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ABSTRACT 

Career and technical education provides hands-on learning opportunities for students 

around the world.  In addition to learning trades inside of the classroom, career and technical 

student organizations (CTSOs) remove barriers by allowing students to compete in real-world 

situations.  DECA, the CTSO for the marketing cluster, allows students to compete in marketing-

related events.  Specifically, the role-play events challenge student knowledge through a 

standardized test and a role-play performance.  The DECA advisor and marketing teacher is 

responsible for helping students prepare for these events by teaching them the marketing content.  

This action research study helped the advisor improve instruction and drive student performance 

through the development of a DECA competitive events preparation program.  A conceptual 

contextual teaching and learning framework was used and tested through three action research 

cycles.  Qualitative and quantitative data were collected to measure the effects of the DECA 

competition preparation program.  Participant narrative data was collected after each action 

research cycle, and the advisor reflected to make changes and drive improvement.  Findings from 

the research suggest that the implementation of the preparation program had a positive effect on 

competitors’ performance on the standardized test and role-play event.  Additionally, the teacher-



researcher learned new strategies and methods of instruction that can be transferred and applied 

in the classroom setting.  
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CHAPTER 1 

INTRODUCTION 

Career and technical education (CTE) courses offer students opportunities to blend their 

academic studies with real-life, hands-on, work-based educational experiences that help prepare 

them for future careers (Jacobson, 2013; Scott & Sarkees-Wircenski, 2008).  CTE's ultimate goal 

is to train the future workforce to be successful in education and careers, which will produce a 

more diverse and competitive stance for the United States in the international workforce 

(Gordon, 2014).  In 2015, The Future of CTE Summit hosted the most important stakeholders 

and outlined a shared vision for CTE.  One significant goal identified was that students would 

“encounter no barriers between academic and technical instruction, secondary and postsecondary 

education, and the workplace” (“Career Tech,” 2015, p.10).  If met, this goal will have a massive 

impact on the workforce as CTE offers over seventy-nine pathways through sixteen career 

clusters (Advance CTE, 2018).  See Appendix A for a list of career clusters and pathways.  

Tied to the origins of apprenticeship and vocational training, CTE naturally employs 

contextual teaching and learning, allowing students to receive information in a way that they can 

understand.  Through contextual teaching and learning, the workplace becomes an extension of 

the classroom, and students are better equipped to enter the workforce (Kosloski & Ritz, 2014).  

Because of this relationship, students’ technical skills improve through CTE and career and 

technical student organizations (Ullrich, Pavelock, Fazarro, & Shaw 2007).  

Career and technical student organizations (CTSOs) are co-curricular organizations that 

seamlessly imbue contextual teaching and learning through service, applied learning, real-world 

application, personal development, leadership, career awareness, and competitive events that 
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reinforce the CTE program standards (Gordon, 2014).  CTSO’s are nationally recognized by the 

United States Department of Education and are structured with national executive directors, state 

directors, and local chapters (Scott & Sarkees-Wircenski, 2008).  By using CTSOs as an 

engagement strategy, students naturally produce academic gains and grow as leaders and team 

members (Kosloski, 2014).  In addition to educational benefits, Peckham (2011) concludes that 

students’ technical skills are improving from the application of CTSOs because participation is 

providing the necessary hands-on experience of the respective pathway.  Also, students in 

CTSOs show a higher level of academic engagement and motivation and demonstrate more 

employability skills (Peckham, 2011).  Reese (2011) indicated that CTSOs are making a positive 

impact by making learning relevant to students.  CTSO’s offer benefits that are not traditionally 

found in the regular education setting, such as career readiness, interactions with potential 

employees, communication skills, and leadership development (Alfeld et al., 2007).  These co-

curricular organizations also provide opportunities through conferences and staff development 

for teachers to train and stay current on industry practices.  The nationally recognized CTSO’s 

are National FFA, Business Leaders of America, Family, Career and Community Leaders of 

America, DECA, SkillsUSA, Business Profesionals of America, HOSA-Future Health 

Professionals, and the Technology Student Organization. See Appendix B for a chart of 

nationally recognized CTSO’s with their year established and associated programs. 

One instrumental part of CTSOs is competitive events.  Competitive events present 

opportunities for students to apply their technical and employability skills in authentic career 

situations (Association for Career and Technical Education, 2011).  Students can participate in 

competitive events such as role-play scenarios, presentations, demonstrations, and manual 

writing (Young, 2014).  
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For the marketing pathway in which I teach, the career and technical student organization 

is DECA.  Since its official beginning in 1947, DECA has grown steadily and is currently a 

501(c)(3) non-profit organization with over 215,000 student members and 5,500 advisors.  

DECA has 3,500 high school chapters and 275 collegiate chapters.  Today, “DECA prepares 

emerging leaders and entrepreneurs for careers in marketing, finance, hospitality and 

management in high schools and colleges around the globe” (DECA, 2019, para. 1).  Tying to 

national curriculum standards in the career clusters of marketing, business, finance, and 

hospitality, DECA is an ideal way to provide students with hands-on learning opportunities and 

authentic assessment.  With more than 60 student competitive categories, DECA has created a 

way for all students to get involved.  See Appendix C for a full list of DECA competitive events 

areas (DECA, 2019). 

This action research study focused on the individual role-play category of DECA’s 

competitive events due to extensive competition options.  The individual role-play events operate 

at two levels: business administration events and individual series events.  Both sections share 

standard guidelines and are driven by performance indicators.  Performance indicators are 

similar to the state standards that drive instruction.  They are used to define the comprehensive 

written career cluster exam parameters and determine desired learning outcomes for role-playing 

events.  Performance indicators were created by the MBA Research and Curriculum center and 

DECA Incorporated.  Individual performance indicators are based on a review of prior research 

and an extensive literature review from industry and educational fields.  Expanding past the 

marketing field, performance indicators represent business management and administration, 

entrepreneurship, finance, hospitality and tourism, marketing, and personal financial literacy. 
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The role-play event consists of one participant.  The participant has ten minutes to 

prepare and ten minutes to conduct the role-play with a judge.  The participant must also take a 

100-question exam, which is generally offered weeks before the competition for the region and 

state level.  For both levels (principles and individual), DECA.org offers guidelines, performance 

indicators, sample exams, sample events, and sample video presentations to help students 

prepare for competition.  To be successful on competition day, advisors must seek additional 

resources to prepare students for competition because the website role-plays only cover one 

instructional area such as customer relations and the actual role-play can be based on several 

instructional areas including but not limited to (a) business law, (b) communication skills, (c) 

customer relations, (d) economics, (e) emotional intelligence, (f) entrepreneurship, (g) financial 

analysis, (h) human resource management, (i) marketing, (j) information management, (k) 

operations, (l) professional development and (m) strategic management.  In addition to 

measuring students’ knowledge of performance indicators, students will show their 

understanding regarding 21st-century skills such as communication, collaboration, creativity, 

flexibility, and cross-cultural skills (DECA, 2019). 

More specifically, the principles of business administration events focus on student’s 

proficiency in standard academic and technical content in the marketing, finance, hospitality, and 

business management and administration areas.  These events are offered to first-year DECA 

members taking introductory-level principles of marketing courses.  Students can compete in 

principles of business management and administration, principles of finance, principles of 

hospitality and tourism, or principles of marketing events.  See Appendix D for a full event 

overview (DECA, 2019). 
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For the individual series events, the competition builds upon the principles series events, 

and the focus is shifted to measure proficiency in workforce skills.  The students are given a 

specific situation to respond to using their knowledge about a particular field.  Students can 

compete in accounting applications, apparel and accessories marketing, automotive services 

marketing, business finance, business services marketing, entrepreneurship, food marketing, 

hotel and lodging management, human resources management, marketing communications, 

quick-serve restaurant management, restaurant and food service management, retail 

merchandising, sports and entertainment marketing or personal financial literacy.  The four tiers 

in the competitive events framework align with the national curriculum standards.  Tier one is 

the principles of business administration events.  The guidelines and performance indicators are 

the same for each of the events, but competitors can still choose what career path they would like 

to explore later.  Tier two is the team decision making events and business operations research 

events.  This area focuses on concepts that embrace the overall career path of each cluster.  The 

third tier is the individual series events and prepared presentation events.  This area focuses on 

the most specialized information for specific careers.  The fourth tier is business plans, chapter 

projects, and online events.  This area focuses on using higher-level management and 

entrepreneurial skills in specific subjects (DECA, 2019). 

 Role-plays build on a set of knowledge that competitors acquire through studying and 

delivering performance indicators.  For the principles of business and administration events, the 

role-plays and exams were created from the business administration core standardized test shown 

on tier 1.  For the team decision-making role-play events, which is tier 2, the business core and 

career cluster contributed to the role-play and test.  For tier 3, individual series, the test, and role-

play were created from the business administration core, career cluster, and appropriate pathway.  
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The only individual event that is a little different is the personal financial literacy event.  That 

material was pulled from the national standards in the K-12 personal finance education 

curriculum.  For the fourth tier that contains the marketing representative events and professional 

selling and consulting events, the material was selected from the career cluster and business 

administration core (DECA, 2019). 

Overview of the Research Design:  Action Research 

Due to the problem-solving nature of this study, the action research design was 

employed.  Action Research is defined as a systematic inquiry that is conducted by teachers, 

counselors, administrators, and others that have an interest in gathering information about the 

process of teaching and learning (Johnson, 2008; Mills, 2011).  Overall, action research strives to 

guide teacher-researchers with a platform for solving everyday problems in learning institutions 

(Gay et al., 2012).  Action Research is aligned with teachers continuously problem solving and 

making adjustments as part of teaching and is a specific methodology and official systematic 

inquiry into one’s practice (Johnson, 2008).  Action research differs from traditional educational 

research methods because it promotes real-world, localized problem-solving in a setting.  In a 

traditional setting, research is generally conducted by researchers who are somewhat removed 

from the environment that is being studied (Gay, Mills, & Airasian, 2012).  Additionally, 

traditional researchers are usually studying places, people, or programs in which they are 

outsiders and observers, whereas action research allows for a more personal approach through 

active problem-solving (Mertler, 2012). 

Action research looks at the social reality that is taking place at that time, and through 

cycles, works through challenges (Reason & Bradbury, 2013).  Solutions are created from the 

repetition of research approaches that combine the information and experiences of a researcher to 
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solve concerns (Gay et al., 2012).  I chose the action research model because it most closely 

aligned with my problem-solving research goal, which was to create a successful DECA 

competitive events program through reflection and improvement of my own instructional 

practices positively impacting students learning of performance indications as exhibited via 

prepared role-play scenarios and standardized testing. 

Purpose 

The purpose of this action research study was to improve my instructional practice and 

examine whether the competition preparation program for students participating in DECA’s 

competitive role-play events would improve students’ knowledge of performance indicators and 

local competition performances.  A well-designed course and knowledgeable instructor are 

invaluable during the CTSO competitive event training process (Stanislawski & Haltinner, 

2009).  There is a lack of research regarding the instruction for DECA competitive events.  A 

competitive preparation program was designed to facilitate and document the role-play event 

instructional practices for local competitions. 

Research Questions 

To better understand the effectiveness of the competitive preparation program, students’ 

knowledge of performance indicators was assessed during three cycles of action research using 

the DECA exams and role-play events.  Each of the three cycles reviewed my instructional 

methods and measured student growth at local competitions in hopes of improving performance.  

Increased success in performance should result in students’ improved knowledge of the 

performance indicators.  Following each cycle, instruction provided through the competitive 

preparation program changed based on the previous cycle, my reflection as a researcher, and 
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student performance and feedback.  The overarching question that was answered at the 

completion of the research was: 

In what ways can a DECA competitive preparation program be used to improve my 

instructional practice and students’ knowledge of performance indicators? 

To better gauge the specific component of the improvement of my practice and to ascertain a 

clearer understanding of the answer to my overarching question, the following set of questions 

was answered via the results of a variety of research methods (application of contextual teaching 

and learning, role-play evaluations, and standardized tests) at the end of each action research 

cycle. 

1. How will the implementation of a DECA competitive preparation program influence 

students’ performance on their DECA region exam? 

2. How will the implementation of a DECA competitive preparation program influence 

students’ performance on their DECA role play? 

3. How does student development (positive or negative) impact the implementation of the 

DECA competitive preparation program? 

Conceptual Framework 

Due to the nature of the study, which implemented a multifaceted DECA competitive 

preparation program, a conceptual framework, rather than a theoretical framework, provided the 

best fit.  Combining concepts from the behaviorism and constructivism theories, contextual 

teaching and learning emerged (Berns & Erikson, 2001).  At its core, contextual teaching and 

learning is a pedagogy that helps teachers make real-world connections to the subject matter 

(Sears, 2002) and allows students to construct new knowledge from analyzing what they learned 

during the process (Clemente & Vesta, 2008).  Contextual learning embodies self-regulated 
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learning, teaching and learning in multiple contexts, independent learning groups, authentic 

assessment, and problem-based learning, which contributed to the creation of the DECA 

competitive preparation program (Sears, 2002). 

Self-Regulated Learning 

Self-regulated learning includes actions that students perform to improve knowledge 

(Zimmerman, 1990).  Complementary to the conceptual teaching and learning framework, self-

regulation is a constructivist process through which students set goals and then work to control 

their goals in hopes of achieving the desired outcome (Pintrich, 2000).  Three central 

characteristics fall under self-regulated learning in the conceptual teaching and learning 

framework.  The first, awareness of thinking, supports that self-evaluation leads to a deeper 

understanding of learning.  In this study, self-regulated learning was seen as students reflected 

upon their assessment and watched and critiqued their recorded role-play scenarios.  The second 

concept, use of strategies, perpetuates the use of strategies.  This leans on the idea that students 

are continually growing a repertoire of strategies for learning and studying.  Students naturally 

explored various applications of strategies as we used a variety of self-driven methods to 

increase their knowledge of performance indicators.  The third concept is sustained motivation 

because to learn new concepts, and students must be able to provide effort and make choices.  

Students must have the mindset to pursue success instead of avoiding failure (Zimmerman, 1990; 

Paris & Winograd, 2001). 

Teaching and Learning in Multiple Contexts 

Teaching and learning in multiple contexts naturally occurred when competing in DECA 

events.  The preparation for those events mirrored this aspect of conceptual teaching and 

learning.  Students gained experience through standardized tests, speaking in front of others, 
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learning independently, and learning from the advisor.  Differentiation was a large part of the 

preparation program, and students were taught in various ways to cater to the different learning 

styles.  McLaughlin and Talbert (1993) found that students’ success depended on what teachers 

were doing, and if teachers were providing the necessary educational environments to foster 

learning.  That noted that teachers must be willing to teach in multiple contexts, give students an 

active role, and encourage cooperative learning. 

Independent Learning Groups 

Research shows that independent learning groups improve academic performance, 

increases motivation and confidence, creates greater student awareness, enables teachers to 

provide differentiated tasks, and foster social inclusion (Meyer, Haywood, Sachdey, & Faraday, 

2008).  Independent learning groups can also encourage active, self-directed learning allowing 

students to apply prior knowledge to their current learning goals (Van Hout-Wolters, Simons, & 

Volet, 2000).  For the purpose of this study, students practiced their role-plays from the 

competition university checklist in independent learning groups.  They also reviewed test content 

and learning videos in independent learning groups.  Lastly, students watched, critiqued, and 

grew from each other’s role-play performance. 

Authentic Assessment 

While traditional assessment and multiple-choice tests were administered during each 

cycle, authentic assessment allowed students to perform real-world tasks.  Real-world tasks 

included the demonstration of meaningful role-play application that reflects the current 

workforce, such as solving a problem on the job and targeting specific skills such as creating a 

marketing plan (Wiggins, 1998).  While authentic assessments share similarities with 

performance assessments, authentic assessments focus on the high fidelity of the task under 
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realistic conditions.  The various role-play scenarios that students were assessed with provided 

meaningful opportunities for student growth. 

Problem-Based Learning 

 Problem-based learning (PBL) provides students with the opportunity to work through 

problems while learning the curriculum.  It is also a way to engage and challenge students 

academically (Brush & Saye, 2017).  For the purpose of this study, self-regulated learning, 

teaching and learning in multiple contexts, independent learning groups, and authentic 

assessment are used through the lens of problem-based learning.  PBL creates a student-centered 

learning experience where students build their knowledge by overcoming cognitive challenges as 

they problem-solve (Albion, 2000).  In addition to the benefit of learning and problem solving, 

students also improve their social skills through group work (Duch, Allen & White 2002).  The 

DECA role-play scenarios that students practiced during the action research cycles presented the 

perfect opportunity for students to participate in problem-based learning.  The role-play provided 

a problem, and students used their accumulating knowledge to solve the problem individually 

and in group settings. 

Study Rationale 

With over 215,000 members and 5,500 chapter advisors (DECA, 2019), DECA has an 

increasingly influential reach with tomorrow’s workforce.  Thus, having a successful DECA 

competitive events program could make a significant impact on the future workforce.  To prepare 

students in and out of the classroom, advisors need to have the required knowledge to teach 

students through the implementation of co-curricular organizations such as DECA.  There are 

standards to guide teachers through the classroom curriculum efficiently, but the same free 

resources do not exist within preparation for DECA competitive events.  DECA advisors are 
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often ill-equipped to prepare their students for competitive events (Huff, 2003).  Based on my 

experiences in attempting to prepare students for the DECA competition, I have found this to be 

true.  There is a deficit in information related to preparing DECA competitors through 

instruction.  After experiencing this first hand, my goal was to improve my instruction and 

increase students’ knowledge of performance indicators and performance. 

In the fall of 2019, I transitioned into my fifth year of being a DECA advisor, and I was 

still in need of better instructional strategies that would help students learn the performance 

indicators that would improve their competitive event performances.  Therefore, I conducted this 

study to improve my teaching through a competitive preparation program that prepared students 

for DECA role-play competitive events while increasing their learning of performance indicators.  

Throughout the cycles, the goal was to create a successful competitive preparation program that 

would improve student learning by making changes after each cycle based on feedback and 

assessment scores. 

An additional benefit of this study was the opportunity for me to reflect, grow 

professionally, and apply the competitive events program in future years with the ultimate goal 

of increasing future learning knowledge.  Due to my lack of knowledge with DECA, it felt 

impossible to keep up with the overall demands of DECA competition.  At first, I feared that I 

was not a strong enough teacher for the position, and my feelings of doubt as an advisor were 

strongly echoed during the region, state, and international competitions.  Having a competition 

preparation program in place to combat the lack of resources and structure that advisors face 

could be very beneficial for advisors and competitors. 
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CHAPTER 2 

REVIEW OF LITERATURE 

This study’s purpose was to improve my instructional practice and examine whether the 

competition preparation program for students participating in DECA’s competitive role-play 

events would improve students’ knowledge of performance indicators and local competition 

performances.  A well-designed course and knowledgeable instructor are invaluable during the 

CTSO competitive event training process (Stanislawski & Haltinner, 2009).  There is a lack of 

research regarding the instruction for DECA competitive events.  A competitive preparation 

program was designed to facilitate and document the role-play event instructional practices for 

local competitions.  The overarching question answered at the completion of the research was: 

In what ways can a DECA competitive preparation program be used to improve my 

instructional practice and students’ knowledge of performance indicators? 

To better gauge the specific component of the improvement of my practice and to ascertain a 

clearer understanding of the answer to my overarching question, the following set of questions 

were answered via the results of a variety of research methods (application of contextual 

teaching and learning, role-play evaluations, and standardized tests) at the end of each action 

research cycle. 

1. How will the implementation of a DECA competitive preparation program influence 

students’ performance on their DECA region exam? 

2. How will the implementation of a DECA competitive preparation program influence 

students’ performance on their DECA role-play? 

3. How does student development (positive or negative) impact the implementation of the 

DECA competitive preparation program? 
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For years, there has been a lack of training offered to DECA advisors, and without that 

knowledge, competition preparation can provide challenges.  A knowledgeable instructor is 

invaluable during the preparation for competitive events (Stanislawski & Haltinner, 2009).  It is 

not only essential to have a professional knowledge of the material, but the advisor must also 

have a plan for teaching and delivering that material.  To provide a solution to this problem, this 

study aimed to improve my instructional practice (teaching) through the development of a 

competition preparation program that increased competitors’ knowledge of performance 

indicators and role-play performance.  To learn the importance of DECA competitive events, we 

must first better understand career and technical student organizations. 

Career and technical student organizations (CTSOs) are co-curricular organizations that 

integrate conceptual teaching and learning through service, applied learning, real-world 

application, personal development, leadership, career awareness, and competitive events that 

support CTE curriculum (Gordon, 2014).  Research suggests that participation in career and 

technical student organizations naturally produces academic gains and grow students as leaders 

and team members (Kosloski, 2014).  In addition to academic growth, Peckham (2011) 

concludes that students’ technical skills are improving because of the hands-on experience that 

CTSOs provide.  Reese (2011) believes that CTSOs are making learning relevant to students by 

offering benefits that are not traditionally found in the classroom.  Students can grow in areas 

such as career readiness, competitive edge, communication skills, and leadership development 

(Alfeld et al., 2007).  Chapter 2 presents a review and synthesis of research literature regarding 

the following concepts: (a) career and technical education (b) career and technical student 

organizations including benefits of implementation (c) DECA including competitive events 
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breakdown (d) theories (e) conceptual framework and (f) preparing students for competitive 

success. 

Career and Technical Education 

Career and technical education (CTE) courses provide students with opportunities to 

merge their academic studies with real-life, hands-on, work-based educational experiences that 

help prepare them for the future (Jacobson, 2013; Scott & Sarkees-Wircenski, 2008).  CTE has 

transformed through many stages since the Smith-Hughes Act of 1917 was instated promoting 

vocational education (Gentry, Peters, & Mann, 2007).  An evolved version of vocational 

education, CTE is eliminating low-level training and single electives and implementing 

sequenced courses or pathways.  These pathways offer more rigor and hands-on opportunities 

through programs such as work-based learning and career and technical student organizations, 

which go far beyond teaching students’ necessary skills (Brand, Valent, & Browning, 2013; 

Scott & Sarkees-Wircenski 2008). 

The negative connotation that CTE was for students that were not college-bound is 

diminishing daily.  We now know that CTE teachers guide students through math, science, 

literacy, communication, and problem-solving in real-world contexts, which prepares them for 

college or the workforce (Scott & Sarkees-Wircenski, 2008).  The study Understanding 

Participation in Secondary Career and Technical Education in the 21st Century revealed positive 

outcomes from participation in CTE courses and high levels of participation among parents with 

higher levels of education.  Out of the weighted 2,698,609 student participants, only 8% of 

students had not taken any CTE courses.  This sample size represents the vast majority of 

students across the United States taking CTE courses (Aliaga, Kotamraju, Stone, 2014).  In 

addition to serving students in advanced and regular courses, CTE also provides benefits for 
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students with learning disabilities.  The study The Benefits of High School Career and Technical 

Education for Youth with Learning Disabilities reported that students with learning disabilities 

that participated in CTE course were more likely to become employed full-time.  The study 

included 11,000 participants, and in addition to a more stable career, CTE course takers also 

graduated with more employable skills and earned more.  In practice, it was suggested that more 

students take CTE courses to better prepare for the workforce (Wagner, Newman, & Javitz, 

2016). 

The 2015 Future of CTE summit hosted the most important stakeholders and outlined a 

shared vision for CTE.  One of the critical goals identified is that students would not encounter 

barriers between academic and technical instruction, secondary and postsecondary education, 

and the workplace (ACT, 2018).  If met, this goal will significantly impact the workforce as CTE 

offers over 79 pathways through 16 Career Clusters, including: 

• Agriculture, Food & Natural Resources 

• Architecture & Construction 

• Arts, A/V Technology & Communication 

• Business Management & Administration 

• Education & Training 

• Finance 

• Government & Public Administration 

• Health Science 

• Hospitality & Tourism 

• Human Services 
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• Information Technology 

• Law, Public Safety, Corrections & Security 

• Manufacturing 

• Marketing 

• Science, Technology, Engineering & Mathematics (STEM) 

• Transportation, Distribution & Logistics 

The goal of CTE is to prepare the future workforce for careers in our global society 

(Gordon, 2014).  There is substantial evidence to support that CTE, contributes to keeping 

students in school due to a high engagement factor and hands-on training (Alfeld et al., 2007).  

Career and Technical Education subtly incorporate academic skills while avoiding the fear of 

academic subjects by training students in specialized areas, informing students about career 

options, connecting them with employers, establishing relationships, and providing work 

experience (Gordon 2014; Scott & Sarkees-Wircenski 2008).  The study Career & Technical 

Education and School-to-Work at the End of the 20th Century reported that students that 

participate in CTE courses have significantly greater odds of graduating from High School 

(Stone & Aliaga, 2005).  Magnuson (2013) believes that CTE programs develop future leaders 

through co-curricular methods and hands-on leadership experiences in workplace contexts.  

Career clusters provide those experiences through CTSOs, which present more intense exposure 

to a particular field such as marketing, business, or culinary arts (Alfeld et al., 2007; Magnuson, 

2013). 

DECA, an association of marketing students, is a rapidly growing Career and Technical 

Student Organization that lacks guidance for advisors when it comes to preparing for 
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competition.  DECA stems from a rich history of established areas, which include career and 

technical education (CTE), career and technical student organizations (CTSOs), and marketing 

education.  The purpose of this action research study was to examine whether my competition 

preparation program for students participating in DECA’s competitive role-play events would 

improve students’ knowledge of performance indicators and local competition performances.  

Before creating a plan to improve my instruction, it was necessary to understand Career and 

Technical Student Organizations, foundations of DECA, the conceptual framework, and to 

understand how DECA role-play competitive events work. 

Career and Technical Student Organizations 

Preparing students for careers requires an intensive combination of academic, workforce, 

and technical skills (Peckham, 2011).  Co-curricular career and technical student organizations 

serve the purpose of improving student achievement and creating well-rounded students to meet 

the challenges presented in our global workforce.  The differentiating factor between co-

curricular and extracurricular organizations is that co-curricular organizations are connected to 

the curriculum, and extracurricular organizations may not serve an educational purpose (Morkes, 

2001).  Career and technical student organizations are connected to career and technical 

education because organizational activities are embedded in the national curriculum through co-

curricular methods. 

The National Coordinating Council for Career and Technical Student Organizations 

(2018) defines the mission and purpose of CTE in the following quote. 

Career and Technical Student Organizations (CTSO) enhance student learning through 

contextual instruction, leadership, and personal development, applied learning, and real-

world application.  CTSOs work as an integral component of the classroom curriculum 
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and instruction, building upon employability and career skills and concepts through the 

application and engagement of students in hands-on demonstrations and real-life and 

work experiences through a career and technical education (CTE) program.  CTSO’s help 

guide students in developing a career path, a program of study and provide opportunities 

in gaining the skills and abilities needed to be successful in those careers through CTSO 

activities, programs, and competitive events.  Also, students have opportunities to hold 

leadership positions at the local, state, and national levels and attend leadership 

development conferences to network with other students as well as business and industry 

partners (para. 2). 

By using CTSOs to engage students through real-world applications, students naturally 

produce academic gains and grow as leaders and team members (Kosloski, 2014).  In addition to 

educational benefits, Peckham (2011) concludes that students’ technical skills are improving 

from the application of CTSOs because participation is providing the necessary hands-on 

experience of the pathway.  For example, leadership is one of the most desired skills demanded 

in today’s workforce.  CTSOs help to address the lack of leadership skills by teaching students 

how to lead and, by simulating workplace contexts where students can learn through leadership 

roles (Jacobson, 2013; Peckham, 2011).  In addition to serving in leadership positions, CTSO 

members can also participate in conferences, competitions, workshops, and school-based 

enterprises where they can show their skills (Magnuson, 2013).  Overall, students in CTSOs 

show a higher level of academic engagement, educational aspirations, higher GPA’s, leadership 

skills, and have more employability skills (Peckham, 2011). 
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History of CTSOs  

The concept of CTSOs has been embraced much longer than the evolution of career and 

technical education.  In the 18th and 19th centuries, trade guilds and apprenticeship societies 

existed to support students that were learning a trade.  The vocational student organization, later 

known as career and technical student organizations, can be traced through several federal laws 

that have grown to support and fund CTSOs since 1917 (SkillsUSA, 2012).  The most significant 

legislation that has influenced and supported CTSOs are the Smith-Hughes Act, The George 

Acts, Public Law 81-740, Vocational Educational Act of 1963, and the Carl D. Perkins 

Vocational and Technical Education Act. 

  The Smith-Hughes Act of 1917 (Public Law 64-347) established federal, state, and local 

guidelines for career and technical education (Scott & Sarkees-Wircenski, 2008).  Promoting 

segregation, the Smith-Hughes Act created segments that are similar to today’s career pathways.  

While the act did not specifically discuss student organizations (SkillsUSA, 2012), the impact of 

the vocational segregation reflects the development of separate pathways and student 

organizations that exist today (Gordon, 2014).  The Smith-Hughes Act also funded teachers that 

held responsibilities, including supervising a student organization (Hale, 1990).  From 1917 to 

1997, when the act was repealed, the Smith-Hughes Act laid a foundation for CTE and CTSOs 

(Gordon, 2014). 

 The George-Reed Act of 1929 (Public Law 70-702), George Ellzey Act of 1934 (Public 

Law 73-245), George-Deen Act of 1936 (Public Law 74-673), George-Barden Act of 1946 

(Public Law 79-586) and the George-Barden Amendments of 1956 (Public Law 84-911) 

supplemented and continued the work of the Smith-Hughes Act (Scott & Sarkees-Wircenski, 

2008; Gordon, 2014).  Relatively, the most important of the “George Acts” is the George-Barden 
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Act of 1946, which is also known as the Vocational Act of 1946.  This act first mentioned a 

vocational student organization by name and clarified that funds could be used for a student 

organization (Hale, 1990). 

 Paving the way for CTSOs to stand on their own, Public Law 81-740 is the only act to 

federally charter a vocational student organization (Scott & Sarkees-Wircenski, 2008).  Public 

Law 81-740 passed in 1950, and it grants the FFA a Federal Charter allowing a Department of 

Education staff member to serve as the national advisor.  Though this law only chartered the 

vocational agriculture student organization, it created a sense of importance, showing that 

vocational student organizations are integral parts of vocational instruction.  This act is also the 

reason why CTSOs are seen as essential parts of career and technical education programs 

(Gordon, 2014).  Similarly, the Vocational Educational Act of 1963, also known as the Perkins-

Morse Bill (Scott & Sarkees-Wircenski, 2008), supported vocational student organizations and 

financially endorsed initiatives (Gordon, 2014). 

Financially, The Perkins Act of 1984 federally funds CTSOs and provides a required use 

of funds for professional development, improvement of technical skills, and support for the 

development of partnerships.  The Carl D. Perkins act was reauthorized in 1998, 2006, and 2018 

to continue supporting Career and Technical Education and Career and Technical Student 

Organizations.  Funds are also used for career guidance, chapter travel for chapter advisors and 

students, and instructional materials (Gordon, 2014).  This act funds CTSO endeavors at the state 

and local levels (SkillsUSA, 2018) to meet two of its primary goals, which are to improve the 

skills of the labor force and prepare students for job opportunities (Gordon, 2014).  Perkins V 

also supports CTSOs financially primarily when it comes to increasing participation of students 

who are members of special populations such as disadvantaged individuals, handicapped 
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individuals, and students in need of training and retraining (Carl D. Perkins Career and Technical 

Education Improvement Act, 2018). 

As of the fall of 2019, there were eight active nationally recognized CTSOs that were 

being supported by Perkins funding and serving their respective fields.  Active CTSOs that are 

funded may vary from year to year.  Each CTSO has various responsibilities at the state and local 

levels that must be met to meet the guidelines.  Many of the day to day operations are overseen 

by a state advisor, such as providing activities that are integral for the program, establishing a 

nonprofit, tax-exempt corporation, providing governance, auditing, publishing necessary 

materials, offering leadership development, and cooperating with other CTSOs to move in a 

mutually beneficial direction (SkillsUSA, 2008). 

Benefits of Implementing CTSOs  

Career and technical education (CTE) benefits the world by continually breaking down 

barriers in areas that need improvements, such as workforce development, student success, 

economic vitality, and global competitiveness.  One way that supports the improvements is 

through career and technical student organizations.  CTSOs are blended with a nationally 

accredited CTE curriculum, and they naturally connect classrooms to real-world experiences 

(National Coordinating Council for Career and Technical Student Organizations, 2015).  CTSOs 

transform the ways that students learn and allow students to explore careers outside of the 

classroom through programs, competitions, and partnerships at the school, regional, national, and 

international levels (Scott & Sarkees-Wircenski, 2008).  Additionally, CTSOs facilitate the 

development of students academically and socially and prepares students with employability and 

technical skills by providing students with contextualized academic instruction.  Although 
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CTSOs differ in content, they share one common mission, which is to create learning that works 

(National Coordinating Council for Career and Technical Student Organizations, 2015). 

In the study Looking Inside the Black Box (Alfeld et al., 2007), four organizational 

elements were identified that contribute to the success of CTSOs:  leadership, professional 

development, competitions, and community service.  The purpose of the study was to evaluate 

the benefits of participation in CTSOs.  The study concluded that CTSO members had higher 

academic motivation, engagement, GPAs, leadership skills, college aspirations, and 

employability skills.  Using CTSOs as an engagement tool has created very favorable outcomes 

that have been tested over time.  Ninety-five percent of teachers believe CTSOs are an effective 

engagement tool, and eighty-one percent of students that dropped out of school believe that more 

engaging opportunities would have kept them in school (Ullrich, et al., 2007). 

CTSOs also offer benefits that are not traditionally found in the regular education setting, 

such as career readiness, competitive edge, interactions with potential employees, 

communication skills, and leadership development (Alfeld et al., 2007).  Reese (2011) believes 

that CTSOs are making a positive impact by making learning relevant to students.  Nationwide, 

CTSO students are developing leadership skills, life skills, and skills to be good citizens of the 

world.  CTSOs bring students together based on their career interests and provide them with 

activities to support their growth.  Students can participate in the region, state, and international 

competitive events, implement community service projects and serve as student mentors 

(Gordon, 2014).  CTSOs provide multiple opportunities through conferences and staff 

development for teachers to train and stay current on industry practices.  CTSOs are powerful, 

and they focus on the total development of students to prepare them for the global workforce 

(Reese, 2011). 
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The National Research Center for Career and Technical Education reported five 

significant benefits of CTSO participation.  Those benefits include the development of student 

leadership skills, maturity, and self-confidence, instruction that blends academic and CTE skills 

with experiential learning acquisition of workplace skills, opportunities to explore and prepare 

for potential careers, scholarships, awards, and student/school recognition (Alfeld et al., 2007).  

Kitchel (2015) found that CTSOs are incredibly effective at developing student leaders.  

Participating members were found to be just as effective as other leadership groups such as 

student government or athletics.  Also, CTSOs provided the advantage of being available to all 

students and not just a select group (Kitchel 2015; Scott & Sarkees-Wircenski, 2008).  In 

addition to developing leaders, CTSOs enhance learning in technical and academic subjects, 

which strengthens the overall student, helps teachers prepare meaningful lessons, benefits the 

school with higher achievement levels, benefits the communities that receive the students, and 

prepares students for college and careers (Kitchel, 2015). 

Student benefits.  CTSOs can motivate students to take academics more seriously by 

providing relevance and by providing contextual learning opportunities that are grounded in real-

world jobs.  Additionally, students are better prepared to be college and career ready due to their 

leadership development, 21st-century skills, problem-solving and teamwork abilities, and goal 

setting strategies (National Coordinating Council for Career and Technical Student 

Organizations, 2015).  CTSOs also help prepare students for the workforce by teaching them 

necessary literacy and computation skills, effective communication, creative thinking, problem-

solving, personnel management, group effectiveness, and leadership skills (SkillsUSA, 2012).  

CTSOs provide the opportunity for individualization, independent study, and differentiation with 

no ceiling.  Due to a vast array of opportunities offered in CTSOs, most students can find a place 
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where they feel confident as participating in CTSOs allows for student-centered meaningful 

choices (Gentry, Hu, Peters, & Rizza, 2008). 

Teacher benefits.  The key to a successful CTSO chapter is a dedicated, student-centered 

CTE teacher serving as a chapter advisor (Scott & Sarkees-Wircenski, 2008).  CTE teachers 

must be more prepared than ever to develop students for the workforce.  This role includes 

wearing many hats.  CTE teachers must lesson plan, instruct, advise CTSOs, operate school-

based enterprises, implement work-based learning programs, participate in professional 

development, and sometimes much more (Miller & Clark, 2017).  With so many demands, 

CTSOs benefit teachers because they provide teachers with meaningful content to deliver, 

increase the relevance of learning, and provide training for the workforce (SkillsUSA, 2012).  

The teacher gets to act as a developer of talent with the opportunity to differentiate instruction 

and nurture students to be their best selves (Gentry et al., 2008). 

School and community benefits.  Hundreds of workplaces are engaging with students 

through CTSOs, which is a win-win for schools and communities when it comes to youth 

development as it provides hands-on training.  CTSOs imbue partnership, leadership, motivation, 

and recognition, allowing members to work closely with employers and learn through the 

application (Saed & Scates-Winston, 2017).  Through the partnerships, advisory roles, and 

mentorships, CTSOs help employers find skilled workers for their companies and provide a 

massive opportunity for business and civic engagement (Miller & Clark, 2017).  In addition to 

community partners and businesses judging at competitive events, local businesses are offering 

industry days and participating in local school advisory boards to help ensure that the learning 

that is taking place and that CTE's co-curricular environments are preparing students to transition 

into the workforce (Gilley, 2017). 
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Impact of CTSOs on College and Career Readiness and Professional Development   

In interviews conducted by Young (2014), Tavares expressed that CTSOs prepare 

students for college and careers with quantifiable and quality experiences that can strengthen the 

economy as a whole.  For example, CTSOs do not focus on developing students for entry-level 

positions.  CTSOs provide students in high schools, community colleges, and technical schools 

with rigorous content designed to prepare them for the workforce.  Rigor is applied through 

career exploration and advanced technical training (ACT, 2018).  It is also seen through chapter 

involvement, such as running for office, officer training, competitions, and service-learning.  

Additionally, CTSOs provide students with individual and cooperative activities designed to 

expand leadership and job-related skills in their field (Alfeld et al., 2007; Gordon, 2014).  In a 

broader sense, CTSOs strive to develop critical skills necessary for success in adult life and the 

workforce (McNally & Harvey, 2001). 

When it comes to professional development, CTSO's are an influence as they model how 

to transform teaching and learning best.  Around the country, CTSOs are benefiting from funding 

that is used to upgrade equipment, improve learning environments, and to make learning more 

engaging for students (Gilley, 2017).  They also are giving students a desired and beneficial 

work-set through the implementation of job training.  Having a work-set is a considerable benefit 

to the future workforce as CTE helps curb the dropout rate and creates a natural transition 

opportunity into postsecondary education (Saed & Scates-Winston, 2017). 

CTSO Competitive Events  

Skills deficits are putting the nation at a competitive disadvantage (Association of Career 

and Technical Education, 2010).  CTSOs help address that issue by offering competitive events, 

which are like the Olympics for CTSOs.  Competitive events are one of the most well-known 
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components of co-curricular organizations.  Each organization has a program with events in 

leadership and occupational areas.  Additionally, each CTSO also has a national website that 

provides extensive information about competitive event offerings.  Competitive events provide 

students with the opportunity to compete and demonstrate the leadership and occupational skills 

they have acquired in their CTE programs (Scott & Sarkees-Wircenski, 2008).  They also 

provide an opportunity for students to apply their technical and employability skills in authentic 

career situations (Association for Career and Technical Education, 2011). 

Competitive events serve to test both technical and non-technical job-related 

competencies.  Many of these events integrate academic knowledge into industry-developed 

problem scenarios.  Preparation for competitive events provides hands-on experience in a variety 

of trade, technical, and leadership fields.  Additionally, competitive events operate with help 

from industry professionals, and competitors are tested based on the competencies that are set 

and judged by industry professionals (Alfeld et al., 2007). 

Students generally have job-related challenges, testing opportunities, or speaking 

opportunities to choose from when they compete.  By offering a variety of options, students are 

more likely to find an area of engagement (Scott & Sarkees-Wircenski, 2008).  Ultimately, each 

student wants to win and receive recognition from parents, peers, and their respective 

organizations.  Competitors win medals, ribbons, trophies, plaques, and sometimes cash awards 

and scholarships.  Due to the co-curricular nature of CTSO's, every student that competes is a 

winner whether they receive a top award or not (Association for Career and Technical Education, 

2011) because participation in competitive events has a positive effect on grades, academic 

engagement, career skills and self-efficacy (Alfeld et al., 2007). 
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DECA 

The focus of this study was DECA (formerly Distributive Education Clubs of America).  

The career and technical student organization, DECA, is an association of high school and 

collegiate marketing students that “prepares emerging leaders and entrepreneurs for careers in 

marketing, finance, hospitality and management in high schools and colleges around the globe” 

(DECA, 2019, para. 1).  DECA helps students build leadership skills, self-esteem and practice 

community service to help students become well-rounded citizens of the world (Scott & Sarkees-

Wircenski, 2008).  Some of the ways that DECA reaches these goals are through chapter 

campaigns, competitive events, school-based enterprises, community service, emerging leader 

series, chapter meetings, and leadership development.  Through the years, DECA has impacted 

more than ten million students, and today, DECA proudly influences over 215,000 of its 

members (DECA, 2019).  DECA sponsors several competitive events throughout the year, such 

as region competition, state competition, and international competition, also known as ICDC.  

ICDC is a significant culminating event that showcases the leadership skills and development of 

the best and brightest DECA competitors in the world.  In addition to competitive events, the 

conference offers leadership building opportunities (DECA, 2019). 

DECA’s History 

Before its official inception, DECA has transformed through many names, including 

Future Retailers, Future Merchants, and Future Distributors.  The first national conference was 

held in Memphis, Tennessee, in April of 1947, and at that time, the Distributors Clubs of 

America was born.  At the conference, delegates from 12 states voted to form the organization 

and DECA accepted 17 charter member states, including Arkansas, Georgia, Indiana, Kansas, 

Kentucky, Louisiana, Michigan, Missouri, North Carolina, Ohio, Oklahoma, South Carolina, 
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Tennessee, Texas, Utah, Virginia, and Washington (Georgia DECA, 2019).  In 1950, 

Distributors Clubs of America was changed to Distributive Education Clubs of America.  In 

1991, the full name was dropped (Gordon, 2014), and DECA was retained as the official title.  In 

1961, a postsecondary division, Delta Epsilon Chi, was created to address the needs of students 

that continued studies past high school.  Today the high school division goes by DECA, and the 

college division goes by Collegiate DECA (Scott & Sarkees-Wircenski, 2008).  Both divisions 

are overseen by the national headquarters, which were established in 1953 in Reston, Virginia 

(Gordon, 2014).  In addition to the evolution of the name, DECAs brand has also evolved 

(shown in Figure 1).  In 73 years, the logos have changed five times.  Now, the symbol is a 

simple, easily recognizable logo (DECA, 2019). 

 

Figure 1. Evolution of DECA logos.  Adapted from “DECA,” by DECA Website 2019. 

Reprinted with permission.  

DECA Competitive Events 

DECA sponsors three major competitive events throughout the year, region/district 

competition, state competition, and international competition.  These events may vary slightly 

from state to state.  ICDC is a culminating event that showcases the leadership skills and 

development of the best and brightest DECA competitors across the nation.  More specifically, 
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within DECA competitions, students can compete in role-play scenarios, presentations, 

demonstrations, and manual writing (Young, 2014).  As an essential part of the classroom 

curriculum, DECA’s competitive events directly prepare students for college and careers by 

fostering the growth of necessary 21st-century skills, connecting with businesses, and promoting 

competition.  Students can compete in event categories such as principles of business 

administration, team decision making, individual series, personal financial literacy, business 

operations, chapter team, entrepreneurship, marketing representative, professional selling and 

consulting, and online events (DECA, 2019).  Additionally, states may offer competitions that 

are not offered internationally.  For example, the state of Georgia offers a job-interview and 

business speech competitive events (Georgia DECA, 2019).  As a whole, international DECA 

offers nearly 60 areas that students can compete in (DECA, 2019).   

DECA role-play competition.  Due to extensive competition options, this action 

research study focused on the individual role-play category of DECA’s competitive events.  The 

individual role-play events operate at two levels, which are principles of business administration 

events and individual series events.  Both of the sections share standard guidelines.  The role-

play event allows one participant, has a 100-question exam, ten minutes to prepare, and ten 

minutes to conduct the role-play with a judge.  For both levels of events (principles and 

individual), DECA.org offers guidelines, performance indicators, sample exams, sample events, 

and sample video presentations to help students prepare for competition (DECA, 2019).  To be 

successful on competition day, advisors must also seek additional resources because the website 

role-plays only cover one instructional area, and the actual role-play can be based on any of the 

performance indicators.  In addition to measuring students’ knowledge or core marketing 

standards, students will show their understanding regarding 21st-century skills such as 
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communication, collaboration, creativity, flexibility, and cross-cultural skills (DECA, 2019).  

Dressing professionally is also part of the score for role play events.  At the ICDC level, students 

must wear the official DECA blazer.  The blazer is also encouraged for other competitions as 

well.  See Appendix E for the DECA dress code. 

To help students decide what competitive events are best for them, DECA provides the 

instructional model shown below in Figure 2.  The model shows the four primary areas of 

DECA, which are marketing, hospitality, business, and finance.  It further breaks down the 

career pathways and instructional areas.  In each corner, the competitive events that fit within 

that area are listed.  Students can look at this and choose the most appropriate competitive event 

for their pathway and future career (DECA, 2019). 

 

Figure 2. DECA instructional model Adapted from “DECA,” by DECA Website 2019. 

Reprinted with permission. 
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More specifically, the business administration core events focus on student’s proficiency 

in common academic and technical content in the marketing, finance, hospitality, and business 

management and administration areas.  These events are only offered to first-year DECA 

members taking introductory-level principles of marketing/business courses.  Students can 

compete in 

• principles of business management and administration 

• principles of finance 

• principles of hospitality and tourism 

• principles of marketing. 

For the individual series events, the competition builds upon the principles events, and 

the focus is shifted to measure proficiency in workforce skills.  The students are given a specific 

situation that they must respond to using their knowledge about a particular field.  Students can 

compete in: 

• accounting applications 

• apparel and accessories marketing 

• automotive services marketing 

• business finance 

• business services marketing 

• entrepreneurship 

• food marketing 

• hotel and lodging management 

• human resources management 
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• marketing communications 

• quick-serve restaurant management 

• restaurant and foodservice management 

• retail merchandising 

• sports and entertainment marketing 

• personal financial literacy 

Figure 3 shows the four tiers in the competitive events framework that align with the 

national curriculum standards.  Tier one is the principles of business administration events, 

which, as mentioned, are for first-year students.  The guidelines and performance indicators are 

the same for each of the events, but competitors can still choose what career path they would like 

to explore later.  Tier two is the team decision making events and business operations research 

events.  This area focuses on concepts that embrace the overall career path of each cluster.  The 

third tier is the individual series events and prepared presentation events.  This area focuses on 

the most specialized information for specific careers.  The fourth tier is business plans, chapter 

projects, and online events.  This area focuses on the use of higher-level management and 

entrepreneurial skills in specific subjects (DECA, 2019). 
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Figure 3. DECAs competitive event tiers Adapted from “DECA,” by DECA Website 2019. 

Reprinted with permission. 

 Figure 4 offers a different view to aid in the understanding of the performance indicators 

as individual role-plays build on a set of knowledge.   For the principles of business and 

administration events, the role-plays and exams will be created from the business administration 

core shown on tier 1.  For the team decision making role-play events, which is tier 2, the 

business core and career cluster will contribute to the role play and test.  For tier 3, individual 

series, the test, and role-play are created from the business administration core, career cluster, 

and appropriate pathway.  The only individual event that is different is the personal financial 

literacy event.  That material is pulled from the national standards in the K-12 personal finance 

education curriculum.  For the 4th tier that contains the marketing representative events and 

professional selling and consulting events, the material is selected from the career cluster and 

business administration core (DECA, 2019). 
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Figure 4. DECA’s competitive events levels. Adapted from “DECA,” by DECA Website 2019. 

Reprinted with permission. 

Performance indicators. DECA uses performance indicators to measure and evaluate a 

student’s understanding of a specific skill.  In the classroom setting, we may also view 

performance indicators as state standards.  For the role-play competitive events, each event may 

have five to seven performance indicators that the judge uses to evaluate the competitor.  For 

individual series events, there will be five performance indicators, and at least three of them will 

come from the same instructional area.  At least one of them will come from the pathway 

performance indicators (DECA, 2019).  Examples of performance indicators are ‘handle difficult 

customers,’ ‘identify the company’s brand promise,’ and ‘discuss the nature of customer 

relationship management.  Understanding performance indicators is essential for success.  

Overall, there are hundreds of performance indicators.  See Appendix F for a sample of 

performance indicators. 

Theories 

Understanding the role of DECA in modern education is impossible without a thorough 

examination of theoretical frameworks and the investigation of the relationship between DECA 

participation and learning outcomes.  This section examines theoretical frameworks, which 

provide a context for examining the relationship between involvement in DECA’s competitive 

events program and potential learning outcomes of the students who participate in these 

programs.  The first set of frameworks that will be explored are the study and practice approach, 

which is attributed to the theory of experiential learning and the mentoring psychological capital 

model which is connected to the service-dominant logic (S-D) of marketing (Geddes, Lee, 

Wilson, Harris & Cannon, 2016).  While these frameworks are not a formal part of the 
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conceptual framework, they contributed to the conceptual framework by supporting the 

interaction between students, mentors, and advisors involved in DECA.  The second set of 

frameworks is behaviorism and constructivism.  These two theories are the foundation of the 

conceptual teaching and learning framework (Sears, 2002).  The investigation and evaluation of 

these theoretical approaches will increase understanding of the Conceptual Teaching and 

Learning Framework that will guide this research. 

Study and Practice Approach – Experiential Learning Theory 

The “study-and-practice” (SAP) approach to learning was first described within the work 

of Huff (2003).  The researcher identified the study and practice approach as the process of 

coaching students with practice exercises, critique, and more practice.  This approach occupied a 

significant place in the pedagogical strategy of DECA and was used as the theoretical 

background of DECA in the twentieth century (Geddes et al., 2016).  The basic ideas of the study 

and practice approach were described in the works of Cannon, Friesen, Lawrence, and Feinstein 

(2009), who presented the philosophical theory of experiential learning, which is based on the 

investigation of simulations.  The authors described the so-called “simplicity paradox,” which 

presumes that students who try to manage in the business simulation environment accumulate the 

number of variables they have to consider into strategic patterns.  According to the simplicity 

paradox, finding a simple solution to a particular situation is complicated, which requires unique 

skills and experience (Cannon et al., 2009).  DECA education teaches students to master the 

skills that are required to cope with complicated decisions at work. 

Cannon, Feinstein, and Friesen (2010) further extend the explanation of the study and 

practice approach to learning through the introduction of the “conscious competence” model.  

This model shows that when students are faced with complex problems, they initially do not 
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have a solution.  However, when they look through the materials they studied, the solution is 

found.  The repetition of such situations forms the conscious mechanical competence of the 

students.  This compares the application of the studied models to the solution of different 

problems and the formation of the so-called unconscious competence.  The results of this study 

were further grounded within the works of Kolb (2014), who showed that students who learn by 

experiencing the particular problem are experimenting, and as a result, find the different 

solutions to this problem.  The students can improve their first solution through the ongoing 

process of experiential learning. 

The following information presented focuses on past DECA activities and assessment of 

these activities by the teachers and researchers.  DECA incorporated the theoretical framework 

of the study and practice approach in its modern educational objectives.  In particular, the DECA 

teams used the projects and cases from past DECA competitions as core assignments throughout 

the marketing curriculum (Geddes et al., 2016).  DECA advisors collaborated with core teachers 

to choose the projects and cases, which would best fit the learning outcomes of the program.  

Moreover, DECA educators organized their classes to provide students with opportunities to 

collaborate and learn from businesses in the community.  The students focused on mastering 

specific skills that were required to achieve success on their career paths, and they learned the 

steps of problem-solving in order to find practical solutions to business problems (Geddes et al., 

2016).  The students also learned to present their solutions and to defend them in public.  These 

practices proved to be useful for the achievement of practical problem-solving skills required for 

future career paths. 

DECA programs provide a unique educational environment for future business 

professionals and the most up to date educational strategies to prepare students for careers.  The 
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in-depth understanding of the study and practice approach to education is also essential for the 

investigation of the relationship between DECA participation and learning outcomes.  It forms 

the theoretical basis of the innovative methods applied in DECA programs and shows the areas 

for the future improvement of marketing educational programs.  This also supports the current 

research study because these results and findings demonstrate that while this study focused on 

the effectiveness of DECA, the current study focuses on improving my instructional practices 

and increasing students’ knowledge of performance indicators, which in theory supports the 

effectiveness of DECA. 

Mentoring Psychological Capital Model 

Compared to the study and practice approach, the mentoring psychological capital (MPC) 

model represents a more modern theoretical framework of the DECA approach to education.  It 

is also more difficult to apply; however, its implications could be beneficial to the learning 

outcomes of DECA programs (Geddes et al., 2016).  This approach presumes the particular form 

of interaction between the teacher and the student, which is based on the service-dominant logic 

(S-D) of marketing (Mele, Colurcio & Spena, 2011).  Geddes, Cannon, Cannon, and Feinstein 

(2015) describe this theoretical framework in education as an application of service-dominant 

logic (S-D logic) from marketing, where educators are marketers and students are their 

customers.  According to (S-D logic), marketers do not supply products and services but instead 

supply appropriate resources.  The outcome is the cooperation of the marketer and customer, 

which results in the achievement of customer satisfaction.  By practicing this hands-on approach, 

DECA can influence outstanding learning outcomes for the students. 

The advantages of the MPC approach through education are reflected through the 

provision of structured exercises and feedback from the teachers (Geddes et al., 2016).  Such an 
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approach to education is successfully implemented within DECA programs and lead to 

significant learning outcomes for students who are involved.  The mentoring of students 

throughout their studies is essential for the implementation of the MPC approach.  The students 

are psychologically supported and provided with practical advice and additional guidance in their 

studies.  This approach also gives a sense of self-confidence and resilience, which are essential 

for their future in the workforce (Luthans, Avey, Avolio & Peterson, 2010).  Feedback from 

DECA students, obtained in the form of evaluations, showed that teachers in the program follow 

the principles of the MPC approach in the educational process.  As a result, the students gain the 

unique skills and experiences required for the achievement of future career success and have 

tools to overcome potential problems at work (Geddes et al., 2016). 

DECA offers a unique approach to the learning process as students that participate in 

DECA programs are expected to master skills, which will help them to become experienced, 

professional, future business leaders.  MPC is the most innovative approach to the educational 

process and can aid in the development of leadership, potential, and unique professional skills in 

students that participate in DECA.  The combination of the SAP and MPC approaches to the 

educational process applied in DECA programs could ensure promising learning outcomes.  

Lastly, the understanding of the interrelationship between these theories provides a unique 

theoretical background for the investigation of the relationship between DECA participation and 

learning outcomes. 

Behaviorism  

Behaviorism is a learning theory that supports the idea that behavior can be controlled or 

changed based on the antecedents and consequences of a behavior.  Instructional methods require 

a significant amount of practice and assessment of learned content until students have mastered 
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new concepts (Algahtani, 2017).  The behaviorist theory views the mind as a black box believing 

that a response to a stimulus can be viewed quantitatively.  The theory also dismisses the effect 

of thought processes going on in the mind.  Overall, behaviorism looks at behaviors that can be 

observed and measured as indicators of learning (Anderson, 2008).  The attributes of 

behaviorism can be seen in many businesses, CTE courses, and CTSOs.  By learning small 

pieces of information related to a particular skill and reinforcing the behavior through rewards, 

students are participating in behaviorism (Peter, 1993).  In DECA, one way that behaviorism is 

applied is through competition.  Students learn information to compete, and they are rewarded 

during the competition for their growth.  During the competition, students earn trophies, 

rankings, and positive feedback from advisors and peers at the regional, national, and 

international levels (DECA, 2019).  More specifically, in the role-play competitions, students 

practice and are assessed.  Then, their new behavior is observed and measured. 

Behaviorist attributes contribute to CTSO’s and DECA because they create the 

opportunity for students to get the structure that they need.  Behaviorist learners do better in 

structured, behaviorally oriented environments (Algahtani, 2017).  With its variety of offerings, 

DECA has competitions for high achieving students, low achieving students, and caters to 

students of various learning types such as kinesthetic, auditory, and visual learners (Peter, 1993).  

Even among the variety of options, each option provides the students with structure, practice, 

assessment, and observation.  Learners should begin with the end in mind and be informed of 

desired outcomes so they can set expectations and judge themselves on their achievement or lack 

of (Algahtani, 2017).  Overall, when applied to DECA, students benefit from behaviorism 

applications because they can practice, be assessed, and measured (Eggan & Kauchak, 2001). 
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Constructivism Theory 

Constructivism argues that students respond to the regularity and structure of the world 

through experience (Piaget, 1972).  Similarly, DECA supports the marketing education 

curriculum as an instructional strategy in which real-world applications take place through 

projects, work-based learning, school-based enterprises, and competitive events (Kosloski & 

Ritz, 2014).  Constructivism is a view that prioritizes the progressive role of learners in creating 

comprehension and making sense of information.  Its roots are Piagetian; however, there are 

other early constructivists such as Dewey, Bruner, and Vygotsky (Woolfolk, 2001).  The 

philosophical view aims to explain how we come to understand or know something.  Three 

primary contributing thoughts regarding constructivism are: 

1. Understanding is obtained from our interactions with the surrounding environment.  

We can not address what is learned separately from how we learn it. 

2. Cognitive conflict stimulates learning and directs the organization and nature of what 

is learned.  The learner’s goal remains central in considering what is learned. 

3. Knowledge is enhanced through social negotiation and the review of individual 

understanding.  Using others to test our own understanding helps to expand our 

knowledge. 

Instructionally, this can transcribe by (a) Attaching learning activities to a more significant task 

or problem. (b) Supporting the learner in developing ownership of the problem or task. (c) The 

instruction of designing an authentic task. (d) Have the learning environment reflect the 

complexity of the environment that the learner should be able to function in post-learning.  (e) 

Allow the learner to maintain ownership of the process to develop a solution. (f) Design the 
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learning environment to support and challenge the thought process of the learner. (g) Encourage 

the learner to test concepts and ideas against alternative views. (h) Create opportunities for 

support and reflection (Savery & Duffy, 1995). 

A prevalent and influential philosophy in the field of education (Schweitzer & 

Stephenson, 2008; Woolfolk, 2001), constructivism believes that the teacher should act as a 

facilitator.  The CTE profession and DECA support this view.  Through the DECA lens, the 

advisor is the facilitator and plays a significant role in student success.  The advisor is 

responsible for facilitating and assisting students in preparations for events, competition, and 

everyday learning.  Additionally, constructivism supports the idea that there is not just one 

answer yet; there are many ways to solve a problem (Joldersma, 2011).  This holds true in 

DECAs solution based role-play scenarios. 

The constructivist classroom strongly aligns with the activities in DECA.  In addition to 

DECA being built into the textbooks and curriculum, the constructivist classroom supports 

student participation and adaptation according to the needs of students.  Constructivism seeks to 

understand individual development, social transformation, and cultural-historical transformation 

(Phillips, 2000).  The teacher’s job is to differentiate the curriculum based on individual 

strengths to facilitate the student’s learning experiences.  Students’ expectations continuously 

evolve in response to environmental changes (Phillips, 2000).  For example, with the use of the 

internet, educators have a new tool that students’ can use to drive their framework for learning 

(Kosloski & Ritz, 2014).  Students can use several hands-on learning tools and compete in events 

that add a real-world application to the marketing education curriculum.  DECA naturally 

provides complex learning situations that are related to real life.  The program also emphasizes 
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collaborative work and requires ownership of learning as students are constructing knowledge 

(Eggan & Kauchak, 2001). 

The investigation of the relationship between DECA participation and learning outcomes 

requires the use and application of the constructivism theory.  This theory prioritizes the 

progressive role of learners in the comprehension of information within the educational process 

(Bodner, 1986).  Knowledge is an environmentally negotiated product, and “knowledge exists in 

a social context and is initially shared with others instead of being represented solely in the mind 

of an individual” (Eggen & Kauchak, 2001, p. 293).  Constructivism provides a platform for 

knowledge to grow within the DECA. 

Conceptual Framework 

Due to the nature of the study, which implemented a multifaceted DECA competitive 

preparation program, a conceptual framework provided the best fit.  Combining concepts from 

the behaviorism and constructivism theories, contextual teaching and learning (CTL) emerged. 

Contextual teaching and learning is a system of instruction based on the philosophy that 

students learn when they see meaning in academic material, and they see meaning in 

schoolwork when they can connect new information with prior knowledge and their own 

experience. (Johnson, 2002, pp. vii) 

Created through a national project, CTL obtained funding through the U.S Department of 

Education’s Office of Vocational and Adult Education and the National School to Work Office 

(Berns & Erikson, 2001).  At its core, CTL is a pedagogy that helps teachers make real-world 

connections to the subject matter (Sears, 2002) and helps students construct new knowledge from 

analyzing what they learned during the process (Clemente & Vesta, 2008).  Characteristics of 

CTL include problem-solving, self-directed learning, peer-to-peer learning, real-world learning, 
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and authentic assessments.  Overall, CTL strives to connect to learner’s experiences, engage 

learners, encourage self-regulated learning, and provide authentic assessments. 

Contextual Teaching and Learning 

There are several reasons that contextual teaching and learning (CTL) works for this 

action research study.  First, CTL honors human beings' innate longing for meaning.  Second, it 

allows the brain to connect new information with prior knowledge.  It also helps shape the 

physical structure in response to the environment.  Third, CTL aligns with the way that the 

universe works.  Physicists and biologists note three principles that imbue everything in the 

universe.  These three principles, reflected in CTL, are interdependence, differentiation, and self-

organization.  Since CTL aligns with universal principles permeating nature, by learning 

contextually, students are naturally working towards reaching their full potential (Johnson, 

2002).  As shown in Figure 5, contextual learning embodies self-regulated learning, teaching and 

learning in multiple contexts, independent learning groups, authentic assessment, and problem-

based learning (PBL), which all contributed to the creation of the DECA competitive preparation 

program. 
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Figure 5. Contextual teaching and learning frames the DECA competitive preparation program 

Behaviorism and Constructivism. Behaviorism and constructivism provide the basis for 

contextual teaching and learning.  Though very different theories, they work together and 

contribute to this model.  Where behaviorism includes knowledge as resulting from a finding 

process (Anderson, 2008), constructivism includes knowledge as the natural consequence of a 

constructive process (Ertmer & Newby, 2013).  This can be applied by looking at the 

relationship between performing the role-play (behaviorism) and taking the DECA exam to show 

content knowledge (constructivism).  Coupled, both seek to demonstrate competence related to 

performance indicators. 
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Constructivism is a prevalent and influential philosophical concept in the field of 

education (Woolfolk, 2001), which sustains that education, like the DECA competitive events 

program, is a process of building meaning to make sense of experiences.  Constructivist teachers 

take the emphasis off lecturing and promote the process of active engagement so that students 

can establish and engage in their learning objectives (Noddings, 2015).  Constructivism also 

seeks to understand individual development and social transformation (Phillips, 2000), making it 

applicable to the role-playing portion of the DECA competition.  With various ways that students 

could respond to a role-play, this is an excellent match as teachers must prepare students to 

practice for their reality, which consists of developing their stance for the role-play alone on the 

day of competition.  Behaviorism regards learning as a finding process.  This model pairs better 

with the standardized testing portion of the role-play competition as students must also take the 

DECA written exam. 

Self-regulated learning.  Self-regulated learning helps students to build knowledge and 

skills that they could not develop in a question and answer learning environment through 

independent inquiry.  It allows students to absorb information in a way that links academics and 

real-life; therefore, showing students how academics fit into their daily lives (Johnson, 2002).  

Bembenutty (2011) regards self-regulated learning as the hallmark of students’ ability to stay 

goal-oriented.  This requires students to be proactive in directing their learning experiences, 

guide their behavior, ask help from the right sources, stay motivated, and delay gratification 

(Bembenutty, 2011).  Students must have the mindset to pursue success vs. avoid failure (Paris & 

Winograd, 2001). 

Self-regulated learning requires that students have specific knowledge and skills and that 

they use them logically to grow (Bembenutty, 2011; Sears, 2002).  Some of the specific skills 
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that are required are taking action, asking questions, making choices, developing self-awareness, 

and collaborating (Johnson, 2002).  Many of these skills are naturally seen during the 

competition process; however, communicating and reinforcing these skills for students is 

emphasized.  According to Johnson (2002), in practice, the self-regulated learning process 

includes (a) choosing a goal, (b) making a plan, (c) following the plan and continuously 

assessing progress, (d) producing the final result, and (e) showing proficiency through authentic 

assessment. 

Teaching and learning in multiple contexts. The goal of teaching and learning in 

multiple contexts is to help students make sense of new information by relating it to past social, 

cultural, and physical experiences (Sears, 2002).  It supports the premise that learning can occur 

inside and outside of school walls through methods such as classrooms, work-based learning, 

career pathways, school-based work, project-based learning, and service-learning (Johnson, 

2002; Sears, 2002).  Teaching and learning in multiple contexts naturally occur when competing 

in DECA events.  Students gain experience through standardized tests growth, speaking in front 

of others, learning independently, learning within a community of peers and mentors, and 

learning from the advisor. 

Independent learning groups.  Learning is a social process that can be enhanced when 

students are given chances to collaborate regarding instructional activities (Sears, 2002).  

Additionally, independent learning groups improve academic performance, increase motivation 

and confidence, create student awareness, enables teachers to provide differentiated tasks, and 

foster social inclusion (Meyer et al., 2008).  For this study, students practiced their role-plays 

from the competition university checklist in independent learning groups.  They also reviewed 
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test content and learning videos in independent learning groups.  Lastly, students had the 

opportunity to watch, critique, and grow from each other’s role-play performances. 

Authentic assessment.  While a traditional assessment (test) was also administered, the 

authentic assessment allows students to perform real-world tasks, demonstrate meaningful 

applications, specific skills, and face significant problems (Wiggins, 1998).  More specifically, 

authentic assessment features collaboration, feedback, and reflection, directing students towards 

producing products, using rubrics and checklists, and drawing from multiple sources of 

information (Sears, 2002).  The various role-play scenarios that students were assessed with 

provided meaningful opportunities for student growth. 

Problem-based Learning 

Problem-based learning is the lens that provides the focus for this action research study, 

which designed and implemented a DECA competition preparation program.  Stemming from 

constructivism, problem-based learning (PBL) is an instructional method based on resolving 

real-world problems.  PBL is what occurs when theoretical principles, instructional design, and 

the practice of teaching are in action.  It is also is a way to engage and challenge students 

academically (Brush & Saye, 2017; Savery & Duffy, 1995).  Problem-based learning 

encompasses engagement, inquiry and investigation, performance, and reflection.  Instructors 

using this strategy should raise questions, issues, challenges, and present situations in need of a 

solution.  Students use critical thinking skills, draw from multiple content areas, acquire new 

skills and knowledge and apply, analyze, synthesize, transfer and evaluate old skills and 

knowledge in new ways (Sears, 2002).  The DECA role-play scenarios that students practiced 

during the cycles presented the perfect opportunity for students to participate in problem-based 
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learning.  The role-play provided a problem, and students used their accumulating knowledge to 

solve the problem. 

Problem-based learning was created for use in medical education in the mid-1950s.  It 

has developed tremendously over the years and is practiced in many fields, such as business 

education, architecture, law, engineering, and social work (Savery & Duffy, 1995).  In the article 

Why Problem-based Learning Works: Theoretical Foundations, Marra, Jonassen, Palmer & Luft 

(2014) reported that PBL environments are created to focus entirely around solving an authentic 

problem often presented as a case.  Contrastingly, from traditional educational environments, the 

learner does not learn the basic or foundational context first.  Instead, they learn through the 

implementation of PBL and their efforts to solve an authentic problem.  Chen Lee and Blanchard 

(2019) conducted a quantitative study that examined factors contributing to middle and high 

school teachers’ decisions to use or not use PBL.  The findings highlight that teachers with PBL 

experience are aware that teaching with PBL requires more time.  However, the benefits strongly 

outweigh the cost regarding student outcomes, so they were willing to invest their time (Chen 

Lee & Blanchard, 2019).  In addition to teachers understanding the value in PBL, Virtue and 

Hinnant-Crawford (2019) reported that students find their PBL work meaningful as well.  In 

subjects’ math, science, humanities, social science, and across other disciplines, students felt as 

though they were engaged in hard work and doing something that mattered.  They believed that 

their learning outcomes contributed to their personal growth and that they gained skills that 

would be used in real-life.  One drawback that students and teachers shared was falling behind.  

They felt as though the work was essential and wanted their work to be thorough, genuine, and 

correct.  In the end, both students and teachers were satisfied with the outcomes (Virtue & 

Hinnant-Crawford, 2019). 
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 In the study Problem-Based Learning Approach Enhances the Problem-Solving Skills in 

Chemistry of High School Students, Valdez and Bungihan (2019) found that students in a PBL 

group showed more significant learning outcomes than students that were not in a PBL group. 

The study used a standardized test to evaluate students’ knowledge and understanding of 

problem-solving skills.  Both the PBL and non-PBL groups took the same pre and post-test to 

evaluate their knowledge. The non-PBL group used traditional methods of instruction, and the 

PBL group participated in a PBL project.  The results from the post-test showed significant 

growth from the students that participated in the PBL group. The PBL group grew by 11%, while 

the non-PBL group only grew by 4%.  In the discussion, it was noted that this growth is a 

reflection of one project.  Looking forward to future to projects occurring over the course of the 

year, gains could be tremendous (Valdez & Bungihan, 2019).  In a related study, Siagan, 

Saragih, and Sinaga, (2019) found that students that participated in PBL projects showed 

improved mathematical problem solving and metacognition ability.  In round one of the study, 

the growth was not desirable as the learning materials developed did not display the components 

of an effective PBL project.  Once the appropriate changes were made for round two, the study 

revealed growth of 97.56% among student participants.  Overall, the use of PBL methods 

improved students’ understanding and capabilities of applying and solving mathematical 

problems in everyday life (Siagan, Saragih, & Sinaga, 2019). 

Representing an area in CTE, Munawaroh, (2017) reported that in comparison to 

traditional classroom methods such as bookwork, the implementation of PBL facilitated by the 

teacher had positive effects on Entrepreneurship students.  Student’s practicing authentic 

problem-based learning showed significantly better attitudes towards learning.  The study 

suggested that in practice, Entrepreneurship should be taught by a professional teacher who 
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knowledge of the field and field practice in order to effectively implement PBL to increase 

student achievement.  Out of the measured variables, teacher influence and instructional ability 

had the greatest impact (Munawaroh, 2017).  Kusumatuty, Baedhowi, and Murwaningsih (2018) 

researched two groups of students in a vocational school; one group using PBL methods and 

another that did not.  The study found that students that accessed and implemented PBL methods 

improved student learning outcomes.  Students showed a gain of 13.23% on their assessment if 

they used PBL methods.  Suggestions for future research included expanding the subject matter 

past Career and Technical Education and to expand the participating schools (Kusumatuty, 

Baedhowi & Murwaningsih, 2018).  Overall, the studies above have proved the effectiveness and 

success of students participating in Project-Based Learning, which is the foundation of this 

research study. 

Preparing Students for Competitive Success 

To be successful in DECAs role-play category, various skills must be mastered.  

Competitors need to perform well on the 100 question standardized cluster exam, understand 

how to address key targets for role play, and be able to convey their thoughts in front of judges.  

Teachers play an instrumental role in preparing students by providing strategies to perform their 

best in each of these areas.  Overall, the knowledge that students attain will contribute to their 

knowledge of the performance indicators. 

Role-Play Scenarios 

 The phrase role-play is exactly what it suggests.  Role-play is a simulation of activities 

related to particular topics and allows students to actively participate in the learning process 

while gaining a more thorough understanding of course content (Chad, 2010; Shelton, 2016).  

For decades, role-play has been used as a tool for developing communication skills.  More 
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recently, role-play has become an active component used as an effective method to teach in the 

classroom and influence business negotiation skills.  Using role-play in the classroom can be an 

effective and engaging way to increase communication, knowledge, and skills, which are 

beneficial in the workplace (Widmier, Loe, & Selden, 2007).  Concerning DECA, role-play is a 

simulation of certain conditions of careers.  Due to DECA’s co-curricular methods, role-play 

scenarios are incorporated for use during classroom time and outside of the classroom in the 

competitive arena. 

According to Raymond (2010), role-playing simulations are often claimed to be an 

effective instructional tool that allows students to participate in active knowledge.  Students 

participating in role-plays can experience educational processes in ways that reading textbooks 

and participating in lectures may not allow.  In his 2010 study Do Role-Playing Simulations 

Generate Measurable and Meaningful Outcomes? A Simulations Effect on Exam Scores and 

Teaching Evaluations, Raymond discovered that participating in role-play simulations increased 

student test scores.  The study had 90 students that participated in the role-play simulations and 

83 students that did not participate.  On the first recorded exam, role-play participants score an 

average of 77.2%, and the non-simulation participants scored an average of 72%.  Students 

participating in the role-play simulations scored an average of 5.2% higher than non-role-play 

participants.  On the second recorded exam, students participating in the role-play simulations 

scored an average of 77.8%, while non-participants scored an average of 72.5%. Overall on the 

second exam, role-play participants scored 5.3% higher as a result of the role-play simulations.  

Raymond also reported that he believed a before and after standardized test would have shown 

even greater results in favor of the role-play scenarios (Raymond, 2010). 
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Dingus and Milovic (2015) conducted a study which explored an in-class student role-

play assignment where students were placed in buyer-seller pairs and assigned roles.  The 

salesperson was responsible for closing the deal using as many high-pressure tactics as possible, 

and the buyer’s role was to show a lack of interest in the product.  The classroom was divided 

into half, each representing the role of the buyer or seller, respectively.  Students provided 

positive feedback regarding their role-play experience, and 87% of the students recommended 

the exercise for future semesters.  One concern that students expressed was that time only 

permitted them to play one half the selling relationship (either the buyer or seller).  Students 

pointed out that it would have been nice to play the other role and explore role-play through 

various scenarios (Dingus & Milovic, 2015). 

McDonald (2006) conducted a study in which he videotaped role-play exercises in large 

sales management classes and discovered that these were beneficial.  The practice provided the 

instructor with the opportunity to review student performance without using class time or 

practice time.  The study showed that using this method reduced student anxiety, stage fright, 

and boredom, which are problems that commonly associated with role-playing in class.  Even 

though the role-plays were not performed in front of the class, students did well with following 

instructions and completing the assignment.  The teacher viewed the videos outside of class time 

and provided feedback about content, style, language, gestures, dress, script quality, energy 

level, realism, creativity, and effort.  McDonald reported that role-play is a popular teaching tool 

because of the vicarious learning that naturally occurs.  Due to large group sizes, it is often 

difficult to practice these things during class time.  By using technology, students not only 

participated in the role-play, but they could go back to review their work multiple times and 
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improve along the way through the use of evaluation.  The only major problem that was incurred 

was a lack of video recorders (McDonald, 2006).  The benefits of recorded role-play also include 

being able to self-assess, have the performance judged, and review it for growth later on 

(Widmier et al., 2007). 

In addition to classroom benefits, role-playing is used in other teaching contexts such as 

medical school and in the medical practice, which also supports professionalization similar to 

this study.  Baile and Blatner (2014) reported the importance of role-play in the medical field.  

They noted that role-play significantly contributes to the interpersonal and communication skills 

needed to interact with patients, families, and colleges.  The skills gained through role-play are 

becoming increasingly important in medical education as the need for teamwork and 

professionalism increase.  Role-play has now become required for medical trainees to provide 

them with the necessary soft skills.  In teaching this emotional domain, three goals of role-play 

were identified.  First, placing emphasis on attitudes and feelings attributed to human behavior 

and communication role-plays foster sensitivity to what is not spoken as much to what is overtly 

stated.  This helps professionals improve communication by helping learners address what is 

implied and spoken.  Second, many workers in the medical field often miss the opportunity to 

show empathy when communicating with patients.  Role-plays help professionals recognize 

emotions and learn how to respond compassionately.  Third, role-plays improve professionalism 

by helping learners understand and become more aware of their own communication.  By 

practicing tough situations, professionals are able to evaluate their performance and work to 

improve their delivery to patients (Baile & Blatner, 2014). 

Standardized Testing 
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Standardized type testing often presents challenges for students.  Fear and testing anxiety 

are factors that can harm student's test scores.  The type of teacher and the teacher’s relationship 

with students may reduce or increase student test anxiety (Von Der Embse, Schultz, & Draughn, 

2015).  Therefore, it is essential that teachers create a classroom climate that encourages a 

positive approach toward assessment as a part of the learning process (Johannessen & Kahn, 

2001).  Lagares and Connor (2009) reported that students feel an increased pressure to 

demonstrate high levels of academic performance consistently.  Due to the constant pressure that 

students face, Lagares and Connor (2009) also provided tips that teachers can implement to help 

high school students reduce anxiety, stress, and fear of testing.  These tips are proven to build 

self-confidence, engagement, and autonomy.  They reported that teachers should celebrate 

students with public praise, chart practice test scores, communication with parents, meaningful 

homework (vs. busywork), and carefully planned engaging lessons.  Additionally, Lagares and 

Connor (2009) recommended that teachers encourage students to create and use flashcards 

consistently, connect class notes to visual images, use reading symbols, and dramatize with 

props.  Two of their reported most beneficial tips were to provide opportunities for after-school 

help as well as provide a countdown study guide that students can fill in to plan how they will 

use their time preparing for the test (Lagares & Connor, 2009). 

Hollingworth (2007) provided five ways to prepare for standardized testing without 

sacrificing best practices.  The first recommendation includes using content standards to guide 

studying.  Second, Hollingsworth believes that giving students formative assessments and 

providing feedback contributes to best practices as well.  In the third recommendation, the author 

states that connecting to real-world content is important, which was also reported by Lagares and 

Connor (2009).  Fourth, the author also recommends that teachers is to set the tone with planning 
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and motivation.  Lastly, the fifth recommendation includes not compromising what one knows as 

a teacher to be best practices (Hollingworth, 2007). 

Shanahan (2014) provides teachers with specific ways to prepare students for specific 

tests.  While he did not conduct a study, his recommendations and assertions are backed by cited 

research.  To properly prepare students for testing, knowing what not to do can also be beneficial 

(Shanahan, 2014).  A huge mistake that teachers make is teaching to the test or practicing test 

questions as a method for success.  Shanahan also reported that you could not merely practice 

test questions and expect genuine growth.  Instead, teachers should have students read 

extensively because tests often test reading skills, make sure tests are challenging, have students 

review their answers, and provide text evidence supporting their claims and engage students to 

write about material vs. just answering multiple-choice questions (Shanahan, 2014). 

Student Evaluation and Feedback 

According to Spiller and Marold (2015), to be successful, we must consider not only how 

to deliver content but also how to present it and assess it.  They conducted a study in which they 

disseminated a survey to business professionals who served as judges in a college-level 

marketing competition.  They concluded that best practices in grading include providing students 

with assignment objectives, detailed expectations, and providing timely and instructive feedback.  

They also found that, though time-consuming, providing feedback to students on assessments 

and projects is essential to their success.  Additionally, the authors also concluded that rubrics 

are also helpful in establishing clear expectations and enabling differentiated instruction (Spiller 

& Marold, 2015). 

Lizzio and Wilson (2008) conducted two studies in relation to feedback on assessment.  

In the first study, 57 students reflected on the feedback they got on a variety of assessment tasks 
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and described what was helpful and what was not.  In the second study, a questionnaire was used 

by 277 students to reflect upon aspects of student’s evaluation of assessment and feedback.  The 

purpose of the first study was to evaluate the quality of written feedback.  Students reported that 

socioemotional aspects of feedback were important.  Three primary forms of feedback were 

described as supportive: acknowledging achievements, recognizing effort regardless of the grade 

given and tone when making crucial comments.  Students also noted that effective feedback had 

signs of genuine engagement, showing that the evaluator had given clear thought, effort, and care 

to what was being graded.  The purpose of the second study was to understand the underlying 

structure of students’ perceptions of assessment feedback.  The first measured criteria were 

encouragement, including recognizing effort, acknowledging achievements, thoughtful criticism, 

and giving hope. The second measure criteria were in-depth feedback.  The third measure criteria 

were the developmental focus, which included transferability, identifying goals, suggesting 

strategies, and engaging content.  The fourth and last measured criteria were justice, which 

included justification of mark, transparency, the opportunity for voice, and clarity.  The findings 

revealed that (a) students are easily able to describe the factors of assessment feedback that they 

do and do not value. (b) Students’ perceptions of assessment feedback can be understood by 

looking at developmental, encouraging, and fair feedback factors. (c) A variety of personal, 

academic, or affective variables did not significantly influence students’ perceptions of 

assessment feedback. (d) Though all feedback factors were positively correlated with ratings of 

effectiveness, developmental feedback held the most significant association with students’ 

evaluations of effective assessment feedback.  Implications for practice concluded that while 

students particularly valued developmental feedback, there is a need to balance this with socio-

emotional support (Lizzio & Wilson, 2008). 
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In addition to the responsibilities of the evaluator in the feedback process, Sadler (2010) 

reported that students need to be able to apply feedback, and to do so, they need to understand 

the meaning of the feedback statements.  They also need to be able to identify with certainty the 

parts of their work that are needing attention.  For these things to occur, students must 

understand their assignments and have background knowledge.  Three major concepts were 

identified as important parts of the feedback process: task compliance, quality and criteria, and a 

cache of relevant tacit knowledge.  Overall, students needed to have a great understanding of 

their assignment to be able to accept and apply feedback constructively (Sadler, 2010). 

Conclusion 

The review of the literature provided critical information for this action research study. 

The literature review contains a vast body of research regarding behaviorism, constructivism, 

and contextual teaching and learning with an emphasis on Project Based Learning, which 

provides a lens for this study.  In terms of specific topics and sub-topics, this chapter focused on 

the following: (a) career and technical education (b) career and technical student organizations 

including benefits of implementation (c) DECA including competitive events breakdown (d) 

theories (e) conceptual framework and (f) preparing students for competitive success through 

role-play scenarios, standardized testing and student evaluation and feedback.  It summarized 

numerous studies sharing the strengths of the conceptual framework employed for this action 

research study. 

Due to little research discovered specific to preparing students for DECAs competitive 

events, we know that there is a need for growth in this area.  Having reviewed career and 

technical student organizations, DECA, DECA competitive events, role-plays, standardized 

testing, and feedback, this chapter has provided the foundation needed to develop a program for 
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competitors.  We learned that the studies about role-play all supported the use of role-playing to 

increase the knowledge, soft-skills, and professionalism of the participant (McDonald, 2006; 

Raymond, 2010; Baile & Blatner, 2014; Dingus & Milovic, 2015).  We also learned that 

attitudes, climates, relationships study materials, and preparation all play essential roles in the 

performance of standardized testing (Johannessen & Kahn, 2001; Hollingworth, 2007; Lagares 

& Connor, 2009; Von Der Embse, Schultz, & Draughn, 2015).  Lastly, we learned that effective 

evaluation and feedback must be timely, supportive, and developmental (Lizzio & Wilson, 2008; 

Sadler, 2010; Spiller & Marold, 2015). 
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CHAPTER 3 

METHODOLOGY 

Career and technical education courses offer students the opportunity to participate in 

hands-on, work-based development activities that help prepare them for the workforce 

(Jacobson, 2013).  Career and technical education (CTE) commonly employ contextual learning 

by using strategies such as the cooperative approach to learning.  Essentially, by using the 

cooperative approach to learning, the workplace becomes an extension of the classroom, and 

students are better equipped to enter the workforce (Kosloski & Ritz, 2014).  Student’s technical 

skills also are improved through the application of career and technical student organizations 

(CTSOs), which support CTE through co-curricular methods (Ullrich, Pavelock, Fazarro & 

Shaw, 2007).  CTSOs are essential to CTE because co-curricular organizations seamlessly imbue 

contextual learning through community service, leadership, career awareness, and competitive 

events.  These CTSO activities reinforce the CTE program area standards and performance 

indicators.  By using CTSOs, students grow as leaders and team members (Kosloski, 2014).  

Peckham (2011) concluded that student’s technical skills are improving from the application of 

CTSOs.  Also, students in CTSOs show a higher level of academic engagement, motivation and 

have improved employability skills.  Reese (2011) stated that CTSOs are making a positive 

impact by making learning relevant to students.  CTSO’s offer benefits that are not traditionally 

found in the regular education setting, such as career readiness, competitive edge, interactions 

with potential employees, communication skills, and leadership development (Alfeld et al., 

2007). 

One instrumental part of CTSOs is competition.  Students can participate in competitive 

events such as role-play events, standardized testing, presentations, and manual writing.  The 
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opportunity for students to apply their technical and employability skills in authentic career 

situations is invaluable (Association for Career and Technical Education, 2011).  Each CTE 

program includes a student organization that is targeted towards their field (Alfeld et al., 2007).  

For the marketing field in which I teach, the career and technical organization is DECA, formally 

known as the Distributive Education Clubs of America (Young, 2014).  DECA stems from a rich 

history of established areas, which includes Career and Technical Education (CTE), Career and 

Technical Student Organizations (CTSOs), and marketing education.  Despite our knowledge 

surrounding CTSO’s, there is still a gap in DECA when it comes to preparing advisors to guide 

their students through the competition process.  DECA is a rapidly growing organization that 

lacks instruction for sponsors regarding preparation for competition. 

Purpose 

The purpose of this action research study was to improve my instructional practice and 

examine whether the competition preparation program for students participating in DECA’s 

competitive role-play events would improve students’ knowledge of performance indicators and 

local competition performances.  A well-designed course and knowledgeable instructor are 

invaluable during the CTSO competitive event training process (Stanislawski & Haltinner, 

2009).  There is a lack of research regarding the instruction for DECA competitive events.  A 

competitive preparation program was designed to facilitate and document the role-play event 

instructional practices for local competitions. 

Research Questions 

To better understand the effectiveness of the competitive preparation program, students’ 

knowledge of performance indicators was assessed during three cycles of action research using 

the DECA exams and role-play events.  Each of the three cycles reviewed my instructional 
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methods and measured student growth at local competitions in hopes of improving performance.  

Increased success in performance should result in students’ improved knowledge of the 

performance indicators.  Following each cycle, instruction provided through the competitive 

preparation program changed based on the previous cycle, my reflection as a researcher, and 

student performance and feedback.  The overarching question that was answered at the 

completion of the research was: 

In what ways can a DECA competitive preparation program be used to improve my 

instructional practice and students’ knowledge of performance indicators? 

To better gauge the specific component of the improvement of my practice and to ascertain a 

clearer understanding of the answer to my overarching question, the following set of questions 

was answered via the results of a variety of research methods (application of contextual teaching 

and learning, role-play evaluations, and standardized tests) at the end of each action research 

cycle.  

1. How will the implementation of a DECA competitive preparation program influence 

students’ performance on their DECA region exam? 

2. How will the implementation of a DECA competitive preparation program influence 

students’ performance on their DECA role play? 

3. How does student development (positive or negative) impact the implementation of the 

DECA competitive preparation program? 

Rationale 

There were several reasons why conducting this study was important.  Overall, the goal 

was for me to improve my instructional practices in effort to positively impact student 

performance.  To date, there is no official road-map showing advisors step-by-step directions to 
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prepare students for competitive event success.  With over 215,000 members and 5,500 chapter 

advisors (DECA, 2019), DECA has an increasingly influential reach on tomorrow’s workforce.  

Thus, having a successful DECA competitive events program could make a significant impact on 

the future workforce.  To prepare students, advisors would benefit from having the required 

knowledge to teach students through the implementation of co-curricular organizations such as 

DECA.  There are standards to guide teachers through the curriculum efficiently, but the same 

free resources do not exist within DECA competitive events.  DECA advisors are often ill-

equipped to prepare their students for competitive events (Huff, 2003).  There is a deficit in 

information related to preparing DECA competitors through instruction.  After experiencing this 

firsthand, my goal was to gather and analyze data that could improve my instruction and increase 

students’ knowledge of performance indicators. 

In the fall of 2019, I transitioned into my fifth year of being a DECA advisor.  I was still 

in need of better instructional strategies that would help students learn the performance 

indicators that would improve their competitive event performances.  Throughout the action 

research cycles, the goal was to create a successful competitive preparation program that would 

improve student learning by making changes after each cycle based on feedback and assessment 

scores. 

An additional benefit of this study is the opportunity for me to reflect, grow 

professionally, and apply the competitive events program in future years.  When I began my 

work with DECA, it felt impossible to keep up with the overall demands of DECA competition.  

At first, I feared that I was not a strong enough teacher for the position, and I felt feelings of 

doubt as an advisor more acutely during the region, state, and international competitions.  
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Having a competition preparation program in place to combat the lack of resources and structure 

that advisors face could be very beneficial for advisors and competitors. 

Research Design 

This study used the action research design, which focuses on the researcher as the 

primary interest.  One advantage of action research is having access to your participants, or in 

this case, students (Gay, Mills & Airasian, 2012; Metler, 2012).  Being able to perform a study in 

one’s classroom alleviates many of the issues that traditional researchers face, such as a lack of 

responses and participation.  Another benefit of action research is being able to reflect and make 

changes to promote learning during the study.  Action research is an excellent method to use to 

solve problems in the local setting (Gay et al., 2012). 

While action research can contain components of other research methods such as 

qualitative and quantitative, action research is unique compared to traditional research methods 

because it promotes localized problem-solving in a setting.  In a traditional setting, research is 

generally conducted by researchers who are somewhat removed from the environment that is 

being studied but it is not uncommon for the action research to be an active participant in the 

study (Gay, Mills, & Airasian, 2012).  Additionally, traditional researchers are often studying 

programs, people, and locations, and action research allows for a more intimate approach 

through active problem-solving (Metler, 2012). 

Action research works through challenges by looking at the social reality and making 

research-backed changes (Reason & Bradbury, 2013).  Solutions to problems are created from 

the repetition of research approaches that combine the information and experiences of a 

researcher to solve concerns (Gay et al., 2012).  The action research model was chosen because it 

most closely aligned with my problem-solving research goal, which was to create a successful 
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DECA competitive events program through reflection and improvement of my own instructional 

practices.  

Action Research Defined 

Action Research is defined as a systematic inquiry that is conducted by teachers, 

counselors, administrators, and others that have an interest in gathering information about the 

process of teaching and learning (Johnson, 2008; Mills, 2011).  Overall, everyday problems are 

solved by teacher researchers through the use of action research (Gay et al., 2012).  Though 

action research appears to be a new concept, it is not new, nor is it a fad.  Teachers have always 

worked to solve problems.  Action Research is a specific methodological approach and an 

official systematic inquiry into one’s practice (Johnson, 2008). 

Importance of Action Research 

Action research is vital because it helps us reach the ultimate goal of education, which is 

student growth (Kuh, Kinzie, Buckley, Bridges, & Hayek, 2006).  Similarly, action research can 

improve the lives of teachers by equipping them with the necessary tools to best accomplish their 

goals and feel successful in the classroom.  In a continually evolving educational system, 

professional growth and development are essential for the success of teachers and students 

(Mertler, 2012).  Through action research, teachers gain the technical skills and specialized 

knowledge that is necessary to cultivate positive change within the classroom (Hine, 2013).  

Action research helps teachers learn new information directly connected to their classroom, 

encourages reflective instruction, broadens teachers’ professional knowledge, allows teachers to 

own their craft, and reinforces the bridge between instruction and student success (Barone, 

Berliner, Blanchard, Casanova & McGown, 1996).  Though action research is great for teacher 

research, it does have drawbacks which include a lack of repeatability and subjectivity.  Because 
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action research depends on reflection based changes, the results from the study will vary based 

on the teacher, students and changes that are implemented.  Also, because the teacher is also 

participating in the research, subjectivity must be monitored to ensure that any changes are 

research-driven.   

Overview of Action Research Process 

Throughout this study, three cycles of action research were conducted.  Reil’s action 

research progressive problem-solving model (2010) was used.  To help solve a problem, each 

action research cycle in this model consists of four stages.  Each stage serves an important 

purpose that contributes to the overall study.  The first stage is identifying an area of focus or 

planning.  The planning stage includes identifying and limiting the topic, gathering information, 

reviewing related literature, and developing a research plan.  Once the foundational steps have 

occurred, the second stage, which is the acting stage, can take place.  During the acting stage, 

data is collected and analyzed.  After the researcher has planned and taken action, the third stage 

occurs, which is the collection and analyzing stage.  During this time, the researcher actively 

works with participants to test the effectiveness of the action stage.  During the reflecting stage, 

the researcher shares and communicates results and reflects on the overall process (Mertler, 

2012).  Although the process appears to be linear, it is more of a cyclical process, which is 

repeated multiple times.  The action research cycle is shown below in Figure 6. 
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Figure 6. Riel’s Action Research Model (Riel, 2010) 

Contextual Teaching and Learning Guiding Action Research 

Contextual teaching and learning CTL is a method of instruction based on the 

understanding that students learn best when they see meaning in their academic studies.  

Students also value academic material when they are able to connect new information with prior 

knowledge and their own life experience (Johnson, 2002).  Born from the collaboration between 

the behaviorism and constructivism theories, contextual teaching and learning satisfy the brain’s 

need to attach new knowledge with prior knowledge and to shape its physical structure in 

response to the environment (Berns & Erickson, 2001).  At its core, CTL is a pedagogy that 

encourages teachers to make a real-life connection to academic material (Sears, 2002) and helps 

students create new knowledge from analyzing what they learned during their experience 

(Clemente, 2008).  Components of CTL include self-regulated learning, teaching, and learning in 

multiple contexts, independent learning groups, and problem-based learning.  Overall, CTL aims 

to engage students and guides them to grow through hands-on experiences.  This study will guide 
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students through the use of contextual teaching and learning through the lens of project-based 

learning, which embodies all of the components of CTL. 

Contextual Teaching and Learning 

Created by talented educators, CTL seeks an alternative to the one-size-fits-all mold in 

education (Johnson, 2002).  Contextual teaching and learning provided the best fit for this study 

because it frames the competitive events structure well.  By practicing through the 

implementation of self-regulated learning, teaching, and learning in multiple contexts, 

independent learning groups, authentic assessment, and problem-based learning, students were 

able to build on prior knowledge and try new methods while adding to their knowledge.  

Contextual teaching and learning frames the DECA competitive events preparation program.  

Before reviewing the action research cycles, it is essential to understand how each area of 

contextual teaching and learning drove instruction. 

The overall role of behaviorism.  This study depended on the contextual teaching and 

learning framework for guidance.  Part of that was looking to behaviorism, which is one of the 

major theories from which contextual teaching and learning stemmed.  To improve the use of 

behaviorism, first, we practiced and assessed multiple times.  This was accomplished by 

reviewing the role-play evaluation form with the student in advance.  Second, learners were 

tested to show if they have met their learning goals.  The role-play and standardized test offers 

two methods of evaluation.  Third, learning materials were organized and sequenced to promote 

learning.  Competition University, along with my checklist, gave students the necessary 

information in small chunks.  As time passed, students checked items from their list and were 

rewarded with a sense of accomplishment.  Fourth, learners were given feedback so they can 

take corrective action if necessary (Peter, 1993).  In addition to getting on the spot feedback from 
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judges, the role-play events were recorded, and students played back their performance, critiqued 

themselves, and combined the newfound knowledge with the judge’s feedback.  Students also 

got their test scores immediately.  Overall, when applied to my study, students benefited from a 

competition preparation program because the behaviorist learner reacts to conditions in their 

environment vs. taking an active role in discovering their environment (Eggan & Kauchak, 

2001). 

The overall role of constructivism.  Constructivist teachers take the emphasis off of 

lecturing and promote the process of active engagement so that students can establish and engage 

in their learning (Noddings, 2015).  Constructivism also seeks to understand individual 

development and social transformation (Phillips, 2000), making it applicable to the role-playing 

portion of the DECA competition.  Additionally, constructivism includes knowledge as the 

natural consequence of a constructive process (Ertmer & Newby, 2013), which can be seen 

through peer interactions.  As competitors communicated with each other, shared their 

understandings, knowledge, and experiences, they created new knowledge, which are all 

characteristics of constructivism.  Further, the teacher became the facilitator and learners were 

encouraged to interact and exchange views to construct meaning and enhance knowledge. 

Another larger part of constructivism, as demonstrated in this action research study, is the use of 

problem-based learning, a constructivist instructional method that will be further explored later. 

 Self-regulated learning.  Self-regulated learning helps students learn through 

independent inquiry.  To be a successful learner, self-regulated learners seek and apply 

information.  Johnson (2002) describes self-regulated learning in more detail in the following 

quote.  
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Self-regulated learning is a learning process that engages students in independent action, 

sometimes involving one person, usually a group.  This independent action is designed to 

connect academic knowledge with the content of students’ daily lives in ways that 

achieve a meaningful purpose.  This purpose may yield a tangible or intangible result. 

(Johnson, 2002, p. 81)  

Self-regulated learning engages grade school students as well as students in higher education.  

Students have the freedom to engage prior knowledge, relate to their interests and talents, 

explore, question, and experiment (Brooks & Brooks, 1993).  To take action and use self-

regulated learning, table 1 shows the steps that were incorporated into the study. 

Table 1 

Self-regulated Learning Steps Incorporated into the Study 

 Self-Regulated Learning Step How It Was Applied 

1 Self-Regulated Learners Choose a Goal After an initial practice role-play and test, 

students chose their improvement goal. 

2 Self- Regulated Learners Make a Plan 

 

With the learning plan, students made 

additional notes and decided how and when 

they would accomplish the goals. 

3 Self- Regulated Learners Follow the Plan 

and Continuously Assess Their Progress 

Student reevaluated the plans frequently and 

charted progress through assessment weekly. 

Students also did independent lessons. 

4 Self-Regulated Learners Produce the Final 

Result 

Round 3 ended with a final test and role play 

that showed their progress over time. 

5 Self-Regulated Learners Show 

Proficiency Through Authentic 

Assessment  

Students used data (role-play evaluation) and 

test scores to reflect on overall growth and 

develop plans for improvement.  
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 Teaching and learning in multiple contexts.  Teaching and learning in multiple 

contexts focuses on drawing upon prior knowledge and making connections to find meaning.  To 

make those connections, CTL encourages combining school and work, service learning, 

integrated courses, and participation in CTSOs.  To implement teaching and learning into 

multiple contexts into this study, we (a) used role-plays with real-world scenarios, (b) connected 

material with the student’s interests, (c) worked on growing 21st-century skills, and (d) combined 

school with work simulations.  By using those methods to bring academic content to life, 

students were engaged and able to incorporate their personal experiences into their work. 

 Independent learning groups. Independent learning groups encourage independent 

thinking.  Through the use of independent learning groups, learning is transferred to students.   

When students are learning from each other and teach themselves, they better understand 

concepts (Sears, 2002).  During the preparation process, students practiced with and evaluated 

each other’s performance.  By practicing with each other, students participated in a social 

process and collaborated for an enhanced learning experience.  They also reviewed test content 

and learning videos in independent learning groups.  Lastly, students had the opportunity to 

watch, critique, and grow from each other’s role-play performances. 

Authentic assessment.  Authentic assessment features collaboration, feedback, and 

reflection, directing students towards producing products, using rubrics and checklists, and 

drawing from multiple sources of information (Sears, 2002).  Throughout the study, participants 

practiced with several standard role-plays, not including their role plays from Competition 

University.  This encouraged students as they accomplished small milestones.  They were happy 

to watch their scores increase on the role plays and were happy with their increased knowledge 
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of the performance indicators.  We also reflected on our growth regularly, always comparing 

information from where they started. 

Problem-based learning PBL.  Problem-based learning played a significant role in this 

research study.  Students were allowed to work through problems while learning the curriculum.  

The role-play scenarios provided performance indicators, and students had to use those 

indicators to solve problems.  There were many components of PBL incorporated in this study, 

such as engagement, inquiry and investigation, performance, and reflection.  Additionally, this 

strategy was used to raise questions, challenges, issues, and to present role-play situations that 

needed solutions.  Students used critical thinking skills, prior knowledge, analyzed, synthesized, 

and acquired new skills.  Another way that students learned to solve problems is through the 

evaluation of their recorded role-plays.  Students evaluated their performance and identified 

areas of strength/weakness. 

Summary of CTL Implementation.  Overall, by combining the five areas highlighted in 

the contextual teaching and learning framework developed for this study, students were actively 

engaged in their learning process.  While some students may have thrived in one area while their 

peers thrived in another, all students were able to benefit through the implementation of a variety 

of learning contexts.  You will further see these methods exhibited in the research cycles. 

Instruments and Tools 

Before we review the action research cycles, the instruments and tools will be described, 

as it will help increase understanding while going through the cycles.  We will also review how 

the instruments and tools were used in the preparation, how students used the instruments and 

tools, and how the data from the instruments were used in the reflective process.  While several 

instruments and tools contributed to this action research study, there are two main areas that the 



 

 

73 

instruments and tools fall into, which are the preparation packet, and the competitor’s binder.  

The preparation packet provided a general overview of the study and helped students and parents 

understand their commitment to the study.  The competitor’s binder was a helpful learning aid 

that students used to guide them, which includes instructional materials such as the competitor’s 

checklist and Competition University.  Some other components that were included in the binder 

are the pre and post standardized tests and practice tests, DECA role-plays, the reflection and 

goal setting worksheet, and the DECA Performance indicator worksheets. 

Preparation Packet 

The preparation packet was created to provide an understanding of the research study.  

Parents and students were able to review the components, which included the consent form, time 

commitments, competition costs, cycle checklist, event guidelines, a sample role-play, exam 

blueprint, sample exam (standardized test), performance indicators, DECA performance 

indicator worksheet, dress code, competition university information, and DECA website 

information. Using this tool, the researcher was able to provide essential information in one 

place.  Now, we will review each component of the preparation packet individually. 

 Consent forms.  The consent form was a requirement from The University of Georgia 

and the Instructional review board (IRB).  It is a parental permission form that provides an 

overview of the research.  It includes the researcher’s statement, principal investigator 

information, the purpose of the study, study procedures, risks, benefits, alternatives, incentives, 

what will be collected, participation information, a privacy statement, and contact information.  

Parents and the researcher signed and dated this form to ensure both parties understood. The 

judges also had a consent form, which reviewed the same things as it pertained to them.   
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 Student time commitment.  The student time commitment provides an estimate of how 

much time students would spend on the tasks occurring throughout the three-month study.  It 

breaks the tasks down into weekly, monthly, and overall commitments.  The time in which 

students complete the tasks may vary based on independent commitment and learning strategies.  

How many classes they have with the researcher might also influence this.   

 Fall competition costs. While participation in the study was free, all student participants 

had hopes of competing in the regional competition.  The simple note let parents know that 

participation in the study was free and that the cost for region competition should their student 

decide to participate would be $25. 

 Competitor’s checklist.  The competitor’s checklist is a valuable instrument that guided 

students through each stage of the cycle.  The checklist covered lessons, quizzes, practice role-

plays, sample exams, instructional areas, group exam reviews, self-evaluation, reflections, and 

goal setting.  While most items are listed to be checked off, the self-evaluation and reflection 

included questions about their experiences, asked if they needed clarity, and asked them how 

they can improve their performance.  Students were also able to reflect on their performance and 

set goals for the next cycle.  

 Event overview.  The event overview is a document that outlines what the role-play 

events are for.  It explains that the events were created to measure student’s proficiency in the 

knowledge and skills areas determined by academic and technical content.  Their skills will be 

assessed in the fields of marketing, finance, hospitality, and business management and 

administration.  Only first-year competitors may participate in these events at the region, state, 

and international levels.  Students with prior competition experience in role-playing must 

compete in the individual series events or the team decision-making events if they plan to still 
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participate in role-playing.  The document also provides an event overview, judging information 

and knowledge and skills developed during the role-play.  Those knowledge and skills include 

21st-century skills, along with common core standards for math, English, language arts, and 

literacy.   

 Role-play. Prospectively, the most important instrument is the role-play.  The role-play 

counts for 2/3 of the overall score for competitors.  A variety of role-plays were used throughout 

the study.  Competitors practiced at least four role-plays each cycle in addition to the pre/post 

role-play and Competition University role-plays.  A role-play contains participant instructions, 

specific performance indicators, a case study, the judge’s instructions, and a judge’s evaluation 

form.  The purpose of the role-play is to provide students with a real-world situation and a 

problem to solve.  For example, a student might play a marketing consultant that needs to 

provide solutions and advice to a failing business.  There are hundreds of role-play scenarios that 

are based on the national curriculum and performance indicators.  For each cycle, the researcher 

sat down with competitors to practice a role-play.  Students also practiced their role-plays with 

peers and judges.  At that time, judges and peers provided feedback about role-play performance, 

and students worked to make improvements based on that feedback.  See Appendix G for 

Sample Role-Play.   

 Performance indicators.  Performance indicators are used to evaluate a student’s 

knowledge of a skill.  Performance indicators are similar to state and national standards and were 

created by MBA research and curriculum center, and DECA Incorporated.  Each indicator was 

written based on research-based needs and a review of literature in industry and education.  

There are three levels of performance indicators, which are PQ (prerequisite level performance 

indicator), CS (Career Sustaining level performance indicator), and SP (Specialist level 
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performance indicator).  Prerequisite level performance indicators develop employability and 

job-survival skills and concepts, which include work ethics, appearance, and overall business 

behavior.  Career Sustaining level performance indicators develop skills that are necessary to 

remain employed or study business based on applying academics and business skills.  Specialist 

level performance indicators provide very detailed skill development in all business functions 

(DECA, 2019).  While there are thousands of indicators, here are examples of each: 

1. Describe the nature of emotional intelligence (PQ) 

2. Recognize and respond to ethical dilemmas (CS) 

3. Leverage personality types in business situations (SP) 

As you can see, the level of difficulty increased at each level.  Understanding the importance of 

performance indicators is important at every level as they guide all of the role-play influence and 

test questions.  Students can use performance indicators to help study and prepare for role-plays.  

While they may not know the exact situation of the role-play, if they understand the performance 

indicators, they will be better equipped to handle any situation.  The DECA advisor can use the 

performance indicators to teach general and specific skills throughout the year in the classroom.  

For the region competition, the DECA advisor can also choose to focus on the particular 

performance indicators that students are expected to know for the first competition.  For the first 

competition, the instructional area that guides each competitive event is revealed to everyone.  

After that, moving onto state, students must have a general understanding of all performance 

indicators.  Judges will use the performance indicators to evaluate how well a student knows 

them when they present their role-plays at the competition.  Their score will be based on their 

knowledge of five to seven performance indicators. 
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Figure 7.  Performance Indicators Examples. Adapted from “DECA,” by DECA Website 2019. 

Reprinted with permission. 

As shown in Figure 7, performance indicators can be very detailed and represent different levels 

of learning.  Overall, there are over seventy pages of performance indicators.   

 DECA performance indicator worksheet.  A great instrument to help students, 

regardless of their role-play topic, is the DECA performance indicator worksheet that the 

researcher created based on DECA’s performance indicators.  This document prepared students 

by having them practice with each performance indicator that they might have been exposed to 

for the regional competition.  While the region competition was not included in this study, the 

researcher still used this method as it was better for tracking data with students.  It was much 

easier to evaluate their learning for 10-40 performance indicators than to evaluate hundreds of 
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indicators for them.  During the region competition, students knew in advance which 

instructional areas they would focus on.  Using this worksheet, students were able to practice 

each performance indicator in their instructional area.  On the worksheet, students must: 

1. D-Define what the performance indicator means 

2. E- Provide examples of the indicator and explain why it’s important 

3. C- Connect to your role play and to a solution 

4. A- Above and beyond: make yourself stand out  

 

Figure 8.  Sample of the performance indicator worksheet  

 Exam Blueprint.  The DECA exam blueprint is a great tool to help students and advisors 

work smarter.  The blueprint shows how many questions from each instructional area will be on 

the test at the district (or region), association (state), and ICDC (national) levels. 
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Figure 9.  Exam blueprint for the marketing exam.  Adapted from “DECA,” by DECA Website 

2019. Reprinted with permission. 

As you can see, looking at Figure 9, some items are weighted much more heavily than others.  

For example, we would want to spend a great deal of time studying emotional intelligence for the 

district exam and not a great deal of time on strategic management.  Students used this guide to 

choose which instructional areas to study first.  Once they prioritized the areas, they filled them 

in on their competitor’s checklist and studied the sections based on their instructional need for 

the exam.   

 Sample Exam (standardized test).  To look at the growth of each competitor throughout 

the overall study, a pretest and posttest were administered.  There were three sources that their 

tests came from, including the DECA website, Competition University, and the DECA site for 

practice exams.  The exam is a one-hundred question multiple-choice test like the DECA exam 

that students take during DECA competitive events (see Appendix H for example).  The exam 

analyzed student performance in each standard, which allowed for accurate reflection and 
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strategic studying moving forward.  To practice, we also used exams from competition 

university, old DECA exams, and state practice exams, which are very similar to the exam.  Old 

exams can also be found online or purchased from DECA.  Students took at least one exam a 

week.  DECA also provides the exam blueprint (see Appendix I), which allowed competitors to 

know how many questions in each category would be on the exam.  This is broken down for 

every exam at the region/district, state, and international level. 

 Dress Code.  Another tool that was discussed was the DECA dress code.  Their 

appearance is judged as a part of the role-play performance.  Male students are encouraged to 

wear the DECA blazer, a button-up collared shirt, tie, dress slacks, and dress shoes.  Female 

students are encouraged to wear the DECA blazer, a button-up or blouse, ascot scarf, knee-length 

or below skirt, and dress shoes.  Females are also encouraged to wear the DECA blazer with a 

business dress. 
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Figure 10.  Images of suggested DECA apparel for competitive events  

 DECA website information.  The DECA website was an instrumental tool that provided 

students with a place to see all of DECA’s competitive events in one place.  Some of the 

resources provided under competitive events are the DECA guide, competition advice, videos of 

sample role-play presentations, competitive events updates, competitive events poster, career 

cluster poster, exam blueprint, and penalty points information.  The website also provides an 

overview of the event, describes what exam will be used, how much preparation time students 

have, and how long their interview will last.  Other resources specific to each event include 

guidelines, performance indicators, sample exams, sample events, descriptions, career clusters, 

and the title of the event. 

 

Figure 11.  Principles of business administration events. Adapted from “DECA,” by DECA 

Website 2019. Reprinted with permission. 
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The DECA website provides this detailed information for the 58+ areas of competition.   

Competition University.  Competition University is an instrument that allowed students 

to prepare for the individual series role-play and the principles role-play events.  The website 

Competition University was created to help students preparing for DECA competitions.  The 

website was created after the start of this research study and has been a phenomenal resource 

when preparing for competitive events.  Tara Richardson, the creator of Competition University, 

is a former marketing and business teacher.  Since 1997, she has been a judge at various 

regional/district, state, and national conferences.  She started the business Custom Resources (the 

business that developed Competition University) in 1997 to provide innovative and time-saving 

resources to advisors.  Competition University also employs several researchers and former 

DECA competitors (Competition University, 2019). 

 

Figure 12.  Competition University’s home page Adapted from “Competition University,” by 

Competition University Website 2019. Reprinted with permission. 

Students used competition university to practice within instructional areas, take practice quizzes, 

review hot topics in a particular field, practice role-plays, take tests in weak areas, play games, 
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and more.  Competition University allowed students to focus on areas that they needed more 

practice in.  The practice tests were also broken down into smaller test for faster practices.  A 

few weeks leading up to the role-play competition, DECA released the focus area for the first 

competition.  This allowed students to focus on one area for that time, such as customer relations 

or marketing.  By focusing on one area, students were better able to prepare for the role-play 

event.  The advisor was able to track scores, assess strengths and weaknesses, and assign 

particular areas for growth. 

Competitor’s Binder 

The competitor’s binder contained all information from the packet along with the other 

materials listed above.  Ultimately, it was a place where they could store everything that they 

were collecting as their studies progressed.  It contained the event overview for their specific 

event and all of the pages of performance indicators for their specific instructional area.  Students 

added role-plays to their binders as we practiced them.  They started out with one role-play each 

and ended up with a dozen or more.  Students also accumulated several performance indicator 

worksheets in their binders.  As they filled them out, they added them to their binder for 

reference as they prepared for future role-play events.  This is also where their checklist and 

exam blueprint was housed, which helped them stay organized and on task. In addition to the 

sample exam, the binder is where students kept notes from other practice exams so that they 

could review and understand questions that were answered incorrectly.  The inside of the binder 

cover is where they stored their login information to Competition University and to the practice 

test website for easy access.  Lastly, students were able to keep their own notes in the binder for 

reflection.  The students left their binders in the classroom unless they wanted to take it home for 
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the weekend.  This allowed the advisor to check in on their progress, leave notes for 

improvement, and to make changes to cycles based on need. 

Action Research Cycles 

In preparation for the cycles, I hosted a virtual competitive events orientation for all 

competitors and parents.  During this time, students reviewed consent forms; time commitments, 

competition costs, checklist, event guidelines, and messaged me to ask any questions that they 

may have had.  Each student was given a preparation packet that included (a) the consent form 

and a copy of the consent form, (b) time commitments, (c) fall competition costs, (d) 

competitor’s checklists, (e) event overview, (f) sample role-play, (g) performance indicators, (h) 

DECA performance indicator worksheet, (i) exam blueprint, (j) sample exam, (k) dress code, (l) 

DECA website information and competition university login.  Judges were also provided with an 

explanation of what was in their folder, which contained a welcome letter consent form, events 

overview, sample role-play, and sample role-play video.  Figure 13 shows images of both of the 

YouTube videos that were recorded to inform participants about the study. 

Student Welcome Video Judges Welcome Video 
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Figure 13.  The virtual competitive events videos that were made for student competitors and 

judges participating in the study 

Once students and parents signed the consent form and returned it, we were able to get 

started with cycle 1, which began on October 14th, 2019.  Judges signed their forms later at the 

judges’ orientation prior to competition.  Table 2 shows the research timeline for each research 

cycle.  A description of the action research cycles follows the table. 

Table 2 

Research Timeline 

Cycle Start Date End Date 

1 October 14th , 2019 November 19th , 2019  

2 November 20th , 2019  December 26th, 2019  

3 January 6th,  2020  February 23rd, 2020  

 

Cycle One 

Each cycle included multiple components including (a) Pre-test (cycle one-week one 

only), (b) pre-test role play (cycle one-week one only), (c) advisory meeting (monthly), (d) 

instructional area lessons, independent learning, and quizzes, (e) practice role-play self-

evaluation, (f) practice role-play with recorded group feedback, (g) group exam review, (h) 

sample exam, (i) group exam reflection, (j) practice role-play with advisor, (k) DECA 

performance indicator worksheet, and (l) reflection and goal setting for the next week.  Each 

component was completed three times each cycle except for the pre-tests. 

The first thing that happened during cycle one was testing.  The competitors took an 

untimed one hundred-question practice standardized test that was created by MBA research and 
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DECA.  The test includes multiple-choice questions and a detailed explanation for each correct 

answer at the end.  There is also a reference for the source that each question came from.  

Following the test, students did a practice role-play.  This allowed us to review the competitors’ 

current knowledge and identify areas of need during the second step.  The role-play was based 

on performance indicators.  Students had to read the instructions and scenario, prepare, and 

perform the role-play with a judge.  The practice test was also based on performance indicators.  

Depending on the topic, the number of questions from each instructional area varied. 

The second step was sitting down with competitors for an advisory meeting.  During that 

time, we reviewed rules, performance indicators, and the contents of the folders.  Additionally, 

we reviewed how the competition works and went over preparation strategies, including being 

creative, enthusiastic, and professional.  I was also available to answer any questions that 

students had.  Additionally, I made a note of the questions so that I could address them with all 

of the competitors.  Third, students worked to complete the checklist.  Figure 14 shows a snip of 

the checklist; the full checklist can be seen in Appendix J. 
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Figure 14. A portion of the competitor’s checklist  

The checklist includes lessons, quizzes, role-plays and self-evaluations, recorded role-

plays, group exam review sample exams group exam reflections, and a practice role-play with 

the advisor (also the researcher).  The role-play strategies and industry lessons were provided on 

Competition University.  The breakdown of role-plays came from Competition University and 

DECA.  Competition University offered a role-play for each instructional area, and we practiced 

with sample role-plays from DECA.  After we got through their competition preparation 

checklist, the students competed in a local competition. 

During the local competition, competitors performed a role-play with a judge in a 

situation modeling region competition.  Six judges that were able to commit to all three local 

judging cycles were obtained on a voluntary basis.  Judges were given an orientation upon 

arrival, at which time we watched the welcome video that provided an overview of what they 

would be doing.  In the role-play packet, the judge’s instructions are included and can be viewed 
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in the role-play description.  During the competition, judges used the scoring rubric to score 

student performance.  They were also asked to add notes to their scoring, and this was a point of 

emphasis for our judges.  We asked them to provide real-time feedback to students after 

completion of their role-play and to leave written commentary so that we could use their critique 

to assist students in growth and improvement in specific areas.  After the role-plays, competitors 

reflected on their experiences, mainly the grows (areas of growth that are identified) and glows 

(areas that they can improve on).  Students reviewed all of these components with the advisor 

during the next advisory meeting. 

Cycle Two  

This cycle relied on the things learned during the first cycle.  We made changes based on 

what we learned and applied it to this cycle.  Students were encouraged and guided to use the 

feedback from the first round. During the second cycle, their performance was assessed again.  

One goal was to increase the reality of the competitive environment by starting to time students 

while they prepared and timing their test practices.  Results from the changes occurring during 

the action research cycle are reported in chapter 4. 

Cycle Three 

In addition to the changes that were made during the reflection process, I moved even 

closer to simulating actual role-play and testing conditions.  I also incorporated more videos and 

retaught testing concepts not mastered.  Another resource that was available during this time (not 

available before) is the sample exams from our DECA state association.  This resource was not 

available until mid-November.  The tests mimic the test that students took for the region, state, 

and international competitions. 
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Research Site 

The Research site for this study is Metro Atlanta High School in Lawrenceville, Georgia, 

which is a part of the Gwinnett County Public School system.  Metro Atlanta High School was 

opened in 1957, and during the 2017-2018 school year, educated over 2,100 students (Orr & 

Smith, 2019).  Metro Atlanta High school is a Title I school, which means that it receives 

government assistance because the school hosts a high number of students from low-income 

families.  The funding from Title I goes towards making sure that all children meet the 

challenging academic standards set by the state of Georgia.  Currently, the school does not have 

a strong presence with CTSO’s.  The school has a small DECA, HOSA (Health Occupations 

Student Association), and TSA (Technology Student Association) chapters. 

DECA at Metro Atlanta High School lacked a competitive presence for years.  The 

marketing program was revived a few years ago, and each year, there has been a transition with 

Marketing teachers.  For the 2019-2020 school year, there was one teacher returning to CGHS 

for her second year (researcher), as well as a new first-year Marketing Teacher.  The researcher, 

as a participant and observer in the research process, also served as a DECA advisor and teacher.  

The researcher worked full-time at the school teaching Marketing courses, work-based learning, 

sponsoring school store, and advising DECA.  Access to marketing students in the secondary 

marketing class was easily granted due to the nature of the working relationship.  Both teachers 

taught in a computer lab, had an online marketing textbook, and a plethora of sample role-plays 

that the researcher saved over the years.  The classrooms were the primary location for the study.  

Competitors also studied at home, and the media center was used to host the local competitions.  

The data was collected as a part of DECA competition preparation and was approved by the 
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school system.  The data was then de-identified to protect student information and turned over to 

the University of Georgia for analysis. 

Participants 

Student Participants 

Participants in this study were Metro Atlanta High School volunteer DECA members.  

While all members had access to the checklist and materials, ten students were included in the 

study.  That number was chosen based on the average number of competitors the researcher had 

over the past four years of sponsoring DECA.  The goal was also to keep a realistic number of 

students so that all students could be motivated appropriately and would complete the study.  

Participants in this study represent a diverse population (shown below), which is reflective of 

Metro Atlanta High School. 
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Figure 15: Student Data 2015-2016 to 2017-2018 (Orr & Smith, 2019) 

Many of the students that live in this Title I cluster are economically disadvantaged.  In 

2017, 77% of students received free or reduced lunch, meaning that their family lives at or below 

the federal poverty guidelines (Orr & Smith, 2018).  In addition to their economic struggles, 

students have traditionally struggled academically as well.  Students matriculating at Metro 

Atlanta High School perform lower than the county and state averages on standardized test such 

as the ACT, SAT, AP Exams, and End of Course Assessments.  Despite North’s test scores 

averaging at a lower level than the county and state averages, the school managed to increase the 

graduation rate each year with the exception of the 2018 school year.

 

Figure 16. Metro Atlanta High School Graduation Rate (Orr & Smith, 2019) 

 Another beneficial thing to know about the students is that they are participating in a 

career academy model.  Within this model, students are grouped and take classes together with 

career and technical education teachers and core academic teachers for at least three years based 

on a particular career and technical education pathway within the sixteen career clusters.  An 

example of a pathway is the marketing management pathway, which consists of three classes: 

marketing principles, marketing and entrepreneurship, and marketing management (Advance 
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CTE, 2018).  Pathways inside of career academies are comparable to having a college major.  

Like DECA, the goal of the academy model is to give students hands-on experience in a trade. 

Judge Participants 

The judges included in the study are current educators with former industry experience 

and current industry workers that were formerly educators.  By having real-world experience and 

classroom experience, judges were better trained to offer students guidance and feedback.  

Judges are also all teachers or former teachers of CTE subject areas, which increased their 

familiarity with the career and technical student organization DECA.  The judge’s years of 

experience teaching range from 5 years to 46 years of experience.  We also had a guest judge 

who is involved on the international level of DECA.  This judge was able to provide overall 

insight to the researcher and suggestions for improvement. 

Data Collection Procedures 

This action research study employed a mixed-methods approach, which joins the use of 

quantitative and qualitative data.  Mixed-methods approaches are viewed as appropriate for 

studies implementing theoretical frameworks.  Creswell (2014) stated that mixed-methods is “an 

approach to inquiry using distinct designs that may involve philosophical assumptions and 

theoretical frameworks” (p. 32).  Additionally, combining the use of qualitative and quantitative 

data provides more strength than either method provides alone (Creswell, 2014).  Multiple data 

tools needed to be considered in this action research study due to the nature of DECA’s role-play 

events.  The following data tools were used to answer the proposed research questions: 

standardized tests, Competition University, role-plays, independent studies, group exam 

reflection, DECA performance indicator worksheet, self-reflections, and goal setting. 
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The role-play competitions consisted of a role-play and testing event, so both methods of 

data collection are reflected through triangulation, which uses multiple data points to understand 

more about the data.  According to Maxwell (2013), triangulation 

involves using different methods as a check on one another, seeing of methods with 

different strengths and limitations all support a single conclusion.  This strategy reduces 

the risk that your conclusions will reflect only the biases of a specific method and allows 

you to gain a more secure understanding of the issues you are investigating (Maxwell, 

2013, p.102). 

Table 3 shows which data collection methods were qualitative and which were quantitative 

through the triangulation of research methods. 

Table 3   

Triangulation of Research Methods: Qualitative & Quantitative Study 

Research Question Data Collection Data Processing  Data Analysis 
Approach 

Overarching: 
In what ways can a DECA 
competitive preparation 
program be used to 
improve my instructional 
practice and students' 
knowledge of performance 
indicators? 

Qualitative 
Judges & Competitor 
Reflections 
 

 
Reflection Form 
Transcribing  
Input data into Excel codebook 

 
Inductive Coding 
Deductive Coding 
Thematic Analysis  
 

Quantitative 
Overall Test Scores 
Overall Role-play 
Scores 

 
Input numerical data into excel 
spreadsheet 
 

 
Descriptive 
Statistics  
 

Research Question #1 
How will the 
implementation of a DECA 
competitive preparation 
program influence 
students' performance on 
their DECA region exam? 
 

Qualitative 
DECA Practice 
Exams 

 
Reflection Form 
Transcribing  
Input data into Excel codebook 

 
Deductive Coding 
Thematic Analysis 

Quantitative 
Pre-Test 
Quizzes 
Practice Tests 

 
Input numerical data into excel 
spreadsheet 

 
Descriptive 
Statistics  

Research Question #2 Qualitative   
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How will the 
implementation of a DECA 
competitive preparation 
program influence 
students' performance on 
their DECA role-play? 

Judges’ Reflections 
Competitors 
Reflections 

Recorded 
Transcribed 
Input narrative data into Excel 
codebook 

Inductive Coding 
Deductive Coding 
Thematic Analysis 

Quantitative 
Role-Play Scores 

 
Input numerical data into excel 
spreadsheet 

 
Descriptive 
Statistics 

Research Question # 3 
How does student 
development (positive or 
negative) impact the 
implementation of the 
DECA competitive 
preparation program? 

Qualitative 
Competitor 
Reflections 
 

 
Input narrative data into excel 
codebook  

 
Thematic Analysis 

Quantitative 
N/A 
 

N/A N/A 

Inform Instructional 
Practice 

Teacher Researcher 
Reflections 
Role-Play Scores 
Exam Scores 
Checklists 
Reflections  

Input numerical and narrative 
data into Excel codebook  

Triangulated the 
results from 
thematic analysis 
and descriptive 
statistics from all 
data collected 

 

Quantitative  

Summative assessment is typically used by teachers to gain an overall picture of student 

learning throughout the session (Mertler, 2014).  The pre-test, quizzes, and practice tests were all 

quantitative in nature because they all had definite answers.  They were traditional standardized 

tests that included questions that were tested and approved by MBA research and DECA.  

Though they varied in the number of questions asked, all were measurable based on the correct 

answers.  Each of these tests were multiple choice, and scores were generated based on the 

number of correct answers. 

Qualitative 

To complement the quantitative data collection, I used qualitative data to gain more 

specific information from competitors to more fully elaborate on overall results.  According to 

Creswell (2014) qualitative research allows the researcher to uncover facts from the perspectives 

of the study participants.  The data collected can be used to show themes and support growth or 
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lack thereof.  The advisory meeting, lessons, group exam review, reflection, and goal setting 

were qualitative measures that were recorded through journaling and through the reflection form 

on the competitors’ checklist.  During the advisory meeting, students expressed how they felt, 

asked questioned, synthesized, and planned.  The qualitative lessons were interactive and gave 

students the opportunity to learn more about the specific topic while the quizzes for the lessons 

judged student growth quantitatively.  The group exam review was more of a discussion about 

strengths, weaknesses, and identified areas for improvement.  During the practice role-plays, 

judges recorded written notes at the bottom of the competitor's written score sheets.  During the 

reflection stage, students answered several questions and set goals for the next cycle.  The 

instruments used in this DECA study were developed by national agencies and myself.  The 

standardized tests were derived from MBA research, the role-plays were created by DECA 

Incorporated, many of the study materials are on competition university, and the 

feedback/reflection tool was created by me.  Each platform has its own way of scoring and 

reporting data to be analyzed.  To collect test scores, Competition University automatically 

grades the scores on the site.  Or, I had to manually grade tests using an answer key.  

Competition University uses tests that are developed by MBA research.  For the paper tests, each 

correct answer is worth one point.  All tests are 100 questions each.  MBA research created the 

paper tests, as well.  To analyze the data, the researcher had to take the scores and plug them in 

on the spreadsheet. 

The instrument used to collect role-play data is the rubric that comes with the role-play.  

See figure 17 for an example of the rubric.  The role-play was designed by DECA incorporated.  

The rubric lists performance indicators from a particular area along with 21st-century skills.  The 

role play evaluates students on a scale of 0-18 for performance indicators and a scale of 0-7 for 
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21st-century skills.  To analyze this information over the course of the study, total scores were 

added to the spreadsheet.  Students were able to see their growth from week to week after their 

practice role-plays with the advisor, and the advisor was able to look at all student growth in a 

central place.  Over the course of the study, students were able to compare scores for ten weeks, 

which represents their pre-test role play and weekly role-plays during the course of the study.   

 

Figure 17. Sample role-play rubric 

The culminating point of each cycle is teacher reflection.  Mertler (2012) expressed that 

action research is about one’s willingness to critically reflect upon practice on a regular basis as a 

means for improvement.  The reflection portion focused on specific questions to students and 

reviewing advisor and judge feedback.  This information was qualitative and was recorded and 

later transcribed and reported in writing form.  The questions were answered on the reflection 

worksheet and reviewed during our one-on-one meeting.  Competitors also had written feedback 

at the bottom of their role-play form from the judges.  That is standard DECA practice, and it 
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served as a reflection tool for students.  Throughout the study, I wrote all of my reflections in a 

journal.  I shared my reflections as appropriate with students. 

Data Analysis  

 As with any cyclical action research study, data analysis occurred throughout the cycles 

as the data analysis was an integral component of the action research process.  During the study 

and plan phase, the researcher analyzed the overall growth or lack thereof and made a plan to 

yield improvement.  During the take action phase, the researcher implemented the competition 

preparation program and analyzed data simultaneously, which led into the collect and analyze 

phase.  Herr and Anderson (2015) suggested that journaling is imperative for the action 

researcher as it allows the documentation of ongoing thinking, decisions, and actions.  Because 

the researcher chose to transcribe the interviews, journaling, and role-play feedback personally to 

help with further reflection, this task was completed each cycle during the reflection stage, so 

that the data did not become overwhelming.  Qualitative data such as the advisory meetings, 

role-play feedback, reflection and goal setting, and the group exam review were audio-recorded 

to eliminate loss of information and to make it easier to transcribe later.  Data reduction was also 

used while transcribing the data.  Metler (2014) described data reduction as the process of 

analyzing a large volume of data, searching for patterns and meaning, and narrowing the data 

down to focus on those recurring themes.  The analysis of summative assessments and the role-

play scores involved the use of a spreadsheet that calculated the growth percentage based on 

each area.  This was done through the use of descriptive statistics, as recommended by Mertler 

(2014).  Mertler explained that by using descriptive statistics, the researcher could summarize 

numerical data.  For teachers, this could be done on a class-wide scale.  In the case of the DECA 

competitive events preparation program, the data helped report the results for all competitive 
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members.  This allowed the researcher to see how the various areas of the competition 

preparation program were affected by the changes made after each cycle.  The use of means 

showed the average of the competitor’s performance in role-play or summative test scores, while 

the standard deviation helped identify outliers in the data, which could skew results (Mertler, 

2014).  The researcher also used a spreadsheet tool that calculated the summative test and role-

play growth for each cycle and for the overall study.  During the reflection stage, the researcher 

was able to look at results from each area to better understand the results of the research.  

Findings were reported in a variety of ways, including graphs, charts, and tables, as needed in 

chapters 5 and 6.  The quantitative data was concise in calculation while the qualitative narrative 

data required coding and additional analysis.  All responses were explored, and student 

experiences were equally represented. 

Validity and Reliability 

Mertler (2012) wrote that trustworthiness, credibility, and dependability were all 

important factors of valid research data.  In this action research study using qualitative and 

quantitative methods, the question then arises; how can we ensure the quality of the research?  

First, the instruments used in DECA competitive events were created by nationally accredited 

sources.  MBA research designed the exams.  MBA Research is the Marketing and Business 

Administration Research and Curriculum Center.  Its mission is to support educators in the 

preparation of students for careers.  They provide exams, lesson modules, programs of study, end 

of pathway testing, certification, professional development, and more.  They are always releasing 

new, researched methods and refining exams.  The role plays were created by DECA based on 

national educational standards in DECA related clusters (DECA, 2019).  It is important to note 

that the researcher did not create the defining instruments, yet created a program with nationally 
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recognized instruments to help students succeed.  If students were able to grow their test scores 

in the program, it is also likely that their performance would improve for their final exams, 

certification tests, and end of pathway assessments as that is what the instruments were designed 

to support.  Herr and Anderson (2015) found that reliability in action research has a broadened 

bandwidth.  Some indicators of validity noted are (a) meaning and purpose, (b) participatory 

evolutionary reality, (c) practical being and acting, (d) extended epistemology, (e) knowledge in 

action, (f) human flourishing, (g) practical issues, and (h) questions outcome and practice.  This 

action research study embodies each of those indicators and, the study can be repeated to test the 

reliability. 

Methodological Limitations 

 A limitation of this study is students’ lack of experience in the competition realm.  For 

example, first-year students sometimes chose an individual event to compete in.  Those students 

will have to learn the business core content (tier 1) and the individual series content (tier 3).  This 

does not provide a huge limitation at the local setting, but it might serve as a setback at future 

competitions. 

I decided to use local competitions because the majority of the students are first-time 

competitors, and they needed to practice before competing against other schools.  An alternative 

option was to use a regional competition, state competition, and international competition.  Due 

to the lack of competitive experience, I chose to create more opportunities for preparation as 

many students from other schools have competed for several years, some as early as middle 

school.  Additionally, using local competitions helped prevent attrition throughout the cycles, as 
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students were not eliminated from cycle to cycle, which supported the validity and reliability of 

the study. 

Another factor when considering limitations was who would be included in the study.  

I’ve gotten feedback from the Texas DECA state advisor, Georgia State advisor, Metro Atlanta 

High School Principal, DECA test and role-play creators, and Tara Richardson, the creator of 

Competition University.  The Texas state advisor shared that he offered online testing for all 

competitors to practice.  I shared this information with my state advisor.  The state of Georgia 

now offers online practice exams to all Georgia DECA members.  I also learned from my state 

advisor the importance of saving old role-plays so that students have as many as possible to 

practice with during preparation time.  My principal reminded me that while DECA is co-

curricular, I could not force students to participate in competitive events.  In addition, after 

speaking to local administration, I learned that my research was supported, but I could not have 

the local competition during school hours as it conflicted with instructional time in other courses.  

Tara Richardson, the creator of Competition University, taught me that it is important to be 

organized, intentional, and structured when it comes to preparing students for competitions.  She 

encouraged me to use the testing blueprints and to try to focus on student’s weak areas vs. every 

area when preparing them. 

Lastly, all participants were students in the DECA classes; however, they were not 

required to participate in the competitions.  The group of participating students were self-selected 

in that they chose to participate in the study. This may form a limitation to the study in that it is 

not generalizable to all students involved in this career pathway at the school. 
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Ethical Considerations 

Some ethical considerations for this study included student and parental consent, as the 

participants were all high school students.  This was secured through the consent forms.  

Students and parents agreed to participate under the terms outlined in the consent form. Consent 

forms for students and judges are included in Appendix K.  All student identities remained 

confidential, and student and judges' names were replaced with pseudonyms.  Only the 

researcher had access to the list of students’ real names and their pseudonyms.  This was on a 

password-protected laptop computer.   Participation in this study was 100% voluntary.  No 

student was punished or rewarded for participation, and if a student decided not to compete 

anymore, it had no bearing on their grade in the class.  Data was reported without any details that 

could identify a student participant, and the researcher ensured that students remained 

comfortable throughout the competition. 

Researcher Subjectivities and/or Assumptions 

 I remained very aware of researcher bias and my own subjectivity as both the teacher and 

researcher.  Overall, I did not want to taint my study because the overall goals were to improve 

my instructional practice to improve student learning.  The data would have been accepted 

regardless of the results.  While I am the only researcher for this study, the data was calculated 

through reliable and validated instruments for both the scoring rubrics and the qualitative data 

collection through validated and tested instruments. For the qualitative measures, honest 

thoughts, feelings, and scores were being recorded into the documents. 

 To avoid bias with the qualitative data, I depended on the questions to drive the 

advisement sessions.  To ensure equality and fairness in the role-play, I stuck to the rubric and 

followed the judge’s instructions exactly.  If I learned of ways to improve, I held those 
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improvements to be applied equally in a new week or cycle to ensure all students received the 

same preparation opportunities. 

Research Timeline and Time Commitment 

The timeline for this action research study began in the Fall of 2019.  Before the cycles 

began, the researcher designed the study, completed the prospectus, and gained approval from 

the University of Georgia IRB, Gwinnett County Public Schools, and Metro Atlanta High 

School.  After the completion of those activities, the researcher was able to conduct the cycles in 

the action research study.  Students were able to complete three cycles of the program (see table 

4). The time commitment from students can also be seen in Appendix L. 

Table 4 

Research Timeline 2 

Cycle Start Date End Date 

1 October 14th , 2019 November 19th , 2019  

2 November 20th , 2019  December 26th, 2019  

3 January 6th,  2020  February 23rd, 2020  

 

Data analysis to provide details of my experiences using action research, as well as the 

experiences of participants, began in February of 2020.  Chapter 4, which is participant 

experiences and action research cycles, was completed in July.  Chapter 5, data collection and 

chapter 6 discussion & conclusions were completed in September. 
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CHAPTER 4 

PARTICIPANT EXPERIENCES AND ACTION RESEARCH CYCLES 

 The action research process has contributed significantly to my instructional practice.  

Through the use of contextual teaching and learning and improving my instruction based on 

reflections, I have become a better instructor and advisor.  Each cycle, I was able to study and 

plan, take action, collect and analyze data, and reflect.  Those reflections helped me grow by 

allowing me to see what was going wrong and being able to fix it.  At the conclusion of cycle 

one, I learned that students needed more time, were not grasping the role-play, and did not 

understand instructional areas.  As an advisor, I struggled to find role-plays for students to 

practice with.  After cycle two, I learned that students still wanted more time for the checklist, 

needed help organizing the flow of the role-play and I still had problems finding role-plays.  At 

the conclusion of cycle three, I learned that students still needed more time and practice.  I also 

learned that I needed to be more active during the cycles to help students grow which is revealed 

in chapter five.  Knowing how to adapt to drive competitor instruction also helped me to become 

a better teacher in the classroom.  An underlying theme in the results is the need for more 

practice.  As a teacher, I now understand the importance of repetition, multiple ways of teaching 

and learning, reflection, and how to drive instruction.  This knowledge was acquired by 

reflecting upon the experiences that occurred during this study. 

This chapter discusses the experiences of the participants, judges, and the researcher in 

the DECA competitive preparation program.  This includes the description of the three action 

research cycles along with changes implemented at the conclusion of each cycle.  Three 

participant reflection surveys were used to provide a representation of each participant's 

experience, which were later used to implement changes after each of the three action research 
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cycles.  The narratives in Chapter 4, reflection and goal setting results and the competitor's 

checklist results were used to answer the following research questions.  Detailed findings are 

presented in Chapter 5 and thoroughly discussed in Chapter 6. 

The overarching question that was answered at the completion of the research was: 

In what ways can a DECA competitive preparation program be used to improve my 

instructional practice and students' knowledge of performance indicators? 

To better gauge the specific component of the improvement of my practice and to ascertain a 

clearer understanding of the answer to my overarching question, the following set of questions 

were answered via the results of a variety of research methods (application of contextual 

teaching and learning, role-play evaluations, and standardized tests) at the end of each action 

research cycle.  

1. How will the implementation of a DECA competitive preparation program influence 

students' performance on their DECA region exam? 

2. How will the implementation of a DECA competitive preparation program influence 

students' performance on their DECA role-play? 

3. How does student development (positive or negative) impact the implementation of the 

DECA competitive preparation program? 

Narratives used participants' (competitors, judges, and teacher) own words to describe their 

perceptions about study participation.  Competitors' background data was obtained using school 

files.  Mentor background data was constructed based on information that was provided by the 

mentor.  Reil's (2010) action research model guided this study, and at the end of each cycle, the 

participants provided a reflection.  The researcher reflected in the form of writing.  The judges 

reflected orally, and the students reflected electronically.  For cohesiveness throughout this study, 
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all reflections were transcribed before reporting.  Reflecting on what happened during the cycles 

provided the opportunity for participants to discuss their experiences, evaluate strengths and 

weaknesses, and offer suggestions for growth.  It also allowed participants to reflect on what was 

and was not working. 

 This action research study employed a mixed-methods approach, which joins the use of 

quantitative and qualitative data.  To analyze the data that employed a mixed-methods approach, 

the following data tools were used to answer the proposed research questions: standardized tests, 

Competition University, role-plays, independent studies, group exam reflection, DECA 

performance indicator worksheet, self-reflections, and goal setting.  Table 5 shows which data 

collection methods were qualitative and which were quantitative through the triangulation of 

research methods and the data analysis approach. 

Table 5   

Triangulation of Research Methods: Qualitative & Quantitative Study 2 

Research Question Data Collection Data Processing  Data Analysis 
Approach 

Overarching: 
In what ways can a DECA 
competitive preparation 
program be used to 
improve my instructional 
practice and students' 
knowledge of performance 
indicators? 

Qualitative 
Judges & Competitor 
Reflections 
 

 
Reflection Form 
Transcribing  
Input data into Excel codebook 

 
Inductive Coding 
Deductive Coding 
Thematic Analysis  
 

Quantitative 
Overall Test Scores 
Overall Role-play 
Scores 

 
Input numerical data into excel 
spreadsheet 
 

 
Descriptive 
Statistics  
 

Research Question #1 
How will the 
implementation of a DECA 
competitive preparation 
program influence 
students' performance on 
their DECA region exam? 
 

Qualitative 
DECA Practice 
Exams 

 
Reflection Form 
Transcribing  
Input data into Excel codebook 

 
Deductive Coding 
Thematic Analysis 

Quantitative 
Pre-Test 
Quizzes 
Practice Tests 

 
Input numerical data into excel 
spreadsheet 

 
Descriptive 
Statistics  

Research Question #2 Qualitative   
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How will the 
implementation of a DECA 
competitive preparation 
program influence 
students' performance on 
their DECA role-play? 

Judges’ Reflections 
Competitors 
Reflections 

Recorded 
Transcribed 
Input narrative data into Excel 
codebook 

Inductive Coding 
Deductive Coding 
Thematic Analysis 

Quantitative 
Role-Play Scores 

 
Input numerical data into excel 
spreadsheet 

 
Descriptive 
Statistics 

Research Question # 3 
How does student 
development (positive or 
negative) impact the 
implementation of the 
DECA competitive 
preparation program? 

Qualitative 
Competitor 
Reflections 
 

 
Input narrative data into excel 
codebook  

 
Thematic Analysis 

Quantitative 
N/A 
 

N/A N/A 

Inform Instructional 
Practice 

Teacher Researcher 
Reflections 
Role-Play Scores 
Exam Scores 
Checklists 
Reflections  

Input numerical and narrative 
data into Excel codebook  

Triangulated the 
results from 
thematic analysis 
and descriptive 
statistics from all 
data collected 

 

I chose the triangulation of research methods for several reasons.  First, they align with 

and support the practices of the contextual teaching and learning framework for this study.  

Second, they are excellent tools for a teacher-researcher to use in an action research study.  

Third, they align with the processes of the DECA competitive events preparation program as the 

results of the program will lead this action research study and guide the changes.  Overall, it 

provides the opportunity to review the data from multiple angles, which will strengthen the 

answers to the questions that guide this study. 

Tables 6 and 7 provide information on the ten competitors and five judges that 

participated in the research study.  To protect the identity of participants, pseudonyms replaced 

names, and the fictional names were used to represent participants throughout the study.  

Abbreviations for student programs were also used.  Students that receive free lunch due to low 

income show the code FL under the programs column.  Students that are or were a part of the 

English language learners program show EL.  Students that are currently participating in reading 
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recovery show RR.  Students that are in an early intervention program due to failing grades show 

EIP. 

Table 6 

Descriptive Data for Competitors in the DECA Competitive Preparation Program 

Participant Age Grade Gender Race GA 
Milestones 

Average 

Years 
in 

DECA 

GPA HS 
Credits 
Earned 

Attendance Programs 

Alexis 17 12 F Bosnian 81% 2 3.0 27.5 104/107 FL 
Chris 17 12 M African 

American 
83% 1 3.4 28.5 103/107 EL, FL 

Eric 17 12 M Hispanic 70% 2 2.1 27 81/107 EL, FL, RR, 
EIP 

Jade 17 12 F African 
American 

93% 2 3.9 31 107/107 Gifted 

Karisa 17 12 F African 
American 

78% 1 3.1 29.5 62/107 FL 

Kathia 16 11 F Hispanic 92% 1 3.8 25 82/107 FL, Gifted 
Kristin  17 12 F African 

American 
92% 1 3.9 31.5 107/107 EL, FL 

Melody 17 12 F African 
American/ 
Caucasian 

82% 1 3.2 29 94/107 FL 

Ming 16 11 F Asian 92% 1 3.8 22.5 95/107 EL, FL 
Paula 17 12 F Indian 

 
83% 1 3.0 27 88/107 EL, EIP, FL 

 

Table 7 

Descriptive Data for Judges in the DECA Competitive Preparation Program 

Participant Age Gender Race Profession 
Sherry 42 Female Caucasian Computer Science Teacher & TSA Instructor.  Former NSA 

employee.  
Geraldine 38 Female African 

American 
Marketing Teacher & DECA Advisor.  Former Business 

Experience. 
Carlos 46 Male Hispanic Academy Administrator  
Cynthia 31 Female Asian Healthcare Science Teacher, HOSA Advisor & Former 

Hospital Administrator  
Kevin  74 Male Caucasian  Financial Consultant & Former DECA Board Member  
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Action Research Cycles 

 This action research study was conducted during the fall semester of 2019 using the 

contextual teaching and learning framework and the DECA competitive preparation program.  

Three action research cycles led the study using Reil's Action Research Model (2010) as a guide. 

Each cycle hosted four phases, which included: (a) study and plan, (b) take action, (c) collect and 

analyze evidence, and (d) reflect.  The decision to use action research for this study was made 

because the action research model was most closely aligned with the problem-solving research 

goal.  Action research allows teacher-researchers to reflect and improve their instructional 

practices throughout the study. 

 Cycle 1 started after IRB approval was obtained on October 14th, 2019.  See Appendix M 

for IRB approval letter.  The cycle took place from October 14th, 2019, through November 19th, 

2019.  Week 1 of the study correlates with Week 1 on the competitor's checklist.  Participants 

worked on various activities including (a) standardized pre-test, (b) role-play pre-test, (c) lessons 

and quizzes for instructional areas, (d) practice role-play and self-evaluation, (e) practice role-

play with group feedback, (f) recorded role-play with improvements along with self-evaluation, 

(g) group exam review, (h) sample exam 1, (i) group exam reflection, (j) practice role-play with 

an advisor, and (k) reflection and goal setting for next week.  Figure 18 shows the checklist that 

students used for cycle 1, week 1. 
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Figure 18. Cycle 1 Week 1 of Action Research Study 

During weeks 2 and 3, participants completed a similar process that excluded the pre-

tests, which only happen once.  The remaining time in the cycle was dedicated to collecting and 

analyzing evidence and researcher reflection to identify what changes needed to occur for 

improvement.  Changes were communicated with participants prior to the start of cycle 2.  Cycle 

2 was five weeks in length, and cycle 3 was seven weeks due to extra reflection time.  Like cycle 

1, changes were implemented after each cycle and communicated with participants.  Table 8 

illustrates the application of the action research process for this study.  
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Table 8 

Application of Action Research 

Cycle 1  
10/14/19                                                                                                                               
11/19/20                                                                                                                                                                                                                                                                         
Study/Plan  
          10/14/19-Preparation, orientation, consent forms, pre-tests 
           Action Phase           
                     10/16/19-Checklist procedures begin 
                         Collection and Analysis of Data 
                                11/4/19- reflections, judges feedback, research notes & synthesis of 
information 
                                             Reflection  
                                                   11/11/19-what is working/not working, plan and communicate 
changes                                      
Cycle 2 
11/20/19                                                                                                                               
12/26/20                                                                                                                                           
Study/Plan  
          11/20/19-Implemented Cycle 1 changes 
           Action Phase           
                     11/21/19-Checklist procedures continued 
                         Collection and Analysis of Data 
                                12/11/19- reflections, judges feedback, research notes & synthesis of 
information 
                                             Reflection  
                                                   12/16/19-what is working/not working, plan and communicate 
changes                                      
Cycle 3 
1/6/20                                                                                                                                     
2/23/20                                                                                                                                                         
Study/Plan  
          1/6/20-Implemented Cycle 2 changes 
           Action Phase           
                     1/7/20-Checklist procedures continued 
                         Collection and Analysis of Data 
                                1/27/20- reflections, judges feedback, research notes & synthesis of 
information 
                                             Reflection  
                                                   2/7/20-what worked/did not work   
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Data was collected through advisory meetings, role-play feedback, tests, judge's 

feedback, and checklist information.  Those things, along with researcher reflections, guided the 

changes at the end of each action research cycle.  The following narrative offers details of my 

experiences as an action researcher. 

Cycle 1 

Prior to the start of Cycle 1, I held a DECA meeting.  During this time, students that were 

interested in competing were able to sign up.  Later, I hosted a virtual competitive events 

orientation for all competitors.  All students that were on our competition team were given the 

opportunity to participate in the study.  During the orientation, I reviewed their preparation 

packets and addressed any questions.  Students that chose to participate returned their consent 

forms to me. Judges also received a virtual orientation, and they returned their consent forms 

prior to the first competition.  

The action research portion of the study began on October 16th, 2019.  During this first 

week of cycle 1, student competitors began to work on their checklists independently during 

class time and as other time permitted.  Each student had a binder with their competition 

checklist, practice role-plays, all information from their preparation folder, and they had me as a 

resource in the classroom.  Students completed work for their competition checklist in the place 

of their classroom grade.  However, they were fully aware that they could drop out of 

competition at any time, and it would not negatively affect their grade if they chose to resume the 

regular class track. Initially, twenty-six students turned in the consent form.  After that, three 

students chose not to compete.  Ultimately, ten students that I had in class were included in the 

study, but all students had access to the same materials.  I did not, however, regularly follow up 

with the thirteen non-participants to ensure that they were completing everything on the 
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checklist.  I had to provide equal opportunity for participation due to my principal's wishes but 

tracking all of their growth would not have been realistic at that time. 

During the second week of the action phase, some students needed to be caught up with 

their instructional area lessons, as they were not able to complete them during week 1.  Students 

also continued to practice different role-plays and took their second exam.  To end this week, 

students had a practice role-play with me and set goals for the following week. 

During the third week of the action phase, many students found themselves behind and 

needed more time to be caught up.  They continued to work in their instructional areas, lessons, 

and quizzes in Competition University.  They also were able to complete a practice role-play in a 

group setting and receive feedback from their peers.  We were not able to get through everyone 

due to class time restrictions.  Students were able to stay on track with their third exam and role-

play.  This week ended with their first local competition in which students were able to meet the 

judges and receive feedback after their role-play.  The local competition was held in our media 

center.  All student competitors had the opportunity to participate; however, only study 

participants were granted extra time to get immediate feedback from the judges. 

After the action phase, the collection and analysis of the data phase begun on November 

1st, 2019.  During this time, I was able to start collecting each participant's test scores for each 

week, role-play scores, and work completed in Competition University.  I was also able to review 

the feedback from the judges as well as their practice role-plays with me.  Lastly, I was able to 

review their reflections.  The data served several purposes, including (a) allowing the researcher 

to know what was taking place in the study, (b) identifying trends amongst participants, (c) 

seeing what was and was not working, and (d) having the necessary information to make 

improvements.  For example, week two and week three of the action phase revealed that students 
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did not have enough time to complete all of the things on the checklist.  By looking at each 

student and seeing what was completed overall, I had the necessary information to improve the 

checklist for the following cycle.  I was also able to review student concerns and communicate 

with them regarding my plans for change.  Lastly, I was able to create a group where students 

could communicate virtually at any time and serve as a resource to each other beyond the school 

day. 

The last stage in Cycle 1 was the reflection stage that began on November 11th, 2019.  

During the course of the action research study, a reflection journal was maintained, which 

described my observations.  This was a place that I could jot down my thoughts as things 

occurred.  I was able to make notes on what was and was not working, what we could implement 

to change that, and any other information that presented itself.  The following is a summary of 

the reflection journal during Cycle 1. 

It is amazing to see my research finally taking place.  I am overwhelmed by the number of 

students that attended the DECA meeting and showed an interest in the competition.  I found that 

it was very important to thoroughly review what competition entailed.  I need to make sure that 

students were not just there to earn cords.  I also want to make sure that I could handle the load 

of students that choose to participate.  At the meeting, we reviewed all areas of competition, but I 

expressed that for the fall semester, we would only focus on individual role-play.  I also 

emphasized that students did not need to have perfect grades to compete.  I shared success 

stories of students that had low GPA's but still crushed competition.  After all, DECA is all about 

nurturing real-world skills.  The virtual orientation flowed seamlessly.  I only had to ask a few 

students to bring back their consent form as they forgot.  This is so exciting! I cannot believe that 

I never thought of some of these things in previous years like creating videos. 
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Starting the first week, the students seem to be taking great pride in their work.  They 

have a fire under them and want to do well in the competition.  So far, I have lost three 

competitors.  One student has withdrawn to attend the online campus, as she only needs two 

more classes to graduate.  Another student does not think that she can manage the workload with 

her increased hours at Publix, and the last student is her friend and is dropping out for that 

reason.  Fortunately, the ten students that are in my classes and being included in the study have 

not changed.  I find myself to be very mindful of my interactions with them.  I try to remain 

encouraging, provide snacks, and make this a great experience for them.  It is a lot of work, and 

I hope that I can keep this pace while still managing all of my classes, school store, and lead 

teacher responsibilities.  We did not have time for a second exam this week.  The pre-test will 

have to suffice.  We also did not have time for some other things, though; it varies by student 

what we were able to accomplish.  I can honestly say that it was not due to a lack of trying.  They 

are doing a great job!  Some students have me two times a week, and some students have me 

three times a week depending on the week.  Also, some students may have me for one class while 

others may have me for two or three classes.  If I try this again in the future, I would likely 

change the 'week' to something else…possibly a quarter to ensure that all students have the same 

amount of time each 'quarter'.  I also need to adjust the workload for students that have me for 

more than one class.  I may only want to allow them to work on competition stuff during one 

class period and do the regular classwork for the other course. 

We are now in the second week, and I am already able to identify some issues.  Looking at 

student checklists and listening to their feedback, they are not able to keep up with the workload.  

I see them working hard, and I know that they are using pretty much all of their class time on 

this.  Students that have more than one period with me are able to get more work done.  However, 
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if I am being honest, they also seem completely drained.  Alexis and Melody have me from 

7:10AM-8:43AM and then again from 8:50AM-10:22AM.  They are wonderful students, but I 

can tell that doing the same work for such a long period is draining them.  I want to help them 

organize their time so that they can come to the big table and start having more peer interactions 

while practicing for role-plays.  I do not like that we are only in week two and students are 

already getting discouraged.  As organized as I was entering this thing, I could not have possibly 

imagined how many obstacles we would face. 

It is week three, and I am struggling.  The students are behind on their checklists, and I'm 

having a hard time finding role-play resources for their specific performance indicators without 

spending all of my free time doing so.  This is not something that I could have prepared for in 

advance as they are just now releasing the instructional areas of focus for each competitive area.  

I also can't seem to get them to grasp the concept of their instructional area vs. their role-play 

area.  The struggle is real.  Another problem that we are having is their lack of structure during 

the role-play.  I will give them feedback, and they will improve with one or two parts, but start to 

finish, there are still too many issues.  I am just going to keep on my smiley face, and after we 

survive the first local competition (which they are freaking out about), I can take the time to 

reflect and make some changes for the next cycle. 

The first local competition went well.  Students enjoyed getting feedback, and I think that 

it helped hearing feedback from someone besides me!  Judges enjoyed their experience judging 

and are looking forward to the next competition.  I enjoyed all of it…providing snacks, walking 

them to their tables, giving pep talks, listening to feedback, and every other piece.  All 

participants in the study showed up.  Double impressive!  Ugh!  I love this part. 
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The Action phase has commenced, and I am looking forward to addressing the major 

changes in the following cycle.  I know for sure that I need to restructure the checklist.  I need to 

redistribute some of the tasks, which may be hard.  I want to go based on class time, but it will 

never truly be an even playing field, as some students will practice at home.  I guess I cannot 

control that part, and maybe once I make the checklist better, I might encourage it.  If they 

cannot complete their work during class time, maybe it would not hurt to finish it at home.  I 

want to reorder it to prioritize the face-to-face interactions, but I cannot because they need the 

lessons and independent activities to grow prior to practicing their role-plays.  Though it is 

going well, we could certainly use more time. Moving forward, I know that I need to address 

time; students not grasping the flow of the role-play, and better explain performance indicators.  

I also need to figure out how to find all of the role-plays they need in their specific instructional 

area that we will be focusing on. 

As Cycle 1 concluded, a thorough analysis of data obtained from reflections, checklist 

progress, test scores, role-play performance, and judge's feedback were reviewed.  The 

researcher's journal was also updated.  Table 9 shows the details of changes implemented for 

Cycle 2 and the methodology used to justify their implementation. 
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Table 9 

Action Research Cycle 1 Analysis and Changes Implemented  

Issue Identified Justification for 
Action 

Instrument(s) 
used 

Action(s) Implemented for Cycle 
2 

Not enough time to 
complete things on 
checklist. 

0% of competitors 
completed their 
checklist for cycle 1. 

Cycle Checklist Modify the checklist so that 
competitors can complete it and 
introduce alternative 
communication methods (skype, 
zoom, FaceTime for role-play 
practice.  

Not grasping the flow of 
the role-play 

During the 1-1 
practices, students 
continuously lacked 
flow and 
understanding.  

DECA role-play 
judges score sheet. 

Create an outline for students to 
follow when conducting their role-
play.  

Not understanding 
instructional areas 

Competitors do not 
understand what the 
instructional areas are 
or how to study them. 

Performance 
indicator 
worksheet, role-
play, DECA's 
performance 
indicator guide 

Include a lesson reviewing the 
difference between instructional 
areas, where to find them, and how 
to use them to prepare with the 
performance indicator worksheets. 
Add more indicators to one 
worksheet to avoid confusion with 
the overall topic and provide an 
example.  

Problem finding role-
plays for some areas.  

At a competition, 
competitors might see 
any of the 
performance indicators 
that support their area. 

DECA Role-Play Continue to search and build a 
collection, seek advice from other 
advisors, DECA Inc. and State 
Leaders   

 

As shown in Table 9, there are four major issues identified in cycle 1.  The primary concern was 

not having enough time to complete the checklist.  Competitors did not work on the checklist in 

the same order, but overall, no one was able to complete the workload.  To combat this, the 

checklist was updated for cycle 2.  I chose to try to remove the elements that were repetitive so 

that students would still have exposure to all aspects.  I also had to keep in mind that the next 

two cycles would include holidays, reducing face-to-face time.  Figure 19 shows the updated 

Competitor's Checklist for Cycle 2. 
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Figure 19. Cycle 2 Competitor's Checklist 

 Another issue that was identified is that competitors were not grasping the flow of the 

role-play.  Some competitors would jump right into giving a breakdown of performance 

indicators.  Other competitors would not address the performance indicators at all but would 

respond to the scenario.  This was cause for alarm, and something needed to be put in place for 

them to flow through their role-play consistently.  Using DECA resources and the things that I 

have learned, I updated a role-play outline and tips guide.  It will help competitors provide an 
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introduction, roadmap, performance indicators, solution, summary, and outro.  Figure 20 shows 

the role-play outline and tips guide.  

 

Figure 20. Role-play Outline and Tips  

 To combat competitors not understanding instructional areas, I prepared a lesson on 

instructional areas, performance indicators, and how to use them.  I also included how to best use 

the performance indicator worksheet.  After students better understood these components, we 

looked at the role-play outline and tips, and competitors began to prepare for their next role-play 

using the guide.  The last issue that was addressed in this cycle was problems finding role-plays 
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in some of the instructional areas.  To address this, I spoke to other advisors to see what they did.  

This seems to be a top-secret thing as no one wants to share.  However, they did say that you 

build your collection over time.  I also spoke to Randi Bibliano, the Competitive Events 

Specialist for DECA.  She sent me a few old role-plays and told me that we could talk soon 

about understanding role-play.  Lastly, I reached out to my state advisor Shannon Aaron for role-

plays.  She was able to guide me to a few as well. 

Cycle 2 

Cycle 2 began on November 20th, 2019.  To implement changes, I communicated with 

students in person or through a YouTube video delivered through the remind app.  I did not think 

about the fact that we would not be in school until this cycle began.  I had to make a plan to 

avoid a week without any work being done.  Students were challenged to continue working on 

their checklist.  We also planned to role-play on FaceTime and Zoom applications, which 

allowed us to see each other.  The updated cycle checklist was reviewed as well as plans for the 

following week since we would be out for Thanksgiving break from November 25th until 

December 2nd. 

The Action phase began on November 21st.  Students took another practice test on the 

21st or 22nd and continued working on their checklists.  In addition to competition prep, we had a 

Friendsgiving celebration on November 21st after school.  This presented the opportunity for 

competitors that are not in the same class to socialize.  It was great to build morale and foster 

friendly competitiveness.  During our Friendsgiving, I talked to competitors about the easiest 

method to video chat with them.  Most students had an iPhone and could FaceTime.  All students 

had the capability to use zoom.  During the week of fall break, competitors worked on their 

checklist and practiced with each other or me.  Some competitors practiced multiple times while 
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others only practiced once.  Once we returned to school on December 2nd, competitors that were 

behind worked to get caught up.  The local competition was held earlier in the cycle on 

December 4th because we had our region competition on December 5th and needed the practice.  

Following the region competition, we resumed working on the checklist until the action phase 

ended on December 11th.  The collection of data and analysis of data started on December 12th 

and ended on December 16th.  After that, the reflection period took place from December 16th 

until January 5th.  The following is a summary of the reflection journal during cycle 1. 

I am excited to see if the changes made for this cycle will be effective.  Today, (day 1 of 

the action stage), I sent the competitors smarties candies, and encouraging notes to their classes.  

I am proud of the work that they are putting in.  I am learning that strategy is important but 

overall, hard work is necessary.  Practice is necessary.  Watching them struggle several times 

before grasping a concept is hard for me to watch as a teacher.  I wonder how often they 

experience this in the normal classroom setting, but we move on so quickly that they rely on 

notes, friends, and memorization to do well on assessments.  It might seem unrelated, but it is 

related.  I am learning that as an educator, I need to frequently assess student progress and 

reteach when necessary.  It is cute to me that they were "bored" when we were not focusing on 

competition prep.  Though this process would not be normal if it were not a study, I am glad that 

they are engaged and proud of their growth.  I believe that teaching in multiple contexts and 

using hands-on learning is contributing to that.  Anyway, let's go cycle 2! 

It is the end of the first week, and it has been very interesting.  The week started with 

another test and working on the checklist.  On Monday, I practiced on FaceTime with Paula, 

Jade, Kristin and Ming.  They did really well, and it was nice to have time to reflect with them 

while not watching my class or the clock.  Chris and Eric said that they FaceTimed on their own.  
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Throughout the week, they told me that they practiced with each other several times, and each 

competitor practiced virtually at least once.  Occasionally, I also sent them YouTube videos that 

were on the DECA website to remind them to watch practice role-plays.  I did this because we 

are STILL struggling with the flow of the role-play.  None of them are hitting all of the points.  I 

think next cycle I am going to stop each time they forget to do something and make them start 

over from scratch.  Dramatic…but possibly needed. On the bright side, they do better understand 

what their instructional areas are.  However, they still need to become better versed in talking 

about it. 

Week 2 began at the end of our fall break.  In our group chat they shared that they were a 

little behind with the checklist due to family travel, Thanksgiving day, and black Friday.  They 

also said that it had nothing to do with motivation because they needed to get ready for the 

upcoming region competition.  I did not talk to students outside of our group chat until we 

returned to school on December 2nd.  By this time, everyone was panicking because the region 

competition was on Thursday, and they felt unprepared.  I stayed at work on Monday until 9pm 

printing out role-plays to practice.  We were able to get caught up from week one and complete 

week two's work prior to Thursday.  Wednesday was also a long day as we had the local 

competition. The judges were much more confident and excited to be there.  They enjoyed the 

student growth but did agree that they need to continue to work on hitting all of those areas 

because they are being judged on all of the areas. 

Week 3 felt like a cleanup period.  It allowed time to complete unfinished parts of the 

checklist.  Students are still on cloud nine from their region performance.  I am still pushing 

them and trying to get them to understand that the work is not done yet!  I do like the confident 

side of them though.  If they could keep their confidence, improve their performance, and test 
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scores, wow…it would be amazing.  I guess another thing to consider is that week 3 falls on 

finals week for semester 1.  I am happy that students care enough to make time for DECA amidst 

their finals. 

Looking back on cycle 2, I wish that I had implemented a formal schedule and committed 

to each student having two practices with me during the fall break.  It would have been the 

perfect time to get this done.  It is also a great way to cater to students that I do not have in 

class.  I am glad that these methods are on my radar, but I am sad that we missed a great 

opportunity to use them.  I am also nervous about cycle 3 because I will not have many of these 

students in my class second semester.  Now that region is over; I fear that many of them have lost 

motivation and are overconfident after their strong region performance.  It is hard to find a 

balance between building them up to strengthen their confidence and keeping them humble 

because this is just the beginning.  However, I guess I really should not judge them based on past 

years. We will see how it goes! I am honestly a little disappointed in their growth.  I thought that 

they would all be much further along.  It is simple things like…why are they still not saying 

SOMETHING about each performance indicator.  Just make something up if you need to!  We 

are in the middle of the study, and Judges should not be scoring them so low in any area of their 

role-play, especially if it is because they didn't even try to address a performance indicator.  

However, they are not doing it.  I know that it is my fault as an instructor.  I also think that in 

some ways I have unrealistic expectations from them.  They might be growing just fine.  I am 

looking forward to seeing them grow more and hopefully finding a way to expedite that growth. 

As Cycle 2 concluded, a thorough analysis of data obtained from changes, reflections, 

test scores, role-play performance, and judge's feedback were reviewed.  The researcher journal 
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was updated to include all reflections from cycle 2.  Table 10 shows the details of changes 

implements for Cycle 3 and the methodology used to justify their implementation. 

Table 10 

Action Research Cycle 2 Analysis and Changes Implemented   

Issue Identified Justification for 
Action 

Instrument(s) 
used 

Action(s) Implemented for Cycle 
3 

Not enough time to 
complete things on the 
checklist. (This time, we 
believe due to vacation) 

40% of competitors 
completed their 
checklist for cycle 2. 

Cycle Checklist Work on time management and the 
incorporation of virtual platforms to 
get things done.  

Not addressing all points 
from the Role-play 
Outline and Tips  

Competitors still 
forget major parts such 
as their introduction, 
all performance 
indicators, and 
summaries.   

DECA role-play 
judges score sheet 
and the Role-play 
outline and tips 
sheet.   

Provide another lesson on the 
judge's score sheet and role-play 
outline and tips form.   

Problem finding role-
plays for some areas.  

Students should focus 
on one major 
instructional area right 
for role-plays now to 
better track growth. 

DECA Role-Play Use role-plays from various 
instructional areas but add 
performance indicators from their 
area of focus.    

 

Table 10 shows the three major issues identified in cycle 2.  The issues were identified 

through the researcher's reflection, the judge's feedback, and student feedback.  The primary 

concern from the students was that they still did not have enough time to complete the checklist.  

The students that did complete it have me for multiple periods, and they said that they worked on 

it at home as well.  While I did remove some things from the checklist last time, this cycle also 

conflicted with final exams, region competition, and winter break.  I revised the checklist again 

for cycle 3.  We are really at a crossroads because most students are saying that they need more 

preparation, but they are not able to get through the checklist.  Figure 21 shows the updated 

checklist for cycle 3. 
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Figure 21. Cycle 3 Competitor's Checklist  

 The second issue identified for cycle two was competitors not addressing all points from 

the role-play outline and tips.  Students were still forgetting to introduce themselves, explaining 
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each performance indicator, and summaries.  They also were not putting their role-play into 

context.  To combat this, I provided another lesson on the judge's score sheet and the role-play 

tips and tricks form.  During the lesson, I had competitors score each other so that they could see 

how important it was to address all points. 

 The third issue that we had was finding role-play events for students to practice within 

their instructional area.  Student growth could be easier seen if we focused on an instructional 

area vs. fully preparing for various instruction areas for the role-play event.  To combat this 

issue, I used role-play events from all instructional areas and added performance indicators from 

their instructional area of focus.  This allowed students to still gain exposure in all areas while 

still constantly seeing performance indicators in their instructional area.  It also saved a 

significant amount of time, as it was difficult to find additional role-plays outside of the 300+ 

that I had saved. 

Cycle 3 

Cycle 3, the final cycle in this study, began on January 6th, 2020, when we returned from 

winter break.  We were in a new semester, so I did not have some of the students in class 

anymore.  Because of this, we heavily relied on technology to communicate.  On the 6th, I sent 

out a happy new year video to the DECA competitors.  In that video, I reviewed all of the 

changes that were implemented after Cycle 2.  I also reminded them of the methods that they 

have to communicate.  Lastly, I told them that I would have a treat for them every Friday so that 

I could still see them at least once a week. 

The action phase began on the 7th.  If students had not already picked their binders back 

up from me, I had them delivered to their classes.  Students started working on their checklists 

and practicing their role-play events in class if they had me and after school or virtually if they 
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did not have me.  I made it a point to do their week one practice role-play with them as soon as 

possible so that I could also offer words of encouragement and answer any questions that they 

may have about the changes that were made.  The last local competition ended the third cycle.  

The following is a summary of the reflection journal during cycle 3. 

I am currently preparing for Cycle 3, and I am filled with nerves.  This study is very 

important to me as I want to help students grow.  This entire experience has been amazing, and I 

have never had a year where we felt more like an actual team.  I think that having this structure, 

increased communication and practices contribute to that.  I am nervous about this cycle 

because it is a new year and I do not have everyone in class anymore.  I think the saving grace 

that will keep students motivated is the upcoming state competition at the end of January.  They 

are still working to prepare for that even if they are not competing in a role-play event. We will 

see how it goes! 

It is the end of week one and so far we are on track.  Competitors are taking things more 

seriously than I thought they would.  I was able to do the practice role-play with every 

competitor this week.  Using a virtual platform for some of them helped significantly.  It was nice 

to be able to focus on some of them without the pressure of squeezing them in during lunch or 

keeping them after school when their brains are already tired from a day of work. 

It is the end of week two and students are doing much better with hitting the points on 

their role-play guide.  I do have to stop them a lot, but they are learning quickly not to skip stuff.  

When I stop them, I start making a bunch of silly faces at them.  I do not want to yell or 

embarrass them in front of their peers.  They laugh a little, but I can tell that it is frustrating.  

Yesterday, I had hot Cheetos delivered to all of their classes with a note that says, you are on a 
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hot streak don't give up.  They laughed about it in our group chat.  Seems lame but it was 

another way to build morale. 

I am impressed with the improvement competitors are making.  I was certain that they 

would be checked out by now but they are sticking with me.  Some of them are not keeping up 

with their online prep and it shows.  Overall, I'm happy that they are at least keeping up with 

their practice tests and role-play practices.  I think that teaching a lesson on instructional areas 

and providing examples was effective because now they know.  I think it was even more effective 

to stop them when they missed something and kindly corrected them. One more week to go! This 

is insane. 

It is the end of the 3rd week and we are just wrapping up with the last local competition.  

The judges were very proud and impressed with student growth.  The competitors were all 

dressed professionally from head to toe with their DECA pins and our chosen DECA uniforms.  I 

have spoken to the competitors and their common theme is wishing that they had more time to 

prepare.  I can say that everything was condensed in this period.  I would definitely start early in 

the year if I decided to do this again.  To be honest, I would start with my Sophomores and 

Juniors right after ICDC if we were going that year.  I can't express enough that while structure 

has clearly helped, there is no secret ingredient.  It takes a significant amount of hard work. 

There are a lot of moving parts working together to help students succeed. 

As Cycle 3 concluded, a thorough analysis of data obtained from changes, reflections, 

test scores, role-play performance and judge's feedback were reviewed.  The researcher journal 

was updated to include all reflections from cycle 3.  Table 11 shows the details of changes 

suggested for future research and methodology used to justify their implementation. 
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Table 11 

Action Research Cycle 3 and Suggestions for Future Research  

Issue Identified Justification for Action Instrument(s) 
used to identify 
issue 

Suggestions for future research  

Not enough time to 
complete things on 
checklist.  

60% of competitors 
completed their checklist 
for cycle 3. 

Cycle Checklist Start earlier with the checklist.  This was 
too much information and work in a 
short time period.  Start in the spring or 
as soon as school begins. Anticipate 
work not being done during holiday 
seasons and plan accordingly.   

Low test scores Low test scores Practice tests, 
region test and 
state test scores 

Put more emphasis on test scores and 
start preparing for them sooner.  More 
prep is needed to close the achievement 
gap. Possibly incorporate a Q&A 
segment into role-play practice time.  

Loss of student 
engagement  

20% less students 
completed their checklist 
this cycle despite it being 
easier 

Cycle Checklist, 
1-1 meetings, 
Student 
Reflections  

Build this around the actual competition 
schedule. Students lost motivation to 
achieve, as things were not aligned with 
hopes of being rewarded.  I did provide 
medals but that could not compete with 
DECA trips. 

Not addressing all 
points from the 
Role-play Outline 
and Tips  

Competitors are still 
forgetting major parts 
such as their 
introduction, all 
performance indicators 
and summaries.   

DECA role-play 
judges score 
sheet and the 
Role-play 
outline and tips 
sheet.   

Test students on the format in your very 
first week and continue to test them until 
they master it.  You can also record 
samples and provide local samples of 
what their performance should look like.  

Problem finding 
role-plays for some 
areas.  

Students should focus on 
one major instructional 
area right for role-plays 
now to better track 
growth. 

DECA Role-
Play 

Create this for yourself.  Find what you 
can and create your own for the rest.  
Add performance indicators from 
specific role-play practices.  This way, 
students are still learning about other 
areas while mastering one. Also as you 
build your collection, keep it organized.  

 

 Overall, the issues were consistent amongst the cycles.  Emerging themes provided the 

opportunity for improvement.  Reflecting on the three cycles, we see that time management, 

timing during the year, test preparation, and role-play flow must work in harmony for the 

program to improve more. 
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Ten Competitor's Experiences 

 The following information provides a description of each competitor using information 

obtained from the orientation, student profile, researcher journal, and goal setting and reflection 

worksheet.  After the competitor introduction, the results of the goal-setting and reflection 

worksheet will be shared to provide competitor's experiences from participating in the study.  

Editing of the original data was limited to typographical errors, flow, and cohesiveness.  Edits to 

the narrative data are underlined.  The questions that are asked are (a) What are the most 

important things that you learned this cycle?, (b) How was your overall growth this cycle, (c) 

What things can you do to improve your role-play performance? (d)What things can you do to 

improve your test performance? (e) How can your advisor help you improve?  Students answered 

the questions electronically through secured google forms at the end of each cycle.  The data 

from the google forms is displayed in a chart for an easy comparison of competitor's answers 

through each cycle. 

Alexis 

 Alexis is a 17-year-old, low income, Bosnian female.  She is a senior with a 3.0 GPA and 

has earned 27.5 of 28.5 attempted credits.  She is a second-year DECA member and has an 81% 

Georgia Milestones testing average.  Last year, Alexis enjoyed the competition experience but 

did not place.  This year, she is excited to participate in the study and is determined to improve 

her skills so that she can place at the competition.  General observations noted about Alexis 

during the course of the study are that she is crafty with words, confident, sometimes distracted, 

and requires motivation and redirection.  She is a leader but often seems overwhelmed with life 

and her many obligations.  Alexis's experience is described in her own words from the goal 

setting and reflection electronic google form in Table 12. 
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Table 12 

Alexis’s Reflection Questionnaire  

Alexis Cycle 1 Cycle 2 Cycle 3 

Q1: What are the most 
important things that 
you learned this cycle? 

I learned more of the 
body language I should 
use when doing a role-
play. Such as eye contact, 
keeping a comfortable 
atmosphere, allowing 
room for conversation, 
etc.  

to be detailed and to be 
talkative  
 

How to incorporate data 
and charts into my role-
plays to ensure a higher 
score. 
 

Q2: How was your 
overall growth this 
cycle? 

I feel as if iâ€™ve 
evolved a little in the 
sense that iâ€™m more 
comfortable in 
conversation and getting 
into role-playing when 
doing a role-play. 

I think it was very good in 
the sense that i learned a 
lot more about role-play 
like body language and 
tactics to use such as 
graphs and statistics 
 

I think during this cycle I 
majorly learned how to 
present a role-play in 
certain ways to place 1-3 
 

Q3: What things can 
you do to improve your 
role-play performance? 

Learn more of the content 
and vocabulary to expand 
my choices in role-plays.  

be more informative and 
use more information 
about marketing  

Improve my speech 
pattern and have more 
confidence in my words. 

Q4: What things can 
you do to improve your 
test performance? 

Take more tests and get 
used to testing such long 
questions in short 
amounts of time.  
 

get used to taking such a 
long test in such a short 
amount of time, such as 
taking more tests more 
frequently  

Practice more online 
testing to get used to the 
amount of questions in a 
short amount of time. 
 

Q5: How can your 
advisor help you 
improve? 

Practice more role-plays 
with us.  
 

practicing with us more  
 

Practice with students one 
on one more to help them 
get the full experience and 
face the challenge head-
on. 

 

Melody 

Melody is a 17-year-old, low income, African American, and Caucasian female.  She is a 

senior with a 3.2 GPA and has earned 29 of 29 attempted credits.  She is a first-year DECA 

member and has an 82% Georgia Milestones testing average.  Melody took two marketing 

courses back to back in the fall and spring semesters.  General observations noted about Melody 

during the course of the study were she is a hard worker, she wants to be successful, she has self-

motivation, and she does not give up even when she is not growing.  She is also influenced by 
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her peers easily.  While she struggled with assessment growth, she was great at taking role-play 

feedback and improving.  Melody's experience is described in her own words from the goal 

setting and reflection worksheet in Table 13. 

Table 13 

Melody’s Reflection Questionnaire  

Melody Cycle 1 Cycle 2 Cycle 3 

Q1: What are the most 
important things that 
you learned this cycle? 

How to organize my 
thought to perform a role-
play and how to talk to a 
stranger about a pretend 
situation  
 

so far i have learned how 
to properly introduce 
myself and pick up on the 
key indicators but i need 
to work on explaining 
how to relate indicators to 
my situations and coming 
up with solutions  

I learned how to connect 
my indicators  to any 
scenario and situation  

 

Q2: How was your 
overall growth this 
cycle? 

I think I grew a lot with 
the talking (role-play) part 
and grew a little in the 
marketing knowledge part 

Ive been learning alot in a 
short period of tiem 
 

I feel my growth was 
okay i could have done 
better with more effort  
 

Q3: What things can 
you do to improve your 
role-play performance? 

actually go through each 
option to do in a role-
play..do brochures power 
points and how to 
organize it  

Do a better job of finding 
solutions  
 

watch more people do 
role-plays to get ideas  
 

Q4: What things can 
you do to improve your 
test performance? 

Study what I get wrong 
and why 

 

study more and do more 
practice test  
 

study more quiz let and 
things about my overall 
topic  

Q5: How can your 
advisor help you 
improve? 

just analyze the options 
and go through step by 
step and different 
scenarios  

I need to work on more 
role-plays and scenarios    
 

more communication with 
changes because we don't 
always pay attention   
 

 

Eric 

 Eric is a 17-year-old, low income English Language Learner, and reading recovery male 

competitor.  He is a senior with a 2.1 GPA and has earned 27 of 28 attempted credits.  He is a 

second-year DECA member and has a 70% Georgia Milestones testing average.  Eric took his 

second marketing class this year; however, he has also taken an entrepreneurship class.  Eric 

technically placed in the competition last year but was disqualified because he did not know that 
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he could not use his notes and had them in the prep room.  This year, he is looking forward to 

going back and doing well in the competition.  Researcher observations are that Eric is intelligent 

and speaks well.  He struggles with writing and testing.  He also had abysmal attendance, which 

made practicing very difficult.  He attended school 81/107 days; however, he often missed his 

marketing class even on present days as he did not check in until after that class.  Eric may have 

been one of the most confident competitors; however, he lacked the desire to fully prepare as he 

didn't find many of the components necessary.  He was more like a "wing it" kind of student. 

Eric's experience is described in his own words from the goal setting and reflection worksheet in 

Table 14. 

Table 14 

Eric’s Reflection Questionnaire  

Eric Cycle 1 Cycle 2 Cycle 3 

Q1: What are the most 
important things that 
you learned this cycle? 

I can't just wing it Preparation is a key to 
success  

How to market and be 
more responsible I 
learned a lot 

Q2: How was your 
overall growth this 
cycle? 

My overall growth was 
amazing, I met people 
from all different walks of 
life and made friends 
forever. 

I feel like I would've 
placed a couple of times if 
I had another year 
 

My growth was 
something I didn't expect 
cause I learned so much 
that I could use in the 
future 

Q3: What things can 
you do to improve your 
role-play performance? 

 
Prepare better and do 
more practice role-plays 
 

If I had another year I 
would've took it more 
seriously and practiced 
more 

Practice more often, be 
confident and learn as 
much as you can 
 

Q4: What things can 
you do to improve your 
test performance? 

Study more often 
 

Better then first year my 
test scores were pretty 
good but I would have 
tried to learn more of the 
excelled terms that were 
used. 

Study, don't be so ease, 
listen when the teacher 
more often 
 

Q5: How can your 
advisor help you 
improve? 

Give me more feedback 
 

Give feedback, but you 
improve every year so just 
keep doing you 

She did really good with 
trying to prepare us but 
we were lazy 
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Ming 

Ming is a 16-year-old, low income, English Language Learner and an Asian female.  She 

is a junior with a 3.8 GPA and has earned 22.5 of 22.5 attempted credits.  She is a second-year 

DECA member and has a 92% Georgia Milestones testing average.  Ming took her first 

marketing course this year.  Last year, Ming did not place in the competition, and though her 

testing shows that she generally tests well, she did not initially test well for DECA.  Researcher 

observations include that Ming is a hard-working overachieving student.  She sometimes talks 

very fast, stutters, and gets flustered.  She takes excellent notes when preparing, and she was 

always ahead of most of her peer competitors with the competition list.  Ming often sought extra 

practice time with me, and she was great at motivating her peers to do better. Ming's experience 

is described in her own words from the goal setting and reflection worksheet in Table 15. 

Table 15 

Ming’s Reflection Questionnaire  

Ming Cycle 1 Cycle 2 Cycle 3 

Q1: What are the most 
important things that 
you learned this cycle? 

I understand that market 
identification is finding your target 
market through their 
demographics, habits, 
psychographics, and lifestyle. I 
understand that by providing a 
customer centric culture at your 
store allows for better service and 
overall an increase in profit  

How to introduce 
yourself when you 
already know the 
judge  
 

How to communicate 
effectively and 
articulating my words. 
How to be engaging to 
my interviewer 
 

Q2: How was your 
overall growth this 
cycle? 

It was good  
 

The most growth  
 

It was great. 

Q3: What things can 
you do to improve your 
role-play performance? 

Be more creative and create more 
pictures and graphs  

Slow down  Respond better to the 
interviewer 

Q4: What things can 
you do to improve your 
test performance? 

Do more practice exams and look 
at marketing quizlets in my 
category  

Study more  
 

Use quizlets 

Q5: How can your 
advisor help you 
improve? 

More role-plays  
 

More role-play 
practice 

Give me more 
feedback 
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Paula 

Paula is a 17-year-old, low income, English Language Learner, and a Hispanic female.  

She is a senior with a 3.0 GPA and has earned 27 of 28.5 attempted credits.  She is a first-year 

DECA member and has an 83% average Georgia Milestones testing average.  Paula took her first 

marketing course this year, and she has completed the entrepreneurship pathway. Paula has 

grown significantly over the past year.  She was doing poorly in all of her classes, but since 

joining DECA has maintained A's in all of her classes.  Her transformation has been very 

impressive.  Researcher notes include that Paula is a self-starter.  She keeps a notebook full of 

work and even found her own role-plays to practice by herself at home.  She is very patient, 

open, and easy to teach.  She absorbs information quickly and is a great speaker.  Paula struggles 

with the testing portion but put a great deal into improving her score.  Paula's experience is 

described in her own words from the goal setting and reflection worksheet in Table 16. 
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Table 16 

Paula’s Reflection Questionnaire  

Paula Cycle 1 Cycle 2 Cycle 3 

Q1: What are the most 
important things that 
you learned this cycle? 

So far, preparing and studying 
the performance indicators. 
Learning the performance 
indicators has allowed me to 
have more creative control of 
my ideas for the role-plays. 

Communication 
skills and 
presentation 
 

Different ways to 
organize and sort my 
ideas and how to research 
information. 

 

Q2: How was your 
overall growth this 
cycle? 

I think I'm grasping the idea 
and set-up of a role-play and 
explaining myself properly 
and concisely. 

I would say a lot 
better than when we 
first started, but I still 
need to develop how 
to properly express 
my ideas. 

Since the beginning of the 
semester I've learned a lot 
to sort my ideas and 
communicate in the best 
way I can. 
 

Q3: What things can 
you do to improve your 
role-play performance? 

My attitude and presentation Practice 2-on-2 
conversations, 
enthusiasm and 
approach. 
 

Practice smiling, making 
my voice heard, and 
learning to get 
comfortable with my 
topic and environment. 

Q4: What things can 
you do to improve your 
test performance? 

Focusing on the main 
indicators 

Study certain 
terminology  
 

Focus on the topics I'm 
unsure about and practice 
using them in a role-play. 

Q5: How can your 
advisor help you 
improve? 

Going over how to present all 
my ideas coherently, well-
organized and with pep. 

Examples like you 
did earlier today 

 

By presenting examples 
and situations (like you 
did in state) they really 
helped my understand the 
format and flow of the 
role-play and topics. 

 

Kathia 

 Kathia is a 16-year-old, low income, gifted, Hispanic female.  She is a junior with a 3.8 

GPA and has earned 25 of 25 attempted credits.  She is a first-year DECA member and has a 

92% average Georgia Milestones testing average.  Kathia took her first marketing course this 

year.  Researcher observations include Kathia's great work ethic, her effortless speech, and her 

overall mature presence when conducting role-play.  She brings a great deal of life knowledge 

and does extensive research to master her role.  Though younger than most of the other 

competitors in the study, Kathia is a positive influence and was great with group feedback. 
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Kathia's experience is described in her own words from the goal setting and reflection worksheet 

in Table 17. 

Table 17 

Kathia’s Reflection Questionnaire  

Kathia Cycle 1 Cycle 2 Cycle 3 

Q1: What are the most 
important things that 
you learned this cycle? 

The most important things 
I learned was that 
presentation, speech, and 
confidence is very 
important in professional 
meetings. 

I learned to clarify my 
transitions and speech to 
keep my discussions 
easier to follow. 
 

I learned good 
communication and 
interpersonal skills 

Q2: How was your 
overall growth this 
cycle? 

I grew in my background 
knowledge on finances 
and the factors that 
influence many business 
decisions. 

I began to learn 
professionalism along 
with learning to believe in 
myself at whatever it is I 
do. 

I grew a lot in becoming 
more involved and out 
going 

Q3: What things can 
you do to improve your 
role-play performance? 

I can improve my 
performance by making 
my points clear and my 
information condensed 
and valuable. 
 

I can gain better 
background information 
on even more 
performance indicators 
and better connect them 
with each situation. 

I can better practice and 
prepare myself more 

Q4: What things can 
you do to improve your 
test performance? 

I can continue to expand 
my background 
knowledge and 
understand important 
concepts in my events. 

I can, as previously 
mentioned, just gain 
better background 
information on PIs.  
 

I can study more and 
continue to advance my 
background knowledge 

Q5: How can your 
advisor help you 
improve? 

Continue to give me good 
constructive criticism. 
 

Practice role-plays and 
constructive criticism on 
what information is 
missing and what ideas I 
may add. 

By continuing to give me 
tips and good practices 

 

Jade 

 Jade is a 17-year-old, gifted, African American female.  She is a senior with a 3.9 GPA 

and has earned 31 of 31 attempted credits.  She is a second-year DECA member and has a 93% 

average Georgia Milestones testing average.  Jade is a marketing management pathway 

completer.  Last year, she placed at the region competition and was excited to work hard and 

hopefully do even better her senior year.  Researcher observations include Jade's dedication to 
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preparing for the future, seriousness about her studies, professionalism, and willingness to learn.  

She is quiet yet observant and a fast learner.  Jade's experience is described in her own words 

from the goal setting and reflection worksheet in Table 18. 

Table 18 

Jade’s Reflection Questionnaire  

Jade Cycle 1 Cycle 2 Cycle 3 

Q1: What are the most 
important things that 
you learned this cycle? 

Knowledge about 
marketing functions 
resurfaced, I discovered 
more about my timing and 
how to pace myself and 
expand my presentation. 

I learned the importance 
of going above and 
beyond and providing 
more details of applying 
concepts to specific 
situations. 
 

I learned how to think of 
more creative ideas to 
push a role-play above 
average.  
 

Q2: How was your 
overall growth this 
cycle? 

I significantly grew from 
the first times on body 
language and getting my 
ideas across and organized. 

I learned significant, 
vital information for my 
role-play tactics. 
 

I grew a little with 
helping my creativity and 
being more organized for 
role-plays. 
 

Q3: What things can 
you do to improve your 
role-play performance? 

I could slow down and 
think more about what I 
say rather than ramble, and 
pace myself to use the time 
completely. 

I can expand more on 
my concepts with 
relating the broad picture 
to the specific scenario. 
 

I can expand on concepts 
and play them in more 
specific ways to 
scenarios. 
 

Q4: What things can 
you do to improve your 
test performance? 

I can use more illustrations, 
relearn what I forgot in 
marketing principles and 
be more comfortable. 

I can do exercises to jog 
my creativity when 
applying concepts to 
scenarios. 
 

I can study more and 
utilize aids such as the 
Georgia deca practice 
tests and competition 
university.  
 

Q5: How can your 
advisor help you 
improve? 

My advisor can allow us to 
practice more with our 
peers to get more 
comfortable with 
presenting our ideas.  

My advisor can provide 
exercises and sheets for/ 
with creative ways to 
respond to scenarios. 
 

My advisor can practice 
with us more regularly, 
like once a week, in 
between the competitions/ 
conferences. 

 

Chris 

Chris is a 17-year-old, low income, English Language Learning, African male.  He is a 

senior with a 3.4 GPA and has earned 28.5 of 28.5 attempted credits.  He is a first-year DECA 

member and has a 83% Georgia Milestone testing average.  Chris has not taken any marketing 
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courses, but he has taken an Entrepreneurship course.  Researcher observations include Chris's 

desire to be successful; however, his work ethic does not seem to match that.  Chris thinks that 

the competition is more about social skills than knowledge acquisition.  He has a fake it until you 

make it philosophy, and it shows.  His confidence level and role-play ability do not match. 

Chris's experience is described in his own words from the goal setting and reflection worksheet 

in Table 19. 

Table 19 

Chris’s Reflection Questionnaire  

Chris Cycle 1 Cycle 2 Cycle 3 

Q1: What are the most 
important things that 
you learned this cycle? 

Learn more about 
team work 
 

How to be better at my 
role-play performance by 
my body language and 
how to get my point 
across, effective 
communication in role-
plays. 

I never thought I would be 
bonding with the other people 
on our chapter because we are 
all different but the important 
thing is just about growing 
through DECA and learning 
more about business  

Q2: How was your 
overall growth this 
cycle? 

It was decent  
 

I think I've done some 
growth in learning to 
understand things and 
following them 
effectively to better 
myself like being able to 
explain myself in role-
play a little better. 

I learned a lot from 
Mrs.Woodley and DECA by 
going to these events and 
seeing people with different 
views and different 
backgrounds than me and it 
gave me a drive that I never 
really had to become better  

Q3: What things can 
you do to improve your 
role-play performance? 

Not stumble over 
my words  
 

I can be more confident 
with my role by trying not 
to pause for too long and 
trying to elaborate on my 
responses. 

Stop Being nervous  
 

Q4: What things can 
you do to improve your 
test performance? 

Study more  
 

I can study the 
information and try to 
really concentrate and 
take some time to think 
about my responses 

Take as many practice test as 
possible  
 

Q5: How can your 
advisor help you 
improve? 

Practice with me 
more 
 

By helping me see what 
else I could possibly 
improve on my role-play. 

She has done a great job with 
teaching us so thats all I could 
say 
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Kristin 

Kristin is a 17-year-old, African American female.  She is a senior with a 3.9 GPA and 

has a 92% Georgia Milestone testing average.  She has earned 31.5 of 31.5 attempted credits.  

She is a first-year DECA competitor and is excited about participating in the competition.  

Researcher observations include Kristin's workload.  In addition to her classes on campus, she is 

also a dual enrollment student and spends most of each day on a college campus.  She is also in 

several other organizations.  She is putting effort into DECA but it is clear that she is struggling 

to balance it all.  Kristin is very intelligent, but her people skills need work.  That was our focus 

while preparing for the role-play.  She is very calculated and soft-spoken.  Kristin's experience is 

described in her own words from the goal setting and reflection worksheet in Table 20.   
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Table 20 

Kristin’s Reflection Questionnaire  

Kristin Cycle 1 Cycle 2 Cycle 3 

Q1: What are 
the most 
important 
things that you 
learned this 
cycle? 

If I speak with 
confidence it makes 
look like I know 
exactly what what I 
am talking about. 
 

I learned more about 
business and marketing 
and how it's applicable 
in so many aspects of my 
everyday life. 
 

I need to speak with confident and not be 
focused on being sure that all my answers 
are right. Judges don't always know the 
information as well and being stuck on 
say the correct definitions of key 
indicators will keep my focus from what 
will make my role-play great. 
 

Q2: How was 
your overall 
growth this 
cycle? 

Good- I found a 
system for 
organizing my 
thoughts that makes 
my ideas flow 
clearer  
 

I think I grew but I 
definitely need to work 
on my speaking. I find 
that when I speak I take 
awkward pauses and lose 
my train of thought. 
 

I think the fact that I actually placed is a 
good enough indicator that I improved so 
much this cycle. I went in the role-play 
and this DECA season feeling uneasy but 
eventually you do the task so many times 
it just feels normal. 
 

Q3: What 
things can you 
do to improve 
your role-play 
performance? 

Connect my ideas 
and be MORE 
creative  
 

Thing of creative ways 
to make my ideas "pop". 
Then change and adapt 
these ideas based on my 
role-play. 
 

I think that I can just continue to think of 
creative ways to solve problems. A big 
struggle and insecurity of mine is that i'm 
not "creative enough" but creativity is 
very subjective. If I have an idea I think 
will make my role-play stand out I need 
to be confident in it and run with it. Being 
passionate about my ideas that I create 
leaves a good impressions on my judges. 

Q4: What 
things can you 
do to improve 
your test 
performance? 

study more 
 

Definitely study more 
 

Analyze how what I learn can be seen in 
my daily life, and study more when I'm 
going through my test. 

Q5: How can 
your advisor 
help you 
improve? 

Practice with me 
more 
 

I think by helping me 
make sure I organize my 
thoughts in an effective 
way when brainstorming 
my role-plays. 

I think that my advisor has done her best 
but can help me improve by giving more 
role-plays. 

 

Karisa 

 Karisa is a 17-year-old, African American female.  She is a senior with a 3.1 GPA and has 

a 78% Georgia Milestone testing average.  She earned 29.5 of 29.5 attempted credits.  She is 

first-year DECA competitor that joined DECA due to a work-based learning requirement.  Since 

joining, she has made friends and decided to compete.  Researcher observations include that 
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while Karisa performs average academically, she has great common sense and people skills.  She 

is outgoing, assertive, and a great leader.  She gravitates to the role-play and does not like the 

testing portion but practices anyway.  Karisa's experience is described in her own words from the 

goal setting and reflection worksheet in Table 21. 

Table 21 

Karisa’s Reflection Questionnaire  

Karisa Cycle 1 Cycle 2 Cycle 3 

Q1: What are the most 
important things that 
you learned this cycle? 

The most important things 
I learned this cycle were 
the lessons and activities 
to help me fully 
understand the content. 

I learned how to properly 
prepare for a situation 
with a time limit. 
 

You need to be prepared 
for all outcomes and 
situations regarding your 
role-play. 
 

Q2: How was your 
overall growth this 
cycle? 

My overall growth this 
cycle was consistent and 
increased as the lesson 
and practice exams went 
on. 

It was good because I was 
able to train myself to 
think under pressure.  
 

The growth was mostly 
consistent as long as you 
continued to look over 
materials. 
 

Q3: What things can 
you do to improve your 
role-play performance? 

To improve my role-play 
performance, I would be 
assertive and more 
confident in what I was 
speaking . 

I can help myself using a 
time limit to draw out my 
thoughts. 
 

Using your more 
experienced peers to help 
is always a good resource. 
 

Q4: What things can 
you do to improve your 
test performance? 

To improve my test 
performance, I would try 
to retain as much 
information as possible 
from the lessons and 
activities. 

I can improve my test 
performance by properly 
having the time to look 
over materials. 
 

Since the questions are 
worded differently, look 
for associated words and 
cues to recognize the 
concept. 
 

Q5: How can your 
advisor help you 
improve? 

My advisor can help me 
improve by proving more 
role-plays and one-on-one 
training. 
 

My advisor can help me 
improve by helping me 
find more resources to use 
to develop my ideas. 
 

By using more out of the 
box practice, we can help 
the next competitors be 
great and have better 
opportunities. 

 

The Judges Experiences  

 Five judges participated in this action research study.  Judges received training in a 

YouTube video prior to the first local competition.  Judges also had an orientation with the 

researcher to address any questions and to review the role-play expectations.  Judges were asked 
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to leave written and oral feedback on the judging sheets for each competitor as they judged them 

so that the information could be shared for the purpose of the study.  Judges were also asked to 

provide instant feedback to competitors after their role-play event.  Lastly, judges were debriefed 

in a short meeting with me where they were asked to share information about each competitor 

and overall feedback.  All information is transcribed in this section.  The following introductions 

of the judges are based on information that the judges shared and researcher reflections.  

Following the introductions, feedback from judging experiences will be shared.  Like with 

competitors, the judge's names were changed to protect identities. 

Sherry 

 Sherry is a 42-year-old Caucasian female.  She is a computer science teacher, TSA 

advisors, and former NSA employee.  Sherry has extensive industry experience and holds several 

leadership roles in the county.  As a curriculum writer and pathway builder, she is very creative.  

Researcher observations include her passion for students and developing advanced STEM 

pathways.  Despite her busy schedule, she is always available to help students.  The following 

notes provide Sherry's feedback to students.  Sherry was responsible for judging Kristin and 

Chris. 

Reflection #1/Competition 1. I'm happy that the students are almost just as lost as I am 

lol.  DECA feels different than TSA, and I understand the need for them to be marketable.  

Kristin was all over the place.  I had to bounce around the score sheet to figure out how to give 

her points based on her presentation.  I don't think she hit each performance indicator.  If that is 

how she will present, she needs to be prepared to be interrupted.  She was not prepared lol.  She 

is well-spoken but shy.  It doesn't matter that much if she doesn't have good information.  No one 

is buying what she is selling.  She also didn't take the time to summarize. 
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Chris was more lost then Kristin.  It seems as though he is accustomed to getting his way 

with charm.  But a nice smile and no knowledge won't get him far. He needs prepared 

information about the nature of positive customer relations. He overused "like you know".  I 

liked the way he pointed out and addressed each performance indicator; although not fully 

grasped he touched on them.  He had some trouble articulating certain words but he handled 

questions well.  He just needs to practice delivery and go more in-depth on responses to show 

grasp of the materials. 

Overall, feedback both need to prepare their responses, speak confidently, make eye 

contact, avoid looking around the room while speaking, and smile. 

Reflection #2/Competition 2. This time, Chris gave a great handshake and spoke well.  

He didn't present any charts or visual materials.  He didn't present a chart of accounts and 

discuss what category they fall in.  He needs to better understand accounting.  He talked about 

spreadsheets but not in the context of accounting.  He also needs to ask for the time to process 

questions if needed and elaborate on his answers. 

The first thing I noticed with Kristin is the need to provide an overview.  Her performance 

indicators and fake PowerPoint were great.  She had a great pace, and she was informative, 

knowledgeable, confident, and polite.  She addressed problems systematically.  Next time she 

needs to hit her main points a little harder and provide product examples for specific situations. 

More specifically, provide applicable examples and incorporate the functions of marketing too. 

Overall, she was knowledgeable, confident, and creative. 

Reflection #3/Competition 3. I guess they saved the best for last.  Kristin did good.  She 

was prepared and clearly spoken.  She had a good handshake and manners and I like that she 

provided fake references.  This time, she could elaborate on  specific situation because she spoke 
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in general terms and didn't connect to the role-play  She needs to use statistics and information 

from the scenario. 

Chris had a great introduction and handshake.  He really needs to focus on maintaining 

good eye contact and not reading from notes as much. He did a great job selling himself.  He 

discussed the global economy, product awareness, aesthetics for all groups and marketing.  He 

also covered the balance sheet and provided a visual example of it.  Overall, there is a big 

difference from where they started until now.  I love the organization this last time. Overall 

feedback, make good eye contact and provide detailed information. 

Geraldine 

 Geraldine is a 38-year-old African American female.  She is a new marketing teacher and 

DECA advisor.  Prior to teaching marketing, Geraldine was a business teacher and has years of 

business industry experience.  As a new marketing teacher, Geraldine was able to use the DECA 

guide and be very open and objective with her feedback.  She learned a lot during the study and 

she had some great fresh perspectives.  Researcher observations include her being overwhelmed 

with so much information related to DECA.  Starting a new job in the fall and having so much to 

keep up with in the classroom and with DECA can be overwhelming.  The following notes 

provide Geraldine's feedback to students and the researcher's dialogue with her.  Geraldine 

judged Alexis and Melody. 

 Reflection #1/Competition 1.  It is interesting to see students in this element.  They are 

so different when they are in class.  This is such a great way to break them out of their shell.  I 

need to start doing some of these activities in class.  Alexis had a lack of understanding 

regarding the terms.  This prevented her ability to elaborate on certain points.  She needs to 

know key marketing terms such as the 4 P's of marketing which is the marketing mix.  She relies 
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on her notes too much which is strange because she didn't have good notes.  It is clear that she 

knows much of this information but needs to improve her terminology and delivery. 

 Melody needs to slow down.  She has great ideas.  She needs to take her time to explain 

herself thoroughly.  I loved her energy. She, too, needs to improve her terms.  She can't just say 

"stuff".  She needs to use terms like global economy, branding, and customer behaviors.  She 

also needs better transitions and not to say things like "something like that."  She had a decent 

understanding of the 4 P's.  There is a lot of work to be done here though.  Overall, for a 

marketing competition, both girls need to work to present themselves better and articulate their 

thoughts in a better way with terminology.  They also need to work on their flow and delivery of 

information. 

Reflection #2/Competition 2.  Alexis needs to continue developing her vocabulary.  She 

also needs to start with more confidence.  She said "I feel like" and "like", "uh", and "um".  She 

might benefit from a quick lesson in code switching.  I do like that when she messes up, she 

pauses, smiles and continues.  While she did hit each indicator, she needs to provide a little more 

background in the beginning of the role-play event.  She also lacked visual creativity.  She had 

great body language and eye contact.  Not all points were used in the proper context but she is 

improving and providing effort. 

Melody did much better this time with her pacing.  Her ideas were impressive again.  She 

took her time explaining things.  She still needs to work on using filler words.  I can tell that she 

worked to improve her vocabulary, and she can continue to work on that.  She did use the 4 P's 

and the functions of marketing, which was impressive.  Overall, both girls can continue to work 

on their flow, building vocabulary and speaking professionally. 
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Reflection #3/Competition 3.  Alexis addressed every category thoroughly.  My only 

suggestion this time would be to slow down a little and use "we" and us instead of "you and 

yours".  She used the SWOT analysis which was a great introduction into presenting the 

performance indicators.  Her growth is amazing.  She was very professional, dressed well, and 

confident.  My overall impression in response to the questions she answered exceeds 

expectations. 

Melody also took control this time.  I barely counted any filler words and she have a 

wonderful overview.   She can still use some practice making her transition between performance 

indicators clear but overall, it was good.  She had a great PowerPoint for me to see and she did 

a good job using marketing terms.  My overall advice for the girls would be to just keep 

practicing and building their confidence because they are getting better each time.  Oh, and to 

list all indicators before starting. 

Carlos 

Carlos is a 46-year-old Hispanic male.  He is an administrator with experience with CTE 

teachers.  Carlos oversees the Marketing, Law, Business, and Public Service pathways at a high 

school.  Carlos has strong people skills, and as a native Spanish speaker, he was able to help 

some of our English Language Learning students with their speaking skills.  Researcher 

observations include Carlos's passion for helping students advance and participate in 

extracurricular activities.  Carlos was the judge for Paula and Eric. 

Reflection #1./Competition #1. This is not related but I just gotta say it.  I was happy to 

see these two sign up for DECA.  They barely even come to school and you got them here.  That's 

dope Woodley.  I can't wait to help turn them into beasts! They are going to be a great 

representation of our culture. It's all about equity, and this move will most definitely help 
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increase our value here.  After today, I know that we have a lot of work ahead but we got it!  The 

first participant (Paula) needs to focus on what the role-play requires her to do.  She provided a 

great plan but struggled to align her plans with the role-play objective.  She also needs to speak 

up a bit more.  She is very soft-spoken and can't be afraid to show some energy!  She definitely 

knows entrepreneurship and studied for this.  She just has to learn how to deliver it. 

Eric had a good handshake.  He is overconfiden though.  He did not clearly explain 

marketing and its connection with the global economy.  He only briefly talked about the 

performance indicators, but he needs to make clear connections with the various functions.  He 

gave little to no support with examples.  I can tell that he has the ability to articulate, but he 

seems to have a getting by, and that isn't going to work here.  He has to get organized and have a 

plan.  Compared to Paula he isn't nearly on the same level. He must be more specific.  Overall 

they both need to focus on the weak spots that I talked to them about and get better. 

Reflection #2/Competition 2. Paula's plan for improvement was fire! She had great 

examples for the above and beyond.  You can tell that she is really into this thing.  She could 

actually cut back a little bit so she has more time for the grand finale.  Her visuals were fire too.  

She just needs to keep practicing at this point.  It was one indicator that she crushed.  It was 

identify the company's unique selling proposition.  You can tell that she knows this stuff because 

she gave a detailed answer on how the company stands apart. 

My man Jose was dressed for success this time!  He was confident and made good eye 

contact.  He mentioned an app and gave details on how it would be used as a marketing strategy 

which was awesome.  He had an average opening, covered performance indicators by point with 

general comments.  He needs to expand his ideas.  He could also use more assertiveness.  His 

closing was weak because he kind of just stopped with no summary or wow factor.  Overall, they 
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need to take what I gave them and keep working on it, along with following your outline for 

them.  Next time I will be more critical.  Make them tough! 

Reflection #3/Competition 3.  Their growth with this whole thing is dope Woodley.  

Camila was fire.  She nailed the performance indicators.  She created a rewards program, and I 

want hire her lol.  She has to make sure to treat me like the customer if that is what the role play 

is.  She did great controlling the conversation.  She needs to try and limit "ums" and "ands" when 

talking.  She can take a deep breath in between thoughts too.  Overall she did a great job. 

Jose has great potential. He was well organized but he jumped straight into the role-play 

without a good intro.  He could use some more vocal expression and enthusiasm!  He also needs 

more eye contact and to take on the role more.  This definitely seems like the most he has 

prepared, but he still needs to practice to make it all come together. Maybe a firmer handshake 

too.  If they improve this much for their real competition, they should be straight.  Overall, they 

have something to be proud of! 

Cynthia 

Cynthia is a 31-year-old Asian female.  She is a healthcare science teacher, HOSA 

advisor, and former hospital administrator.  Cynthia has a strong sense of the hospitality field 

from her years working in the hospital setting.  Researcher observations include her attention to 

detail when judging.  She was very vigilant when it came to addressing each performance 

indicator for the role-play.  She judged Ming and Kathia. 

Reflection #1/Competition 1.  I really wanted to focus on the performance indicators 

and 21st-century skills on the rubric.  Ming did a great job guiding me through the performance 

indicators.  She is a little rushed and needs to slow down.  She also needs to strengthen her 

introduction and conclusion.  When it comes to marketing, she might want to think of 
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promotional methods that don't cost so much.  While her ideas were well developed in terms of 

thought, they were not all practical.  Ming also overemphasized her notes which seems a little 

contradictory when I say it but, it was rudimentary knowledge after hearing it so many times.  

She identified with the role-play and inspired.  She just needs to make it more organic from 

beginning to end. 

It is evident that Kathia is a good student.  She presents well and has a strong, smart 

presence.  She had thorough notes but she should not depend on them as much.  She could also 

expand upon answers more related to the performance indicators.  She could develop a rapport 

with customers and determine more ways of reinforcing the company's image through employee 

performance.  She needs to show more creativity in her answers and consider the customers 

perspective in answering the questions.  I want her to go back to that outline and really refine 

her processes. 

Reflection #2/Competition 2.  Ming had above average presentation skills this time.  

She still needs to improve her closing, and she also needs to project her voice and show more 

enthusiasm.  She might also improve from expanding her introduction to make it feel more real. 

She is extremely intelligent but a little robotic in speech.  She needs to be more personable and 

take on the character, all while delivering the information. 

Kathia had a good opening. Her presentation skills are above average for sure.  The 

biggest criticism that I can offer is that she needs to watch her hands when she is talking.  

During the presentation, she can also relate the comments to initial overview.  A tighter wrap up 

at the end would be great too.  Jade was very knowledgeable about the importance of 

communication and she provided social media usage statistics.  Overall, she was really well 

prepared. Lastly, even though we are women, we still want a strong, confident handshake. 
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Reflection #3/Competition 3.  Ming had great visuals and an excellent greeting this 

time.  She hit every performance indicator and even had a visual graph showing the product life 

cycle, marketing functions and SWOT.  She addressed buying behaviors and provided examples 

and even addressed them based on demographics.  She had a great solution for her role-play and 

great answers to the questions at the end.  Her growth is phenomenal. 

Kathia spoke like an adult this time!  She navigated through the introduction, overview 

and performance indicators like a boss! She took her time answering questions, made good eye 

contact and had a good handshake.  I know that you should be the proud one lol but I'm proud of 

her growth.  Overall, they just need to refine their practice and keep growing! 

Kevin 

 Kevin is a 74-year-old Caucasian male.  He is a former DECA board member and has 

extensive experience in the business and financial sectors.  Kevin has judged countless DECA 

competitions at the local, state, and international levels.  Researcher observations include his 

extensive knowledge of role-playing events and his ability to break down each area of strength 

and weaknesses to students.  Kevin took the time to provide me with great advice and tips for the 

competitors.  He emphasized the importance of standing out, having energy, and overall being 

enthusiastic.  He said that students not only have to show a knowledge of the content, but they 

need to be entertaining and likable to the judges.  I purposely paired the strongest and weakest 

competitor with him in hopes of understanding his feedback and applying it to all students. 

Reflection #1/Competition 1.  Jade had a great introduction.  She addressed marketing 

in a global economy, economic growth, and specializations.  She also addressed customer 

behavior and in addition to the performance indicators.  Showing a wide knowledge of topics can 



 

 

152 

never hurt.  Her presence is strong and inviting, and she flows well through the role-play. She 

can work on her wow factor and enthusiasm. 

Karisa was not very confident in her answers.  She needed a reminder to address the 

performance indicators.  She went straight into providing a weak solution to the problem.  She 

needs to practice and become more comfortable with speaking in this setting.  She also needs to 

make eye contact. I have seen worst but she has a long way to go.  I advised her to watch a lot of 

performances on YouTube to get her more comfortable with the role-play.  Hopefully, she can 

practice more with her peers as well. 

Reflection #2/Competition 2.  Jade had a thorough explanation of the performance 

indicators.  In fact, her entire role-play was thorough from start to finish.  In efforts to make her 

stronger, I guess I need to supply advice.  She could share more ideas to market the product.  She 

could also become more creative with her visual aid.  Possibly provide a business card, fake 

resume, fake PowerPoint for show. She's got it.  Practice until you can't get it wrong! 

Karisa grew a little.  She has to try not to read from the paper when talking to the client.  

She did do a great job thinking on her feet.  Also, this time, she was much more confident and 

friendly.  Her introduction was good, but she needs to focus more on the topic at hand and not so 

much on verbal or written communication.  Overall she needs to improve at a much faster rate to 

be competition ready. 

Reflection #3/Competition 3.  Jade had a very clear, focused, and thoughtful 

presentation. It was well organized, and she followed performance indicators to perfection.  She 

also related each to strategies and plans.  She answered the questions well and also referred them 

back to the strategies. Overall, I told her to continue to build her knowledge bank, be enthusiastic 

and "see ya on stage". 
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Karisa provided a logical, creative, and confident presentation this time!  She used "I 

believe" to show ownership and had a firm handshake.  She can work on not being repetitive.  I 

think she needs to learn between the introduction being short and performance indicator time 

being longer.  She did have good guidance through the actual performance indicators.  Overall, 

the most you can hope for as a teacher is growth.  You need to continue to push her.  You need to 

be able to push all of them. 

Conclusion 

Chapter 4 provided the experiences of competitors, judges and myself as the action 

researcher.  This information was synthesized to provide the reader with insight into how the 

study was conducted and how it was received by all participants.  Competitors and Judges 

analysis from the role-play study provides details of experiences as they progressed throughout 

the action research cycles.  The information was an essential part in the implementation of 

changes at the end of each cycle.  The information, along with the researcher's observations, 

provided guidance in answering the research questions as well as recommendations for future 

researchers and implications for DECA advisors.  The next chapter will present the research 

questions and study findings for the DECA competitive events preparation program. 
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CHAPTER 5 

COMPETITIVE PREPARATION PROGRAM: FINDINGS FROM THIS RESEARCH 

The purpose of this action research study was to improve my instructional practice and 

students’ knowledge of performance indicators through the implementation of the DECA 

competition preparation program.  Currently, there is a lack of research regarding the instruction 

for DECA competitive events.  Therefore a competitive preparation program was designed to 

improve the role-play event instructional practices for local competitions.  Through the 

competitive events preparation program, both quantitative and qualitative data was collected and 

analyzed for this action research study.  Chapter 5 will present the data and analysis for the study 

findings to answer the overarching research question as we as the sub-research questions that 

guided the study.  

Overarching Research Question 

In what ways can a DECA competitive preparation program be used to improve my instructional 

practice and students’ knowledge of performance indicators? 

Sub-research Questions 

1. How will the implementation of a DECA competitive preparation program influence 

students’ performance on their DECA region exam? 

2. How will the implementation of a DECA competitive preparation program influence 

students’ performance on their DECA role-play? 

3. How does student development (positive or negative) impact the implementation of the 

DECA competitive preparation program? 
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Discussion of the Findings 

Inductive reasoning and deductive reasoning were utilized to answer the action research 

questions.  Inductive reasoning is associated with qualitative studies when the data collected is 

saturated through a rigorous analytic process by the researcher.  Inductive reasoning makes 

specific observations and then draws a general conclusion, while deductive reasoning shares a 

specific conclusion that follows a general theory.  Using both methods is complementary in 

research because the methods are needed to illuminate qualitative findings (Metler, 2012).  In 

addition, the approaches can be combined to fully understand the topic of study.  Due to the 

nature of action research, the questions, instruments, implementation, and analysis are driven by 

the conceptual framework.  The conceptual framework for this study was presented in Chapter 1. 

Inductive reasoning correlates with everyday reasoning and, it is appropriate if an action 

researcher wants to use reasoning to display results.  It can be studied by asking simple questions 

or providing complex information and asking the subject to judge.  It is also used to categorize, 

estimate probability, and make decisions.  The process of inductive reasoning starts with a set of 

empirical observations, looking for patterns within those observations, followed by creating 

theories about the patterns (Heit & Feenly, 2007). 

The deductive reasoning process starts with a theory and develops into a hypothesis from the 

theory, followed by obtaining and analyzing information to test the hypotheses.  This process is 

generally used to analyze quantitative data.  The deductive reasoning process includes choosing a 

theory, narrowing the theory to a specific hypothesis, collecting data, analyzing data, and 

confirming or rejecting the hypothesis (Mertler, 2012).  In addition to other methods of analyzing 

data that were outlined in my triangulation of research methods, descriptive statistics were used.  

Descriptive statistics were used to analyze pre and post-test scores and role-play scores as those 
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tangible scores most greatly impacted my instruction for the DECA competition preparation 

program's effectiveness.  In addition to showing us answers to the research questions, the data 

also provided insight about what worked and did not work in the study and allowed me to 

improve my instructional practices based on new knowledge, a core tenant of action research 

(Mertler, 2012). 

I chose action research because it allowed me, the researcher, to gain a more thorough 

understanding of my instructional practices and measure the impact of the implementation of the 

DECA competitive preparation program that imbued practices of contextual teaching and 

learning (Sears, 2002) with a focus on problem-based learning (Albion, 2000).  Action research 

focuses on the social reality that is occurring, and through cycles, develops the solutions to 

problems (Reason & Bradbury, 2013).  Through my three cycles of research, I was able to 

problem-solve while reflecting after each cycle.  Through the collection of quantitative and 

qualitative data, I was able to improve my instructional practices.  Subsequently, students’ 

knowledge of performance indicators was improved, which can be witnessed through their 

standardized test scores, role-play scores, and my increasingly effective instruction methods. 

Data Collection 

 Multiple instruments were utilized to collect qualitative and quantitative data during this 

action research study.  The instruments that were included in the study were role-play practices, 

practice exams, and the narrative reflection responses from students and judges.  The pre-tests, 

post-tests, and scores throughout each cycle allowed me to see how my instructional practices 

were affecting student knowledge.  Descriptive statistics were used to analyze scores for the role-

play and test scores to examine the overall growth of the competitors.  The reflections were 

submitted by the competitors, judges, and researcher at the end of each cycle.  In addition, the 
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reflections provided analytic insight from a thematic analysis on how my instructional practices 

could be developed to improve my instructional practice. 

The focus of action research is to improve teacher practice (Mertler, 2014); therefore, I 

chose the triangulation protocol to analyze multiple information points to enhance credibility.  

This study's triangulation protocol focuses on the areas that influence teacher practice 

improvement: Pre and post-test scores, pre and post-test role-play scores, and reflection reports.  

Figure 22 illustrates the instruments used for the triangulation of data. 

 

Figure 22: Triangulation of Data Methods 

Data Analysis 

 The data collected for the action research study was quantitative and qualitative.  The 

quantitative data analyzed were the role-play and exam test scores. During the action research 

cycles, test scores and role-play scores were added to one Microsoft Excel spreadsheet which 

was used to process all of the quantitative data.  Once the study concluded, the data was 

separated to represent the test and role-play scores individually.  Descriptive statistics were 
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analyzed, which included frequency, growth percentage, weekly growth, cycle growth, and 

growth by competitor charts. 

The qualitative data was likewise processed and analyzed, utilizing Microsoft Excel. The 

thematic analysis incorporated two types of analytic applications, inductive and deductive 

coding.  The justification for using two approaches for analyzing the qualitative data was based 

on the pre-established categorical themes differentiating between the competitors and judges.  

Judges were asked to provide feedback which was later transcribed and coded, whereas 

competitors had pre-existing themes based on the reflection questions. 

The inductive process included collecting judges’ narrative responses, sorting the 

participant's responses, and then reading the data multiple times.  The process concluded with 

line-by-line coding of the data, reduction of the codes and the development of related themes, 

and data use.  The initial codes for the Judges' feedback contained twenty-two various codes.  In 

order to refine and streamline the codes, redundant codes were combined appropriately.  The 

codes were then categorized under four major themes that emerged during the analysis of data: 

negative feedback, positive feedback, advisor development, and non-verbal cues.  Analyzing this 

data contributed to answering the research questions pertaining to student role-play performance 

(2) and the impact of implementation question (3).  The use of data also contributed to answering 

the overarching question and provided useful information for future researchers. 

Once the narratives were coded line-by-line, it was read multiple times and assigned a 

category.  A total of nine codes were created when the analysis was complete.  The context of the 

narratives was taken into consideration prior to assigning it a theme.  For example, a judge says, 

“the student needs to work on making eye-contact and shaking hands.”  The natural inclination 

would be to code this phrase as a lack of presentation skills, but further analysis reveals that it 
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should be assigned under the body language level rather than a lack of presentation skills.  Body 

language was cited as a code seventeen times, which presented an emerging theme.  The 

following figure illustrates the coding process used to provide findings from the Judges’ 

Reflections. 

 

Note. Adapted from Cook (2015).  

Figure 23. Inductive Analysis/Open Coding   
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 The deductive process included collecting competitors’ narrative responses, sorting 

participants' responses, and then reading the data multiple times.  The process concluded with 

line-by-line coding of the data, reducing the codes, assigning codes to pre-established themes 

based on the competitors’ reflection questions, and defining the use of data. The initial codes for 

the competitors’ feedback across the five feedback questions contained thirty-five various codes.  

Like with the inductive process, to refine and streamline codes, redundant codes were combined 

appropriately.  The codes were then assigned to pre-existing themes that matched the research 

questions: Important concepts learned, areas of growth, role-play improvement, test 

improvement, and advisor feedback.  The following figure illustrates the coding process used to 

provide findings from the competitors’ reflections. 
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Note. Adapted from Cook (2015).  

Figure 24. Deductive analysis of participants’ reflections 

Overall, the quantitative statistical analysis and the thematic analysis of the qualitative 

data were used to provide answers to the action research study.  We will explore each question 

individually.   
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Research Question 1- DECA Exam 

How will the implementation of a DECA competitive preparation program influence 

students’ performance on their DECA region exam? 

Numerical data collected from role-play and test scores, as well as narrative data 

collected from reflections, provided answers to research question 1.  The qualitative data for 

question one provided descriptive statistics that included average exam scores across cycles, 

weekly exam scores, competitors exam scores, and a growth chart. 

Quantitative Data 

The numerical analysis began with analyzing the competitors' average exam scores across 

the cycles of the action research data collection process. Analyzing the average exam scores 

across cycles benefited the findings by giving panoramic insights into how the competitors’ 

performed within each cycle compared to the other cycles.  There was incremental growth 

between the cycles.  Between cycle one and cycle two, there was a 9% increase.  However, 

between cycle two and cycle three, there was a 7% increase representing an overall increase of 

exam scores by 16%.  This also reflected that the competitors’ exam scores increased more 

between cycle one and cycle two than it did between cycle two and cycle three.  Figure 25 shows 

the increasing average exam scores for cycle 1, cycle 2, and cycle 3. 

 

Figure 25. Average Exam Scores Across Three Cycles 
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Each exam score cycle comprised of three-weeks, comprising of nine individual weeks.  

It was important to analyze how the average exam scores fluctuated across the nine weeks.  This 

examination found that the competitor exam scores consistently improved across all weeks 

except for the fourth week, which showed a 1% decrease.  The largest growth percentage 

increase was between weeks two and three as well as four and five, showing a 7% increase 

respectively.  Week seven and eight demonstrated a 6% increase.  This resulted in a finding that 

on average the students’ exam scores increased by 22% over the nine weeks.  This is consistent 

with the analyzed finding across cycles.  However, this provides a more in-depth perspective on 

which specific weeks the competitors demonstrated increased proficiency.  Figure 26 reflects the 

weekly average exam scores for the competitors. 

 

Figure 26. Weekly Average Exam Scores 
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 The above figure demonstrates the average aggregated exam scores of the competitors.  

This assisted with being able to analyze the competitors as a whole.  However, the group of 

competitors needed to be analyzed individually as well as better to measure the influence of the 

competitive preparation program.  The following figure demonstrates the fluctuations of and 

between the individual competitors’ exam scores for each week.  Looking at each competitor’s 

scores from week to week, there is a noticeable upward trend, which shows increased scores for 

most competitors. 

 

Figure 27. Competitors Exam Scores 

 Continuing with a micro-level analysis related to each individual competitor exam scores, 

an analysis of the competitor exam scores was examined and their percentage of growth 

compared to the other competitors within the group.  Table 22 provides a breakdown of the 

competitor scores as well as the percentage of growth for each student.  Looking at the growth, 
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the data found that every competitor grew.  The data also found that their base score in week one 

was higher than the average base score of 50% for the competitors that did not grow as much.  

For example, earning the lowest percentage growth, Samantha grew by 17%.  However, her 

week one score was 70%, which was higher than the weekly average until week 8, as shown 

above in Figure 27. 

Table 22 

Competitors’ Exam Scores and Percentage Growth  

Competitor 
Week 
1 

Week 
2 

Week 
3 

Week 
4 

Week 
5 

Week 
6 

Week 
7 

Week 
8 

Week 
9 

Growth 
% 

Alexis 0.37 0.57 0.61 0.67 0.61 0.76 0.66 0.69 0.77 108% 
Melody 0.6 0.61 0.6 0.63 0.69 0.61 0.72 0.68 0.7 20% 
Eric 0.25 0.37 0.41 0.35 0.47 0.52 0.52 0.64 0.59 156% 
Kennedy 0.5 0.56 0.71 0.63 0.6 0.64 0.7 0.74 0.74 48% 
Ming 0.55 0.57 0.64 0.69 0.68 0.7 0.74 0.71 0.76 38% 
Kathia 0.59 0.6 0.64 0.7 0.68 0.76 0.8 0.84 0.79 42% 
Paula 0.4 0.45 0.53 0.5 0.62 0.6 0.66 0.62 0.63 65% 
Jade 0.58 0.62 0.7 0.75 0.72 0.77 0.79 0.82 0.79 41% 
Samantha 0.7 0.75 0.74 0.7 0.76 0.82 0.84 0.82 0.8 17% 
Chris  0.41 0.6 0.51 0.71 0.64 0.6 0.62 0.68 0.59 66% 
 

Qualitative  

 The qualitative narrative data for question one was processed through the deductive 

analytic approach.  Inherent within the deductive analytic coding process is pre-established 

themes.  The theme for question one was exam improvement.  Therefore, the thematic analysis 

focused on exam improvement codes from the narrative data collected from the competitors.  

The following table provides the categorical theme, codes, and associated frequencies related to 

exam improvement. The performance indicators preparation needed represented 75% of the 

codes.  This represents an important finding regarding the emphasis that the competitors placed 

on performance indicators preparation needed to successfully improve their exam scores. 
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Table 23 

Exam Improvement Question Codes 

Category Code Count % of Total Codes 
Exam 
Improvement 

Comfortable 
Atmosphere/Confidence 3 6% 

Exam 
Improvement 

Organization/Preparation 
Importance 10 19% 

Exam 
Improvement PI's preparation needed 40 75% 

  

As noted above, according to competitors’ feedback, 75% cited that they needed to better 

prepare by studying performance indicators.  Regarding Organization and preparation, 19% of 

students felt as though they needed to improve in that area.  There were also students that lacked 

confidence and did not feel comfortable in the testing atmosphere representing 6% of coded 

responses.  Figure 28 reflects the percentage of competitors’ reflections related to exam score 

improvement codes. 

 

Figure 28. Competitors’ reflection exam improvement  
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Conclusion  

The numerical and narrative data for the DECA exam were analyzed to answer research 

question number 1: How will the implementation of a DECA competitive preparation program 

influence students’ performance on their DECA region exam?  The data reveals aggregated 

increased scores for most competitors over the nine weeks and participants’ realization that they 

needed more preparation to improve their test scores.  Some competitor scores peaked and then 

declined at the end of cycle two and start of cycle three.  Later, in chapter 6, I will share how this 

data was used to improve my instructional practice.   

Research Question 2- DECA Role-Play 

How will the implementation of a DECA competitive preparation program influence 

students’ performance on their DECA role-play? 

 The following is the numerical and narrative data that was collected from DECA role-

play scores and competitor reflections.  The quantitative numerical data that will be discussed are 

the average role-play scores across cycles, weekly average role-play scores, and individual 

competitor role-play scores.  The qualitative narrative data includes the thematic analysis of the 

competitors' and judges' categorical codes and frequencies, as well as their reflections.  

Quantitative 

The average role-play scores of the competitors across the cycles are presented below. 

Analyzing the average role-play scores across cycles provided the analytic insight into how the 

competitors’ performed within each cycle and across cycles.  Figure 29 shows the increasing 

average role-play scores for cycle 1, cycle 2, and cycle 3.  Between cycle 1 and cycle two the 

competitors demonstrated an 18% increase in scores.  Scores further increased by 11% between 

cycle 2 and cycle 3. This resulted in an overall increase of 29% between cycle 1 and cycle 3.  
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Figure 29. Average role-play scores across cycles 

Figure 31 shows the increasing weekly average role-play scores for DECA competitors.  

The collected role-play score data demonstrated that, on average, the competitors’ role-play 

scores increased by 22% over the course of the nine weeks.  The data also found that there was a 

slight decrease after weeks three, six, and eight.  This might be due to a limitation in the study 

and will be further discussed in chapter 6. 
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Figure 30. Weekly average role-play scores 

In comparison to figure 30 above, which conceptualized the average aggregated role-play 

scores of the competitors, figure 31 demonstrates the individual competitors’ role-play scores for 

each week.  Looking at the data, once more, the scores reflect an upward trend.  However, for 

every competitor within nine weeks, some had role-play score fluctuations.  Yet, at the end of the 

program, all competitors showed role-play score improvement. 
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Figure 31. Competitor’s Role Play Scores 

An analysis of the individual competitor role-play scores were analyzed, and their 

percentage of growth compared to the other competitors within the group.  Table 24 presents a 

breakdown of the role-play competitor scores as well as the percentage of growth for each 

student.  Looking at the growth, the data shows that every competitor grew by at least 51%.  For 

the competitors that did not grow as much, the data also shows that their base score in week one 

was higher than the average base score of 41%.  For example, earning the lowest percentage 

growth, Alexis grew by 51%.  However, her week one score was 61%, which was higher than the 

weekly average until week 3. 
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Table 24 

Competitors’ Role-play Scores and Percentage Growth  

Competitor 
Week 
1 

Week 
2 

Week 
3 

Week 
4 

Week 
5 

Week 
6 

Week 
7 

Week 
8 

Week 
9 

Growth 
% 

Alexis 61 65 75 74 79 82 80 92 91 51% 
Melody 32 57 64 69 72 82 80 98 93 206% 
Eric 45 51 65 61 69 75 68 80 76 78% 
Kennedy 28 42 59 70 73 78 75 83 80 196% 
Ming 52 71 78 76 80 82 87 98 95 88% 
Kathia 58 73 76 79 78 84 82 93 86 60% 
Paula 24 71 88 75 81 93 81 100 96 317% 
Jade 61 74 75 72 79 80 86 97 94 59% 
Samantha 32 55 68 68 69 78 75 84 87 172% 
Chris  20 32 56 48 62 70 81 85 82 325% 

 

Qualitative 

The qualitative narrative data for question two was processed through deductive analysis.  

The competitors’ reflection questions provided the guide for coding with pre-established themes, 

which is inherent within the deductive analytic coding process.  The theme for question two was 

role-play improvement.  Accordingly, the role-play improvement codes were deducted from the 

narrative data collected from the competitors.  The most important finding for role-play 

improvement was preparation needed representing 48% of the codes.  The competitors’ emphasis 

on the preparation needed to improve their role-play is a 29% increase over the next frequency 

code, which emphasized the importance of being confident and within a comfortable atmosphere.  

Table 25 provides the categorical theme, codes, and associated frequencies related to exam 

improvement. 
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Table 25 

Role Play Improvement Categorical Codes and Frequencies  

Category 
Code Count 

% of Total 
Codes 

Role-Play Improvement Body Language 1 1% 
Role-Play Improvement Comfortable Atmosphere/Confidence 16 19% 
Role-Play Improvement Preparation needed 40 48% 
Role-Play Improvement Conversation/Communication 15 18% 
Role-Play Improvement Role Play Practice 12 14% 

 

Competitors’ feedback shows that 48% of competitors thought they needed more 

preparation to increase their role-play scores.  Competitors also specifically mentioned the need 

to practice their role-play and conversation skills representing 18% and 15%, respectively.  A 

comfortable atmosphere was desired by 19% of competitors, and 1% of the reflection 

represented the desire to improve body language.  Figure 32 shows that competitors’ strongly felt 

that they needed to practice to improve their skills. 

 

Figure 32. Competitors’ reflection role-play improvement  

1%
19%

48%

18%

14%

Competitors' Reflection
Role-Play Improvement

Body Language

Comfortable
Atmosphere/Confidence

Preparation needed

Conversation/Communica
tion

Role Play Practice



 

 

173 

The judges' experiences were processed using a deductive analytic approach where the 

codes generated the themes.  The following discussion will focus on the themes that were 

generated from the coding of the judges' reflections.  Below is the table that presents the themes, 

codes, and code frequencies. 

 

Table 26 

Judges’ Experiences Deductive Categorical Themes, Codes, and Frequencies 

 
Category 

 
Themes  

Code Count 

% of 
Total 
Codes 

Judges' 
Experiences 

Advisor 
Development 

Advisor 
Development 8 5% 

Judges' 
Experiences 

Non-Verbal Cues 
Body Language  17 10% 

Judges' 
Experiences 

Positive Feedback Creative 
Responses  11 7% 

Judges' 
Experiences 

Positive Feedback Good/Confident 
Presentation 22 13% 

Judges' 
Experiences 

Positive Feedback 
Growth Evident  14 8% 

Judges' 
Experiences 

Positive Feedback Performance 
Indicators 
Knowledge 24 14% 

Judges' 
Experiences 

Negative Feedback 
Lack Confidence 9 5% 

Judges' 
Experiences 

Negative Feedback 
Practice Needed 55 32% 

Judges' 
Experiences 

Negative Feedback Performance 
Indicators Lacking 11 6% 

 

 Four major themes emerged from the deductive coding process.  The themes were 

advisor development, non-verbal cues, positive feedback, and negative feedback. The code 

associated with advisor development was likewise identified as an advisor development theme.  

The non-verbal cues theme emerged from the body language code.  The positive feedback theme 
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consisted of codes related to creative responses, good/confident presentation, growth evident, 

and performance indicator knowledge.  The negative feedback theme emerged from the lack 

confidence, practice needed and performance indicators lacking codes. Following is a chart that 

presents the percentages of the judges’ reflection codes.  According to the judges, 32% of what 

was associated with the negative feedback theme was related to competitors' need to practice.  

Following that is body language, which represents the second-largest code at 14%. 

 

Figure 33. Judges’ reflection 

Conclusion  

The numerical and narrative data for the role-play were analyzed to provide an answer to 

research question number 2: How will the implementation of a DECA competitive preparation 

program influence students’ performance on their DECA role-play?  The data reveals aggregated 

increased scores for most competitors over the nine weeks and participants’ realization that they 
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needed more preparation to improve their role-play scores.  Role-play scores increased by an 

average of 29%, revealing an upward trend.  Weighing in at 48% of the codes, the competitors' 

reflections and deductive coding process revealed that competition preparation for the role-play 

was important.  Contrary to the judges’ emphasis on body language, only 1% of the data 

referenced body language for the role-play question from the competitor’s reflection.  Similar to 

the competitor’s reflections, the judges cited 43% of codes related to negative 

feedback/improvement needed.  Their second-highest ranked category was body language 

representing 14% of codes. 

Research Question 3- Student Development 

How does student development (positive or negative) impact the implementation of the 

DECA competitive preparation program? 

The following is the narrative data that was collected from DECA competitor reflections.  

The primary thematic categories were related to important concepts learned and advisor 

feedback.  The thematic analysis is presented from within a quantitative and qualitative 

approach. 

Quantitative 

The categorical themes for question three were important concepts learned and advisor 

feedback.  Notably, within important concepts learned, four of the five codes associated with the 

theme showed little differentiation in regards to being mentioned within the students’ reflections.  

However, it is interesting to note that once more, among the competitors, body language was not 

emphasized as an important concept learned and only being mentioned in reflections twice, 

representing only 3% of the frequency among the codes as shown in table 27. 
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Table 27 

Important Concepts Learned Categorical Codes and Frequencies 

Category/Theme 
Code Count 

% of Total 
Codes 

Important Concepts 
Learned Body Language 2 3% 
Important Concepts 
Learned Comfortable/Confidence 10 16% 
Important Concepts 
Learned Conversation Skills 14 22% 
Important Concepts 
Learned Preparation Needed 22 35% 
Important Concepts 
Learned 

Performance Indicators 
& Aids 15 24% 

 

Competitors’ reflection showed three prominent themes related to important concepts 

learned.  Specifically, 35% of competitors thought that they needed more preparation, 22% of 

competitors wanted to improve their conversation skills, and 24% of competitors reflected upon 

the importance of performance indicators and visual aids.  Figure 34 provides a view of the data 

that shows the more popular concepts reflected upon by competitors. 

 

Figure 34. Competitors’ reflection important learned concepts  
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The qualitative narrative data for the reflection question related to overall growth was 

analyzed for this section using the deductive analysis approach.  The theme for this question is 

growth.  Accordingly, the thematic analysis focused on codes related to growth from the 

narrative data collected from the competitors.  Table 28 provides the categorical theme, codes, 

and associated frequencies related to competitor growth.  It is important to note that the question 

relates to how students were growing and not what they needed to do to grow. 

Table 28 

Competitor Growth Categorical Codes and Frequencies  

Category/Theme 
Code Count 

% of Total 
Codes 

Growth Body Language 2 30% 
Growth Comfortable/Confidence 21 32% 
Growth Preparation Importance 27 41% 
Growth Performance Indicators/Aids 12 18% 
Growth Teamwork/relationship growth 4 6% 

 

 Competitors’ reflection of growth concepts showed that 41% of competitors cited the 

importance of preparation importance.  This seems to be a reoccurring theme through reflective 

questions.  Competitors also shared that they understood the importance of and were becoming 

more comfortable and confident.  Performance indicators and visual aids represented 18% of 

competitor reflections. Teamwork/relationship growth and body language were represented by 

6% and 3%, respectively. 
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Figure 35. Competitors’ reflection role-play improvement  

Research Overarching Question 

In what ways can a DECA competitive preparation program be used to improve my 

instructional practice and students’ knowledge of performance indicators? 

Quantitative and qualitative data from each question contribute to the finding related to 

the overarching question that specifically address the findings that would improve my 

instructional practice.  Research question one, two, and three findings were analyzed through a 

triangulation convergence approach to better inform the findings related to the overarching 

question and the purpose of this study.  As a result, the sub-research question findings provided 

insight into instructional considerations needed to improve performance across specific metrics. 

This section introduces a culminating theme specifically related to advisor improvement that was 

collected through narrative reflections.  The thematic analysis of the narratives from each cycle 

are summarized in table 29. 
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Table 29 

Narrative Findings From the Study 
 Cycle 1 Cycle 2 Cycle 3 

In what ways can 
a DECA 
competitive 
preparation 
program be used 
to improve my 
instructional 
practice and 
students' 
knowledge of 
performance 
indicators? 

My instructional practice 
improved by learning that 
sometimes too much can be a 
bad thing.  I had to scale back 
and focus on fewer items to 
drive competitor 
performance.  Competitor 
scores for the exam and role-
play improved throughout the 
cycle.  Students can benefit 
from more organization and 
practice. 

This cycle, my practice 
greatly improved by 
incorporating an outline and 
performance indicator 
worksheet.  This was huge 
for me because I learned 
that sometimes students 
need a better understanding 
when you want something 
done a certain way. Their 
scores are still increasing.   

This cycle, I expected more.  
But I learned that the program 
works if they are working on 
the program.  Students did not 
study as much as they should, 
and my major takeaway was 
that more time was needed, so I 
should start earlier and avoid 
holidays when possible.  
Students' scores continued to 
increase but were slowest in 
this cycle.   

How will the 
implementation of 
a DECA 
competitive 
preparation 
program influence 
students' 
performance on 
their DECA 
region exam? 

Competitors need to take 
more practice exams.  They 
are not taking the exam 
seriously as they do not 
understand how big of a 
difference it can make.  We 
might also benefit from 
reviewing the wrong answers 
as a group.  Scores are 
increasing.  Instructionally, I 
need to become more 
organized and provide more 
guidance. 

This cycle, the program  
broke down the instructional 
areas and focused more on 
what competitors needed.  
For example, a competitor 
may have studied more 
customer service questions 
if that is the area that they 
were struggling in. We also 
did exam reviews as a 
group.  Scores are 
continuing to increase. 

This cycle, we just focused on 
practicing more.  Students are 
not very motivated because 
they no longer have my class.  
However, scores are still 
improving.  Students are 
admitting that they can spend 
more time on my study plan, 
and they know that more 
studying is needed to improve 
their scores.  Being that many 
of them will never compete 
again (seniors), motivation is 
not really there. 
 

How will the 
implementation of 
a DECA 
competitive 
preparation 
program influence 
students' 
performance on 
their DECA role-
play? 

Just starting the program, 
students have made great 
leaps with their role-plays.  
The score increases from 
their first to third practice are 
awesome.  While the 
competitors' checklist is 
helping, more work must be 
done.  Competitors need 
more time, better 
organization, and I need to 
find more role-play 
scenarios.  

This cycle, the checklist was 
shorter, and competitors 
were able to get more of it 
done.  Also, my outline and 
performance indicator 
worksheets helped students 
to improve as well.  Also, 
practicing made a big 
difference. Competitors 
have had 6 practices at this 
point.  They have shared 
that me modeling the role 
play is a huge help. 

This cycle we worked on time 
management, using a variety of 
role-plays from various 
instructional areas, and learned 
more about the score sheet.  
Students continue to improve as 
they learned the art and science 
of the role-play event.  With a 
better understanding of the 
judges' rubric, they were able to 
follow my outline better for the 
most part.  Scores continued to 
increase; however, they still 
need practice. 
 

How does student 
development 
(positive or 
negative) impact 
the 
implementation of 
the DECA 

Student development (or a 
lack thereof), made me adjust 
the program by reducing the 
checklist obligations, creating 
an outline, adding a few 
lessons, and building up my 
role-play practice. 

This cycle, student 
development made me 
change the time frame; 
some of our study methods, 
add some lessons, and 
practice role-plays.  Though 
students continued to show 

This cycle, we got more 
creative with how we practiced.  
Due to student development, 
we needed to provide more 
practice options and during the 
cycle we also emphasized the 
importance of practicing for the 
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competitive 
preparation 
program? 

Competitors began to build a 
sense of rigor and the desire 
to improve also. 

improvement, the program 
also needed improvement to 
best serve students.  

exam.  This made me 
understand that smaller quizzes 
might be needed. 
 

 

Table 30 shows the codes that emerged from the question related to advisor improvement.  

Four codes were identified based on student feedback: feedback, modeling behavior, 

organization/preparation assistance, and participating in more role-play practices. 

Table 30 

Advisor Improvement Categorical Codes and Frequencies 

Category/Theme 
 Code Count 

% of Total 
Codes 

Advisor 
Improvement Feedback 5 10% 
Advisor 
Improvement Model Behavior 7 14% 
Advisor 
Improvement Organization/Preparation 15 31% 
Advisor 
Improvement Role Play Practice 22 45% 

 

Competitors’ strongly felt that I needed to practice more frequently with them (45%) and 

help them become better organized/prepared (31%).  Competitors also noted the value of me 

modeling behavior for the role play (14%) and the importance of providing feedback (10%).  

Figure 37 shows a breakdown that provides a visual emphasis on student reflection. 
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Figure 36. Competitors’ reflection advisor improvement  

Conclusion of Findings 

 Chapter 5 presented the study's findings by providing quantitative and qualitative data to 

provide answers to the research questions.  There were a total of three research questions asked 

regarding how to improve my instructional practice through the implementation of a DECA 

competitive preparation program.  Questions one and two were answered using exam and role-

play scores, respectively, and questions one through four incorporated reflections from 

participants that were coded and analyzed. 

 Overall, the findings suggest that by continually refining my instructional practice 

through the implementation of the DECA competition preparation program, students’ exam 

scores and role-play scores increased during the course of the action research study.  More 

specifically, every competitor that participated in the study showed growth in both the exam and 

role-play areas.  Competitors’ exam scores improved on average by 22% and role-play scores 

improved on average by 50%.  The majority of competitors noted that they still needed to 

practice more to improve their performance. 
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CHAPTER 6 

DISCUSSION AND CONCLUSION 

This chapter will provide a triangulated discussion of the findings, limitations, 

implications, recommendations, and a conclusion based on the study findings related to a DECA 

competition preparation program.  Previous research studies have reported numerous benefits for 

teachers (Gentry et al., 2008; Miller & Clark, 2017; Scott & Sarkees-Wircenski, 2008), CTSO 

members (Alfeld et al., 2007; Kitchel 2015; Scott & Sarkees-Wircenski, 2008; Ullrich, et al., 

2007), and more specifically, role-play participants (Baile & Blatner, 2014; Chad, 2010; Dingus 

& Milovic, 2015; Raymond, 2010; McDonald, 2006; Shelton, 2016; Widmier, Loe, & Selden, 

2007).  This action research study supported prior studies and sought to improve instructional 

practices through the implementation of a DECA competition preparation program.  Teaching 

CTE course for nine years, I understand the benefit of the college and career-ready courses that 

help students prepare for their next step in life.  However, at the start of this study, my 

experience teaching marketing and advising DECA was extremely limited.  Action research was 

chosen to improve my instructional practice (Mertler, 2017) because I wanted to embrace the 

challenge of creating a program that would help students succeed and realize that they could be 

great competitors.  I also wanted to equip myself with research-backed strategies that I could 

incorporate into my instruction for years to come.  Action research provided answers to the 

research questions posed; it provided the opportunity to actively participate in the research 

process and provided an abundance of information.  This included gaining greater insight into 

contextual teaching and learning, problem-based learning, and other research back strategies.  It 

also provided a deeper understanding of the importance of preparation and reflections by 
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allowing me to see how competitors and judges may view things differently.  By slowly closing 

that gap, my instruction improved, and subsequently, students' knowledge did too. 

Summary of the Study 

This action research study was conducted to improve my instructional practice and 

students' knowledge of performance indicators through the implementation of a DECA 

competition preparation program.  Due to the problem-solving nature of this study, Reil's (2010) 

Progressive Problem Solving with Action Research Model was used.  Action Research is defined 

as a systematic inquiry that is conducted by teachers, counselors, administrators, and others that 

have an interest in gathering information about the process of teaching and learning (Johnson, 

2008; Mills, 2011).  Overall, action research strives to guide teacher-researchers with a platform 

for solving everyday problems in learning institutions (Gay et al., 2012). 

A conceptual framework, rather than a theoretical framework, provided the best fit for 

this action research study.  Contextual teaching and learning emerged through the combination of 

the behaviorism and constructivism concepts (Berns & Erikson, 2001).  The framework was 

comprised of self-regulated learning (Pintrich, 2000; Zimmerman, 1990), teaching and learning 

in multiple contexts (McLaughlin & Talbert, 1993), independent learning groups (Meyer, 

Haywood, Sachdey, & Faraday, 2008; Van Hout-Wolters, Simons, & Volet, 2000), authentic 

assessment (Wiggins, 1998), and problem-based learning (Brush & Saye, 2017; (Duch, Allen & 

White 2002).  To apply those concepts, a competitive preparation program was created. 

To better understand the competitive preparation program's effectiveness, students' 

knowledge of performance indicators was assessed during three cycles of action research using 

the DECA exams and role-play events.  Each of the three cycles reviewed my instructional 

methods and measured student growth at local competitions.  Following each cycle, the 
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competitive preparation program's instruction changed based on the previous cycle, my 

reflection as a researcher, and student performance and feedback.  The overarching question that 

was answered at the completion of the research was: 

In what ways can a DECA competitive preparation program be used to improve my 

instructional practice and students' knowledge of performance indicators? 

The following set of questions were answered via the results of a variety of research methods 

(application of contextual teaching and learning, role-play evaluations, and standardized tests) at 

the end of each action research cycle. 

1. How will the implementation of a DECA competitive preparation program influence 

students' performance on their DECA region exam? 

2. How will the implementation of a DECA competitive preparation program influence 

students' performance on their DECA role-play? 

3. How does student development (positive or negative) impact the implementation of the 

DECA competitive preparation program? 

Triangulated Discussion of Findings 

 The following is the discussion of the triangulated findings by converging the 

quantitative and qualitative findings related to each research question.  Research questions one 

and two had both quantitative and qualitative findings.  Research question three only had 

qualitative findings.  However, all of the findings across research questions were triangulated to 

address the overarching research question of the action research study.   The triangulation 

convergence model was utilized to analyze and discuss the findings (Creswell & Clark, 2007). 
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Figure 37. Triangulation Convergence Model (Creswell & Clark, 2007). 

Research Question 1 

How will the implementation of a DECA competitive preparation program influence students' 

performance on their DECA region exam? 

The quantitative findings related to the DECA competition preparation program's 

implementation demonstrated that the program positively influenced student performance on 

their DECA region practice exams.  All of the competitors improved their practice region exam 

scores by at least 17%.  However, 70% of competitors increased their scores by at least 40% or 

more.  This increase is reflective of the benefits that students achieved from my instructional 

practices that were based on self-regulated learning (Bembenutty, 2011; Sears, 2002), teaching 

and learning in multiple contexts (Johnson, 2002; Sears, 2002), and independent learning groups 

(Meyer, Haywood, Sachdey, & Faraday, 2008).  The findings relate to self-regulated learning 

because the competitors improved their awareness of thinking through a deeper understanding of 

performance indicators.  This was accomplished by evaluating and understanding the exam 

blueprint and the exam practice methods, as exhibited on the competitors' checklist.  Teaching 

and learning in multiple contexts also proved beneficial to competitors because they took 

practice exams, learned independently, and consulted with the advisor. 
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Additionally, by learning in multiple contexts such as text, video, and audio instruction, 

multiple learning types were catered to, and all competitors grew.  Independent study groups for 

the practice exam were also incorporated and represent independent learning groups from the 

contextual teaching and learning model.  Competitors compared answers and apply prior 

knowledge to their current learning goals (Van Hout-Wolters, Simons, & Volet, 2000).  The 

thematic analysis also supports that students understood the importance of preparation and 

organization.  Each cycle scores improved as students better learned the performance indicators 

and how to navigate through the standardized DECA practice region exams.  Instructionally, I 

learned how to effectively implement these components of the conceptual framework to drive 

improved performance; thus, improving my instructional practice and students' knowledge of 

performance indicators for the DECA exam. 

Research Question 2 

How will the implementation of a DECA competitive preparation program influence students' 

performance on their DECA role play? 

The quantitative findings related to the DECA competition preparation program's 

implementation showed that the program positively influenced student performance on their 

DECA role-play performance.  All of the competitors improved their role-play scores by at least 

51%.  The competitors mostly represent a significant growth as 70% of the competitors increased 

their role-play performance by 78% or more.  This increase is a reflection of the benefits that 

students gained from my instructional practices that were based on authentic assessment 

(Wiggins, 1998), self-regulated learning (Johnson, 2002), teaching and learning in multiple 

contexts (Sears, 2002), independent learning groups (Meyer et al., 2008), and problem-based 

learning.  Role-play naturally imbues the characteristics of authentic assessment, allowing 
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students to demonstrate meaningful skills.  Also incorporated were the features of collaboration, 

feedback, and reflection through the use of rubrics and checklists inspired from one source of 

information, the performance indicators.  By gaining specific knowledge of the performance 

indicators to apply logically through the role-play, students were able to develop self-awareness 

and participate in self-regulated learning (Bembenutty, 2011; Sears, 2002).  To implement 

teaching and learning into multiple contexts into this study, we (a) used role-plays with real-

world scenarios, (b) connected material with the student's interests, (c) worked on growing 21st-

century skills, and (d) combined school with work simulations.  The role-play growth was not 

only a benefit for my instructional practice and students' knowledge of performance indicators; it 

also provided them with beneficial life skills.  Each of these areas of contextual teaching and 

learning contributes to the participation in problem-based learning, which allowed students to 

work through problems while learning the curriculum through the use of engagement, inquiry, 

and investigation, performance, and reflection (Brush & Saye, 2017; Savery & Duffy, 1995).  

Additionally, this strategy was used to raise questions, challenges, and issues and present role-

play situations that needed solutions.  Students used critical thinking skills, prior knowledge, 

analyzed, synthesized, and acquired new skills.  The thematic analysis also supports that students 

understood the importance of preparation, communication skills, body language, and being 

confident in their environment.  Judges' reflections showed that judges saw significant growth 

from competitors representing the largest category, 32% of the reflection codes.  The judges' 

feedback also shows that body language was the second largest code in the negative feedback 

theme representing 14%.  This is a significant difference from the competitors' feedback, which 

shows body language only representing 1%.  Instructionally, I learned how to continuously 

refine my process using research-backed methods to improve my instructional practice and 
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student role-play performance.  I also learned that gaps often exist based on student or adult 

perspectives, and having an understanding of perspectives to better instruct students can help 

students achieve. 

Research Question 3 

How does student development (positive or negative) impact the implementation of the DECA 

competitive preparation program? 

 The qualitative findings related to student development show a positive impact from the 

implementation of the DECA competitive preparation program.  Student experiences, positive 

and negative, influenced documented changes for each cycle.  Making changes, each cycle 

further contributed to my knowledge as an advisor and researcher improving my instructional 

practice.  The thematic analysis showed that 35% of competitors thought they needed more 

preparation, 22% of competitors wanted to improve their conversation skills, and 24% of 

competitors reflected upon the importance of performance indicators and visual aids.  

Competitors also reflected upon growth concepts, with 41% citing the importance of preparation, 

32% citing the importance of being comfortable and confident, and 18% of competitors citing 

the importance of performance indicator knowledge and visual aids.  Instructionally, I worked 

over the course of the three cycles to imbue those concepts into students' mindsets.  In cycle one, 

the reflections showed that students thought that being a good speaker would be enough.  

Watching the qualitative narrative data unfold, we increasingly saw competitors grasping the 

importance of preparation.  In this sense, my instructional practice has also improved because I 

have learned that if students understand the 'why,' they will perform better on the 'how'.  

Implementing practices from the constructivism theory (Woolfolk, 2001), we were able to go 

through the process of building meaning to make sense of experiences.  I learned how to promote 
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the process of active engagement so that students could establish and engage in their learning 

objectives (Noddings, 2015) and seek to understand their individual development through 

reflection (Phillips, 2000).  Notably, Judges' reflections emphasized the need for preparation 

representing 32%, the importance of body language representing 10%, confident presentations 

representing 13%, and growth evident representing 8%.  Out of all of the themes/categories, 43% 

of the codes represented negative feedback/improvement needed.  This was significant to me in 

regard to improving my instructional practice because though growth was significant in each 

area; I learned that there is much more work that needs to be done.  I have also learned the 

importance of collaboration (providing judges' perspective) and the importance of repetition 

(practicing multiple times). 

Overarching Question  

In what ways can a DECA competitive preparation program be used to improve my instructional 

practice and students' knowledge of performance indicators? 

 The amalgamation of all qualitative and quantitative data from this action research study 

represented in questions one through three contributed to the overarching question and the 

improvement of my instructional practice.  In addition to the qualitative and quantitative 

discussion of the findings, students also reflected on how their advisor could help them improve.  

Student codes reflected a 45% need for role-play practice with me, 31% for organization and 

preparation assistance, 14% desire for modeled behavior, and 10% for more feedback.  This 

study depended on the contextual teaching and learning framework for guidance, and through the 

implementation of the program, my instructional practice has improved significantly.  Through 

the lens of behaviorism, I learned the importance of practicing and assessing growth multiple 

times (Peter, 1993).  This was shown through multiple role-play and practice exam assessments.  
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In addition to positive qualitative results and thematic analysis, I have improved my instructional 

practices by learning how to implement practical tools to foster student achievement.  The 

implementation of constructivism yielded knowledge as the natural process of the constructive 

process required a significant amount of communication (Ertmer & Newby, 2013).  I improved 

my instructional practices through the development of tools and guiding students to methods to 

help them effectively communicate and convey their ideas.  I learned how to become more of a 

student-centered facilitator of learning, which allowed students to participate in self-regulated 

learning and allowed me to better observe and make improvements after each cycle. 

Limitations 

While I responsibly implemented this research study, it did not come without limitations.  

First, the sample size was small, with only having ten participants.  I would have preferred a 

larger sample size and a second advisor researcher.  However, due to the study's demands and the 

time frame, ten was an appropriate number.  Second, the study's timing made it difficult to know 

if the effects would have been more significant if the study aligned with DECA competition 

season.  Cycle three took place during the second semester.  By that time, I no longer had many 

of the students in class, and they were not as interested in DECA, knowing that they would not 

be participating in DECA competitions moving forward.  Starting the program earlier in the 

school year and completing it before the first official DECA competition might be beneficial.  

The third limitation was the lack of technology.  Some of our cycles were active during holiday 

breaks.  Some of the students could not attend ZOOM practices and did not have the proper 

resources to record and submit their role-play performance.  Investing in tablets for the chapter 

for students with inadequate resources might help solve this problem in the future.  The fourth 

limitation is the sample profile as all students participating in the study attend a title one school 
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and are first or second-year competitors.  It would be interesting to see if more seasoned 

competitors from various socio-economic backgrounds also improved by participating in the 

study. The fifth limitation is the judges scoring inconsistency due to the role-plays being judged 

by myself and the judges.  The judges provided scores for the local competitions.  The remaining 

scores were from when I judged students.  When I judged students, the role-play scores showed a 

drop if it occurred after a local competition.  Naturally, as a DECA advisor, my expectations 

from competitors were higher.  The scores might have shown a different pattern if the same 

person judged each time.  However, because no competitor had the same judge except when 

practicing with me, the same could be said due to different judges scoring during the local 

competitions.  A sixth limitation also pertains to the timeline as there was a disruption in the 

flow.  Students were expected not to work on DECA prep during the reflection stages.  The 

results might have been different if they were able to build their knowledge consecutively over 

the nine-week period. 

Implications for Future Research  

 Additional research pertaining to the improvement of instructional practice related to co-

curricular activities is needed to fill the literature gap.  Few academic resources are available 

when it comes to CTSOs and competition preparation.  Replication of this study across various 

CTSOs such as FBLA, HOSA, and TSA would provide additional information and aid advisors 

when preparing students for competitive events.  This research indicates numerous positive 

benefits provided to DECA competitors, such as improved role-play performance and increased 

test scores.  Knowing that the type of school (Title I vs. non-Title 1) a student attends influences 

their performance on standardized tests (Ross, C. 2016; Borman, G.D, & D'Agostino 1995); 

implementing an enhanced model for preparing Title I students for exams might also be 
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beneficial across subjects.  The final area suggested for further exploration by future researchers 

is early engagement.  Participants in this study were upperclassmen, and 80% of competitors 

were graduating.  To close the achievement gap compared to seasoned competitors that may 

have been competing since the 6th grade, students need to start participating earlier. 

Before and After the Research 

 Before conducting this study, I struggled to help students achieve success in their role-

plays.  I did not practice with them much at all; instead, I focused on delivering textbook-based 

instruction.  Additionally, when students did not perform well, I assumed that they did not care 

and completely disregarded the notions of repetition, teaching and learning in multiple contexts 

and remediation.  While I have always gone above and beyond in my delivery, I knew that I was 

not as effective as I could be.  My competitors’ success was mostly linked to their individual 

efforts and generally reflected the high performing students doing the best in the competitions.  I 

scouted “good students” instead of inviting all students and molding them.  Reading this 

reflection, it may seem like common sense to use multiple methods of instruction and problem-

based learning.  However, when managing over 200 students, school store, DECA and other 

duties, it is sometimes hard to find the time to dedicate to DECA competitions, and I had no idea 

how much work went into preparing for them.  I often went with lessons provided by veteran 

teachers and did not really question the instructional methods. 

Through the implementation of this program I learned that the low-performing students 

could also be high-performing students with guidance, preparation, and perseverance.  While it 

may take longer for some students to perform better, it is certainly possible and their lack of 

performance is not always related to not caring.  Before I started using these methods, the most 

that I had place at a competition was three students.  This past year, all of the competitors in this 
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study placed at the region competition along with some of the DECA students that were in my 

chapter and not participating in the study.  Those students had access to and used all of the same 

materials.  Not only did they place, we were able to make history at our school by having more 

1st, 2nd, and 3rd place competitors than our school has ever had at a DECA competition.  It was a 

monumental experience for the students at my school and a reminder for other Title I students 

that it can be done.  Sometimes, I feel as though I tricked students into learning.  With 

competition on their minds, they did not realize how these skills would also transfer into the 

classroom, making them better speakers, presenters that are more confident, and better at taking 

exams.  They learned study strategies, how to deconstruct the standards (similar to performance 

indicators), and how to effectively communicate their thoughts.  They also gained researching 

skills, interview skills, and real-world application skills. 

Regarding specific instruction, I learned that repetition and reflection are important.  

Also, through the construction of my performance indicator worksheet, I learned the importance 

of activating higher levels of thinking.  For example, prior to making changes, students would 

just define their indicators and try to explain them.  Now students know to DECA (define, 

explain, connect, and go above and beyond).  Essentially, this allowed students to activate higher 

levels of learning by applying, analyzing, evaluating, and creating.  They now far surpass the 

basic level of remembering.  In addition to this knowledge as an advisor, I also know how to 

better implement these strategies in my classroom to help students perform.  My confidence as a 

teacher has greatly improved because my students perform better on projects, presentations, and 

exams.  I have my research to thank for that, and I am motivated to continue developing 

strategies by picking up where I left off at the end of cycle three. 
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Conclusion 

 This action research study was conducted to improve my instructional practice and 

students' knowledge of marketing performance indicators through the implementation of a 

DECA competitive events preparation program.  The research results suggest that DECA 

competitors' participating in the program can significantly improve their scores.  Students 

showed growth in their role-play performance as well as the exam performance.  Students also 

learned about the importance of preparation if they want to be successful.  As the researcher and 

advisor, I learned how to create a competition preparation program based on research-backed 

strategies.  I also learned how to make adjustments to help students learn and how to drive 

student performance. 

 There were also unintended outcomes that surfaced as a result of the research.  First, 

student, advisor, and judge participants learned that there were gaps in student and adult 

perceptions, mainly related to the importance of body language.  Once this was recognized, we 

were able to work towards students presenting themselves with the appropriate body language.  

A second unexpected outcome was that students still saw a significant need for improvement 

once the study concluded.  Not only was this unexpected for students, but it was also unexpected 

for me as the researcher as well.  We learned that while my instructional practices were having a 

positive effect, to put it simply, hard work was necessary.  The implemented strategies proved to 

be beneficial; however, shortcuts do not exist.  Time, effort, and preparation are all necessary to 

be successful as an advisor and competitor.  The third unexpected outcome was that by 

implementing the competitive preparation program, not only were students able to make 

tremendous role-play performance gains amongst their group; they were able to compete and win 

among seasoned competitors.  All of the competitors in this study placed at the region 
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competition, nine out of ten competitors in the study won first through third place, breaking a 

record for our Title I school.  By improving my instructional program and perhaps implementing 

the program in other schools as well, advisors and students around the country can benefit and 

grow. 
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Appendix A 

Career and Technical Education Clusters and Pathways 
 

 

(Nebraska Career Education, 2009) 
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Appendix B 

Nationally Recognized CTSOs 

 
CTSO Founded Membership 

(listed as of 
July 2018) 

Associated CTE Area 

National FFA Organization 

 

1928 653,300+ Agriculture 

Future Business Leaders of America-Phi Beta 
Lambda 

 

1943 248,000+ Business 

Family, Career and Community Leaders of 
America 

 

1945 161,000+ Family & Consumer  
Science Education 

DECA 

 

1946 234,000+ Marketing 

SkillsUSA 

 

1965 421,000+ Trades and Technical Fields 

Business Professionals of America 

 

1966 45,000+ Business 

HOSA-Future Health Professionals 

 

1976 200,000+ Health Occupations 

Technology Student Organization 

 

1978 250,000+ Technology Education 
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Appendix C 

DECA Competitive Event Areas 

 

 

(DECA, 2019) 
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Appendix D 

Principles Role Play Event Overview 
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(DECA, 2019) 
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Appendix E 

DECA Dress Code 

 



 

 

216 

 
 

(DECA, 2019) 
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Appendix F 

Business Administration Core Performance Indicators 

 

 
 
(DECA, 2019) 
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Appendix G 

Sample Role-Play 

CAREER CLUSTER Marketing 
    

  

CAREER PATHWAY  

Marketing Management  

  

  INSTRUCTIONAL AREA    Market Planning 

BUSINESS SERVICES MARKETING SERIES EVENT   

PARTICIPANT INSTRUCTIONS  

• The event will be presented to you through your reading of the 21st Century Skills, 
Performance Indicators and Event Situation. You will have up to 10 minutes to review this 
information and prepare your presentation. You may make notes to use during your 
presentation.  
• You will have up to 10 minutes to make your presentation to the judge (you may have more 
than one judge.)   
• You will be evaluated on how well you meet the performance indicators for this event.    
• Turn in all of your notes and event materials when you have completed the event.  

  

21st CENTURY SKILLS  

• Critical Thinking – Reason effective and use systems thinking.  
• Problem Solving – Make judgments and decisions, and solve problems.  
• Communication – Communicate clearly.  
• Creativity and Innovation – Show evidence of creativity.  

  

PERFORMANCE INDICATORS  

1. Explain the nature of marketing plans.  
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2. Explain the concept of marketing strategies.  
  

3. Explain the concept of market and market identification.  
  

4. Describe factors used by businesses to position corporate brands.  
  

5. Identify a product’s/service’s competitive advantage.  
 

Published 2018 by DECA Inc. Copyright © 2018 by DECA Inc. No part of this publication may be reproduced 
for resale or posted online without written permission from the publisher. Printed in the United States of America.  

 

EVENT SITUATION  

You are to assume the role of director of marketing for PREMIERE, a struggling retail chain that 
specializes in office supplies and furniture. The senior vice president (judge) has asked you to 
design a marketing plan for the company’s strategic move to focus on business to business 
delivery.      
 
PREMIERE, at its prime, had over 3,000 locations nationwide. The retailer had large stores that sold 
a wide variety of office supplies, desktop and laptop computers, printers, fax machines, cash 
registers, office furniture and other accessories. Each PREMIERE also had in-house printing 
services, copy services and parcel shipping.   
 
In the last five years, the company began closing physical store locations. In 2016, the store had 
less than 1,000 physical store locations. Last quarter showed same-store-sales declined by 7% and 
another 48 stores are scheduled to close. PREMIERE executives have decided to move the 
company’s focus from selling office supplies to consumers to business-to-business delivery 
service.  
 
PREMIERE will keep physical store locations in high performing areas, but the company is making 
a strategic move to focus on business-to-business delivery. PREMIERE will target businesses that 
are midmarket, 200 or fewer employees, and offer those clients a personal sales representative and 
online ordering with delivery service. The sales representative is able to meet with corporate clients 
in person or over the phone depending on client preferences. The sales representative then sets up 
initial purchases from PREMIERE. The corporate client can then choose to reorder supplies online 
or through the representative. PREMIERE then delivers all merchandise to the corporate client.   
  

PREMIERE executives are excited to offer this new business-to-business delivery service. They feel 
this new strategic focus is a better fit for the company and the market. The senior vice president 
(judge) has asked you to develop the marketing plan that will unveil PREMIERE’s new endeavor. 
Consumers recognize PREMIERE as an office supply retailer, not as a business-to business delivery 
service. The senior vice president (judge) wants the marketing plan to help shift consumer focus.   
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The senior vice president (judge) would like your marketing plan to include marketing strategies 
that will target the appropriate target market, methods to position PREMIERE as a business to 
business delivery service and promote its competitive advantage.  
 
You will present the marketing plan to the senior vice president (judge) in a role-play to take place 
in the senior vice president’s (judge’s) office. The senior vice president (judge) will begin the role-
play by greeting you and asking to hear your ideas. After you have presented the plan and have 
answered the senior vice president’s (judge’s) questions, the senior vice president (judge) will 
conclude the role-play by thanking you for your work.   
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JUDGE’S INSTRUCTIONS  

DIRECTIONS, PROCEDURES AND JUDGE’S ROLE  
  
In preparation for this event, you should review the following information with your event manager 
and other judges:  
  

1. Procedures  
  

2. 21st Century Skills and Performance Indicators   
  

3. Event Situation  
  

4. Judge Role-play Characterization  
Participants may conduct a slightly different type of meeting and/or discussion with 
you each time; however, it is important that the information you provide and the 
questions you ask be uniform for every participant.  

  
5. Judge’s Evaluation Instructions  

  
6. Judge’s Evaluation Form  
Please use a critical and consistent eye in rating each participant.  
 

JUDGE ROLE-PLAY CHARACTERIZATION  

You are to assume the role of senior vice president for PREMIERE, a struggling retail chain that 
specializes in office supplies and furniture. You have asked the director of marketing (participant) 
to design a marketing plan for the company’s strategic move to focus on businessto-business 
delivery.      
 
PREMIERE, at its prime, had over 3,000 locations nationwide. The retailer had large stores that sold 
a wide variety of office supplies, desktop and laptop computers, printers, fax machines, cash 
registers, office furniture and other accessories. Each PREMIERE also had in-house printing 
services, copy services and parcel shipping.   
 
In the last five years, the company began closing physical store locations. In 2016, the store had 
less than 1,000 physical store locations. Last quarter showed same-store-sales declined by 7% and 
another 48 stores are scheduled to close. PREMIERE executives have decided to move the 
company’s focus from selling office supplies to consumers to business-to-business delivery 
service.  
 
PREMIERE will keep physical store locations in high performing areas, but the company is making 
a strategic move to focus on business to business delivery. PREMIERE will target businesses that 
are midmarket, 200 or fewer employees, and offer those clients a personal sales representative and 
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online ordering with delivery service. The sales representative is able to meet with corporate clients 
in person or over the phone depending on client preferences. The sales representative then sets up 
initial purchases from PREMIERE. The corporate client can then choose to reorder supplies online 
or through the representative. PREMIERE then delivers all merchandise to the corporate client.   

PREMIERE executives are excited to offer this new business to business delivery service. They feel 
this new strategic focus is a better fit for the company and the market. You have asked the director 
of marketing (participant) to develop the marketing plan that will unveil PREMIERE’s new 
endeavor. Consumers recognize PREMIERE as an office supply retailer, not as a business-to-
business delivery service. You want the marketing plan to help shift consumer focus.  
  
You would like the marketing plan to include marketing strategies that will target the appropriate 
target market, methods to position PREMIERE as a business-to-business delivery service and 
promote its competitive advantage.  
 
The participant will present the plan to you in a role-play to take place in your office. You will 
begin the role-play by greeting the participant and asking to hear about his/her ideas.  
  

During the course of the role-play you are to ask the following questions of each participant:  
  

1. Are we alienating any potential markets with this new strategy focus?   
  

2. What communication channels provide the best method to reach our target 
audience?  

  

Once the director of marketing (participant) has presented the plan and has answered your 
questions, you will conclude the role-play by thanking the director of marketing (participant) for 
the work.  
  

You are not to make any comments after the event is over except to thank the participant. 
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JUDGE’S EVALUATION INSTRUCTIONS 

Evaluation Form Information  

The participants are to be evaluated on their ability to perform the specific performance indicators stated 
on the cover sheet of this event and restated on the Judge’s Evaluation Form. Although you may see other 
performance indicators being demonstrated by the participants, those listed in the Performance Indicators 
section are the critical ones you are measuring for this particular event.  
 
Evaluation Form Interpretation  

The evaluation levels listed below and the evaluation rating procedures should be discussed thoroughly 
with your event chairperson and the other judges to ensure complete and common understanding for 
judging consistency.  
  

 Level of Evaluation  Interpretation Level  

Exceeds Expectations  Participant demonstrated the performance indicator in an 
extremely professional manner; greatly exceeds business 
standards; would rank in the top 10% of business personnel 
performing this performance indicator.  

 
Meets Expectations  Participant demonstrated the performance indicator in an 

acceptable and effective manner; meets at least minimal business 
standards; there would be no need for additional formalized 
training at this time; would rank in the 70-89th percentile of 
business personnel performing this performance indicator.  

 
Below Expectations  Participant demonstrated the performance indicator with limited 

effectiveness; performance generally fell below minimal 
business standards; additional training would be required to 
improve knowledge, attitude and/or skills; would rank in the 50-
69th percentile of business personnel performing this 
performance indicator.  

 
Little/No Value  Participant demonstrated the performance indicator with little or 

no effectiveness; a great deal of formal training would be needed 
immediately; perhaps this person should seek other 
employment; would rank in the 0-49th percentile of business 
personnel performing this performance indicator.  
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BUSINESS SERVICES MARKETING SERIES, 2018        Participant: ____________________   

        I.D. Number: ____________________  

JUDGE’S EVALUATION FORM  

INSTRUCTIONAL AREA :Market Planning  

Did the participant:  Little/No  
Value  

Below 
Expectations  

Meets 
Expectations  

Exceeds 
Expectations  

Judged  
Score  

PERFORMANCE INDICATORS      

1.  Explain the nature of marketing 
plans?  0-1-2-3-4  5-6-7-8  9-10-11  12-13-14    

2.  Explain the concept of marketing 
strategies?  0-1-2-3-4  5-6-7-8  9-10-11  12-13-14    

3.  Explain the concept of market and 
market identification?  0-1-2-3-4  5-6-7-8  9-10-11  12-13-14    

4.  Describe factors used by businesses 
to position corporate brands?  0-1-2-3-4  5-6-7-8  9-10-11  12-13-14    

5.  Identify a product’s/service’s 
competitive advantage?  0-1-2-3-4  5-6-7-8  9-10-11  12-13-14    

21st CENTURY SKILLS      

6.  Reason effectively and use systems 
thinking?  0-1  2-3  4  5-6    

7.  Make judgments and decisions, and 
solve problems?  0-1  2-3  4  5-6    

8.  Communicate clearly?  0-1  2-3  4  5-6    

9.  Show evidence of creativity?  0-1  2-3  4  5-6    

10.  Overall impression and responses to 
the judge’s questions  0-1  2-3  4  5-6    

   TOTAL SCORE    

                   

(DECA, 2019) 
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Appendix H 

Sample Exam 
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Appendix I  

Exam Blueprints 

 

(DECA, 2019)  
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Appendix J 

Competitor’s Checklist 

 

Competitors Name: ______________________________ 

Competitors Event: ______________________________ 

Cycle 1 Checklist 

Week 1 

✓ Goal Goal Date/Date Completed 

 Pre-test (cycle one week one only) _______/_______ 
 Pre-test role play (cycle one week one only) _______/_______ 
 Advisory Meeting (monthly) _______/_______ 
 Instructional Area #1 Lessons (independent learning) & quizzes _______/_______ 
 Instructional Area #2 Lessons & quizzes _______/_______ 
 Instructional Area #3 Lessons & quizzes _______/_______ 
 Instructional Area #4 Lessons & quizzes _______/_______ 

 Practice Role Play Self-Evaluation    
_______/_______ 

 Practice Role Play with recorded group feedback _______/_______ 
 Record Role Play with improvements along with self-evaluation  _______/_______ 
 Group Exam Review _______/_______ 
 Sample Exam #1 _______/_______ 
 Group Exam Reflection  _______/_______ 
 Practice Role Play with Advisor  _______/_______ 
 Reflection & Goal Setting For next week  _______/_______ 

 

Week 2 

✓ Goal Goal Date/Date Completed 

 Instructional Area #5 Lessons (independent learning) & quizzes _______/_______ 
 Instructional Area #6 Lessons & quizzes _______/_______ 
 Instructional Area #7 Lessons & quizzes _______/_______ 
 Instructional Area #8 Lessons & quizzes _______/_______ 
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 Practice Role Play Self-Evaluation    
_______/_______ 

 Practice Role Play with recorded group feedback _______/_______ 
 Record Role Play with improvements along with self-evaluation  _______/_______ 
 Group Exam Review _______/_______ 
 Sample Exam #2 _______/_______ 
 Group Exam Reflection  _______/_______ 
 Practice Role Play with Advisor  _______/_______ 
 Reflection & Goal Setting For next week  _______/_______ 

 

Week 3 

✓ Goal Goal Date/Date Completed 

 Instructional Area #9 Lessons (independent learning) & quizzes _______/_______ 
 Instructional Area #10 Lessons & quizzes _______/_______ 
 Instructional Area #11 Lessons & quizzes _______/_______ 
 Instructional Area #12 Lessons & quizzes _______/_______ 

 Practice Role Play Self-Evaluation    
_______/_______ 

 Practice Role Play with recorded group feedback _______/_______ 
 Record Role Play with improvements along with self-evaluation  _______/_______ 
 Group Exam Review _______/_______ 
 Sample Exam #3 _______/_______ 
 Group Exam Reflection  _______/_______ 
 Practice Role Play with Advisor  _______/_______ 
 Local Role Play Competition  _______/_______ 
 Reflection & Goal Setting For next week  _______/_______ 
 Performance indicator worksheets complete (cycle one only)  
 Post-test (cycle three week three only) _______/_______ 
 Post-test role play (cycle three week three only) _______/_______ 

 

Notes to Share with Advisor  

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________  
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Goal Setting/Reflection Worksheet 

 

After Cycle 

What are the most important things that you learned this cycle? _______________________________ 

____________________________________________________________________________________________________________

____________________________________________________________________________________________________________ 

How was your overall growth this cycle? ___________________________________________________ 

____________________________________________________________________________________________________________

____________________________________________________________________________________________________________ 

What things can you do to improve your role-play performance? _______________________________ 

____________________________________________________________________________________________________________

____________________________________________________________________________________________________________ 

What things can you do to improve your test performance? ____________________________________ 

____________________________________________________________________________________________________________

____________________________________________________________________________________________________________ 

How can your advisor help you improve? __________________________________________________ 

____________________________________________________________________________________________________________

____________________________________________________________________________________________________________

____________________________________________________________________________________________________________ 
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Appendix K 

Consent Forms  

UNIVERSITY OF GEORGIA 
STUDENT CONSENT FORM 

DEVELOPING A DECA COMPETITION PREPARATION PROGRAM THROUGH ACTION 
RESEARCH  

 
Researcher’s Statement 
I am asking your child to take part in a research study.  Before you decide to allow your child to participate in 
this study, it is important that you understand why the research is being done and what it will involve. This form 
is designed to give you information about the study.  Please take the time to read the following information 
carefully.  Please ask Ms. Woodley if there is anything that is not clear or if you need more information.  When 
all of your questions have been answered, you can decide if you want your child to be in the study or not.  This 
process is called “informed consent.” A copy of this form will be given to you. 
 
Principal Investigator:  Kylea Woodley 
    Career and Technical Education Marketing Teacher & DECA Advisor 
    Email: Kylea_Woodley@gwinnett.k12.ga.us  Phone: 610-470-7101 
 
Purpose of the Study  
As a natural part of their practice, teachers update and improve their curriculum to provide a better educational 
experience for their students.  When this process is performed by a teacher who is also a researcher, it is called 
Action Research.  The research that your child would participate in, should you choose to allow them, would 
involve me as a teacher researching how to improve preparation for DECA competition in which they currently 
participate.  The suggested improvement is to include a conceptual framework known as contextual teaching 
and learning.  I would include practices from self-regulated learning, teaching and learning in multiple contexts, 
problem-based learning, independent learning groups and conduct authentic assessments to help students grow 
as competitors.  These methods will be useful in teaching students how to solve problems, work independently, 
and grow their 21st-century skills for the workforce.  Throughout the process, I will advise, guide, practice with 
and assess student growth.  I will observe how students understand the concepts being taught as well as seek 
feedback from the students themselves. Additionally, I will use Competition University, DECA materials, and 
materials that I’ve created to help students grow as competitors.  This process will help me make informed 
decisions as to how to continue to improve my instruction as a teacher.  This is why the study will be an ‘action 
research’ study.  
 
Why Your Child is Being Invited to Participate 
Your child is being invited to participate in this action research study because of their desire to compete in 
DECA competitions.  To be eligible to participate in this study, your child must (a) have signed up to compete 
in a DECA competition (b) currently be taking or have taken a marketing class. 
 
Study Procedures 
If you agree to allow your child to participate, they will be asked to… 
 



 

 

 

 

 

 

• Participate in 3 local monthly competitions at Metro Atlanta High School.  Each competition will last 
two hours.  

• Provide information regarding what was helpful and what they think might be helpful 
• Take Practice Exams  
• Practice Role Plays with peers and advisors 
• Record their practices and critique themselves 
• Set Goals upon evaluating themselves 
• Use Competition University to Prepare for Competition  
• Follow my competition checklist each cycle 
• We will ask the student to do these things over a 3-month time period.  The overall time period will 

range depending on independent study habits and changes that we make during the cycles 
 
Risks and discomforts 

• I do not anticipate any risks from participating in this research as it will be conducted as a normal part of 
teaching, Metro Atlanta High School DECA, and improving this course. 

 Benefits 

• Students may be better prepared for region competition, state competition, and international competition 
• Students may obtain a better understanding of their chosen area of study as well as how to solve 

challenging or difficult problems 
• Students may better understand how to apply 21st-century skills (critical thinking, creativity, 

collaboration, communication, information literacy, media literacy, technology literacy, flexibility, etc.) 
• Researcher (teacher) will have a better understanding of how to prepare students for DECA competitions 

as well as students understanding the process to prepare for competitions.  
Alternatives 
The study will be performed and implemented as part of the normal classroom and Metro Atlanta High School 
DECA experience.  Therefore, students will be asked to complete the related tasks and to understand the content 
taught.  If a parent or student decides that they do not wish to be included in the research, their evaluations, 
observations, and all other information will be kept as part of the study and may continue to be analyzed, unless 
you make a written request to remove, return, or destroy the information.  The student will not be penalized for 
withdrawing from the research.  Your decision not to participate will have no impact on your participation in 
the Marketing classes or Metro Atlanta High School DECA. 
 
Incentives for participation  
There are no incentives for participation and the student’s grade will not be helped nor hindered for their 
participation or lack thereof. 
Privacy/Confidentiality 
During the course of the study, the DECA advisors will have access to the students’ rubrics, checklists, test-
scores, and evaluations.  For the purpose of the study, all names will be changed to protect the students.  Your 



 

 

 

 

 

 

students’ information will not be linked to them in this research study.  We will have access to the information 
locally just as we would in a normal DECA chapter while preparing for competition. After the research has 
been completed, all information linking the students to their personal files will be destroyed.  We will take steps 
to protect your privacy, but there is a small risk that your information could be accidentally disclosed to people 
not connected to the research.  To reduce this risk, we will not communicate outside of our secure servers and 
will keep all files protected.  The researcher (teacher) will not release identifiable results of the study to anyone 
other than individuals working on the project without your written consent unless required by law. No personal 
information will be used or distributed for future research.  
 
Taking part is voluntary 
Your student’s involvement is voluntary, you or your student may refuse to participate before the study begins, 
and discontinue at any time, with no penalty or loss of benefits to which he/she is otherwise entitled. If you 
decide to withdraw from the study, the information that can be identified as yours will be kept as part of the 
study and may continue to be analyzed, unless you make a written request to remove, return, or destroy the 
information. 
 

If you have any questions or concerns regarding your child’s rights as a research participant in this study, you 

may contact the Institutional Review Board (IRB) Chairperson at 706.542.3199 or irb@uga.edu.  Additionally, 

please feel free to ask questions about this research at any time.  You can contact the Principal Investigator, Dr. 

Elaine Adams at 706.542.4204, adamsje@uga.edu. If you have any complaints or questions about your rights as 

a research volunteer, contact the IRB at 706-542-3199 or by email at IRB@uga.edu. 

Research Subject’s Consent to Participate in Research:  
To voluntarily allow your child to take part in this study, you must sign the attached parental consent form. Your signature indicates 
that you are allowing your child to participate in this study. 
 
 

Parental Permission Guidance 
 
If you have any questions or concerns regarding your child’s rights as a research participant in this study, you 

may contact the Institutional Review Board (IRB) Chairperson at 706.542.3199 or irb@uga.edu.  Additionally, 

please feel free to ask questions about this research at any time.  You can contact the Principal Investigator, Dr. 



 

 

 

 

 

 

Elaine Adams at 706.542.4204, adamsje@uga.edu. If you have any complaints or questions about your rights 

as a research volunteer, contact the IRB at 706-542-3199 or by email at IRB@uga.edu. 

Research Subject’s Consent to Participate in Research:  
To voluntarily allow your child to take part in this study, you must sign on the line below. Your signature below 
indicates that you have read or had read to you this entire Parental Permission Form, and have had all of your 
questions answered. 
 
 
 
If you agree to participate in this research study, please sign below: 
 
 
_________________________     _______________________  _________ 
Name of Researcher    Signature    Date 
  
_________________________     _______________________  __________ 
Name of Participant    Signature    Date 
 
_________________________     _______________________  __________ 
Name of Guardian    Signature    Date 
 
 

Please keep one copy and return the signed copy to the researcher. 
  



 

 

 

 

 

 

UNIVERSITY OF GEORGIA 
JUDGE CONSENT FORM 

DEVELOPING A DECA COMPETITION PREPARATION PROGRAM THROUGH ACTION 
RESEARCH  

 
Researcher’s Statement 
I am asking you to take part in a research study.  Before you decide to participate in this study, it is important 
that you understand why the research is being done and what it will involve. This form is designed to give you 
information about the study.  Please take the time to read the following information carefully.  Please ask Ms. 
Woodley if there is anything that is not clear or if you need more information.  When all of your questions have 
been answered, you can decide if you want to be in the study or not.  This process is called “informed consent.” 
A copy of this form will be given to you. 
 
Principal Investigator:  Kylea Woodley 
    Career and Technical Education Marketing Teacher & DECA Advisor 
    Email: Kylea_Woodley@gwinnett.k12.ga.us  Phone: 610-470-7101 
 
Purpose of the Study  
As a natural part of their practice, teachers update and improve their curriculum to provide a better educational 
experience for their students.  When this process is performed by a teacher who is also a researcher, it is called 
Action Research.  The research that you would participate in, should you choose, would involve me as a teacher 
researching how to improve preparation for DECA competition in which students currently participate.  The 
suggested improvement is to include a conceptual framework known as contextual teaching and learning.  I 
would include practices from self-regulated learning, teaching and learning in multiple contexts, problem-based 
learning, independent learning groups and conduct authentic assessments to help students grow as competitors.  
These methods will be useful in teaching students how to solve problems, work independently, and grow their 
21st-century skills for the workforce.  Throughout the process, I will advise, guide, practice with and assess 
student growth.  I will observe how students understand the concepts being taught as well as seek feedback 
from the students themselves. Additionally, I will use Competition University, DECA materials, and materials 
that I’ve created to help students grow as competitors.  This process will help me make informed decisions as to 
how to continue to improve my instruction as a teacher.  This is why the study will be an ‘action research’ 
study.  
 
Why You 
Your child is being invited to participate in this action research study because we need judges for students to 
practice with.  Your role in the study would be to practice the audio recorded role-play events with students and 
to provide them with detailed feedback.  
 
Study Procedures 
If you agree to participate, you will be asked to… 

• Complete the judge’s training  
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• Participate in 3 local competitions at Metro Atlanta High School.  Each competition will last one hour 
for judges.  

• Practice role-play scenarios with students 
• Allow the role-play to be audio recorded 
• Leave detailed feedback for students 
• Take Practice Exams  
• Practice Role Plays with peers and advisors 

 
Risks and discomforts 

• I do not anticipate any risks from participating in this research as it will be conducted as a normal part of 
teaching, Metro Atlanta High School DECA, and improving this course 

Benefits 

• Students may be better prepared for region competition, state competition, and international competition 
• Students may obtain a better understanding of their chosen area of study as well as how to solve 

challenging or difficult problems 
• Students may better understand how to apply 21st-century skills (critical thinking, creativity, 

collaboration, communication, information literacy, media literacy, technology literacy, flexibility, etc.) 
• Researcher (teacher) will have a better understanding of how to prepare students for DECA competitions 

as well as students understanding the process to prepare for competitions.  
Alternatives 
The study will be performed and implemented as part of the normal classroom and Metro Atlanta High School 
DECA experience.  Therefore, students will be asked to complete the related tasks and to understand the content 
taught.  If a parent, student or judge decides that they do not wish to be included in the research, their 
evaluations, observations, and all other information will be kept as part of the study and may continue to be 
analyzed, unless you make a written request to remove, return, or destroy the information.  The student will not 
be penalized for withdrawing from the research.  Your decision not to participate will have no impact on your 
participation in the Marketing classes or Metro Atlanta High School DECA. 
 
Incentives for participation  
There are no incentives for participation and the student’s grade will not be helped nor hindered for your 
participation or lack thereof. 
Privacy/Confidentiality 
During the course of the study, the DECA advisors will have access to the students’ rubrics, checklists, test-
scores, and evaluations.  For the purpose of the study, all names of competitors and judges will be changed to 
protect your identity.  Your information will not be linked to you in this research study.  We will have access to 
the information locally just as we would in a normal DECA chapter while preparing for competition. After the 
research has been completed, all information linking you to your personal files will be destroyed.  We will take 
steps to protect your privacy, but there is a small risk that your information could be accidentally disclosed to 
people not connected to the research.  To reduce this risk, we will not communicate outside of our secure 
servers and will keep all files protected.  The researcher (teacher) will not release identifiable results of the 
study to anyone other than individuals working on the project without your written consent unless required by 
law. No personal information will be used or distributed for future research.  
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Taking part is voluntary 
Your involvement is voluntary, you may refuse to participate before the study begins, and discontinue at any 
time, with no penalty or loss of benefits you are otherwise entitled. If you decide to withdraw from the study, 
the information that can be identified as yours will be kept as part of the study and may continue to be analyzed, 
unless you make a written request to remove, return, or destroy the information. 
 

If you have any questions or concerns regarding your rights as a research participant in this study, you may 
contact the Institutional Review Board (IRB) Chairperson at 706.542.3199 or irb@uga.edu.  Additionally, 
please feel free to ask questions about this research at any time.  You can contact the Principal Investigator, Dr. 
Elaine Adams at 706.542.4204, adamsje@uga.edu. If you have any complaints or questions about your rights as 
a research volunteer, contact the IRB at 706-542-3199 or by email at IRB@uga.edu. 
 
Research Subject’s Consent to Participate in Research:  
To voluntarily take part in this study, you must sign the attached parental consent form. Your signature indicates that you are 
volunteering to participate in this study. 
 

Permission Guidance 
 
If you have any questions or concerns regarding your rights as a research participant in this study, you may 
contact the Institutional Review Board (IRB) Chairperson at 706.542.3199 or irb@uga.edu.  Additionally, 
please feel free to ask questions about this research at any time.  You can contact the Principal Investigator, Dr. 
Elaine Adams at 706.542.4204, adamsje@uga.edu. If you have any complaints or questions about your rights 
as a research volunteer, contact the IRB at 706-542-3199 or by email at IRB@uga.edu. 
 
Research Subject’s Consent to Participate in Research:  
To voluntarily take part in this study, you must sign on the line below. Your signature below indicates that you 
have read or had read to you this entire Consent Form, and have had all of your questions answered. 
 
 
If you agree to participate in this research study, please sign below: 
 
 
_________________________     _______________________  _________ 
Name of Researcher    Signature    Date 
 
_________________________  _______________________  _________ 
Name of Participant    Signature    Date 

Please keep one copy and return the signed copy to the researcher. 
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Appendix L 

Student Time Commitment 

Estimated Time Commitment during the 9 weeks of participation 
I have included how much time participants may spend on each task over the next 3 months.  I’ve broken them 
down into weekly, monthly and overall commitments.  The time in which students complete many of the 
activities may vary based in independent learning strategies. 
 

Weekly / Roughly 5 hours a week  

Lessons and Quizzes / 100 minutes 
Practice Role Play and Self Evaluation / 20 minutes 
Practice Role Play with recorded group feedback / 20 minutes 
Recorded Role Play with improvements along with self-evaluation/ 15 minutes 
Group Exam review / 30 minutes 
Sample Exam #1 / 50 minutes 
Group Exam Reflection / 20 minutes 
Practice Role Play with advisor / 20 minutes 
Reflection & Goal Setting for next week / 20 minutes  
 
Monthly/ Roughly 15 Hours a Month 

Advisory Meeting / 15 minutes  
Lessons and Quizzes / 300 minutes 
Practice Role Play and Self Evaluation / 60 minutes 
Practice Role Play with recorded group feedback / 60 minutes 
Recorded Role Play with improvements along with self-evaluation/ 45 minutes 
Group Exam review / 90 minutes 
Sample Exam #1 / 150 minutes 
Group Exam Reflection / 60 minutes 
Practice Role Play with advisor / 60 minutes 
Reflection & Goal Setting for next week / 60 minutes  
 
Overall 9 week period/ Roughly 45 hours 
Pretest Role Play/ 20 minutes 
Pretest Test/ 50 minutes 
Posttest / Role Play 20 minutes 
Posttest test/ 50 minutes 
Advisory Meeting / 45 minutes  
Lessons and Quizzes / 900 minutes 
Practice Role Play and Self Evaluation / 120 minutes 
Practice Role Play with recorded group feedback / 120 minutes 
Recorded Role Play with improvements along with self-evaluation/ 135 minutes 
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Group Exam review / 270 minutes 
Sample Exam #1 / 450 minutes 
Group Exam Reflection / 180 minutes 
Practice Role Play with advisor / 180 minutes 
Reflection & Goal Setting for next week / 180 minutes  
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Appendix M 

IRB Approval Letter 
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