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ABSTRACT
Guided by and grounded in Nodding's (1984) ethics of care theory, this inquiry explored how
caring relationships are nurtured between young learners and families through artmaking in an
after-school art club led by local artists. Nine families, including parents, siblings, and young
learners ages four and five, and I, a veteran art educator turned early childhood school director,
employed an after-school art club | started, led by three local artists from our community. The
Friday Art Club (FAC) was designed to understand more fully how collaborative artmaking can
nurture caring relationships among adults and children. Each of the eight FAC sessions aimed to
bring children and families together around artmaking to encourage creativity and caring
practices such as dialogue, receptivity, and engrossment. Each FAC session was documented in
its entirety using video ethnography methods. Data for the study included four video-cued
interviews conducted with parent participants and field notes in the form of video footage. This
data was then analyzed by employing reflexive thematic analysis as outlined by Braun and
Clarke (2022), which was a non-linear process that involved many layers of "systematic
processes of data coding to develop themes" (p. 4). The analysis led to a rich understanding of

the patterns and situated moments of participant experience. The production of the themes,



underpinned by ethics of care theory, led to the three main findings: Artmaking as a medium for
engrossed and situated care, Strengthening circles and chains of care through artmaking, and Art
as a tangible artifact for confirmations of care. Based on the findings, this research inquiry
concludes that art is uniquely situated to nurture critical concepts of care. By integrating
artmaking with care ethics and approaching artmaking experiences through a lens of care, spaces
can be created where relationships flourish, nurturing people of all ages in significant and lasting

ways and expanding the ripple effect of care outward.
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PROLOGUE
Time is how you spend your love—Nick Laird, Northern Irish novelist and poet

My journey into this research is deeply rooted in my role as a parent and began when my
children, Solon (11) and Kaya (9), were very young. | was driven by my desire to provide them
with quality time together through enriching arts experiences that would help them explore their
local surroundings, comprehend the world around them, and ultimately bring our family closer
together.

My master’s thesis explored how visual arts can be integrated into home-based learning.
My fascination with alternative educational approaches, divergent thinking, and innovative
pedagogical methods, particularly beyond conventional classroom settings, has always been a
driving force in my academic pursuits because alternative approaches can adapt to diverse
learning styles, foster collaboration and communication skills, and often prioritize creativity.

Conventional classroom settings do not always adequately address the diverse learning
styles and needs of all students. This can be for many reasons, including limited resources, loss
of teacher autonomy, audit-driven culture, and large class sizes (Glanzer, 2013; Greenwalt,
2016). For this reason, alternative educational environments and approaches to education, like
experiential, play-based, and community-based learning have gained attention for their ability to
offer individualized, creative, and flexible learning opportunities. These learning environments
foster deeper engagement by supporting diverse learner needs and adapting teaching methods to
individual students within the context of their communities, thus ensuring that all students have

opportunities to succeed. McClure (2011) articulated, “Site-oriented, negotiated practices are not
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only promising in early childhood education but, along a spectrum of art educational contexts,
may provide a route through which educators and children working together can disrupt the
normalization of standardized or undetermined curricula” (p. 139). These approaches disrupt
standardized curricula and serve as an alternative that allows educators and children to
collaborate and explore learning the arts in diverse settings. Tredinnick-Kirby (2022) highlights
the flaws of a one-size-fits-all educational system and advocates for both emergent learning and
the ethics of care. She also explains how “the one-size-fits-all curricular approach disregards
students’ lived experiences, their voices, and their agency in their own learning” (Tredinnick-
Kirby, 2022, p. 6). These ideas prompted the eventual creation of the Friday Art Club (FAC), a
program | designed for children and parents, led by local artists. The FAC is the focus of this
dissertation.

Early on in my doctoral journey, I became captivated by the potential of children’s media
and video to make art experiences more accessible to the public and transcend the confines of
traditional learning environments. As an educator, | aspired to create accessible resources related
to contemporary approaches in art education, focusing on local artists and fostering empathy
within households and society. Simultaneously, as a mother, | yearned to embed caregiving
within our families’ artistic endeavors, intertwining the nurturing process with creative
expression.

Onset of COVID-19

However, the onset of the COVID-19 pandemic during the spring 2020 semester of my
third doctoral year marked a profound turning point. Soon after completing my comprehensive
exams, | found myself embarking on a pilot study using video ethnography methods with my

children and a local artist. However, the abrupt onset of shelter-in-place directives upended our
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bustling routines and illuminated a stark realization: Despite advocating for the importance of art
education within the home, I had neglected it within my own household.

During this time, we transformed the dining room table into the epicenter of our lives and
my research endeavors. Piled with books, art supplies, and remnants of our daily lives, the table
became the physical embodiment of our pandemic artmaking journey. Engaging in artmaking
activities with my children became a way of intentionally connecting with them. By intentional, |
mean that | approached the process and the time spent with them consciously and deliberately,
focusing on active listening and mindful engagement. These actions are key elements of
caregiving, as outlined by Noddings' ethics of care theory (1984), emphasizing the importance of
being fully present and responsive in nurturing meaningful connections. Ironically, The COVID-
19 hiatus, while not devoid of its challenges and tragedies, afforded us a precious opportunity to
reconnect and prioritize intentional artmaking within our family dynamic. By embracing this
newfound pause, I sought to instill in my children a profound sense of care, with art serving as
our chosen love language. These shared artistic endeavors solidified my conviction about the
transformative power of intentional artmaking, bridging generational divides and nurturing
empathetic bonds through care.

Understanding Empathy and Attunement

I am thankful to have found Noddings’ theory of care in my graduate studies, as it
confirmed so many things | have felt and thought about as an educator and mother. I only wish |
had known earlier about this theory and how it could be applied in all areas of life and education.
Noddings (2013) aptly posits that witnessing genuine acts of care from adults is pivotal for
young minds and shapes their understanding of empathy and attunement. She explains, “It is

important for the young, in addition to being cared for, to see and assist in the genuine caring
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done by adults” (p. xiv). Our shared experiences of artmaking during the pandemic underscored
the importance of providing my children with a creative outlet for self-expression during
tumultuous times and an opportunity for me to be present and attuned to their emotions while

demonstrating care. It also underscored the pivotal role of community and interpersonal

connections in fostering emotional resilience and well-being.

Reflecting on our collective passage through the pandemic by crafting fairy houses,
experimenting with sun prints, and crafting uplifting posters for neighbors, the intersections of
parenting, arts research, and caregiving emerged as more poignant and relevant than ever. This
realization is echoed with Grumet’s (1988) assertion, “Theory grows where it is planted, soaking
up the nutrients in the local soil, turning to the local light” (p. 14). These seemingly mundane
moments served as reminders to refocus on what truly matters, illuminating the inherent
interconnectedness between theory, research, and practice within the context of my own life and
that of those around me.

Despite encountering unforeseen obstacles, including the persistent disruptions wrought
by the pandemic, such as shelter in place, school closures, social distancing, remote work and
learning, and the disruption of social connections and community engagement, | remained
steadfast in my commitment to advancing arts education for young learners and families.

During this time, the FAC, which is shared in the forthcoming pages, was born from the
necessity of adapting to evolving circumstances. While aspects of my original research plan may
have changed, the enduring relationships forged, and experiences gained through making art
together in this after-school FAC serve as invaluable catalysts for the future growth of both

participants and the broader realm of arts education.



CHAPTER 1
INTRODUCTION

This research inquiry explored the dynamics of nurturing care through shared artmaking
experiences among young learners and their families within the context of an after-school FAC
under the guidance of local artists. Drawing on Noddings’ ethics of care theory (1984), I aimed
to illuminate how intentional artistic engagements can serve as a catalyst for fostering bonds of
care through caring concepts such as attunement, engrossment, and engagement. It was
anticipated that the knowledge generated from this inquiry would grant new insights and inform
practices within the realm of art education. In my research | used qualitative video ethnography
methodology to record the experiences of the participants in the Friday Art Club (FAC) which
allowed me as the researcher and participants to revisit what occurred. Participants of this study
included nine young learners from an early-childhood day school, along with their parents and
family members. The three artists involved are not considered participants, per se, but were
purposefully selected by me to guide the sessions and were an important aspect of the FAC
experience.
Personal Interest and Contextual Background

As an educator, my top priority has always been to create a supportive environment for
my students. In my art classroom, | aimed to provide a safe space where students can freely
express themselves, explore art, and feel deeply valued. My teaching journey began at a Title 1
high school in Savannah, Georgia. There, I quickly realized that students needed both quality art

education and intentional support from caring adults. This insight became even clearer when |



taught at a Turkish boarding school for children without fathers, as my role as a teacher played
an even more significant role in my students' lives. This experience underscored the importance
of creating nurturing environments in the art classroom and highlighted teachers' significant role
in students' lives.

Transitioning to teaching in Tokyo, Japan, | found that while most students had stable
home environments with caring adults, the need for nurturing care in the classroom remained
paramount. Although | had not yet come across Noddings' ethics of care theory (1984), | grasped
the essential principle that students must feel cared for to truly engage in meaningful learning,
and the art classroom is uniquely situated to be a space to nurture care. The more students feel
nurtured, the better prepared they are to immerse themselves in their educational journey and
personal growth. Becoming a parent intensified this commitment, as the love I discovered for my
children showed me the profound impact of engaging in art to express care and affection. |
cherished the joy of bonding with my children through our shared creative activities.

Centering the Local

In recent years, | have also realized the importance of introducing my children to local
artists and the educational value of focusing on artists within one's community. Research has
shown that place-based approaches can significantly benefit young children (Graham, 2007,
Gruenewald, 2003; Marshall, 2011; McClure, 2011). However, seeking to create a "curriculum™
around local artists for my children and me, I struggled to find resources centered on local and
contemporary artists or where to start. However, | knew it was crucial to go beyond simply
meeting the artists.

Lippard (1997) encourages readers to adopt a new, responsible way of perceiving both

place and art, asking them to consider the possibilities that emerge from this perspective. She



emphasizes the importance of appreciating differences, understanding context, and developing
the ability to make critical, comparative judgments rooted in empathy and evidence (p. 20). This
reflective approach promotes a deeper, more responsible engagement with both art and the
environments in which it is created and experienced. Lippard’s call for a responsible perception
of place through empathy and understanding resonated with my desire to connect more fully with
our creative community. Lippard’s prompting confirmed my desire to engage with local artists,
nurture creative experiences, and strengthen our bond with the place and people around us and
with each other. I wondered, could acts of care through artmaking nurture more empathy and
build stronger communities?

As an art educator and a parent, | wanted to think more deeply about the nature of care.
Noddings (2012) emphasized the importance of concepts such as listening, dialogue, and
engrossment in nurturing caring relations. She suggested that anyone in the role of caregiver
needs to consider "the central elements in establishing and maintaining relations of care and
trust, which include listening, dialogue, critical thinking, reflective response, and making
thoughtful connections among the disciplines and to life itself" (p. 771). There are many
connections between establishing and maintaining relations of care through the discipline of art
education and intentional, collaborative artmaking experiences. Noddings (1984/2013) explained
that in order "to confirm another, we must know and understand that other's reality"” (p. xix).
Noddings' concept of confirmation aligns with collaborative artmaking guided by local artists
and serves as an avenue toward confirmation, listening, and engagement across communities. By
engaging in creative experiences guided by the local creative community, students and families
have opportunities to express themselves while learning new skills and having opportunities to

understand and appreciate the perspectives and realities of others. This process nurtures a sense



of connection, empathy, and mutual respect among all participants, and making art together
encourages active engagement and meaningful engrossment.
Community-Based Art Education (CBAE)

Collaborative art experiences and dialogue are vital for both young learners and adults as
part of a larger community. Although this inquiry might not be considered community-based art
education, | draw from numerous community-based art education (CBAE) principles and
commitments related to the importance of social interaction through artmaking. CBAE fosters
dialogue and learning through meaningful activities outside of formal settings such as schools
and museums. The FAC that was central to this inquiry was designed with the understanding that
collaboration in community settings is essential to expand visual arts learning experiences and
dialogue while building a community across age groups to include family as well as other
community members. Lawton et al. (2019) affirmed that CBAE “fosters a means for
intergenerational discourse and learning through ideas that matter,” making activities and
interactions between adults, families, children, and community artists of different ages relevant
(p. 2).

Another commitment that aligns with CBAE is connecting young learners, families, and
community members through art experiences with people they might not otherwise know
offering opportunities for participants to "connect, collaborate, and create through art-based
activity that is asset-centered; listen to the stories of others to learn and build more inclusive and
equitable communities and practices” (Lawton et al., 2019, p. 3). In the case of the FAC, many
families did not know many or any local artists or where to seek out art classes or resources.
Through enabling these artmaking experiences, families and children could connect with the

artists and other families in their school, tapping into the resources and talent in their community.



The FAC was asset centered, as it identified three talented artists within the community who
could guide learning by highlighting their strengths, skills, and experiences. An asset approach
also acknowledged each participant’s experience and agency in their learning journey (Blatt-
Gross, 2023; Lawton et al., 2019).

Finally, CBAE aligns with my focus of creating a space for the flourishing and infusion
of care, artmaking, and social-emotional learning. Blatt-Gross (2023) found from her research
into CBAE that, “The outcomes have additional implications for the creation of inclusive
academic environments, specifically through the use of collaborative processes that facilitate the
development of empathy and dialogic practices (p. 16). In this light, CBAE becomes a natural
extension of care theory, promoting and building upon critical concepts in Noddings (1984) care
framework. CBAE is a powerful pedagogical tool to nurture care, provide intentional space, and
enhance more engaged learning outcomes.

Meaning of Intentionality in this Inquiry

In the context of this inquiry, intentionality refers to the purposeful and deliberate actions
taken to nurture caring relationships and meaningful engagement through artmaking. Although
Noddings (2002) does not explicitly use the term "intentionality”, in Starting at Home: Caring
and Social Policy, her emphasis on deliberate, responsive care provides a framework for
understanding how intentionality functions in relational contexts. Noddings argues that care is
not accidental or an abstract principle but is a lived experience that manifests in concrete
everyday actions and choices to the needs of others. This reflects a core principle of this
research: the intentional design of art experiences that nurture connection. Similarly, John
Dewey's (1938) philosophy of education highlights the importance of intentional experiences in

promoting growth and meaningful learning, experiences that all can contribute towards.



However, | cannot speak to whether the participants approached the FAC with intentionality, yet
from my perspective as the researcher and designer of the FAC, the artmaking parallels Dewey's
focus on experiential learning parallels how artmaking is an intentional act, where the creative
activities were designed to facilitate deeper relationships among children and families.

Carol Gilligan's (1982) work on relational ethics further underscores the idea that care
and connection are not accidental but result from conscious, relationally attuned actions. This
emphasis on intentional relationships aligns with the Reggio Emilia approach (Edwards et al.,
2011), where environments and learning opportunities support children's development and foster
community through shared experiences. In this inquiry, intentionality manifests as the deliberate
structuring of space, activities, and interactions to create opportunities for caring concepts such
as reciprocity, confirmation, engrossment, attunement, and engagement among participants, all
of which will be discussed in the following pages. Through these intentional efforts, | hoped that
the FAC would become a space where creative expression and care ethics were intertwined,
fostering a network of care that extends beyond the individual to encompass families and the
broader community.

Problem Statement

This research addresses several significant gaps in the literature on art education and the
role of care in fostering relationships. Further investigation is needed to better understand how
shared artmaking experiences contribute to the development of caring relationships. While
previous studies have shown the positive impact of art programs on families and young learners
(McClure-Sweeney, 2019; Tredinnick-Kirby, 2022; Wright, 2012), more empirical evidence is

necessary to understand how intentionally designed artmaking experiences- grounded in



nurturing caring concepts such as engagement, engrossment, and attunement- can be prioritized
in art education to nurture meaningful connections and personal growth.

Although there is a growing body of literature advocating for an ethics of care approach
in education (Bostow et al., 2015; Noddings, 1984, 2003) and in art education (Tredinnick-
Kirby, 2022), more research and examples that focus on the implementation and importance of
an ethics of care in the context of art education would be beneficial. This study seeks to explore
the application of an ethics of care framework in art education to understand its potential to
create supportive and nurturing learning environments that facilitate individual well-being and
development, relational connections, and stronger communities.

Statement of Purpose and Research Question

The purpose of this study was to contribute to a deeper understanding of the role of art
education in nurturing caring relationships and facilitating both the personal growth of
individuals and the collective development of stronger, caring bonds within families and
communities. By exploring collaborative artmaking experiences between families and local
artists, it was anticipated that educators, caregivers, and community organizers would gain
insight into how collaborative artmaking practices can foster the development of deeper bonds
and a heightened sense of care as people work, create, and learn together within the context of
their community’s artistic landscape. To shed light on this, the following research question is
addressed: How are caring relationships nurtured among young learners and families through
artmaking with local artists in an after-school art club?

Overview of the Research Approach
With approval from the University of Georgia’s institutional review board (IRB), I

conducted research on the experiences of nine young learners and their families within an after-



school FAC that I created and facilitated. The young learners and their families were all enrolled
at an early childhood day school in the community and opted in on joining the FAC. This inquiry
employed interpretive qualitative research methods rooted in Noddings’ ethics of care theory
(1984).

Visual ethnography methods were used and proved beneficial in gathering a wide variety
of rich data beyond verbal communication which was particularly valuable in understanding how
caring relationships were nurtured. For example, videos, video stills, and photographs provided
nuanced insights into the behaviors, experiences, and environment of the FAC by enhancing
comprehension and enabling multiple revisits to experiences and facilitating a more
comprehensive interpretation. Video-cued interviews, using video prompts, enhanced recall and
engagement during interviews, leading to more authentic research outcomes.

Data obtained from the four video-cued interviews and the video recordings of the FAC
sessions formed the foundation of the inquiry’s findings. Each participant was assigned a
pseudonym, and all interviews were recorded and transcribed. The findings were also supported
by researcher’s field notes. Reflexive thematic analysis identified recurring patterns and themes,
with the flexibility to apply Noddings’ ethics of care theory (1984) and engage in creative
thinking. Reflexive thematic analysis also allowed for careful coding and systematic engagement
while providing room for imaginative interpretation.

Myself as the Researcher

At the time of this inquiry, my role was multifaceted. | was both the director of the Day
School and an art education instructor at the University of Georgia as part of my Ph.D.
assistantship. As a white, cisgendered female married to a white cisgender male, I am mindful of

how my identity shapes my interactions and perceptions. Similarly, being middle-class grants my



family certain privileges, such as access to basic necessities. These personal attributes influenced
my research approach, where I am cognizant that my assumptions about young learners and
families may not align with others’ views.

Consequently, when suggesting improvements, I endeavor to consider families’
challenges with fewer resources. Drawing from my experiences as a mother and arts educator, |
emphasize the importance of equitable access to quality arts education in my research endeavors.
Furthermore, | make a concerted effort to acknowledge and confront my assumptions during data
analysis and reflection on participant experiences. By integrating the significance of arts
education into my research, | aim to foster a more comprehensive understanding of its impact on
children’s and families’ lives.

Rationale and Significance

According to Khullar (2024), “The Harvard Study of Adult Development has found, over
eight decades, that human connections may be the single most important factor in long-term
happiness and health” (p. 16). The motivation behind this inquiry stems from my aspiration to
nurture these strong connections crucial to happiness, health, and caring relationships- not only
within families but among individuals across the community- through shared artmaking
experiences and learning opportunities guided by local artists. I believe that artmaking is situated
in a unique position to nurture these connections. Through intentionally designed creative
activities, artmaking has the potential to nurture a heightened sense of care, promoting growth
not only for individuals and families but as part of a broader, relational experience.

Additionally, there is a keen interest in understanding how intentional artmaking nurtures
caring relationships and holistic growth, providing insights for educators and families to

integrate these practices into their daily lives. By delving into how artmaking nurtures concepts
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of care, this research contributes to developing future curricula and programs by empowering
educators to incorporate such knowledge into their teaching methods and interactions with
students and families. Furthermore, it opens avenues for expanding programs beyond traditional
school settings, advocating for community-based art initiatives that prioritize lifelong learning
alongside local artists. This approach fosters connection and collaboration and nurtures a culture
of care within the broader community.
Definitions of Key Terminology

Attunement—According to Noddings (1984), at its core, attunement involves a deep and
empathetic connection between individuals, where one person is attuned to the needs, feelings,
and experiences of another person. Attunement emphasizes the importance of empathetic
connection and responsiveness in caring relationships, particularly in educational settings where
the well-being and growth of students is most important (Noddings, 1984, 1992, 2002, 2011).

Care—Ilt is impossible to have one singular definition of care. However, in this inquiry, |
look to Noddings’ conception of care that emphasizes the importance of relationality, empathy,
and responsiveness in fostering ethical and compassionate relationships within personal
interactions and within broader social contexts. It underscores the significance of caring
relationships in promoting the well-being and flourishing of individuals and communities.

Community-Based Art Education—Lawton et al. (2019) define community-based art
education as an approach that prioritizes collaboration between artists, educators, and community
members to create and engage with art within a specific community.

Engagement—There is not a singular definition of engagement, but Noddings’
conception of engagement is closely intertwined with her broader philosophy of care ethics. It

emphasizes the active and committed involvement in caring relationships, grounded in empathy,
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authenticity, and mutual respect. It also implies being fully present and invested in the
experiences and relationships at hand (Noddings, 1984, 1992, 2002, 2005).

Engrossment—Noddings defines engrossment as a state of deep absorption,
concentration, and involvement in an activity or experience. Engrossment occurs when
individuals are fully engaged with what they are doing and fully immersed in the present
moment (Noddings, 1984, 1992, 2002).

Friday Art Club (FAC)— I created the Friday Art Club (FAC) for the purpose of this
research inquiry as a place young learners and families could come together to create art under
the guidance of local artists.

Intentionality—In this inquiry, | refer to the Oxford Reference’s definition of
intentionality as, “The property of an action that is performed deliberately rather than
accidentally or without purpose” (Oxford, n.d.).

Local—In this inquiry, I use the term local to mean it relates to a particular area or
region, and in this case, the town where the research participants and I live.

Receptivity—According to Noddings, receptivity involves being open, attentive, and
empathetic to the experiences, needs, and perspectives of others. In Noddings’ framework,
receptivity complements responsiveness. While responsiveness involves actively engaging with
others needs and concerns, receptivity emphasizes the importance of being open and receptive to
receiving care and support from others as well. It involves being willing to listen, accept help,
and acknowledge the caring gestures of others (Noddings, 1984, 1992, 2002, 2006).

Reflexivity—According to Nodding’s, reflexivity involves an ongoing process of self-
awareness, self-examination, and critical reflection. Reflexivity involves commitment to ongoing

learning at the individual level and within broader social contexts (Noddings, 1984, 1992, 2002).



12

Responsiveness—In the context of care ethics, responsiveness refers to the ability and
willingness to engage with the needs and experiences of others attentively and empathetically.
For Noddings, responsiveness is a fundamental aspect of caring because it demonstrates an
active commitment to understanding and meeting the needs of others (Noddings, 1984, 1992,
2002, 2006).

Organization of this Dissertation

In Chapter 1, | begin by describing my personal interest and the contextual background of
this research inquiry, and I discuss my problem statement, statement of purpose, research
question, overview of my research approach, myself as the researcher, rationale and significance,
and conclude with definitions of key terminology. Chapter 2 provides a thorough review of
Noddings’ ethics of care theory, the theoretical framework for this inquiry, as well as supporting
educational frameworks. In Chapter 3, | describe my methodology, which is guided by video
ethnography methods. This chapter also includes my background and positionality, description
of the FAC, including the research site and participants, the research design, and data collection
methods. Chapter 4 focuses on the analysis of the data and the utilization of reflexive thematic
analysis, sharing the key patterns and themes that were located from the inquiry. Chapter 5
includes my discussion of the findings. Finally, Chapter 6 will conclude with a reflection and

implications for art education and future research.
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CHAPTER 2
THEORETICAL FRAMEWORK: NEL NODDINGS ETHICS OF CARE AND SUPPORTING
EDUCATIONAL FRAMEWORKS
In Chapter 2, I present literature focusing on care ethicist Nel Noddings’ foundational

ideas concerning care. In doing so, | connect aspects of her ethics of care theory to the relational
qualities of artmaking as a form of care between adults and children. Before presenting the
design and vision of the FAC, which | do in Chapter 3, it is essential to clearly outline the
theoretical foundations of this inquiry, as the ethics of care theory played a crucial role in

shaping my research.

Specifically, I explore Noddings’ concepts of engrossment, receptivity, and the caring
ideal in depth. I also address concerns about care theory and analyze how these concerns
influence this inquiry. Furthermore, | discuss additional educational frameworks which align
with ethics of care and informed the pedagogical framework of the FAC. Finally, the
significance of care and artmaking in early childhood settings is discussed, focusing on creating

opportunities to connect children and families through art activities.

Nel Noddings’ Ethics of Care

Nel Noddings (1929-2022) was a significant scholar and a prominent educational theorist
who contributed to the fields of philosophy, education, feminism, social psychology, and equity
(Lake, 2012; Tredinnick-Kirby, 2022). She is well-known for her work on the philosophy and
practice of care in both the home and formal educational settings. Together, Noddings and Carol

Gilligan pioneered care ethics as a normative moral theory and approach to philosophy in the
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early 1980s, and both played essential roles in the development and growth of care ethics. Much
of Gilligan’s work challenged traditional ethical theories and focused on the value and
importance of care in moral reasoning and development (Gilligan, 1982). Much of Noddings’
work focused on the value of caring relationships and the importance of empathy and caring for
others, particularly in education. Both were critical of male-centered ethical theories, which
emphasized justice and principles, often overlooking or marginalizing women’s experiences and
voices. However, each had a distinct approach and perspective to the ethics of care. Noddings’
work focused on the interconnectedness of individuals and how moral decision-making is often
rooted in the context of relationships, while Gilligan’s work explored more extensively the
differences between the relational aspects of moral thinking (more associated with women) and

how it differed from more justice-centered moral thinking (more often associated with men).

Tredinnick-Kirby (2022) explains how “ethics, the philosophical study of morality, has
for the most part concentrated on moral reasoning . . . and Noddings’ ethics of care recasts ethics
from such dominant models of moral reasoning to focus instead on human relationships” (p. 20).
The focus on and prioritization of relationships and empathy in ethical decision-making with
others sets Noddings’ theory of an ethics of care apart from those that focus on moral reasoning
for decision-making; the significant difference is that an ethic of care places its foundation in
relations (Noddings, 2013; Smith, 2020, Tredinnick-Kirby, 2022). When it comes to caring, most
people will readily agree that “caring” is something we should be concerned with and benefit
from. Where this agreement usually dissipates, however, is on the question of how care is

defined. One might ask, is it possible to define care, and if so, why should one attend to it?

In this chapter, 1 will attempt to unpack this question using Noddings as a guiding theorist

for my discussion. Here, | start from a foundational understanding that caring is rooted in
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genuine concern for the well-being of others. Noddings (1984) asserted that we should care
about caring not only because it is the foundation of morality but that “as human beings, we want
to care and to be cared for. Caring is important in itself” (p. 7). I agree with Noddings that we all
want to care and be cared for and that caring and relatedness are essential to our lives. However,
this inquiry was not focused on arguing the different aspects of ethics and care theory; rather,
this inquiry is concerned with understanding further how an ethics of care theory, or theory of
care, might inform education and pedagogy, specifically in approaching artmaking as a form of
care and catalyst for relational experiences. Even though this inquiry was not specifically
interested in ethical arguments and moral education, it was very much concerned with how we
should meet and treat one another and how artmaking, when it is approached as a form of care,

can establish, maintain, and enhance caring relations (Noddings, 1984).

In education, Noddings’ theory of care emphasizes the importance of relationships,
compassion, and empathy in the educational process (Noddings,1984, 2013; Smith, 2020;
Tredinnick-Kirby, 2022). I use the term “education” broadly with the belief that education and
learning are not limited to formal school spaces but are experiential and can take place in all
areas of life, such as the home, in one’s community, and everyday interactions with those around
us. Zena Tredinnick-Kirby (2022), an art educator and mother who has conducted extensive
research into Noddings’ care theory and its application to homeschooling and art education
pedagogy, explains how John Dewey’s theory of experience influenced Noddings’ theory of
care. Like Dewey, “Noddings maintains that education should center on human experience”
(Tredinnick- Kirby, p. 20). I align with Dewey’s (1934/1984/2002) assertion that students learn
through doing (experiencing) and Noddings’ (1984, 2013) argument that if we want to educate

children in care, they must have experience with both caring and being cared for. Noddings
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advocated for a more holistic approach to education, which included emotional and ethical
components, a break away from traditional educational theories focused on cognitive

development.

With these understandings, | propose that care is a form of experiential learning and that
making art together creates relational caring opportunities through such experiences. Therefore,
artmaking provides a valuable space for nurturing relationships and expanding one’s capacity to
care. While learning about art and engaging in art making are essential parts of this inquiry, the
relational experiential nature of artmaking, and its potential to foster care, is of greater

significance to this study.

To care for others and to be cared for are complicated matters, as caring can often be
quite difficult and complex. The etymological definition of care is to “be anxious or solicitous;
grieve; feel concern or interest . . . to lament, to c