmle have in common. g5 2 “: s .
- %/ G /,L:Q /\)KC_ - _/ 1 X\ We cahjhls @aht{the web A :\ =T
iy T d Lr:)\ - \_ 3 *ofgnuman relationships,’ in- LA
g }‘;‘ %«F / —:‘!' /| dlq:aUng by (‘{femetaphdg its f g ;
v—,b 1htang1b1a quality” (Greene,
e gt 1995, p70). Just be‘causel s o
B ey cannot see and grasp the in
) . between, the other, it does ,"', el
N\ f o g o not make it any less mean- S &S
3 s A
MY Y T A et B
W oK 7 W F B . s d
a ‘LB y I
s \\'\- i ( 4 /9‘ X F \ N A 3; A¥ : % 1
P A . : “Giving perception a “pri- :
i LN v S N
{ P ' macy” in our lives, because N
percepnonrps our presehce - "y \: { 3
1'at thé mordent when Q‘llngs, N i & '3 ?
= truths, values are consti- ) ) ¢ <32
; tuted for us™ @Greeqe 19 \ y '3 \
; 73 A\ ) I
“All we can do, I believe, P, H \ ™ a
is cultivate multiple ways A & N il
f i ult J 1 & g ™ ¥ 4 P ¥
of seeing and m m‘ AP AV N ) 3
dialogues in a world where ® - Y YRR - J ]
nothing stays ﬁze same” = ' R Y
- r 4 v N
(Green”é.;1995 p70) Journ- y X | ¥’ g $
almg&sfertﬂe land for sdel. B 2 r ' P ™ T:E
“.  cultivation. <+ / { ; Q
. ’ 7 §t /l/’-‘/ " f’ i 3 \ \~ ¥ \\\ e
74 ( - o \ \ :
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Then it dawned on me, w' \

am I so concerned with W\ N (’:"" 5 gy ~
situating it. I have situated \\l// _~BEmbodiment refers to )% b ,,"‘)
A P . \ 1 / A
~ &

literature in terms of this re-

~ perspective that kno B
search thus making where it ) siidben within the sl ]
stand implicit. It is embodi- body, and social sp e /’)’“ \
. We know more than'j : ‘7

7\_) what is contained w1th1n the \/
D A y confines of the mind and it
A X /\g‘/ is through bodily interaction
~ A ' i¥ }ﬂ that we begin to learn and
~ (/ know the world around us
SN (Davidson, 2004, p. 198)
PO,

Visual journaling inhabits the ﬁ—W%%ﬁa&gWﬁem we live, it is where experience begins to take form
and where we begin to engage with ourselves, othe ﬁrid th %{onld It 15 not so 1mpotﬁaqt to place visual jour-
naling, but rather to place things in relation to/wit jpunmhqé op qﬁlﬂs Wt’ﬂzr %5):(\& Mz it and what-

Lo

ever is put into or onto you and so on, therefore it embodies muc mbr‘é ﬁhanphs&; rx nces and

knowledge we have accumulated.



Wagy, e
\ \ o, 2B, &
i\ : i U s AN
~+' " “Inthe analytic stage the N By e, B
. student [we are all students ; \ N ;“;’/// ’ "5[-7
= E L
" insome sense] examines Y &, s W
_ both past and present” - " A % - a
N \(Piner, 2004,p.36) e B2 B %,
\ R B 5 of g - ® S
" A e =D : 3:-( 1\7_:-3)
-~ p e %e 2 %
v 4 &t . s &
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W / '_ _Q) b} = d)‘ \Z’ ;
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ow Pinar’

. |
@‘? i q{% i

“The moment of synthesis
[is] one of intense interior-

] the,s/ecﬁﬁ'ciror progressiv
one looks toward what

others over and over. It is 2 _/is not yet the case, what | ‘
k is not yet present.” (Pmar!

' er are many beginni 4 H’
ings, but h@ena.deﬁrﬁte be d,mg 004, p

6)
235 - MQ\
) / ,J N 4

5 &\(m e enter in at any tlme\

]
' [ - w4 Yl
{ A 4 I,J'
e o S
\ J/ - Vﬂ ¢ ‘4 M
7" WM v Y /
. Mgk Y e o g Vot |
i e gl
f ™ S wf/’" ; \WM ~
“In the re i \ 0 Pe. I 0 B
gressive step or \ | A ) W ; I K
moment [ conceived of one’s | w N v/ ye / ’[b' N 1o
apparently past “lived” or ex- * o p ’/J;w" ’ /’/]/ . ¥ - r
istential experience as “data / ': < 8 ¥ £ - a2 .
source.” (Pinar, 2004, p. 36) Ly ’_,.,«ﬂ '/‘// A'NJ,"‘ fi & i
J,v‘/ | ) U a N
g— W % */ﬂ,v "._N‘ .
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In exploring visual jouméling. youbegin to-wonder; 77
“well how long has this ;e?.llx been around?’ Itis a
method that may have a new name, but it has been

/ - o et D1 {F
around a long time: Some of “the mote notable ex-

T ~amples of “historical Journaling are the entries,af . v 007
et 38
)% E = Leonardo da Vinci, who activily kept Journals ﬁlled
N . with visual andverbal oT)servatlons thoughts explo-
‘ : ratlons and ideas. Nmmb@ soientists; all sortsof -
people not just notable creatlves such as Gulllermo
- < ’ g a
del Toro keep visual JOUI nals to 1ecoxd explore and
~ create. Lynda Barry i$‘a contemporaty m@ﬂ journal
(4 artist who uilizes Jom:nalmg to create stonts that are a
- ybrid of hctmandaut,oblography So u;lilerlg visust-o%
b ! S ! g ol
e - methodology in Joumalmg 1s not necessal’ﬂy a new- "'%;:-
TL) ey * thing, it is just we have 1ot “officially” named it until i
; A more recently. — &
e 7 e / & g &
K : L dl O ) */ T . \ ! L
Interesﬂﬁngly ough the - Perhaps this work could also : R
state of Georgia hasin- - serve as an example to pre— o gy
cluded visual ]ournals asa /. service teachers when deal- K N \' PA
part of the state peffeﬂnance ing'with the role of visual W
starfdardifor the art educa-’ _ journals and academia. As ¢
tion classrpom turifortu- a way of showing possible - ’ AN
nately they did not include a uses in collusion with aca- il /¥
comprehensive idea of what demic literature or howto, . L o
a wsuaﬁ}oumal (ora )ournal- trouble the idea of )oumahng NS
mg process) might be. This asseparate‘from'aeaa'emw,‘ v 4
\is no problem for those who dl.sc;ou;se To show journal- /
.. have engageﬁ with ]ouma( " .ing as a dlaloglc brocess/ o / iy
“n'g practices glcﬁ“gs myself; - Sve
but what about others who el 1 i Bemete wﬁﬂe such as
areJost to.th idea of visual / . .this exemphﬁes the role of
}oumeﬂq\q one includ- ’ e _experience in shaping our-
inga journal practice.in the ' ’6vmpractlce,s as learners
Iclassroom? Fwonder if my % a”V, agg educators Sho’vang/
" definition of jémnéhgg here \ o, pre—serviceé ed&ators that
in this work may be of help, ' “their own/eé(penenoes are
perhaps a process such-as . " shapmg the teachel@ﬂ‘tey
this work could act as apos- - g are becommg‘and Wﬂla con;
sible example? ‘  E ;mue tobecome. 7\
’ - - g . D g .\
/ S A ? ,,’-,‘/4 ? ‘,L;’// h \
' < v : « v /)] g \\
5 . — /L1
- i g A=
3 w/ - " ? - ’
N k. 4 [/ I £
3 : ” F VIV A | Fe
¢ = Bk i e o Lo
\  goun? ’ “ e
) ]



Just as learning is an evolutionary process, so is the journaling process. We engage in it and may have a plan or goal to reach
but we do not really know if it will take us there. It may move us to a different understanding or shoot off to evolve into some-
thing completely different. One thing is sure, journaling is an evolutionary process. It changes with us and through us.

When I began to explore a form for this applied project to take, I started to create vast journal entries on huge sheets of paper.
They allowed the entries to flow, but they seemed to problematize accessibility. So I threw out that idea and returned to the
notion of smaller more personable and accessible journal entries. These previous explorations continue to inform me though
they are no longer a direct part of this work.
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NS \ WO SR - S . T
,jﬂ”e o R g £
g . Wt \ / 3E &3
0l N P ol ) . / ~ &
-ALJ, M % " / ) J’i; 3 /’/ iy - ‘?/ g
. . - 4 / !:/)) R/ ¥ “The in-between ~ i M
‘ / lw‘*‘ ;(,/ / disrupts dualisms” ) y >
’ o ) 4P N . / (Irwin & Springgay, 3
W X & T Q 2008, p. 106). That ~
AV 7 J ’ ; . \ .
: . - I[—- is to say, it allows
4 Wy A \ \_ usto see the multi- |
) (e . b perceptiveness of !
o W e s1tuatlon
\/ 9, “ ;
AN TN IR R - Theory-as-practice-as-
| T Y process-as-complication in->.
W ¥ i (s " -
T SV ¥ 02 tentionally upsets perception & e
' A I P and knowing through living” s SR
/ 1 o : 3 . = - »”
’ A N » (Irwin & Springgay, 2008, p. -
- y 15 ‘ o 107). Constant problematiza- /
! Vo , 3 /
| g A Y tion, or troubling our per- /
B W . spective and ways of seeing, 4
AT ~ v \ n /
A () "‘J',r,?' ) ' offers us possible new ways
o o A " "xpf perceiving. 4
A/ A o
A
“Artists do not create in avmd” (Irwin & Springgay, 2008, p. 111). This is true of
how we live as well. We do not live in a vaeuum, we are constantly in contact with
the world around us. We are constantly troubling how we perceive the world so it is

only natural that journaling is similar., We do not journal in a void either. It is a pro-
cess that is continuous and evolutionary. Just as we get better at learning the more

we engage in learning practices, the better we become at journaling through engag-

4
ing in the process. It allows us to become more aware of how we see ourselves,

how, we live autobiographically and how that shows through into how we journal.

/' We live in and through the spaces between, the moments between. This is where

our

emhaodv thece maomente

““aha!” moments begin to take place and I view visual journaling as a place to



“Theory is understood as
a critical exchange that is /

reflective, responsive, and e e el ¢ " A . ( g ! ‘g|
relational, whzchlscin‘y/ ol , ) 'y ' " 7 Y
ously in a state of rec 3 ' v/, : y \ ‘¢
struction and becoming '

getl
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Whﬂe my éwn engagement withj jou1 nalmg is pmmdr— : O\

1Wthm bhfyyiSuai Jom‘nal methodology, I understand 2 L W O A -
that tahereﬁe multiple forfs journaling can take Ipball oV 0 S
depends onvthe mode of thought that i Best for you. e e W& ‘\\ AN

Bruner(1996) talks about how there are varlous modes :

of thou,ght ‘not just one single approach T think jour- A } blogging
naling (wﬁ:a}. or other) prov1des a way for us to éxplore
wha&our mode of thought mlght be. V(lsual jour nahngw
a ,new * approach to thmkmg in amoresvisual mannex 4
but I believe it is just the beginning. In our technologi-* #

cally drwen era there are already I many ‘people who have _ ES o
taken to onhnejouwals and bfogs or even creative outlet 4
websites to beguv*fqrm of Jeurnalmg Largue that these [ € peos
7 ) - P oS '\A‘\\/
P 4 , A
‘)) >( > N~ « f/ B ] l T A5 P 4 '\MA .
'{’ ¢ o e, 5 \ T < 7
\* fB A ' o R - - -
.\ i s g : /
AR f ' ‘g
v i 7 74 are new forms of journaling for they are Just as thoughtful reﬂectfve,
P’ _ e:xpr_;ssxve and telling of the peoplp who.are "acnvely” engaged in them
““4;, e N s Nl Z7 as those hke'myself who are engaged in tdre physmal forms of vistal or
7 | & \ " :’ ) hterﬂ;}@;‘_nahng I believe there might even be those who create,a form
g V7 /' : ) of pepform\{nce-_}oumahng f01 those who think in a more bodily aware
.’ j \
& : { anr/xer In the end I do not tw o delineate or create borders whete
Y /‘/
: }‘ o Journaﬁngcannot/ can go -as long@sn furthers our understandmg’and
A ! “x
. 2 éz‘*« : ey knowledge (personal, acadermc, or metagpgmtwely) i YOR 2
N it ( -
p 56 = v v (o .
("' '>( 2 S "" Y :— . A i ‘;/v
5 i i M PO gk Ay i
. n My own Facebook pagel 7 AT
( . i “,
vieweas a form of a\;;oblo- 1 w ' -
ki __ graphical journal for it has @ 7 . 5 - 2,
L7 " orecorded the life’T show to : - A A Sy o
. anrmefnet audience’lp is a y SO
# ' jmedlated view of me, but it vy S _— Fa N ’”'(z,
“7is still telling of Myself. It is a /" "'5(/4 T
L } by 7 T ¢ y
L7 forrfr@t embraces mediat- f ‘¢ ,4%41 1) J
- ing how We are perceived as Thr 2 4 f
> - well as mediating how we VA
perceive ourselves, though ok Ry /
I feel I am more aware of an ' rt\j » /
r g
audience utilizing a digital ! g : N
form such as Facebook than ’ g o . PR
when engaged in visual jour-+ v > b :’LW
naling. I have a more private s, Y
audience awareness when _ " g ¢ e
journaling in my totable g ” " g
visual iournal ' . g AL

., H
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I have come to see visual ]ournahng as imbued thh

a transséndent nature. I feel it has thé ability to" blur
the lms§\between borders, personal/professional,

l“i“

Grauer (2004) talks about'( i

having time'to ‘read’ back
the ideas in the pages of our
journals (pg: 75 ., This ig'im-,
,’portant for stucients to have
qdequate time to do so'in
“order to buﬂd upon and forge
gonnections. It is also unpor/
tant Ior teaoher—educatom

/and pre-rs‘emqe teachers to /"
" allow time for ’them to ‘read’

back their idea$ and precop-

captlons to allow phem to'

" $tep back from them’ selyes
An érder to real}y see” thef
self as both, educator and
studem:

v,

r

academlc/ private. It is not simply an educational tool’

nor is it solely a self-initiated metacognitive study. T

tis

all of them. Journaling has the ability to help students Through readlng back the
paqed of my own journals ) il
and e rs to explore what their mode of thought A Have bqume h . —
is. It ahows better understanding of how we learn as V;J“ of my own thinking ahd
well aSSeemg our interpersonal cannections and how (' [lapening mpthadyfle is 3
. only thsbugh this regres<.. '
we engaggjmth the world an us. Moon (2006)" |, sionythrough the pages that
exteu?ci‘&ciy discusses pobgble usis for Joumals in both /" themes and mogdes of pracs! -
' ) “tice begin to emerge, which
teacher; rand student educition:$he gven includes o iad my < iy
gmdgsfm‘ assessing journals in the classroom. There standing had I not éhgaged
are examples of visual journals being used in cla@éyi ~ inthereflective/regregsive
practices of journaling.
roomﬂo ﬁelp students make meaning, foster creatmty,
ancPﬁ'x ce children to explore forms of thought
(Grzmer 2004). Some educators utilize visual journals v

because “images can be more accessible than most

forms of academic discourse” and “images are likely

to be more memoré_ble” (Gouzouasis, 2011, p. 137).

Image is one of our earliest forms of communicating .

and thinking: We all think differently, process informa-

tion differently and interact with our surroundings dif-

ferently, so I argue that jouf*naling methodology allows

us to negotiate multiple perspectives in order for us
find our productive method of thought.

to









~ Through the course of my applied project work and the
P massive amount of time it consumed I had a longing for
something more than a simple defense as the end of my
journey. A show, or a sharing of this work that I have in-
vested so much time in. I began to wonder how might my
journal ﬁntrieéiise"éngaged with in an exhibition space. |
found thf: entries in their present size too small for en-
o=  gagement in a larger gallery space. So I blew them up and
| | arrange(zi them in our Art Education department gallei"y
They were hung very simply with the bottoms loose so
they gave the feel of pages and impermanence. The space
’ was also furnished with supplies for viewers to use in an

open gesture of engagement with the work.
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Rather than being a passive or neutral observer thfdtrgh the course of this engagement exhibition, T also
participated in my own invitation to engage with the work. I did this as both a means to help viewer engage-
ment with the work as well as approaching my journal entries from a new perspective. I also view the role of ~
artist/researcher as being a part of the audience or group we are studying nof;eparate. It is important for us
!to participate in our studies in order to observe and engage with greater awareness of the experience as lived
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l While I originally did not
Wxth my, work complete and turned in to my defense include the exhibition of
committee, I felt the defense warranted an installation of Fhe bt i "‘“9‘“ foosuan

in my applied project, the
the poster size copies of my journal entries used in the installation of the work dur-
exhibition I previously noted. This urge to manipulate or ing my defense made the

importance of including the

create a space for my defense to take place is in response bt Sl Do in

. 3 - s
to me feeling powerless in the research proposal, review; - its larger form the journal
gp prop . ‘
and defense process. In my centinuance exam, in which ——__fniries maks the ingmate
) accessibility of the entries
I p;dposed the initiation of this apphed project work I ~ public. All the details are
‘(;ouldn t help feeling almost helpless, like the decision to presented to the viewer.
The tight Eaar
move forward was totally out of my hands. I also had SRR
b more accessible to read.
a similar feeling as 1 turned in my work to my defense My raw journaling process

is made accessible with all
of its faults. With the public |
nature of the large format,

committee. So after I had engaged in work concerning

the ﬂe/ re/ construction of place and nd space, in the context
; |

- of Journahng, 1 apphed the idea to the spacein which~— | it makes the entries more
essible for en S g
my defense would take place. kdi d away with tablcs and NPT ... T
and moves awdy from the |
arranged us as observers of a wall of the Journal entries intimath naturd of a ]ournal.w
that made up the foundation of my work, but also able to The discussion of the exhibi-
g ) MlgaE ™" | B tion during the defense led |
engage each other in discussion concerning it. To be hon- 10 5he ibchkanien o ok 058
est, I was nrymg to blur the lmes whether the defemse was previous entry reflecting on’
_an intimate discussion about my work, aformal defense, | the exhibition itself and this
one concerning the defense
or almost an art crmque/ viewing. itself
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Well what is the,conclusron to thls all> What is the take away? (If there is oné.) I have processed cohntless ar-
ticles and baoks, negotiated theory after theory. I have situated visual ]ournahng as a mode of thought; which

is mtrmsmally autobtographlcal. We are personally invested in how we journal so it is efily natural that,it shows
through into out-entries. Granted it is a methodology that is highly time intensive and takes prolonged practice
toshar pen our skills. After it all T believe that the take away is that journaling has been redefined, reconstructed

o AR L
as an active practice. It is not solely for art educat{on nor-only for the elassroom. I believe with better awareness

of multtpelspectlvé thmkmg processes such as jour nahng that i it will help open new avenues of pexcepuon I'am
not saying'that everyone should visual journal because not everyone thlnks ina predommantly vxsual manner,
but I am saying that through introduetion of Joumalmg plocesses»m lme with the evolutlonary open nature of

visual journaling then others (students “educators, proiessxonals) can begm to explole how theéy think and learn,
and can forge new understandings. - R i. Y
% P ;‘ . l r : /(\ i[ AN X
N < " J %/ Isn’t-one goal of education
- to help us dlscover how we
: \ - J think? It's not just about e
{ = , ‘"G giving us a fouhdagional
T < /A “kl}owledge of the world,
, ; /" because we probably absorb
1l A ]
v ¢ . more mfonnatlon outs;de of
[ o ; school tha(r in it. The aim is
a | ' QU | «ter us find how W work so,,
W ; T o \ LW we can take that awateness
o i | B . i R, and engage it in how we-live
: N N, 4 i and progress through the
- ' S world. &

L v :_; jr o 2 L
I propose that thaOugh # ! - " -4
awareness of how we learn; o A o0 S
of how we think, then we A | o <L
can livemore fully, more .~ © 4 M A p)
créatively. We ate aliveand .+ & y ; A »
awake, S K A g
I hope that the definition,of (visual) journaling I have built will help build what
journaling can be as a personally engaged experiential action and mode of -« Bad
thought. Perhaps this will serve as a helpful example of visual qurnahpg oranew
perspective on‘journaling methodology. Now whether it is scholarshlp is perhaps

i+ a different story. T propose that it is a form of embocﬁedscf]olarshlp It is only

| e ;' v through study of theorists, the act of engaging in visual journaling practice, reflecs
W ,tidn and analysis; as well as synthesis of literature that I have come-to understand
: 24 , Journalmg in terms of embodied learning, 1 do not think there is a blanket take

- away from this body of work, but rather what each viewer/reader/engager glves to
~ " it and takes from it.
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Comments, thoughts, ideas, notes and responses are welcome here:



