SHELLY MARI E BOARDVAN
A Survey of the Undergraduate Instrunental Conducting
Course In Region Seven of the National Association of
School s of Misic.
(Under the Direction of HARRI ET | NEZ HAI R)
The purpose of this study was to determ ne the content
and current teaching practices in the undergraduate
i nstrunmental conducting course anong institutions offering
a degree or certification in nusic education, with an
i nstrunmental enphasis or concentration, within Region Seven
of the National Association of Schools of Miusic. A survey
of the teachers of the instrunental conducting course
i ndi cated the rank order of instructional categories taught
or reviewed in this course was: Conducting Techni que (93%,
Conductor Attributes (91%, Rehearsal and C assroom | ssues
(699, Musical Know edge and Skills (68%, Ensenble
Know edge (59%, and Conducting Hi story and Careers (39%.
The conducting teachers used a five point Likert Scale to
rate inportance of in the instrunmental conducting course.
The rank order of inportance of categories was: Conducting
Techni que, Conductor Attributes, Rehearsal and C assroom
| ssues, Musical Know edge and Skills, Evaluation and

(bservation, Ensenbl e Knowl edge, and Conducting Hi story and

Careers. In all conparisons between categories taught and



categories rated as inportant to essential, the teachers of
the instrunmental conducting course rated these
instructional categories as nore inportant than the
categories they listed as being taught in their courses.
The teachers surveyed understand what is inportant in the
devel opnment of the student conductor, yet what is taught in
the class does not reflect their ratings of inportance.

The results of this survey indicate that teachers need to
reconsi der what they are teaching in the instrunental
conducting course and to devel op teaching strategies which
incorporate all of the categories of instruction that they
rated as inportant to essential. Their nethods of
assessnment shoul d be exam ned to determ ne whether or not
these goals are being net. The inplications of this study
are that all of these instructional categories are
essential in the instrunental conducting course in the
col | egi ate preparation of conductors who will becone nusic

educators of future generations in our schools.
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CHAPTER ONE
| NTRCDUCTI ON
A successful conductor should be able to conbine the
required skills of executing appropriate beat patterns and
cues while exenplifying a high degree of nusicianship in
order to provide the necessary |ink between the performance
of the musicians and the nusical ideas of the conposer.
Cramer (1967) referred to conducting as the “art of | eading
peopl e for the purpose of recreating a nusical experience”
(p. 33). Schmd (1989) believed that:
Conducting is an unspoken | anguage. |Its synbols, like
nmusi cal tones thensel ves, are nore profound, nore
direct, and nore readily intelligible than spoken
words. By neans of these synbols, the man [or woman]
with the baton is able to conjure up the magi c of
music as a living art. (p. vii)
A nunber of conposers have witten books or treatises
enphasi zing the inportance of the conductor. 1In his
treati se on style, Wagner (1869/1940) nmintained that the

“duty of a conductor is in his ability always to indicate



the right tenpo, and the right conprehension of the nel ody
is the sole guide to the right tenpo” (p. 19-20).Berlioz
(1844/1902) wote at | ength about the status of conducting
and orchestral playing in his day, enphasizing the
i nportance of the efficient conductor as the internedi ate
agent between conposer and audi ence. He described the
duties and qualifications of the conductor and stated that:
if the conductor is inert and frozen. . . he
paral yzes all about him |ike those floating masses of
the pol ar seas, the approach of which is perceived

t hrough the cooling of the atnosphere. (p. 20)

Hi storically, the training of conductors was done on
an apprenticeship basis, but since 1945, the training
shifted to higher education degree prograns where group
instruction was offered in conducting. Baker (1992) found
that there had been “little discussion of the inplication
of this shift” (p. iv). Labuta (1965) stated:

The conducti ng course was added to the college

curricul um because, (1) a demand for school conductors

devel oped, (2) conducting techniques were codified
sufficiently to present in the classroom and (3) the
col | eges becane the principal source of nusic teachers

because of the certification and professional



requi renents. Therefore, as in many other vocati ons,

the training of a conductor shifted from practical

apprenticeship to formal university training. (p.

233).

Begi nni ng 1969, the National Association of School s of
Musi ¢ (NASM added conducting skills as a fundanental
criteria for a successful instrunental nusic teacher and
listed conducting in the first content area of the nusic
conpetency category. The current NASM Handbook (1999),
st at ed:

The music teacher nmust be a conpetent conductor, able

to create accurate and nusically expressive

performances with various types of perform ng groups
and in general classroomsituations. |Instruction in
conducting includes score reading and the integration
of analysis, style, performance practices,
instrunmentation, and baton techni ques. Laboratory
experiences that give the student opportunities to
apply rehearsal techni ques and procedures are

essential. (p. 90)

Berz (1983) believed a “conductor is the | eader and teacher

of a nusical perform ng ensenble whose primary function is



to communi cate and convey nusical intent to the players
t hrough vari ous verbal and nonverbal neans” (p. 13).

Wil e the conductor’s role as a nusical |eader is
inportant, the role of teaching in a school setting is of
primary inportance. According to Kinyon (1975), “. . . the
primary role of the director on the podi um nust al ways be
that of a teacher; [the] role as a conductor is but one
means to that end” (p. 73). Vallo (1991) stated:

The art of conducting and the art of teaching are

interrel ated and supportive of each other. Based on

the conviction that the conductor is primarily a

teacher, the profession of nusic education shoul d

continue to benefit from conductor-educators who

under stand conducting is a viable and beneficial aid

in teaching nmusic to school instrunental ensenbles.

(p. 135)

Thus, this current dissertation exam ned the preparation of
musi ¢ education majors with a concentration in instrunmental
musi c in the undergraduate instrunental conducting course.

Need for the Study

Runnel s (1992) dissertation showed the need for nore
research in the area of conducting for instrunental nusic

education majors. Runnels (1992) stated:



The skill of conducting is an inportant conponent in
t he educational background of any student preparing
for a career in the field of instrunental nusic
education. Practicing educators in this field need
and use this performance nediumfar nore than any
other. (p. 1)

Most conducting cl asses seemto focus on the basic

t echni ques and nechanics, while affording little attention

to the conductor’s role as an interpreter of the conposer’s

work. Therefore, this dissertation exam ned what ot her

el ements, in addition to basic techni ques, were addressed

in the instrumental conducting course in NASM Regi on Seven.

Conducti ng Techni que

Conducting skills are a vital conponent in the success
of a nusic educator. Research into what teaching nethods
were used to teach these skills, in order to develop a

successful conductor, is critical. Schwaegler (1984)

st at ed:
Because skill in conducting is recognized as essenti al
for successful nusic teaching, and . . . training
prograns seemto be deficient, research . . . that may

result in nore efficient and effective instruction in

conducting . . . seens desirable. (p. 3)



One of the earliest studies on teaching conducting in
hi gher education was by Matthews (1963). He attenpted to
establish the relationship between conpetent conducting
skills and successful, performance-oriented nusic
educators. Matthews’ (1963) study neasured and eval uat ed
the current practices in the teaching of school nusic
conducting. He determ ned that greater enphasis on
practical conducting experiences and nore contact hours
w th students was needed. Matthews recommended that his
study be given any necessary revisions, then repeated in a
decade. Matthews offered a nore gl obal perspective on the
teachi ng of conducting than the present study, which
surveyed instrunmental conducting faculty for detailed
informati on regardi ng teaching practices specifically found
in the instrunental conducting course.

Leaders in the Contenporary Misic Project suggested in

1964 that the nusic curricula for the future nusic educator
shoul d be reviewed to nore effectively teach the skills
used by conductors in the public schools. Labuta (1965)
stated that “the duties of a nodern conductor include

sel ecting, programm ng, studying, and thoroughly
assimlating the scores he/she intends to perform The

conductor al so plans rehearsals, rehearses the nusicians



and conducts the performances” (p. 132). This dissertation
exam ned whet her or not these elenents were included in the
curriculum of the instrunmental conducting course in today’s
teacher training institutions.

| nterpretation and Expressiveness

Even t hough conducting is one of the nost commonly
used skills in the field of nmusic education, Runnels (1992)
found that “teaching the art of conducting has received
relatively little attention” (p. 5). Labuta (1965) wote:

[ under graduat e] conducti ng courses are
structured to enphasize and systematically present the
so called “basic techniques”. However, the student
| earns conducting nost efficiently in situations
structured by the nmusic he is attenpting to perform
expressively with the groups he conducts. (p. 78)
Wi |l e the nmechanics of conducting are inportant, the

need for a conductor to interpret the nmusic, and to provide
the ensenble with a cohesive vision of how a work should be
performed, deserves nore attention. Labuta (1965) believed
“The conductor nust have an aural concept of the music and
devel op the necessary technique to solve his nusical -
expressive problens” (p. 78). Thus, both skills and

interpretative abilities need to be devel oped in the



student conduct or. The frequency of inclusion were
exam ned in the current questionnaire of this dissertation.

Rehear sal Techni ques

Bot h conducting skills and rehearsing skills are
necessary for the successful conductor. Kinyon (1975)
believed the director with one of these skills w thout the
ot her could never be fully successful as a teacher-
conduct or. An instrunmental conducting student needs
opportunities with a live ensenble in order to devel op the
skills that are needed to be a conductor. Long (1971)
bel i eved an approach that does not include students
regularly conducting live nmusicians resulted in a serious
weakness in conducting class nmethods. Frequently, a
curriculumincluded a nunber of short opportunities to
conduct an “ad hoc” ensenble w thout allow ng the student-
conductor the opportunity to work in depth with any groups.
Long further stated:

This hit-and-m ss approach to the application of

conducting technique - one day conducting a pianist,

the next day in front of a mrror, the next day a

recorded orchestra, and one day in front of the

university orchestra - results in the inability of the



student to get beyond baton techniques and into the

nmusi cal problens of an ensenble. (p. viii)

Zi rkman (1984) reviewed the educational objectives for
conducting classes for all degrees in higher education. He
determ ned that the nunmber of practical conducting
experiences with live ensenbles was relatively scarce for
under graduates. He concluded that ensenbl es shoul d be
frequently and consistently avail able to conducting
students. This current survey exam ned the type of
perform ng ensenbl e and the nunber of tinmes a student
conducts the ensenble found in the instrunental conducting
course in NASM Regi on Seven.

St at enent of Purpose

The purpose of this study was to determ ne the content
and current teaching practices in the undergraduate
i nstrunmental conducting course anong institutions offering
a degree or certification in nusic education, with an
i nstrunmental enphasis or concentration, within Region Seven
of the National Association of Schools of Misic.
In addition, the follow ng sub-probl ens were exam ned.
1) What skills, know edge, and understandi ngs were taught in

the instrunmental conducting course?
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2) What textbooks, nethods, and technology were utili zed
to support the teaching of instrumental conducting?

3) What is the core-curriculumfor conducting courses for
musi ¢ education nmajors in these institutions?

4) \What el ective conducting courses were avail able for the
musi ¢ education major with a concentration in
i nstrunental mnusic?

5) How were students evaluated in the instrunenta
conducti ng course?

6) What do teachers of the instrunental conducting course
rate as the nost inportant categories to be addressed in
t he course?

7) Are there differences in teaching practices in the
i nstrunmental conducting course anong smal |l er and | arger
institutions of higher education?

Delimtations of the Study

This dissertation was limted to a study of the
under graduat e instrunental conducting course found in
baccal aureat e nusi c educati on degree prograns w thin NASM
Regi on Seven, that offer a concentration or enphasis in
instrunmental nusic. GCenerally, this is the second course
taught in the sequence of conducting courses. Comunity

col l eges, junior colleges, pre-college, and pre-



pr of essi onal prograns were excluded fromthis survey, as
well as institutions that offer a nmusic education degree
wi th an enphasis only in vocal nusic.

Definition of Terns

This study used the follow ng definitions.

Conducting: “The course or courses which deal with the
physi cal and nusi cal aspects of conducting a mnusi cal
ensenbl e” (Cooper, 1994, p. 4).

I nstrunental Ensenble: A group of nusicians available to
t he student conductor for rehearsing and/ or perform ng
nmusi c.

| nstrunental Conducting Course: College |evel course for
students who have conpleted a one senester/quarter course
that is an introductory and/or general course in
conducting. This course focuses on instrunental
conduct i ng.

Institution C assification AAA: A college or university
with a student enroll ment over 15,000 students.
Institution C assification AA: A college or university wt
a student enrol |l nent of 8,000-14,999 students.

Institution Cl assification A: A college or university with

a student enrollnment of 1-7,999 students.

11

h
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NASM Regi on Seven: A geographical area including Florida,
Georgia, North Carolina, South Carolina, and Virginia.
Practical Conducting Experience: “Tinme spent working with a
group of perfornmers who respond to the actions of the

conductor” (Runnels, 1992, p. 6).



CHAPTER TWO
REVI EW OF LI TERATURE
There are nunmerous articles, books, and dissertations
on the general topic of conducting. Fewer studies were
| ocated that investigated instrunmental conducting
specifically. The databases used to |ocate the materials

wer e: Musi ¢ I ndex, Dissertation Abstracts |nternational,

and Repertoire Internationale De Litterature Misicale. 1In

addition to these databases, the researcher exam ned
several indices and dissertations that provided a |ist of
i nstrumental conducting sources. Frey's (1990) i ndex,

Books and Dissertations on The Techni que of I nstrunental

Conducting: A Select Bibliography was organi zed by books

and di ssertations from sources obtained fromthe Misic

| ndex, Library of Congress-Books, and Conprehensive

Di ssertation Index. Voois' (1991) article cited

di ssertations and theses on conducting, and Favorito (1990)
exam ned conducting texts, journal and professional
publications “relating to the technical, psychol ogical and
conceptual differences between conducting a w nd ensenbl e

and an orchestra” (p. 13).

13
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The review of literature in this dissertation is
divided into three major categories: 1) an overvi ew of
conducting courses in higher education, 2) textbook usage
in the instrunental conducting course, and 3) instructional
mat eri als and nethods found in the course. Each of these
categories was examned in the context of both research
studi es and practitioner-devel oped materi al s.

Overvi ew of Conducting Courses in H gher Education

Several articles and research studi es have exam ned
conducting courses for future nusic educators in higher
education institutions. In their articles, Boardman
(1992), Brand (1984), Colwell (1985), Cowden (1992), Deal
(1985), Lehman (1986), Lundquist (1987), Meske (1986), and
Meske (1987) all stressed the inportance of conducting
courses within the nusic education curricul um

Getchell (1957) investigated the begi nning conducting
class in the college curriculum He focused on the
organi zati on, course content, and approaches used to teach
the class. He devel oped a one-senester course outline for
t he begi nning conducting class. WMtthews (1963) al so
studied the training of the school nusic conductor and
found that nore contact tinme was needed wth the student.

Labuta (1965) stated that “the inportance of the conducting
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class in the nusic education curriculumis easily
est abl i shed because conducting wll become the major
perform ng medi um for nost graduates of the teacher
preparation programin nmusic” (p. 4). Labuta (1965)
believed that “graduates of the nmusic education curricul um
are expected to possess a w de range of nusical and
pedagogi cal conpetencies, anong the nost inportant of which
are those of conducting” (p. 1). Thus, the content of the
conducting class needed critical review

Baker (1992) stated that there is a need “to reexam ne
all aspects of academ c conductor training — students,
teachers, and curricula — in search of an explanation for
that seeming | oss of balance and integration” between these
three areas” (p. 27). Runnel’s (1992) devel oped a survey
to determ ne denographic simlarities of institutions,
content, and net hodol ogi es of the undergraduate
i nstrunmental conducting courses in the upper Mdwest. The
survey popul ation was nade up of colleges and universities
in “lllinois, Wsconsin, lowa, Mnnesota, North Dakota and
Sout h Dakota as identified in the College Misic Society

Directory of Music Faculties in Colleges and Universities,

US and Canada: 1990-92 as granting undergraduate degrees

in nmusic” (p. 62). He found that the “conducting cl ass
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shoul d draw upon the background, know edge, and
under st andi ng devel oped in those cl asses and nmake practi cal
application to the performance of nusic” (p. 124). Runnels
(1992) stated that the undergraduate conducting cl ass
shoul d address the technical and artistic el enents of
conducting. He concluded that conducting students should
have many opportunities to observe conductors in rehearsal
and performance and that the student should have nmany
opportunities to conduct |ive perforners.

Cooper (1994) studied the core-curricul uns of
i nstrunmental nusic education progranms. Cooper used three
groups: 25 teachers of band nethods courses, 125 high
school teachers considered by Bl ocher (1993) to be nodel
band progranms, and 125 randonly sel ected subjects from

Patterson’s Anmerican Education (Mody, 1992). The surveys

devel oped for the college teachers and the public and
private school teachers asked the respondents:

To rate the relative inportance of various
topics typically covered in the core-curriculum to
eval uate the effectiveness of instruction and
t ext books, cite topics which should be added or
deleted in those courses and to indicate any new

skills, techniques, understandings, or know edge which
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they feel should be added to future band nethods

courses. (p. 3)
Hi s maj or findings included:
Si xty-five percent of high school band directors rate
their coll ege band net hods course as no better than
“adequate”, and the topics rated as nost essential to
t he conducting course by all respondents were
rehearsal skills, rehearsal techniques, and rehearsa
eval uation and ensenble error detection. (p. 56-57)
Topics rated as nost essential in the conducting courses
were: rehearsal skills, rehearsal techniques, and ensenbl e
error detection. Thus, the current dissertation
guestionnai re asked questions regardi ng the above nentioned
three topics to determ ne whether or not these areas were
bei ng taught in the instrumental conducting course in NASM
Regi on Seven.
Labuta’s study (1965) explored problens relating to
t he organi zation of instrunental conducting courses. These
probl ens included possible course structure, sources and
| evel s of “live | aboratory groups, appropriate nusic,
sequence of experiences, senester requirenent and course
credit” (p. 14). He found that all the areas needed

i nprovenent. He designed a textbook in order to help the
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course structure and to enable the student and teacher to
have access to appropriate nusic.

Walter’s (1971) docunent discussed:

1) The general techniques of conducting, as they are

reflected in performance and in the materials which

contribute to specific performances; 2) the problens
of contenporary nusical techni ques as denonstrated in
terms of nusical analysis; and 3) sel ected resources
of materials, presented in the formof a selected
repertory, encountered in Mam in the witer’s

training. (p. 1)

Zi rkman (1984) devel oped general educati onal
objectives for all types of conducting classes for al
degrees in higher education. The present study attenpted
to determ ne which of the above nentioned techni ques and
objectives were found in the instrunmental conducting course
in the NASM Regi on Seven.

Van Oyen (1994) studied the effects of “two score
preparati on approaches, extended analysis tinme and extended
analysis tine with recorded exanples on the on-podi um error
detection ability of begi nni ng undergraduate conductors”

(p. 4). He found that on-podiumerror detection abilities

were not effected by the score preparati on approaches under
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consideration. The current survey determ ned the various
t eachi ng approaches to score preparation in NASM Regi on
Seven.

Text book Usage in Conducting Courses

There are many textbooks witten that can be used in a
conducting course or by an individual who desires to |earn
how to conduct. Practitioner designed textbooks for
t eachi ng conducting included books by: Battisti and
Garofal o (1990), Bodegraven (1942), Bow es (1959),
Braithwaite (1952), Curtis and Kuehn (1992), Earhart
(1931), Finn (1944), Cehrkens (1919), Kahn (1965), Kendrie
(1933), Kinyon (1975), Labuta (1965), Long (1991), Maiello
(1997), Mal ko (1950), Meek (1988), Hoesen (1950), Phillips
(1997), Ross (1975), Rudolf (1950), Scherchen (1933), and
Wod (1945).

Bakal ei ni kof f (1938), Linton (1982), Marple (1972),
and Ni el son (1975), wote textbooks specifically for the
begi nni ng conductor. Denmaree and Mses (1995), MEl heran
(1989), and Prausnitz (1983) wote conprehensive textbooks
for all levels of conducting students. Boult (1959),
Carnett (1948), Kohut and G ant (1990), Haberlen (1977),

Noyes (1954), Scherchen (1989), and Stoessel (1928)
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publ i shed handbooks on conducting that contained brief
presentations on how to conduct various ensenbl es.

Text books written specifically to address issues of
the orchestra were witten by Bow es (1959), Carse (1971),
Col metsch (1942), and Grosbayne (1973). @Gl (1924) and
Jacob (1944) wote texts to discuss score reading
techni ques. MKel vy (1988) published a text containing
musi ¢ for conducting courses. Banberger (1965), Bl ackman
(1964), and Boult (1963) provided textbooks that discussed
the artistry of conducting.

According to Cooper, in 1994, the current editions of
Green and Rudolf were used in many universities and
col |l eges across Anmerica. Geen’s text (1992) provided
instruction on technique and score study that included
extensi ve exercises. Geen stated that conductors function
on three |l evels, each dependent upon the other, al
culmnating in the performance itself. The levels are
“personal study, rehearsal, and performance” (p. v).
Green’s witings reflected the concept that conducting is a
“time-space art” (p. vii). Repertoire excerpts were
provi ded for classroomusage. G een used technical
excerpts drawn from Mal ko (1950) in all editions of her

books.
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Cooper (1994) stated that the two nost w dely used

t ext books i n an undergraduate conducting course were
written by Hunsberger (1992) and Labuta (1995). These
books nodel ed the textbooks by Rudol ph and G een, but were
witten with a nore educational enphasis which provided a
nore readabl e text for the undergraduate conducting
student. This current survey determ ned whether or not

t hese textbooks were the nost wi dely used in conducting
courses in NASM Regi on Seven.

| nstructional Materials and Met hods

The research on vi deotape anal ysis and feedback, on
use of effective gestures, and on use of programred
materials, was used in the devel opnent of questions on the
survey of this dissertation. Yarbrough, Wapnick, and Kelly
(1979) conpared two vi deot ape feedback techniques and their
effect on inproving conducting skills of beginning
conductors. They found that the use of “self-observation
frees a large portion of the instructor’s tine so that he
or she m ght concentrate on those aspects of conducting
that may be | ess anenable to the observati onal approach”
(p. 111). Yarbrough (1987) evaluated the relationship of
behavi oral self-assessnent to basic conducting skill

achievenment. There was a positive correlation between
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conducti ng achi evenent and accuracy of self-assessnent.

Phillips (1997) investigated the enhancenent of the
“student conducting experience (in a class setting) by use
of video self-evaluation” (p. 5). The students who
participated in this study felt that video self-evaluation
was “advantageous to their conducting skill devel opnent”

(p. 35). Silkebakken (1988) videotaped seventeen band
directors as they conducted a sinul ated performance of a

t aped band conposition. He identified the “visual

attri butes of the conductor that may enhance, detract, or
have a neutral effect on the observer’s evaluation of the
conductor’s performance” (p. 8). These attributes were
used to devel op questions on the survey in order to
determ ne whether or not these attributes are taught in the
i nstrunmental conducting course in NASM Regi on Seven.

DeCar bo (1982) studi ed whet her conducting experiences
with error detection exercises on the podium versus using
programmed materials, inproved error detection for the
student conductor. He found that *podi um based instruction
in error detection should be used in the training of
prospective conductors” (p. 70). Ransey (1978) devel oped a
programmed | earni ng sequence to train college students in

pitch and rhythm c error detection by using full-score band
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literature. His control group did not have access to the
programmed | earni ng sequence. Ransey (1978) found “in
every case, training seened to inprove error detection
ability, and differing approaches toward the sane goal did
not seemto affect the efficacy of the training in error
detection” (p. 84).

Most of the works discussed in the review of
literature acknow edged the pivotal role of the conductor
and di scussed the conbi nati on of mechanics, interpretation,
and nusi ci anshi p necessary to create a successful ensenble.
As a new conductor is being taught, a bal ance nust be
achi eved between | earning the physical beat pattern,
| earning the role of the conductor, and bringing
nmusi ci anship to the ensenble. Many pedagogi cal,
enpirically-based books were avail able that discuss how to
conduct. But, little research was found which focused
specifically on training the instrunental nusic educator.
Al t hough Baker (1992), Cooper (1994), Getchell (1957), and
Runnel s (1992), researched topics regardi ng conducting
of ferings in higher education, no studies of the
i nstrunmental conducting course in NASM Regi on Seven were
found. Thus, the current study was designed to conduct a

survey to determ ne current content and teaching practices
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in the undergraduate instrunental conducting course in
accredited baccal aureate degree granting institutions in

NASM Regi on Seven.



CHAPTER THREE
METHODOL OGY
A survey procedure was enpl oyed to provide data on the
content and current teaching practices in the undergraduate
i nstrunmental conducting course anong col |l eges and
universities offering a degree or certification in nusic
education, wth an instrunental enphasis or concentration
in Region Seven of the NASM The 1999 NASM Regi on Seven
Coll ege and University Directory list was used in order to
define the popul ati on being assessed. Sixty schools were
| ocated that net the criteria of baccal aureate degree-
granting institutions that offer a degree or certification
in music education with an enphasis or concentration in
i nstrunental mnusic. Nanes of institutions can be found in
Appendi x A
Course offerings, descriptions of the courses, and
custom zed denographic information regardi ng each
respondent were obtained fromcoll ege catal ogues found on

the internet, mcrofiche and the Coll ege Source CGuide. A

guestion was devel oped, which included this information,.
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for verification by the instructor of the course, thus
saving tinme for the respondent conpleting the survey

Questionnaire

The questionnaire (see Appendi x B) devel oped for
this study was titled: “lInstrunental Conducting Survey.”
Sonme of the questions included were adapted fromthe
surveys of Getchell (1957), Runnels (1992) and Cooper
(1994). They were nodified due to the different focus of
this dissertation fromthe three previous studies and to
provide a stronger yield in statistical analysis.
Getchell (1957) investigated the begi nning conducting
class while the present survey investigated the
i nstrunmental conducting course which is generally the
second course in a two senester (quarter) sequence. The
Runnel s (1992) and Cooper (1994) surveys asked questions
pertaining to the required conducting courses as single
unit while the information in this survey focused on the
i nstrunment al conducting course.

Runnel s survey popul ation included universities and
coll eges that did not offer degrees in instrunental nusic
education. The current questionnaires were sent only to
hi gher education institutions that offered degrees or
certification in nusic education with an enphasis or

concentration in instrumental nusic.
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The questionnaire had a total of thirty-five
questions and was divided into three parts. Questions in
Part One asked for denographic information regarding the
institution while those in Part Two asked for denographic
i nformati on about the instructor, including: educational
background, training, and conducting experience.
Questions in Part Three focused on the content and
teaching practices in the instrunental conducting course,
i.e.: allocation of class tinme, use of nedia, use of
t ext books, course requirenents, conducting technique,
rehearsal techni ques, nethods of instruction and nethods
of evaluation. In addition, a list of topics that m ght
be addressed in an undergraduate instrunmental conducting
course were also presented in Part Three.

Respondents were asked to use a five-point Likert
scal e, checklists, fill in the blanks, and short answer
responses in answering the questions. At the end of the
gquestionnaire, respondents were asked to give open-ended
coments regardi ng course inprovenent, course instruction
and course grading. Questions 12 and 15 were not |isted
in categories on the questionnaire but were distributed
across the check tables so that the respondent woul d not

be bi ased by the category grouping.
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Pil ot Questionnaire

In Cctober, 1999, the pilot questionnaire was mail ed
to instructors not currently teaching an instrunental
conducting course in Region Seven of NASM but who had
taught the course previously. The instructors were asked
to evaluate: 1) the relevancy of questions regarding the
i nstrunmental conducting course, 2) the clarity of
instructions for the respondents, and 3) the I ength of
time needed to conplete the survey. Space was provided
for any open-ended comrents or suggestions which they
m ght have to inprove the survey. Ten teachers,
contacted by tel ephone, agreed to participate in the
pil ot survey. Seven returned the survey with their
recommendati ons for changes. Appendix B contains the
[ist of reviewers.

Mai n Survey

I n Novenber, 1999, the nmain survey was conduct ed.
The survey can be located in Appendi x C and the cover
letter in Appendix D. Questionnaires were sent to
instructors of the instrunental conducting course at
col |l eges and universities in NASM Regi on Seven. A
rem nder post card (see Appendi x E) was nmail ed on
Decenber 10, 1999, in an attenpt to increase the

percentage of returns. By |late Decenber only 30% of the
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surveys had been returned. On January 3, 2000, another
letter (see Appendix F) was sent to the instructors who
had not responded previously. By late January only 40%
of the surveys had been returned. On January 25, 2000,
an emai|l (see Appendix G was sent as a rem nder to al
instructors who had not mailed in their responses. On
February 14, 2000, 61% of the surveys had been returned.
Appendi x Hlists the institutions of teachers that

returned the survey.



CHAPTER FOUR
RESULTS

The “Instrunental Conducting Survey” was nmailed to the
63 instructors who taught the instrunental conducting
course in NASM Regi on Seven in the 60 institutions in NASM
Regi on Seven. Only 60 institutions in Region Seven net the
criteria for inclusion in the study (see Appendi x H).
Thirty-nine of the 63 teachers (62% returned the survey.
These instructors represented 36 of the 60 institutions
(60% . Three institutions had two instrunmental conducting
instructors. In tw institutions, the instrunental
conducting course was divided into two courses: orchestra
conducting and band conducting. One institution offered
two senesters of instrunmental conducting after the basic
conducting courses. Thus, there were two surveys returned
fromeach of these institutions.

I nstitution Denbgraphics

O these six states in NASM Regi on Seven, the rate of
return of surveys by state was: Florida, 57% Georgia,
69% North Carolina, 54% South Carolina, 89% and Virginia

36% Syllabi of the courses were used to verify responses
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given by the respondents to survey questions on teaching
practices, nethods, and evaluation. The 24 institutions
from whi ch surveys were not returned were: three C ass AAA
public institutions, three Cass AA public institutions,
eight Class A private institutions, and ten Cass A public

i nstitutions.

Surveys were returned from67% of the Cass A
institutions. Fifty-eight percent of those were private
schools, the rest were public. Only one institution was a
private school in Class AA or AAA. The classification and
type of colleges and universities represented in this study
are found in Table 1. In order to maintain confidentiality
for the institution and teacher, the results of the survey

were presented in aggregate formonly.

Table 1

Frequency of School O assification and Type (N=36)

Institution Type

d ass Fr equency Private Publ i c
A 24 14 10
AA 9 1 8
AAA 3 0 3

Note. See definitions on page 11 for classification size

expl anat i on.
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Thirty-four institutions (94% operated on a senester
system One institution used the quarter system and one
of fered instruction on a bl ock system

Thirteen (36% of the institutions offered a graduate
degree in conducting. Al were public institutions. Eight
of those institutions (62% offered a master’s degree in
conducting and five institutions (38% offered both
master’s and doctoral degrees in conducting. Al
institutions which offered the master’s and doct or al
degrees were Cl ass AA or Class AAA public institutions.
Only two Class Ainstitutions offered a master’s degree.

Facul ty Denographi cs

Twenty-four (62% teachers of the instrunental
conducting course had doctoral degrees (see Table 2). Four
teachers (10% were currently working on a doctorate. The
DVA degree was held by 43% of the doctoral degreed

i nstrunmental conducting teachers in NASM Regi on Seven.

Tabl e 2

Frequency Distribution and Percentage of Doctoral Degrees

of Faculty (N=28)

Type of degree Frequency Per cent age

DIVA 12 43%
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Type of degree Frequency Per cent age
PHD 8 29%
EDD 4 14%
DVA in progress 4 14%

Doctoral degrees with a major in conducting accounted for

44% of the degrees held by the faculty (see Table 3).

Tabl e 3

Frequency Distribution and Percentage of Majors in Doctoral

Degrees of Faculty (N=27)

Maj or Frequency Per cent age
Conducti ng 12 44%
Musi ¢ Education 11 40%
Musi ¢ 1 4%
Per f or mance 1 4%
Educati on Adm nistration 1 4%
Musi col ogy 1 4%

Note. One did not answer.

All instructors held a master’s degree. Only one

fourth of the teachers of instrunental conducting courses
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i n NASM Regi on Seven majored in conducting for their

Master’s degree (see Table 4).

Tabl e 4

Frequency Distribution and Percentage of Majors in Master’s

Degr ees (N=38)

Maj or Frequency Per cent age
Musi ¢ Education 15 40%
Conducti ng 9 24%
Musi ¢ 5 13%
Per f or mance 5 13%
Did Not Answer 2 5%
Musi c History 1 2.5%
Educati on Adm nistration 1 2.5%

Note. One did not answer.

These instructors had taught from3 to 46 years.
Twenty-si x percent of the teachers had never taught in
grades K-12. Seventy-eight percent had taught the basic
under gr aduat e conducti ng course. Types of teaching
experiences of the instructors are listed in Table 5.
Forty-six percent of the faculty had taught Master’'s or

Doctoral |evel conducting. Thirty-one respondents
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conducted an ensenble at their institution. Twenty
conducted concert bands; 9, wi nd ensenbles; 6, orchestras;
and 4 conducted choral groups. The range of conducting

experience of these instructors was 2 years to 46 years.

Tabl e 5

Frequency Distribution, Range, Mean, and Medi an for Types

of Teachi ng Experi ences (N=37)

Type of Teachi ng Frequency Range M Min
In Years
Col | ege 37 3-38 16. 2 20.5
H gh School 27 1-27 6.5 14
M ddl e School 22 1-27 6. 13 14
El enentary School 13 1-27 7.4 14
Basi ¢ Under gr aduat e 29 1-38 12. 68 19.5
Conducti ng
Under gr aduat e Chor al 4 1-19 10 10
Conducti ng
Under gr aduat e Advanced 20 3-30 10.6 16.5
Conducti ng
Mast er’ s Conducting 17 1-33 9.3 17
Doct orat e Conducti ng 7 1-33 13 17

Note. Two did not answer.
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Ni nety-seven percent of the instrunmental conducting
teachers were full-tinme enpl oyees. Sixty-nine percent of
the faculty held the rank of Associate or Full Professor
(see Table 6). In addition, five faculty nmenbers held the
followwng titles: Associate Dean, Director of Bands (2),
Director of Instrunental Ensenbl es, Coordi nator of

Conducting, and Director of Instrunental Studies.

Tabl e 6

Frequency Distribution and Percentage of Faculty Ranks

(N=39)

Facul ty Rank Frequency Per cent age
Ful | Professor 14 36%
Associ ate Professor 13 33%
Assi stant Prof essor 11 28%
G aduat e Teachi ng Assi st ant 1 3%

Fifteen teachers (38% had taken a course(s) in
conducti ng pedagogy and nine (23% had undertaken research
i n conducting pedagogy. Two had witten conducting texts
and one had published an article about conducting in The

Journal of Research in Miusic Educati on.
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Conducting Core Curricul um

Twenty-eight (78% institutions required a two
senester sequence in conducting for the nmusic education
maj or. Four institutions (119% required a three senester
sequence. One school required a four senester sequence.
The three institutions that had only one required course in
conducting for the nmusic education mgjor, had an
under gr aduat e student popul ati on under 2500. This course
met at | east 150 m nutes per week.

In the nusic education degree at eight institutions,
students with both vocal enphasis and instrunental enphasis
were conbined in the second course of the required
under graduat e conducting curriculum Four institutions
requi red students to take both vocal and instrunental
conducting courses. One institution conbined instrunental
conducting with instrunental arranging for tw senesters.

An instructor at one institution was devel oping a
Vi deo M cro Rehearsal (VMR) Techni ques Course which would
be taught in addition to conducting. The mgjority of the
school s did not offer other conducting opportunities beyond
t he conducting courses required in the nmusic education
curriculum Eleven institutions offered an el ective course

in conducting for students desiring nore instruction in
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conducting. Seven of those institutions offered the
advanced training in private conducting | essons instead of
group instruction. Four institutions incorporated
conducting opportunities into the nusic education nethods
courses. Student teaching provided another opportunity for
conducti ng experience in the undergraduate curricul um

I nstrunental Conducti ng Course

The course catalogs of these institutions contain
various titles for the instrunmental conducting course (see
Appendix ). Fifty-four percent of the courses had the
word “instrunmental” within the course title. Most
institutions (70% offered the conducting course as a two

credit course (see Table 7).

Table 7

Frequency Distribution and Percentage For Academ c Credit

(N=36)
Credits Hours Frequency Per cent age
1 4 11%
2 25 70%
3 6 16%

4 1 3%
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In 26 institutions (73%, this course net twice a week. In
one fourth of the institutions, the instrumental conducting

class net three tinmes a week (see Table 8).

Tabl e 8

Frequency Distribution and Percentage For C ass Meetings

Per Week (N=36)

Nunmber of C ass Meeti ngs Frequency Per cent age
2 26 73%
3 9 24. 3%
5 1 2. 7%

The majority of the instrunental conducting courses (86%
met an average of 100-150 m nutes per week (see Table 9).

Three courses net nore than 200 m nutes per week.

Table 9

Frequency Distribution and Percentage of M nutes Per Wek

In C ass (N=36)

M nut es per week Frequency Per cent age
50 2 5%
100 16 44%

150 15 42%
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M nutes per week Frequency Per cent age
200 1 3%
250 1 3%
Mor e 1 3%

Cl ass Assi gnnents

Witten rehearsal plan assignnments were used in 71% of
the instrunental conducting courses in NASM Regi on Seven.
The frequency counts are located in Table 10. The average

nunber of rehearsal plan assignnents assi gned was four.

Tabl e 10

Frequency Distribution and Percentage of Witten Rehearsal

Pl an Assi gnnents (N=35)

Nunmber of Rehearsal Pl ans Frequency Per cent age
1 2 6%
2 5 14%
3 4 11%
4 4 11%
5 2 6%
6-14 8 23%
No Assi gnnents 10 29%

Not e. Four did not answer.
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Score preparation assignnments were used by 94% of the
teachers in the instrunental conducting course. The
aver age nunber of assignnents assigned was four (see Table

11).

Tabl e 11

Frequency Distribution and Percentage of Score Preparation

Assi gnnents ( N=36)

Score Preparation Assignnents Frequency Per cent age
1 2 6%
2 4 11%
3 5 14%
4 7 19%
5 4 11%
6-13 12 33%
No Assi gnnents 2 6%

Note. Three did not answer.

All of the institutions, responding to the question
regardi ng class | ab ensenbl e usage, had students conduct
the ot her nmenbers of the class (see Appendix J). Each
student conducted the ensenble an average of 15 tines

during the course or about one conducting opportunity each
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week for the duration of the course. Seven institutions
(21% allowed the student to conduct the |ab ensenble two
or nore tinmes per week during the course.

The opportunity to rehearse a | arge ensenble (nore
than sixty perforners) was not available in 52% of the
i nstrunmental conducting courses. For those institutions
offering a rehearsing opportunity, the average nunber of

opportunities was three (see Table 12).

Tabl e 12

Frequency Distribution and Percentage of Rehearsing A Large

Ensenbl e (N=33)

# of Rehearsal Qpportunities Frequency Percentage
1 4 12%
2 7 21%
4 2 6%
5 1 3%
5-28 2 6%
No Rehearsal s 17 52%

Not e. Si x did not answer.
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Twel ve (33% institutions in NASM Regi on Seven had

students prepare a nusical conposition for public
performance. Only two institutions had all of the students
conduct in a public performance. Mst (75% offered this
opportunity to only two or three students.

Text book Usage

Ei ghty-seven percent of the courses utilized a
t ext book. Thirteen textbooks were used in the instrunental
conducting courses in NASM Regi on Seven (see Table 13).

Green’s textbook: The Mddern Conductor (1997) was the nost

W dely used text in these institutions.

Tabl e 13

Frequency Distribution of Textbook Usage in |nstrunental

Conducti ng Course

Text book Aut hor Title Frequency
G een The Modern Conduct or 11
Hunsber ger/ Er nst The Art O Conducti ng 9
Labut a Basi ¢ Conducti ng 7
Techni que
Long The Conductor’s 3

Wor kshop
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Text book Aut hor Title Frequency
Mai el lo Conducting: A Hands- 2
On Approach
McEl her an Conducti ng Techni ques 2
For

Begi nners And
Pr of essi onal s
Moses The Conplete 2
Conduct or:
A Conpr ehensi ve
Resource For The
Pr of essi onal
Conductor O The
Twenty-First Century
Battisti/Garofal o Qui de To Score 1
Study For The Wnd
Band Conduct or.
Froset h/ G unow M.R I nstrunental Score 1
Readi ng Program
Ml es Teachi ng Musi ¢ Through 1
Perf ormance i n Band

Morri son Conducting — A Radi cal 1

Appr oach
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Text book Aut hor Title Frequency
Nei di g Rehear si ng the Band 1
Phillips Basi ¢ Techni ques 1

Note. Sone courses used nore than one text.

Medi a Usage

Medi a was used to assist instruction in 89% of these
courses. Thirty-three (89% teachers used a video cassette
recorder (VCR) to assist instruction. Twenty-seven (73%
used Audi o Conpact Disc and two (5% used DVD pl ayers ( see
Table 14 for types of nmedia). Only 19% of the teachers
utilized conputer software in the course. Software titles
listed were: Auralia, Digital Sequencing Software, Finale,

Si bel i us and Smart Musi c.

Tabl e 14

Frequency Distribution and Percentage of Media Used To

Assi st Instruction (N=37)

Medi a Frequency Per cent age
VCR 33 89%
Conpact Di scs-Audi o 27 73%
Cassette Tapes 25 68%

Recor ds 14 38%
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Medi a Frequency Per cent age
Conput er Software 7 19%
DVvD 2 5%
Laser D sc 1 3%

Note. Two did not answer.

hservati ons

Si xty-four percent of the teachers required
observations of band/w nd rehearsals of public school and
uni versity conductors. Fifty-nine percent required
students to keep a journal of those observations. Fifty-
si x percent required observations of a band/w nd public
school conductor in performance, with 38%requiring the
student to keep a journal of those observations (see Table

15).

Tabl e 15

Frequency Distribution of Required Rehearsal and

Per f or mance Qbservati ons (N=39)

Frequency Frequency In Performance
I n Rehear sal
Gbserve Keep bserve Keep No Qbservation
Conduct or Jour nal Conduct or Jour nal Avai | abl e
Band/ W nd HS 25 23 22 15 3

Conduct or
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Frequency In Frequency I n Performance
Rehear sal
Gbserve Keep Gbserve Keep No
Conduct or Jour nal Conduct or Journal (Cbservation
Avai | abl e
Orchestra HS 17 17 14 12 6
Conduct or
Choral HS 17 16 15 12 3
Conduct or

Col | ege/ Uni versity Conductors

Band/ W nd 25 16 22 7 3
Orchestra 16 19 14 6 4
Chor al 19 12 15 7 3

Pr of essi onal Conductors

Band/ W nd 8 6 10 5 8
Orchestra 13 6 14 4 5
Chor al 6 2 7 2 7

| nstructional Activities

I nstructors were asked to check the percentage of tine
(i.e. 1% 25% 26% 50% 51% 75% 76% 100% that they
all ocated to various class activities. The greatest anount
of time was given to the followi ng: Conducting and Singing
Parts of Score by the Student Conductor (97% and Singing
Parts of the Score by O ass Menbers (97%. Using Piano to
Perform Score Reductions was the | east used instructional
activities (63% (see Table 16). Most instructors (31%

57% wutilized these activities 1-25% of the tine.
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Frequency Distribution of Percentage of Tine Allocated and

Tot al

Per cent age of Conducting C ass Activities (N=35)

Percent age of Tinme

© o o g o
RIS > > O >
3 5 8 28 _
Conducting Cass Activities 5 X § § § 5
2 — O ~
1. Singing Parts O The Score By 1 11 11 7 5 97%
Cl ass Menbers
2. Conducting And Singing O 20 8 6 97%
Parts
O Score By The Student
Conduct or
3. Usi ng Recordi ngs To Score 16 6 6 1 83%
St udy
4. Usi ng Recordi ngs To Expl ore 12 10 5 1 80%
Literature
5. Conducting A Small G oup Vs. 14 8 2 3 77%
The Total O ass G oup
6. Ment al Rehearsal By The 13 7 2 4 74%

St udent

Conductor (Silent Practice)
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Percentage of Tinme

© (=) (=) g (=)
) © > S O >
3 5 8 238 _
Conducting Class Activities 5 2 § § § 5
2 — o ©~ F
7. Masterclass Wth Visiting 10 23 2 0 0 71%
Conductor During C ass Tine
8. Using A Metronone In Order To 10 14 5 2 71%
Keep Tenpo
9. Conducting A Maj or Ensenble At 11 20 4 0 O 69%
The Institution
10. Masterclass with visiting 12 20 2 0 1 66%
conductor outside of class
tinme
11. Using recording to practice 12 10 9 4 0 66%
Conducti ng
12. Using piano to perform score 13 13 7 1 1 63%
Reduct i ons
Note. Four did not answer this group of questions.

Vi deot ape Qpportunities

Ei ghty-ni ne percent of the teachers videotaped the

student in the instrunmental conducting course (see Table

17).

A variety of nmethods of viewing the video tapes were
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used in class. Students viewed the videotape individually
with the teacher in 76% of the courses. Seventy-siXx
percent of the instructors required the student to view
their videotape outside of class as well as during class.
Thirteen instrunental instructors that required their
students to view the video tapes outside of class utilized
this nethod 76% of the tinme. However, the syllabi did not
clearly indicate whether or not student self-evaluations

were utilized.

Tabl e 17

Frequency Distribution of Videotaping Ooportunities (N=39)

Percentage of Tinme

Vi deot api ng Qpportunities

| Not Applicable
~NI 76% 100%
N No Response

Vi deot ape St udent

©
=
w
~
N
N
N

| ndi vi dual Vi ewi ng

=
=
=
w
w
N
o1
o1

Viewing In Front of C ass

St udent view tape outside 9 8 6 1 13 2
of cl ass
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Eval uati on

Ei ghty-five percent of the teachers adm nistered a

md-termand a final examin the instrunental conducting
course. O those teachers, 75%included a witten portion
in the md-termand final exans. Three instructors used
the md-termand final examgrades as the only grades in
the course. Wekly quizzes were utilized by 36% of the
i nstructors.
Twenty-three percent assigned term papers for the students.
St udent observations of conductors, conbined with journals
of these observations were assessed by 69% of the teachers
in the instrunental conducting course.

An attendance grade was assigned by 77% of the
teachers. Preparation grades were assigned by 56% of the
instructors. Tests were adm nistered by thirty-one percent
for transposition skills. Ten percent of the teachers
tested error detection skills. Score preparation was
eval uated by 49% of the instructors. A literature database
was required by 5%

Open- Ended Questi ons

Question 15 asked the instructor: “Wat do you
consider to be the nost frequent problens encountered by

students in your instrunental conducting course?” The
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responses included: “weak basic conducting skills,” *“lack
of confidence on the podium” “weak error detection
skills,” “not enough preparation for class,” and “lack of

| eft hand i ndependence” (see Appendix Mfor responses to
all open ended questions).

Question 16 asked: “What do you consider to be the
nmost frequent problenms encountered by you (the teacher) in
your instrunmental conducting course?” Due to |large class
sizes, sone instructors thought that there was not enough
individual time with the student and that there was a | ack
of podiumtine for each student. OQhers wote there was
not enough class tinme to present all the material needed to
be taught in the course. Lack of preparation on the
student’s part was anot her problem nentioned by several
respondents.

Question 17 asked: “What do you think m ght inprove
your course for your students?” Class tine was |listed as a
maj or factor as respondents wanted the students to have
nore conducting time with a live ensenble. Wile others
wer e concerned about the lack of tine that their students
had to conduct a | arge ensenbl e.

Question 18 asked: “What is the nost inportant skill

that you hope a student will learn fromyour course?’” The
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nmost frequent response was devel opi ng an expressive
conductor who had the ability to comruni cate w t hout
verbalization. Only five instructors identified conducting
techni que as the nost inportant skill to be |learned from
the instrunmental conducting course.

Question 19 asked the instructor: “In what ways do
you go beyond the techni ques of conducting to teach your
students about the roles of the conductor as a teacher and
as a nusician/artist?” Being a role nodel for the students
was the nost frequent answer. Ohers |listed use of
vi deot apes of professional conductors, class discussion,
requi red student research, and invited guest
conduct or s/ speakers.

I nstructional Categories Taught Across Conducti ng Courses

The teachers were asked to check in what courses the
follow ng topics were taught: A) Prerequisite — Taught in a
basi ¢ conducting course, B) Reviewed in your instrunental
conducting course, C Provided overview introduction (i.e.
not teach concept) in your course, D) Taught as a new
concept in your course, E) Not taught in this course, F)
Taught in another course (i.e. nmethods course, etc.). The
topics were grouped into the instructional categories to

facilitate discussion. The categories were: Conducting



54

Techni que, Conductor Attributes, Rehearsal and C assroom
| ssues, Musical Know edge and Skills, Ensenble Know edge
and Conducting History and Careers (see Appendi x K)

Conducti ng Techni que

In 67% of the institutions, Conducting Patterns were
taught in a basic conducting course and in 51% these were
reviewed in the instrunmental course. In 59% of the
institutions Cutoffs, Cueing Gestures, and Expressive
Gestures were taught in the basic conducting course. In
44% of the basic conducting courses Conpound and
Asymetrical Meters were taught. The average of the
results fromright hand al one, left hand al one, and both
hands for the Conducting Techni ques are provided in Table

18.

Tabl e 18

Cour se Frequency Distribution Where Conducting Techni que

Taught (N=39)

in Inst.

Conducti ng

Topi cs

Revi ewed
Taught

™| Prerequisite
| Not Taught
©| O her Course

W| Overvi ew

N
o
»

1. Techni que of Conducting
Patt erns
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2. Cutoffs 24 19 2 8 1 O
3. Cueing 23 17 2 8 2 0
4. Expressi ve Gestures 24 17 3 10 0 O

5. Conduct Dynam c and Tenpo 25 17 2 10 1 O

Vari ati ons
6. Fer mat a 21 16 2 13 O 0

7. Conpound Conducting Meters 17 13 2 11 2 1

Note. Respondents coul d choose nore than one answer per

guesti on.

Conductor Attri butes

The first orientation to the idea of Personal Style,
Ver bal i zati on, and Conduct or Deneanor were taught by
thirty-three percent of the teachers in the instrunental
conducting course. Facial Expressions, Eye Contact and
Upper Body Posture were introduced in the basic conducting
course in over half of the institutions. Every institution
i ncl uded these Conductor Attributes in the nusic education

curriculum but not necessarily in the conducting
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curriculum Table 19 contains the frequency counts for

responses for Conductor Attri butes.

Tabl e 19

Course Frequency Distribution Where Conductor Attributes

Taught (N=39)

17
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1. Faci al Expressions 22 19 2 0 0O 3
2. Eye Cont act 22 19 2 10 0 1
3. Ver bal i zati on 16 16 2 13 0O 3
4. Upper Body Posture 22 20 1 7 0 1
5. Lower Body Posture 21 20 1 6 1 1
6. Student’ s Devel opnent 11 12 14 3 2

of “Personal Style”
7. Deneanor of Conduct or 12 12 13 2 3
Working Wth G oups

8. Rol e of Conductor as 13 15 12 1 3

Leader
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9. Rol e of Conductor as 13 15 3 11 2 5

Musi ¢ Teacher

10 Role of Conductor as 14 14 4 10 2 2

Rol e Mbdel

Note. Respondents coul d choose nore than one answer per

guesti on.

Rehearsal and Cl assroom | ssues

Fifty-six percent of the teachers did not teach or
revi ew Cl assroom Managenent concepts in their instrunmenta
conducting course. These concepts were either known to be
taught in other courses or considered prerequisites for
this course. The topic of Lesson Plans was another topic
not often incorporated in the instrunental conducting
course. Only 38%taught |esson planning in their course

content (see Table 20).
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Tabl e 20

Course Frequency Distribution Wiere Rehearsal and C assroom

| ssues Taught (N=39)
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1. d assroom Managenent 4 7 3 4 14 8
2. Psychol ogy of Working Wth 8 11 6 13 2 3
G oups
3. Lesson Pl ans 4 7 1 7 11 9
4. Effective Use of Rehearsal 7 18 1 14 2 4
Ti me
5. Rehearsal Techni ques 11 10 4 15 1 2
6. Seating Arrangenents for 7 8 1 17 3 5

Vari ous Ensenbl es

Note. Respondents coul d choose nore than one answer per

guesti on.

Musi cal Knowl edge and Skills

Ei ghty-seven percent of the teachers reviewed,

provi ded an overview, or taught Instrunent Transpositions.
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Sight Singing Parts of the Score was presented in 77% of

the instrunmental conducting courses. Over 25% of the
instructors did not incorporate Error Detection Skills and
Theoretical Analysis into their conducting course. Thirty-
one percent did not teach how to Conduct an Aleatoric
Score. Score Menorization was not required in 33% of the
courses in NASM Regi on Seven. Forty-one percent did not
teach how to Performa Score Reduction Using the Piano (see

Tabl e 21).

Tabl e 21

Course Frequency Distribution Where Misi cal Know edge and

Skills Taught (N=39)
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3. Conduct Scores Wth 5 5 1 18 3 4
Non-tradi ti onal Notation
4, Menori ze Scores 8 7 3 9 13 1
5. Conduct An Aleatoric 6 4 4 10 12 2
Score
6. Error Detection Skills 14 14 4 11 2 4
7. Theoretical Analysis 8 11 3 10 8 4

8. Pl ayi ng Score Reduction 7 5 3 3 16 5

On Pi ano By Conduct or

Note. Respondents coul d choose nore than one answer per

guesti on.

Ensenbl e Know edge

Seating Arrangenents and Concert Programm ng were the
topi cs nost taught within the Ensenbl e Know edge category.
In the conducting courses, twenty-eight percent of the
teachers did not teach, review or provide an introduction
to: Acconpani mental Conducting, Stringed |nstrunent

Bow ngs, or Conducting a Choral G oup. Fifty-one percent
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of the teachers addressed Wodw nd and Brass articul ati ons
and Percussion Usage in the instrunental conducting course.
Forty-four percent of the teachers did not address Pit
Conducting in the instrunmental conducting course

(see Table 22).

Tabl e 22

Course Frequency Distribution Wiere Ensenbl e Know edge

Taught (N=39)
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3. Per cussi on Usage

4. Stringed | nstrunent 3 8 2 7 11 9
Bow ngs

5. Acconpani nent al 4 5 7 10 11 2
Conducti ng

6. Pit Conducti ng 4 3 16 6 17 2

7. Seating Arrangenents 7 8 1 17 3 5
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Topi cs

©®| Prerequisite
~| Revi ewed

1 Overvi ew

—| Taught in Inst.
~| Conducti ng

W| Not Taught

U1l O her Course

8. Concert Progranm ng

[ —
[ —
(62}

4 4 5

=
N

9. Conduct Choral G oups

Note. Respondents coul d choose nore than one answer per

guesti on.

Conducting H story and Careers

The Hi story of Conducting was not taught in 33% of the
conducting courses. The topic of Conducting Careers was
not taught in 44% of the conducting courses in NASM Regi on

Seven (see Table 23).

Tabl e 23

Course Frequency Distribution Wiere Conducting H story and

Careers Taught (N=39)

in Inst.

Conducti ng

Topi cs

Taught

©| Prerequisite
5| Not Taught
NI Ot her Course

U1l Revi ewed
W| Overvi ew

SN

1. History O Conducting
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in Inst.

Conducti ng

Topi cs

Taught

©| Prerequisite
H | Not  Taught
NI Ot her Course

| Revi ewed
& Overvi ew

62

2. Conducting Careers

Note. Respondents coul d choose nore than one answer per

guesti on.

Conductor Attributes were taught the nost in the
i nstrunmental conducting course. Conducting Techni que was
taught nost often in the basic conducting course.
Rehearsal and Cl assroom | ssues were reviewed, given an
overview, or taught in 64% of the instrumental conducting
courses, and Musical Know edge in 60% Ensenbl e Know edge
was not taught in 38% of the instrunental conducting
courses. The | owest ranked topics were Conducting Hi story
and Careers, which reviewed, overviewed, and taught in
(28% of the conducting curriculumin NASM Regi on Seven.
Tabl e 24 contains the ranking of averages of all of the

topics wthin the categories.
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five point Likert scale (1 = not inportant, and 5 =
Essential). The topics were grouped into the follow ng
categories in order to facilitate discussion. The
categories were: Conducting Techni que, Eval uation,
Conductor Attributes, Rehearsal and C assroom | ssues,
Musi cal Knowl edge and Skills, Ensenble Know edge, and
Conducting H story and Careers (see Appendix L for raw
dat a) .

Conducti ng Techni que

All of the teachers rated Basic Conducting Patterns,
Expressive Gestures, Developing the Left Hand, Baton
Techni que, Cueing, Cutoffs, and the Fermata as inportant to
essential in the devel opnent of the student conductor.
Si xty-nine percent of the instructors felt that Baton
Techni que, Fernmatas, and Expressive Gestures were
essential. Cueing and Cutoffs were considered essential by

75% of the instrunental conducting teachers (see Table 25).

Tabl e 25

Frequency Distribution of Ratings for Conducting Techni ques

in the Instrunental Course (N=39)
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1. Basi ¢ Conducting Patterns 0 O 3 7 27 2
2. Bat on Techni que O 0 2 10 27 O
3. Cuei ng O 0 1 9 29 0
4. Cutof fs 0O 0 2 7 29 1
5. Fer mat a O 0 2 10 27 O
6. Expressive Gestures 0O 0O 5 6 27 1

7. Devel oping the Left Hand 0 0 5 9 25 0
8. Conduct Dynam c 1 1 3 10 24 O
Vari ations

9. Conduct Tenpo Changes 1 1 3 10 24 O

Eval uati on and Observati on

Thirty-one percent of the teachers rated the Use of
Vi deot ape Eval uation as not inportant while only 13%rated
it essential. However, 84%rated the Observation of
Experi enced Conductors as inportant to essential.
Only 54%rated it was inportant to essential for the
students to maintain a journal of their observations (see

Tabl e 26).
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Tabl e 26

Frequency Distribution of Ratings for Eval uation and

bservation in the Instrunental Course (N=39)
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2. (Qoservation of Experienced 4
Conduct ors
3. Mintain a Journal of 9 8 6 7 7 2

Conducti ng Cbservati ons

Conductor Attri butes

Conductor Attributes were rated inportant to essenti al
in the devel opnent of student conductors by 90% of the
i nstrunmental conducting teachers. Seventy-six percent
rated Eye Contact as an essential conductor attribute.
The Student’s Devel opnment of Personal Style (76% was not
considered as inportant to essential as other conductor
attributes: Role of Conductor as Leader (95%, Role of

Conduct or as Role Mddel (94%, Role of Conductor as Misic



Teacher (89%, and Deneanor of Conductor Wrking Wth

G oups (84% (see Table 27).

Tabl e 27

Frequency Distribution of Conductor Attributes in the

I nstrunmental Course (N=39)
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1. Faci al Expressions 0 1 8 12 16 2

2. Eye Cont act 0 1 1 7 28 2

3. Ver bal i zati on 1 3 10 12 11 2

4. Upper Body Posture 0 0 8 15 14 2

5. Lower Body Posture 0 0 9 15 13 2

6. St udent’ s Devel opnent 5 4 11 9 8 2
of “Personal Style”

7. Denmeanor of Conduct or 3 3 7 9 15 2
Working Wth G oups

8. Rol e of Conductor as 2 0 9 9 17 2

Leader
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9. Rol e of Conductor as 3 1 9 8 16 2
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10. Rol e of Conductor as 3 0 13 10 11 2
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Rehearsal and Cl assroom | ssues

Ef fective Use of Rehearsal tinme was rated inportant to
essential by 94% of the instructors of instrunental
conducting. The second nost inportant to essential topic
was Rehearsal Techniques (92% . Eighty-six percent of the
teachers rated the Psychol ogy of Wrking with G oups as
inportant to essential. Effective Use of Rehearsal Tine
was rated essential by 58%of the instrunmental conducting
teachers. Fifty-six percent of the teachers rated
Rehear sal Techni ques as essential. Twenty-two percent of
the instructors rated cl assroom nanagenent and | esson pl ans

as not inportant. Fourteen percent rated seating
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arrangenents for ensenbl es and rehearsal techni ques as not

i nportant (see Table 28).

Tabl e 28

Frequency Distribution of Rehearsal and C assroom | ssues in

the I nstrunmental Course (N=39)

£ o
— . (7]
' £ B ® o
g &8 s B T 3
E +— — +— (2]
. —_ — [ (O]
Topi cs g é > 3 x
a = =2 4§ 2
1. d assroom Managenent 8 3 5 7 14 2
2. Lesson Pl ans 8 4 5 5 15 2
3. Psychol ogy of Worki ng 3 2 10 10 12 2
Wth G oups
4. Rehear sal Techni ques 1 2 5 8 20 3

5. Seating Arrangenents for 5 5 9 12 5 3
Vari ous Ensenbl es
6. Ef fecti ve Use of 0 2 4 9 21 3

Rehearsal Tine
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7. Rehearsal Strategies 5 1 3 10 16 4

Musi cal Knowl edge and Skills

Ei ghty-ni ne percent rated the foll ow ng Misi cal
Knowl edge and Skills concepts inportant to essential:
I nstrunental Transpositions, Sight Singing Parts of the
Score, M xed Meters, Asymetrical Meters, and Error
Detection Skills. Conducting Scores with Non-traditional
Not ati on, Menori zing Scores, Conducting an Al eatoric Score,
and Pl aying Score Reductions on a Piano were rated not as
i nportant as other nusic know edge and skills (see Table

29) .

Tabl e 29

Frequency Distribution of Miusical Know edge and Skills in

the I nstrunmental Course (N=39)
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1. | nstrunent Transpositions 1 3 3 9 21 2

2. Si ght Singing Parts of 1 3 9 11 13 2

Scor e

3. M xed Meters 1 1 4 14 17 2

4. Conduct Scores Wth 7 9 12 6 3 2
Non-traditi onal Notation

5. Asymretrical Meters 1 1 8 14 13 2

6. Menori ze Scores 8 13 9 2 4 3

7. Conduct An Aleatoric Score 11 9 9 4 3 3

8. Error Detection Skills 2 1 7 5 22 3

9. Theoretical Analysis 3 4 9 12 8 3

10. Playing Score Reduction On 9 10 12 1 3 4

Pi ano By Conduct or

Ensenbl e Know edge

The distribution of ratings was spread al nost evenly

fromnot inportant to essenti al

Cat egory.

in the Ensenbl e Know edge

Know edge of Wodwi nd and Brass Articul ati ons,
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Per cussi on Usage, and String Bowi ngs were issues not
considered as inportant as other topics in this category.
Thirty-four percent rated Conducting Choral G oups as not

inportant as a topic in their conducting course (see Table

30) .

Tabl e 30

Frequency Distribution of Ensenbl e Know edge in the

I nstrunental Course (N=39)
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1. Wodw nd Articul ations 7 6 9 6 8 3
2. Brass Articulations 7 6 9 6 8 3
3. Percussion Usage 8 6 8 7 7 3
4. Stringed Instrunent 8 6 12 4 6 3
Bow ngs
5. Acconpani nent al 7 7 8 9 4 4
Conducti ng
6. Concert Progranm ng 7 1 10 12 6 3

7. Conduct Choral G oups 12 5 8 5 5 4
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Conducting H story and Careers

The Hi story of Conducting was rated as not i nportant
by 36% of the teachers. The topic of conducting careers

was considered not inportant by 19% (see Table 31).

Tabl e 31

Frequency Distribution of Conducting Hi story and Careers in

the I nstrunmental Course (N=39)
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2. Conducting Careers

Overall Categories Rated in the Instrunental

Conducti ng Course

In ranking the inportance of categories in the
i nstrunmental conducting course, Conducting Techni que was
ranked hi ghest, as the nost essential category. Conductor
Attributes and Rehearsal and C assroom | ssues were ranked

second, as nost inportant to essential area. Evaluation
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and Cbservation, and Ensenbl e Know edge were the next
ranked categories. The |east essential category was

Conducting H story and Careers (see Table 32).

Tabl e 32

Ranki ngs of Average Frequency of |Inportance for Categories

in the Instrunental Conducting Course

g
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Conducting Category 5 S e 5 A
3 ) = p i
Conducti ng Techni que .1 .1 3 8 27
Conductor Attri butes 2 1 9 11 15
Rehearsal and Cl assroom | ssues 4 3 6 9 15

Musi cal Knowl edge and Skills 4 5 8 8 11
Eval uati on and QObservation 8 8 6 6 9
Ensenbl e Know edge 8 6 9 6 6

Conducting History and Careers 9 7 11 5 4
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Conparison OF Ratings O |nportance Versus What WAs

Actual ly Taught O Reviewed In The Instrunental Conducting

Cour se

Tabl es 24 and 32 were conpared to provide a gl obal
view of what teacher’s rated as inportant topics as
conpared to what was actually taught. Teachers of
i nstrunmental conducting courses in institutions in NASM
Regi on Seven rated all instructional categories as nore
i nportant than what they indicated was taught in their
courses. N nety- nine percent rated Conducting Techni ques
as inportant to essential yet 6% did not review or teach
t hose concepts in the instrunental conducting course.
There was only a 1% devi ati on between what was taught or
revi ewed and what the teacher thought was inportant in the
Conductor Attributes category. Eighty-one percent rated
Rehearsal and Cl assroom |ssues as inportant to essential.
Only 69% taught or reviewed these topics in the
i nstrunmental conducting course. Sixty-one percent of the
instructors did not teach topics fromthe category
Conducting History and Careers yet 56%rated these topic

areas as inportant to essential for this course.
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100 -ge————

90 1

80 1
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60 A

O Taught

50 -
B I mportant

Percentage

40 A

30 1

20 1

10 -

Conducting Conductor  Rehearsal Musical Ensemble  Conducting
Technique  Attributes and Knowledge Knowledge History and
Classroom Careers
Issues

Figure 1. Percentage of categories taught or reviewed vs.
rated as inportant to essential in the instrunental

conducting course.
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Conpari son of Conducting Experiences Anong Large and Snal |

| nstitutions

Sonme general observations can be nmade regarding the
differences in the instrunental conducting course anong
institutions in the NASM Regi on Seven. C ass AA and C ass
AAA institutions generally had | arger classes and | ess
podiumtinme for the student. These |larger institutions
used vi deot aped eval uati on nore often than smaller schools.
Cl ass A schools had problenms with the lack of full
instrunmentation in the |lab ensenble, yet were able to offer
nmore conducting tinme for the student with a live ensenbl e,
due to the smaller nunber of students enrolled in the
i nstrunmental conducting course. Teachers in |arger
institutions had the nost experience in both teaching and
conducting. Instructors in smaller institutions (C ass A
had an average of 9 years college teaching and conducti ng
experience while those in |arger schools (O ass AA and
Cl ass AAA) had an average of 15 years of college teaching

and conducti ng experience.



CHAPTER FI VE
SUMVARY, | MPLI CATI ONS, AND RECOMVENDATI ONS
The purpose of this study was to determ ne the content
and current teaching practices in the undergraduate
i nstrunmental conducting course anong institutions offering
a degree or certification in nusic education, with an
i nstrunmental enphasis or concentration, within Region Seven
of the National Association of Schools of Miusic. Sixty
institutions that net the above criteria were included in
the study. 1In addition, the foll ow ng sub-problens were
exam ned:
1) What skills, know edge, and understandi ngs were taught
in the instrunental conducting course?
2) \What textbooks, nethods, and technology were utilized to
support the teaching of instrunmental conducting?
3) What is the core-curriculumfor conducting courses for
musi ¢ education nmajors in these institutions?
4) \What el ective conducting courses were avail able for the
musi ¢ education major with a concentration in

i nstrunental nusic?

79
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5) How were students evaluated in the instrunenta
conducti ng course?

6) What do teachers of the instrunental conducting course
rate as the nost inportant categories to be addressed in
t he course?

7) Are there differences in teaching practices in the
i nstrunmental conducting course anong smal |l er and | arger
institutions of higher education?

The survey instrunent “Instrunental Conducting Survey” was

desi gned by the researcher to address these research

gquesti ons.

Summary of Results

Thirty-nine responses (62% were received from
instructors of the instrunental conducting course. Cass A
institutions conprised 67% of the institutions from which
surveys were returned. The majority of the institutions
(949% operated on a senester system Eight institutions
of fered a doctoral degree in conducting and thirteen
institutions offered a master’ s degree.

The teachers surveyed had ensenbl e conducti ng
experience that ranged from2 years to 46 years. N nety-
seven percent of the teachers of instrunmental conducting
were full-time enployees. Fifty-six percent did not hold a

graduate degree in instrunental conducting. Only nine
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(239% teachers had undertaken research in conducting

pedagogy.

Conducting Core-Curricul um

The conducting core-curriculum in ninety-two percent
of the institutions, had two or nore required courses in
conducting for the undergraduate nusic education ngjor.

El even institutions offered an el ective course in
conducting for students desiring nore instruction. The
majority of instrunmental conducting courses in these
institutions (86% net an average of 100-150 m nutes per
week with 73% of the classes neeting tw ce per week. C ass
AA and AAA institutions generally had | arger ensenbl es than
Cl ass A school s.

The followi ng categories were surveyed to determne in
whi ch course they were taught: Conducting Techni que,
Conductor Attributes, Rehearsal and C assroom | ssues,

Musi cal Know edge, Ensenbl e Know edge, and Conducti ng
History and Careers. In 67%of the institutions,
Conducting Patterns were taught in a basic conducting
course, while in 51% those techniques were reviewed in the
instrunmental course. In 62%of the institutions, Cutoffs,
Cuei ng Gestures, and Expressive CGestures were taught in the
basi ¢ conducting course. The first orientation to

Conductor Attributes was found in 33% of the instrunental
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conducting course. Geen's The Mdern Conductor (1997) was

t he textbook used nost often in NASM Regi on Seven.

The instructional activities nost frequently used in
t he conducting class were: Conducting and Singing Parts of
the Score by the Student (97%, and Singing Parts of the
Score by Cass Menbers (97% . The |east used instructional
activity was Using a Piano to Perform Score Reductions
(63% .

Over 25%of the instructors did not incorporate error
detection skills and theoretical analysis into the
i nstrunmental conducting course. The history of conducting
and conducting careers were not taught in a third or nore
of the instrunmental conducting courses in NASM Regi on
Seven. Twenty-ei ght percent of these teachers did not
teach, review or provide an introduction to:
Acconpani nental Conducting, Stringed |Instrunent Bow ngs,
or Conducting a Choral G oup.

Eval uation of students included md-term and final
exanms (85%, weekly quizzes (36%, term papers (23%
requi red conduct or observations (69%, self evaluations
(279, attendance grades (77%, participation grades (56%,
transposition tests (33%, error detection assessnents
(109, literature databases (5%, and score preparation

grades (49% .
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The conducting teachers used a five point Likert Scal e
to rate what topics were not inportant to essential in the
i nstrunmental conducting course. The rank order of
categories based on teacher ratings of inportant to
essential was: Conducting Techni que, Conductor Attributes,
Rehearsal and O assroom | ssues, Misical Know edge and
Skills, Evaluation and Observation, Ensenble Know edge, and
Conducting H story and Careers. Conducting Techni ques were
rated the nost essential category that needed to be taught
in an instrunmental conducting course. Conductor Attributes
and Rehearsal and C assroom|ssues tied for ratings as the
second nost essential categories for training student
conductors. The |east essential area was Conducti ng
Hi story and Careers.

All teachers rated Conducting Techni ques as i nportant
in the devel opnent of the student conductor. Seventy one
percent thought that those skills were essential. However,
59% of instrunental conducting course instructors
consi dered Conducting Techniques to be a pre-requisite and
only reviewed it in 43%of the instrunmental courses.
Conductor Attributes were considered inportant to essenti al
in the devel opnent of the student conductor by 90% of the
i nstrunmental conducting teachers. Twenty-one percent rated

the topics of C assroom Managenent and Lesson Pl ans as not
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inportant in the instrunmental conducting course. Twenty-
ni ne percent of the teachers rated the use of videotape
eval uation as not inportant. Eighty-four percent believed
that the observation of experienced conductors was
inportant. Seventy-six percent viewed eye contact as
essential as a Conductor Attribute.

In all conparisons, between categories taught and
categories rated for inportance, the teachers of
i nstrunmental conducting courses in NASM Regi on Seven rated
these instructional categories as nore inportant than what
they listed as being taught in their courses. N nety-nine
percent of the teachers rated Basic Conducting Patterns,
Bat on Techni que, Cueing, Cutoffs, Expressive Gestures, and
Devel oping the Left Hand as inportant to essential in the
devel opment of the student conductor in their course yet
only 93% taught or reinforced these concepts in the
i nstrunmental conducting course. Eighty-nine percent
vi deot aped the student’s conducting experiences, yet 30%
rated this type of evaluation as not inportant. C assroom
Managenment and Lesson Pl ans were checked as not taught in
t he conducting core-curriculum at 54% of these
institutions, yet 76% of the teachers surveyed rated

Cl assroom Managenent as inportant to essential, and 68%
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rated Lesson Plans as inportant to essential for the
i nstrunment al conducting course.

| mpl i cati ons

Trai ni ng the conduct or-educat or requires know edge and
under st andi ngs beyond conducting technique. Runnel’s
(1992) findings support this statenent. The data in this
study and in Runnels’ study indicated that the integration
of nusic fundanentals with baton skills was essential in
t he devel opnent of the student conductor. This researcher
contends that all of the instructional categories
(Conducting Techni que, Conductor Attri butes, Rehearsal and
Cl assroom | ssues, Musical Know edge, Ensenbl e Know edge,
and Conducting Hi story and Careers) across conducting
courses are essential for a well balanced conducting
curriculumfor the future nusic educator. The teacher
shoul d continually try to see both the mcro and macro
contents of these categories in order to maintain an
equi li brium between all of the necessary conponents for the
future conductor-educator.

The teachers surveyed understand what is inportant in
t he devel opnent of the student conductor, yet what is
taught in the class does not reflect their ratings of
inportance. The results of this survey indicate that

teachers need to reconsider what they are teaching in the
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i nstrunmental conducting course and to devel op teaching
strategies which incorporate all of the categories of
instruction that they rated as inportant to essential.
Their nethods of assessnent used in this course should be
exam ned to determ ne whether or not these goals are being
met .

These instructors were concerned about tine
constraints in the instrunental conducting course. Many
have dealt with the challenge of tinme constraints by
i ncorporating videotaped evaluation in order to use cl ass
time nore efficiently, thus allow ng evaluation to take
pl ace outside of class. [Incorporating class conducting
opportunities for the student in other nusic nethods
courses provides a student with nore podiumtinme with a
live ensenble, which is critical to the devel opnent of a
conductor-educator. Ofering conducting opportunities for
students in other music nmethods courses could aneliorate
the time constraints and hel p the nusic education
curricul um beconme nore cohesi ve.

It appears that nore time should be allocated by these
institutions to allow for the integration of the
Fundanmental s of Miusic, Conductor Attributes, and the
Conduct or Techni ques. Conducting ability is considered an

essential skill of the school teacher, yet many
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institutions do not provide enough tinme in the core-
curriculumto allow for this devel opnent. In studies by
Baker (1992), Cooper (1994), Getchell (1957), and Runnels
(1992) simlar recommendati ons were made for allocating
nore tinme for these courses.

The instrunmental conducting teacher should be a role
nodel as a conductor, |eader, classroom nmanager, and
rehearsal technician. Interaction with nodel conductors
and |ive ensenbles allows the student to develop his own
personal conducting style. A student devel ops appropriate
eye contact, facial expression and conducting techni que
t hrough frequent opportunities wwth a Iive ensenble and
pre-rehearsal preparation. The devel opnment of rehearsal
strategi es and cl assroom nanagenent are enhanced by the
opportunity to practice being a conductor-educator both in
and beyond the instrunental conducting course.

A nul ti-sensory approach to teaching should be used in
t eachi ng conducting in order to teach all types of
| earners. The teacher should devel op a well defined
syl I abus i ncorporating various nodes of instruction in
order to assist the student in becom ng a successful
conductor. The nodes of instruction include: use of
observations, class discussions, conductor rol e nodels,

witten tests, performance tests, self assessnents, and
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vi deo assessnent. The inplications of this study are that
the incorporation of all of these instructional categories
are essential in the collegiate preparation of conductors
who wi || becone nusic educators of future generations in
our school s.

Recomrendati ons For Further Study

1. A study m ght be devel oped to explore what types of
eval uation are nost effective in conducting courses
for music education ngjors.

2. Vi deot apes of successful instrunmental conducting
shoul d be designed to provide a role nodel for the
young conduct or - educat or.

3. Comput er software which provides the integration of
hearing a nusical interpretation, view ng the score,
and wat chi ng an acconpli shed conductor could be
devel oped to assist with instruction in conducting
cour ses.

4. A study could be made to conpare the teaching
practices in conducting courses of those teachers who
have advanced training in conducting and education to
t hose who do not.

5. A longi tudi nal study coul d assess whether the
instructional goals in the undergraduate conducting

curriculumare realized by assessing students after
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they are enployed and then at regular intervals

t hroughout their careers.

A study coul d be designed to assess whether there is a
significant difference between the know edge and
skills gained by students when instruction is provided
in separate instrunental and choral courses versus a

course in which these are conbi ned.
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Sixty Universities and Col |l eges fromthe 1999

Directory of NASM Schools in Region Seven offered a
degree or certification in nusic education with a

concentration or enphasis in instrunental nusic.

Florida N=14

| nstituti on Nane Si ze

Florida Atlantic University, Boca Raton
Florida International University, M am
Florida State University, Tall ahassee
Jacksonville University, Jacksonville
Pal m Beach Atlantic Coll ege, Wst Pal m Beach
Rol lins Coll ege, Wnter Park

Stetson University, Deland

University of Central Florida, Ol ando
University of Florida, Gainesville
University of M am

University of North Florida, Jacksonville
University of South Florida, Tanpa

Uni versity of Tanpa

> > E ; ; E E > » > > E E ;

University of West Florida, Pensacol a
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CGeorgia N=13

I nstitution Name Si ze
Arnstrong Atlantic State University, Savannah A
Augusta State University, Augusta A
Berry Col | ege, Munt Berry A
Col unbus State University, Col unbus A
CGeorgia College and State University, MIlledgeville A
Georgia Southern University, Atlanta AA
Ceorgia State, Atlanta AA
Kennessaw State University, Kennesaw AA
Mercer University, Macon A
State University of West Georgia, Carrollton A
Toccoa Falls Coll ege, Toccoa A
University of Ceorgia, Athens AAA
Val dosta State University, Val dosta A
North Carolina N=13

I nstitution Name Si ze
Appal achian State University, Boone A
Brevard Col | ege, Brevard A
East Carolina University, Geenville AA
Gar dner - Webb University, Boiling Springs A
Mars Hill College, Mars Hill A




I nstitution Name Si ze
North Carolina Agricultural and Techni cal A
Uni versity, G eensboro
Pfeiffer University, M senheiner A
University of North Carolina at G eensboro AA
University of North Carolina at Penbroke A
University of North Carolina at WI m ngton A
Western Carolina University, Cull owhee A
W ngate University, Wngate A
W nston-Salem State University, Wnston Sal em A
South Carolina N=9
I nstitution Name Si ze
Charl eston Sout hern University, Charleston A
Converse Col | ege, Spartanburg A
Furman University, Geenville A
Lander University, G eenwood A
Li mest one Col | ege, Gaffney A
Newberry Col | ege, Newberry A
South Carolina State University, O angeburg A
University of South Carolina, Colunbia AA
Wnthrop University, Rock Hill A




Virginia N=11
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| nstituti on Nane

Si ze

Chri stopher Newport University, Newport News

George Mason University, Fairfax

Janmes Madi son University, Harrisonburg
Longwood Col | ege, Farnville

Norfol k State University, Norfolk

A d Dom nion University, Norfolk

Radf ord University, Radford

Shenandoah Uni versity, Wnchester
University of R chnond

Virginia Commonweal th University, Ri chnond

Virginia State University, Petersburg

> ; > » > ; > > ; ; >
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Revi ewers for Pilot Questionnaire

Brantley P. Douglas II1l, Assistant D rector of
Bands, Janes Madi son University

Susan Freel and, Band Director, Arbemarle County
School s

Donal d Lowe, Associate Director School of Misic,
University of Ceorgia

CGeorge C. Megaw, Editor, Warner Brother
Publ i cati ons

Tonya M| | sap, Band Director, OGm nnett County
School s

John Patrick Rooney, Director of Bands, Janes
Madi son Uni versity

Robert W Smth, Director of Bands, Troy State

Uni versity
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INSTRUMENTAL CONDUCTING SURVEY
Please verily or provide the information below.|

1. Institution Mame: suniversity_names  City: aCitye  State: sStateOrProvinces

2. The institution operates on: _Avsemester svslem A quanier svsiem
3. Identify course name and number. «Course Names
How many credits?
4. How many times does your class mest each week? i 3 4 3
5, Total minstes per week in class
&, Isthis course combined to inglude Music Edocation majors with a choralvocal emphasis?  No Wi
7. 1= this fhe only conducting course that students majoring in Music Education with an instrmmental coneentration
mke?  Yes Mo [IFNO, Listcourse numbers of other conducting courses below,
&, Does vour institution offer a degree m conducting? _ HNo Yes
If yes, what type?  Master's  Docterate  Other

DEMOGRAPHIC INFORMATION

|, Please givie tofal number of years that you have taught.
2. What i8 your job tifle? Graduate Teaching Assistant Instructor Assistant Professar
Asaociate Professor Full Professor If niher, please write title,

3. Pleuse fill in your carned degrees and other pertinent information,

Tdentify
Degree
Degree (b5, Institution Name Mlajor Minor Dhates Aftended
M.AL
.M.A)
Undergradunts
Masters =
Doctorate
Oither Degree

4. Please indicate your years of teaching experience in the citepories listed.

years of college teaching _ wears of high school teaching
vears of middle schooljunior high teaching _ wears of elementary school teaching
vears teaching basic undergrnduate conducting  vears teaching undergraduate instrumental conducting,

_ vears teaching undergraduate choral conducting _ vears seaching advanced undergraduate conducting
___vears teaching master's level conducting ____wears-teaching dociorate level conducting




5. Have you taken a course(s) in conducting pedagesy? (Check one) Yig No
IF ves, did vou take O0LE COUTse Wi COLPSES three courses mare than three
Fow many hours of credit? Which type of cradit? Semester Credit Cuarter Credst

. Please ligt your ensemble conducting experience?

Ensemble Name Type of Group (hand, orchestra, ete. ) Number of venrs as the conid uetor

7. Have you undertaken any research in conducting pedagopy? Yes Mo

If yes, please describe your research,

INSTRUMENTAL CONDUCTING COURSE

Please answer the following questions regarding the instrumental
conducting course that yvou currently teach at your institution.

I, Please identify the types of ensembles that your students have 1o conduct.
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Group Type Mumber of times student conducts | Number of performers in the
group, ensemble,
Class lab ensemble

Ensemble other than class lab

2. How many times does a student get to rehearse o Iarge ensemble (more than 60 performers) as pant of the

mstrumental conducting course? | 2 3 4 5 Mone  More, list number

3. What other music courses offer stedents the apportunity 16 conduct?  Please list course number and course title if

available.

1. How miny written reheorsal plan assignment{sjore prepared by the students?

5. How many score preparition assignments are included?

i 2 4 - & Mone More, list number .

1 2 3 4 5 Mons More, list number




6. What percentage of tinte is allecated to the following? Cleck appropriste parcentags,

Conducting Class Activities ot 1% - [ 26% - | Sl = | 16% -
Applicable | 23% [ 50% | 78% | wo0es
Cansducting o major ensemble at the instintion I
Conaducting a small group versos the total class Erolp
Lising piano to perform score reductions

Masterelass with vissting conduceor during closs tise
Masterclass witls visiling conductor outside of class tme
Using recordings fo practice conducting |
Lising recordings to axplora Hternture
Lizing mnr&im_.-,s far score study
Smging parts of the score by class members |
Lising @ metroname in arder by keep tempo

Mental rehearsal by the student comducsor (silent peactice)

Conducting and smging of parts of seone by the student
Leomductar

. How many students prepare a woek for public performance?  Give namber B

B. Cheek the media wsed 1 assist instruction. Chieck all thag apply,
Records Cassetie Tapes Comepact [scs — Audio DYD

e YCR Laser Disc Comrpater Software
If viher, please identify.

9. T applicable, list any compuater saftware and format {disc, CO-ROM) thas is wsed to assist mstrocticn,

10 Dro you wse a textbook(s) in the cousse? Moo Yes  Ifves, please liat ather, title and sdition.

11 Which of the following ure required for your students? Check appropeiate answers,

Observe | Keep journal Observe Keep Observathan
comductor an cancuctor Jourmal of nak
Imstitution Ensemble in rehearsal in performance uvailahle
type Iy pe rehearsal | observations | performance | ohservathon
Ehanl wrined
Public scho0l  (roiestra
Ce Gl
G s
Manel ‘winel == 1
College! Orchestra
University ;
Candactors Choral
Bandfwind
Professional Owohaeira
Conductors
Choral
Other, please
identify
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' The following questions apply to the instrumental conducting course that you

currently teach at your institution.

12, When are the following taught? CHECK ALL THAT APPLY. Answer the following questions using the

criteria indicated bebow

Al Prerequisite - Tanght in 3 basic conducting course

E) Reviewed in your instrumental conducting course
) Provided overview/introduction (ie. not teach concept) In vour eourse
)y Taught as a new concepl in vour course

E} Mot taught in this course
Taughi in another course (i.e. methods course, ete.)

If Answer F, Identify course name and number.

Followed by o release
weature which establishes
the new tempo.

Tempo variations {#sccelerando m&fffli:idmu}i
Conducting choral groups

Pit conducting (i.e. opera/musical theser)
Accompanimentzl conducting (concerio,
recitativi)

Instrument transpesiticons

- Concen programming

Rehearsal techniques

Eve contact of conductor
Verbalization of cenductor
Farinl expressions of condacter

Right hand zlone
I::::g:‘: of e et hand alore
& pa Bmh v e e
| Lokt hand alane
Cutoffs Right hand aloae
Buth hands
| Left hand alone
Curing gestures Rieht hand afgne
Both hands
Stagcalo
Expressive gestures Legato
Marcazo
Left hand alone
Conduct dynamie Right hand alone
Variatis i
{erescendo and | Fiulh_hands .
Continues without a stop
Fermata in the sodnd.
Followed by a complets
cut-aff

Seating arrangements for various ensemblzs

Frerequlsite | Beviewed Frovided Taught as | Mot Taught in
Tnaght in n i your oVErTew nr oW tauphi wber course
i [T 5" intredlustion TimCEp im your Iedeneify

comilecling in your Im yosr CBUFSE ey
rorse | Enires A amd name




Pavehaligy of warking wilh woups |
Demenor of conductor wasking with props
Student’s developmens of "personal avia®
ofcoaducting:

Pluying score reduction on piano by conducter
Histoey of conducting R
Classroom management
Comduicting carsers

Sght singing parts of score
Theorctical annlysis of score

Ertor detection skills

Role of conductor as leader

Hole of conductor as music teacher

‘Ruobe of condurtor 85 8 role model
s ST
Effective use of rehearzal tme
Woodwind articulations
Hiriss instrument artieulacion:
Percussion usage
Stringed insrument bowings
Memorization of scores
Conducting an aleatonic score
R

“Lovwer body stance’

Prerequisis

Tamghtin
Bacie

cunisring

Reviewnl Fronaded
in your OVEFViEW or
Lallli Introdaiting

in your

Tamght &
B nEw
el
yuur
rowrse

Mot

tmughd
| vour
Edlirse

| # a0 wame

Taught m
aller eniirae

Tdenkily

oomrse

T8 m 1
1§ e
HEm 3
2 md
52
TEm3
Bidin3
YR md
10/ in 4
T e
Students get to expersence oxercises 07 musical
works with mixed meters (i.e. 44, &8, 24, 74 [n
the same example of musical work)

S

13. What percensage of videotaped evaluation opportunities is provided?

Videotape apportunities

Ml
Applicable

47

EE

51% -
5%

To% =
100

Condicting opportunities that are videotaped

Inclividual (one 10 one) viewing of videstape with stadent and tescher

Vicwing individual student tape with the entire class

Wiewing student tape by stwdent outside of class
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14, Please rate how important each of these areas is in the instrumental conducting course that YOLU 1zach,

Tupics Mot Somewhat | lmportant Very Essential

important | important impartant
Use of videotape evalnation E ] i1 4

| Baton technigue ' i

Cuging i

“Cut-oifs 1

Fermata i

' 1

1

1

1

| uml LR

‘Expressive gestures
Developing the keft hand

| Facial expressions of conductor
' Eye contact of conductor

I P P RN ST N Y
n| ta LA Lk Ln

L&

bl Lol oal i el ol el wehnd ol bl L e weltta) wilPGE witd) ue w sl L Gl ) LaE il o ] Da) W

ES U R LR O A N R R S S

Classroom management I
Verbalpmtion of conductor I
Instrument trenspositions |
Sight sing parts of scone i
Mixed meters I
Lower body stance |
Conduct dynamic varsafions 1
History of conductimg |
Observation of experienced conductors I
Miaintain & joural of conducting ohservations |
Comdiet ternpo changes HE e |
Conduet charal groups i
Accompanimental conducting |
‘Cemduct scores with non-traditsonal notation I
Student’s development of “personal style” 1
Peychalogy of working with groups 1
[emeanor of ondecior working with groups 1
Conducting carcers I
“Asymmetrical meters i
Role of condictor as leader T
|
1
1
1
1
1
1
1
1
1
1
1
I
1

Bk ey Rl R RO ] R rhd B R )b um-u.uuuw_w:m:w'luu;

al bnohl e el Ln-oLh U e La Ln U G LA Ll no U Ua LA L

——t—

LI A ]

Reole of conductor as music teacher
Rele of conducior & role model
| Lesson plans
| Effective use of rehearsal time
- Woodwind articulasions

Brass amiculations
Percussion usage

Stringed instrument bowings
| Memaorize seores
| Conduct an aleatoric score

FEffective use of rehearsal time

Ervar detection skills

Theoretical analysis
Rehearsal technigues

a Lk Ln Ln

B

AR B R B A A

Um Lhl Ln

TSR TS TR 1 e T T A TR S
[P R LT

B tad| Tl

fal Ln n s LnLh

Wl b bl Gkt L) L

B b

td
[FS]
= -h
L Lo




Tapics

| ‘Comcert programming
Seling armnpements for varions ensembles
| ‘Rehearsalsirategies

History of conducting
:T' __"rﬁns : o

Mot
imporiani

=omewhat
important

SR L L

conductor

A S SRS (e B ST

lq::p'.l Ped
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| Tmportant Very Essentinl
I prortamt
3 4 =i
3 A 4
3 4 5
R 1 :
3 4 5
3 4 5

15. What do you consider to be the most frequent problems encountered by students in your instramental conducting

course?

I6. What do you considér (o be the most frequent problems encountered by vou (the teacher) in your instrumental

conducting course?

17. What do you think might improve your cousse foe your students?

I8, What is the most important =kill that you hope a student will leam from your course?
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19, In what ways do you go bevond the technigues of condecting 1o teach your students about the roles of the conductor
as @ teacher and as a musician‘artist?

20, On what types of activinies’assignments do vou base the grades tor students in your course,  Give percemsages for
\:.'!L'I'l.

Please use the space below 1o write any additional comments,

PLEASE ATTACH A SYLLABUS FROM YOUR INSTRUMENTAL CONDUCTING

COURSE TO THIS SURYEY.

Thank yvou very much for sharing vour valuable time and thought in responding to this survey.
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Novenber 8, 1999

Dear :

| amcurrently pursuing a Doctorate in Misic Education at the

University of Georgia. The enclosed survey will be used as the
basis for ny dissertation. This survey presents questions about
the instrunmental conducting courses offered at your institution

This study will exam ne what is being taught in the instrunenta
conducting curriculumin the National Association of Schools of
Musi ¢ Regi on Seven. Your val uabl e responses as a
conduct or/ educat or are needed to provide information about the
under graduat e conducti ng courses at your institution

You have been identified as a teacher of an instrunenta

conducting course. Your nane will not appear in the survey.
Col I ege and university nanes will only be listed as schools who
participated in the survey. By returning the survey, you agree to
participate in the study and understand that this is entirely
voluntary. You may w thdraw your consent at any time w thout
penalty. Your survey will be renoved fromthe research records or
destroyed.

Wul d you please fill out the survey and return it to me in the
encl osed addressed, stanmped envel ope? | woul d appreciate
receiving all surveys by Novenber 22, 1999. |If you have any
guesti ons about the survey, please Email ne at

Boar dman@r ches. uga. edu or call mnme collect at home (678-445-4316).
Thank you very much for your contribution to this study.

Cordially yours,

Shelly Mari e Boardman
D.M A Candi date
Uni versity of Ceorgia

If you wish to receive a summary of the findings of this study,
pl ease check the box bel ow

O Yes, | wish to receive a sumary.

Research at the University of Georgia that involves hunman participants is
overseen by the Institutional Review Board. Questions or problens
regarding your rights as a participant should be addressed to Julia D.

Al exander, MA., Institutional Review Board, Ofice of the Vice President
for Research, University of Georgia, 606A Boyd Graduate Studi es Research
Center, Athens, Ceorgia 30602-7411; Tel ephone (706) 542-6514; E- Mai |

Addr ess JDA@vpr . uga. edu.
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Decenber 5, 1999
Dear «letter_name» :

Recently you received a survey concerning the
i nstrunmental conducting course that you teach at your
institution. It is hoped that the results of the
survey wll inpact the preparation of future
instrunmental nusic educators in the area of conducting.

| f you have already conpl eted and returned the

survey pl ease accept ny sincere thanks. |f not, please
do so as soon as possible. Your input is very
i nportant to the success of this project. |If you need

anot her copy of the survey please call ne collect at
678-445-4316 or notify nme via email at
Boar dman@r ches. uga. edu.

Cordially yours,

Shel |y Mari e Boardman
DVA Candi dat e
University of Ceorgia
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January 2, 2000
Dear «l etter nane»:

I mailed you a survey in Novenber regarding what is being
taught in the instrumental conducting curriculumin the
Nati onal Associ ation of School s of Misic Region Seven. Your
val uabl e responses as a conductor/educator are needed to
provide informati on about the undergraduate conducting
courses at your institution

You may have m spl aced the survey which was originally sent
to you so | have included another copy and a sel f-addressed,
stanped envel ope. The enclosed survey will be used as the
basis for ny dissertation. This survey presents questions
about the instrunental conducting courses offered at your
institution

Wul d you please fill out the survey and return it to nme in
t he encl osed addressed, stanped envel ope? |If you have any
guesti ons about the survey, please Email ne at

Boar dman@r ches. uga. edu or call ne collect at honme (678-445-
4316) .

Thank you very nuch for your contribution to this study.

Cordially yours,

Shel ly Marie Boardman
D.M A Candi date
Uni versity of GCeorgia

If you wish to receive a summary of the findings of this study,
pl ease check the box bel ow

O Yes, | wish to receive a sumary.

Research at the University of CGeorgia that involves human
participants is overseen by the Institutional Review Board.
Questions or problens regarding your rights as a partici pant

shoul d be addressed to Julia D. A exander, MA., Institutional
Revi ew Board, O fice of the Vice President for Research,

Uni versity of CGeorgia, 606A Boyd G aduate Studies Research Center,
At hens, Georgia 30602-7411; Tel ephone (706) 542-6514; E- Mai |

Addr ess JDA@vpr . uga. edu.



APPENDI X G

EMAI L REM NDER

125



126

Good Afternoon! | recently mailed you another copy of a
survey to determne the current teaching practices in

i nstrunmental conducting in Region Seven of NASM Could
please fill in the survey and return in the postage
pai d envel ope that was provi ded?

| f you need another copy of the survey, please reply to
this email and | would be happy to nmail out another

copy.

| would Iike to begin the statistical analysis on
February 1, 2000

Thank you for you tinme and for your assistance with ny
di ssertation.

Si ncerely,
Shel | y Boar dman

Shel |y Mari e Boardman

DVA Candi date, University of Georgia
122 Laguna Springs Drive

Whodst ock, GA 30188

boar dman@r ches. uga. edu
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Thirty-si x Region Seven Universities and Col | eges

from 1999 Directory of NASM School s returned the

survey.

I nstitution Name State Institution
Type

Arnstrong Atlantic State GA Publ i c
Uni versity, Savannah

Augusta State University, Augusta GA Publ i c

Berry Col | ege, Mount Berry GA Private

Charl est on Sout hern Uni versity, SC Private
Charl eston

Col unbus State University, GA Publ i c
Col unbus

Converse Col | ege, Spartanburg SC Private

East Carolina University, NC Publ i c
Geenville

Florida Atlantic University, Boca FL Publ i c
Rat on

Furman University, Geenville SC Private

George Mason University, Fairfax VA Public

Ceorgia Coll ege and State GA Public

University, M1l edgeville
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I nstitution Name State Institution
Type

Georgia Southern University, GA Publ i c
Atl anta

Jacksonville University, FL Private
Jacksonville

Janes Madi son University, VA Publ i c
Harri sonburg

Lander University, G eenwood SC Private

Li mest one Col | ege, Gaffney SC Private

Mercer University, Mcon GA Private

Newberry Col | ege, Newberry SC Private

Pal m Beach Atlantic Coll ege, West FL Publ i c
Pal m Beach

Pfeiffer University, M senheiner NC Private

Radf ord University, Radford VA Publ i c

Rollins College, Wnter Park FL Private

Toccoa Falls Coll ege, Toccoa GA Private

University of Central Florida, FL Publ i c
O | ando

University of Florida, FL Publ i c
Gai nesville

University of Ceorgia, Athens GA Publ i c
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I nstitution Nane State I nstitution
Type

University of Mam FL Private

University of North Carolina at NC Publ i c
G eensboro

University of North Carolina at NC Publ i c
Penbr oke

University of North Carolina at NC Publ i c
W | m ngt on

University of North Florida FL Publ i c

University of South Carolina, SC Publ i c
Col unbi a

Virginia Commonweal th University, VA Publ i c
Ri chnond

Western Carolina University, NC Publ i c
Cul | owhee

W ngate University, Wngate NC Private

Wnthrop University, Rock Hill SC Publ i c
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Fl ori da

MJE 3494 Band/ Orchestra Literature and Conducti ng
MJ 384 Conducting |1

MUS 3571 Instrunmental Conducting

MJUS 370 Advanced Conducti ng

MJUG 3302 Instrunental Conducting and materials
MJUG 4202 Instrunmental Conducting

M P 182 Instrunmental Conducting

M P 282 Instrunmental Conducting

MUS 319 Internedi ate Conducting

Ceorgi a

MJSI 4410 Conducting and Met hods of Secondary School
| nstrumental Music

MJUSC 4810 Advanced I nstrunental Conducting

MJUS 329 Conducti ng

MUSE 3202 | nternedi ate Conducti ng

MJUSC 3480 Advanced I nstrunental Conducting

MJUS 342 Advanced Instrunental Conducting and Literature

CON 331 Instrunental Conducti ng

MUSI 3640 Orchestral Conducting

MUSI 3610 Band Conducti ng

MUS 302 Conducti ng
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North Caroli na

MJUSC 3166 Conducti ng

MUSC 416 Instrunmental Conducting
MJUS 472 I nstrunmental Conducting
MUS 372 I nstrunmental Conducting
MJS 329 Conducti ng

MJUS 286 Basi ¢ Conducting |

MJUS 429 Instrunmental Conducting

Musi ¢ 344 Instrunmental Conducting and Arrangi ng

Sout h Carolina

Musi ¢ 302 Advanced Conducti ng

MJE 363 Conducting |

Music 39 A Instrunmental Conducting
MUSI 304 Conducti ng

MJ 311 Instrunental Conducti ng

MJS 378 Conducti ng

MUS 334 Instrunental Conducting

MUS 318 I nternedi ate Conducting - |nstrunental

Virginia
MUSI 396 Conducting Il Instrunental
MUS 319 Internediate I nstrunmental Conducting

MUSC 356 Instrunmental Conducting
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Virginia continued

MJUED 392 Conducting and Rehearsal Techni ques
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Frequency Counts of Nunber OF Tinmes A Student Conducts
The

Cl ass Lab Ensenbl e

Nunmber of tines a Frequency
st udent conducts

3
4
5
6
5
8
9

10
11
12
13
15
20
24
30
32
48

B ) S ~ R R o S N T T S N ) N S B \ G B \C B

No Response
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WHEN ARE THE FOLLOW NG TAUGHT?
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() ()
— (7]
@ 5
_ © = o 8
= 2 % _ 3
() () > C — —
- & S © 5 . 2
Topes r & 38 2 &
Ri ght hand al one 27 22 2 5 O 0
Techni que of Left hand al one 25 21 3 6 1 0
conducting patterns  Both hands 25 18 3 7 2 0
Left hand al one 24 20 2 8 1 0
Cutoffs Ri ght hand al one 26 19 2 8 O 0
Bot h hands 21 17 2 9 1 0
Left hand al one 24 18 2 8 1 0
Cuei ng gestures Ri ght hand al one 24 18 2 8 O 0
Bot h hands 21 15 2 8 4 0
Staccato 24 17 3 10 O 0
Expressi ve gestures Legat o 24 17 3 10 O 0
Mar cat o 25 17 3 9 O 0
Left hand al one 26 18 2 9 O 0
Conduct dynam c Ri ght hand al one 25 18 2 10 O 0
vari ations Bot h hands 26 16 2 10 2 O
(crescendo and si nul t aneousl y
decr escendo)
Conti nues w t hout 22 15 2 13 O 0
Fer mat a a stop in the
sound.
Fol |l owed by a 21 15 2 14 O 0
conpl ete
cut-off.
Followed by a releat21 17 2 13 O 1
Gesture which
est abl i shes
t he new t enpo.
Tenpo vari ations (accel erando 22 17 5 10 O 0
and ritardann)
Conducti ng choral groups groups 12 4 4 5 11 5
Pit conducting i.e. 4 3 6 6 17 2
oper a/ nusi cal t heat er
Acconpani nent al conducti ng 4 5 7 10 11 2
(concerto, recitative)
| nstrunent transpositions 13 19 3 12 O 5
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(] (]
— (7]
@ 5
_ © = o 8
> £ 2 _ 3
(] () > C — -
& S © 5 . £
Topi ¢s r & 3 S 2 ©
Conducting scores with 5 5 1 18 3 4
non-traditional notation
Seating arrangenents for various 7 8 1 17 3 5
ensenbl es
Concert programm ng 7 1 17 3 5
Rehear sal techni ques 11 10 4 15 1 2
Eye contact of conductor 22 19 2 10 0 1
Ver bal i zati on of conductor 16 16 2 13 0 3
Faci al expressions of conductor 22 19 2 0 0 3
Psychol ogy of working with groups 8 11 6 13 2 3
Deneanor of conductor working with 12 12 6 13 2 3
ar ouns
St udent’ s devel opnent of *“personal 11 12 6 14 3 2
et vl a”
Pl ayi ng score reduction on piano by 7 5 3 3 16 5
conduct or
Hi story of conducti ng 9 5 3 4 13 2
Cl assroom nmanagenent 4 7 3 4 14 8
Conducti ng careers 6 1 4 5 17 2
Sight singing parts of score 15 19 1 6 4 4
Theoretical analysis of score 8 11 3 10 8 4
Error detection skills 14 14 4 11 2 4
Rol e of conductor as | eader 13 15 4 12 1 3
Rol e of conductor as nusic teacher 13 15 3 11 2 5
Rol e of conductor as a rol e nodel 14 14 4 10 2 2
Lesson pl ans 4 7 1 7 11 9
Ef fective use of rehearsal tine 7 18 1 14 2 4
Wodw nd articul ati ons 3 8 2 10 8 9
Brass instrunent articul ations 3 8 2 10 8 9
Per cussi on usage 2 8 2 10 8 10
Stringed instrunment bow ngs 3 8 2 7 11 9
Menori zati on of scores 8 7 3 9 13 1
Conducting an al eatoric score 6 4 4 10 12 2
Upper body posture 22 20 1 7 O 1
Lower body stance 21 20 1 6 1 1
3/8 in 1 25 15 2 11 0 O
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(¢B) (¢B)
— (7]
@ > 3
=] -§ 1) S 8
o - = ®
(¢B) (¢B) > C — —
- — — (@) (O]
(¢B) > () > 4+ N
Topi cs r & 38 2 ©5
6/8 in 2 26 16 2 10 0 O
9/8 in 3 26 16 2 10 0 O
12/8 in 4 26 16 2 10 0 O
5/8 in 2 20 14 3 13 0 1
7/8 in 3 20 14 3 12 0 1
8/8in 3 16 11 2 8 5 3
9/8 in 4 15 13 2 10 4 1
10/8 in 4 13 11 2 9 7 3
11/8 in 4 13 11 2 9 7 3
Students get to experience exercises or 14 11 3 17 0 2

musi cal

of nusi cal

works with m xed neters (i.e.
4/ 4, 6/8, 2/4, 7/4 in the sane exanple

wor k)
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RATE HOW | MPCRTANT EACH OF THESE AREAS IS IN THE

| NSTRUMENTAL CONDUCTI NG COURSE THAT YOU TEACH.
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3 o

. e = - 2

g & s & ° 8

- = - - £ 9

Topi cs = é_ > o

S 3 =2 4 2
Use of vi deotape eval uation 11 13 4 2 5 4
Basi ¢ conducting patterns 0 0 3 7 27 2
Bat on t echni que 0 0 2 10 25 2
Cuei ng 0 0 1 9 27 2
Cut-offs 0 0 2 7 27 3
Fer mat a 0 0 2 10 25 2
Expressi ve gestures 0 0 5 6 25 3
Devel oping the | eft hand 0 0 5 9 23 2
Faci al expressions of 0 1 8 12 16 2
Eye contact of conductor 0 1 1 7 28 2
Cl assroom rmanagenent 8 3 5 7 14 2
Ver bal i zati on of conductor 1 3 10 12 11 2
| nstrunent transpositions 1 3 3 9 21 2
Sight sing parts of score 1 3 9 11 13 2
M xed neters 1 1 4 14 17 2
Upper body posture 0 0 8 15 14 2
Lower body stance 0 0 9 15 13 2
Conduct dynam c vari ations 1 1 3 10 22 2
Hi story of conducti ng 8 10 18 1 0 2
Cbservation of experienced 4 2 8 9 14 2
Mai ntain a journal of 9 8 6 7 7 2
Conduct tenpo changes 1 1 3 10 22 2
Conduct choral groups 12 5 8 5 5 4
Acconpani nental conducti ng 7 7 8 9 4 4
Conduct scores with non- 7 9 12 6 3 2
St udent’ s devel opnent of 5 4 11 9 8 2
Psychol ogy of working with 3 2 10 10 12 2
Deneanor of conductor worKki ng 3 3 7 9 15 2
Conducting careers 7 14 11 2 3 2
Asymretrical neters 1 1 8 14 13 2
Rol e of conductor as | eader 2 0 9 9 17 2
Rol e of conductor as nusic 3 1 9 8 16 2
Rol e of conductor as role nodel 3 0O 13 10 11 2
Lesson Pl ans 4 4 5 5 15 6
Ef fective use of rehearsal time 7 6 9 6 8 3
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- ]
= < - = _ 2
g E g S g ° 3
- EE < - z 3
3 é‘ > © Y
Topi cs g < g N g
Ef fecti ve use of 1 2 4 21 3
rehearsal tine
Wodwi nd 7 6 6 8 3
Brass articul ati ons 7 6 6 8 3
Per cussi on usage 8 6 8 7 7 3
Stringed instrunent 8 6 12 4 6 3
Menori ze scores 8 13 9 2 4 3
Conduct an al eatoric 11 9 9 4 3 3
score
Ef fecti ve use of 2 0 6 6 33 3
Error detection 7 5 22
Theor et i cal 4 9 12 8
anal ysi s
Concert programm ng 10 12
Seat i ng 5 5 9 12
arrangenents for
vari ous ensenbl es
Rehear sal 5 1 3 10 16 4
strategies
Hi story of 13 7 13 1 2 3
conducti ng
Transposi tions 1 3 2 9 21 3
Pl ayi ng score 9 10 12 1 3 4

reducti on on piano
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Question 15 conti nued

Al'l technical problens occur with |Iack of personal
preparation and study. Musical performance on
their instrument cones relatively easily to them
t hey approach conducting wthout a sense of

urgency for personal preparation.

Weak piano skills — can’t |earn new nusic.

The ability to lead. To take the ensenble and
| ead them through a piece wth expression and
styl e.

Confi dence.

Ability to hear while conducting.

Rehearsal skills.

Left hand/right hand freedom

Basi ¢ nusi cal know edge.

Lack of facial expression.

Havi ng a concept and being able to communicate it.
Wasting tine.

Tal ki ng too much.

Wor ki ng too slowy.

Not preparing thoroughly.

Fear of performng in front of class.
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Question 15 conti nued

Concerned with how they | ook on tape.
Coor di nati on.

Commandi ng presence.

Leavi ng the conducting pattern.

Det erm ni ng what nusic “l ooks” |ike.
Keepi ng steady tenpi.

Getting head out of score.

Error detection.

CGeneral confidence.

Preparatory beat being clear.

Mai nt ai ni ng consi stent tenpo.

Failure to prepare assigned scores.
Time to prepare for class, |essons, rehearsals, ear
trai ni ng.

I nt ernal rhyt hn subdi vi si on

Varyi ng degrees of confidence

Lack of experience in coordinating and applying the
many facets of conducting technique in a convincing

and effective manner.
Eye contact.

Use of left hand (other than mrror).
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Question 15 conti nued

Confi dence on the podi um
Lack of good anal ytical skills.
Unabl e to hear what they see in the score.

Physi cal coordination of left and right hands. Beat

pattern is |l ost when left hand is incorporated.

Sel f confidence, nusicality, |lack of depth and scope

when |istening and studying a score.

Error detection!

Lack of understandi ng of the score

Lack of know edge in instrunmental grouping other
t han what they play.

Expressi ve conduct or.

Leader shi p.

Dynam c personality.

Clarifications of basic techniques.
Representing the nusic non-verbally.

Doi ng nore than beating clearly.

Lack of know edge of repertoire.

| gnorance of articul ation.

Under st andi ng tenpo and upbeat preparations.

Eye contact.
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Question 15 conti nued

| nt er dependence of |eft hand.

Motivation to devel op and personally assess
rehearsal strategies while incorporating know edge
of transpositions, conducting techni que, and
forecasting of idiosyncratic problens of

i nstrunents.

Error detection and efficient rehearsal strategy.
Lack of sight-singing skills, pitch internalization
Weak theory background.

Score study.

I nternalizatoin of the score.

Transposi tion.

Sel f consci ousness.

Lack of ability to hear |ines/harnonies (ear
training).

Lack of opportunity to actually practice conducti ng.



150
Question 16.

VWhat do you consider to be the nost frequent problens

encountered by you (the teacher) in your instrunental

conducti ng course?

Too many students in the class — too nmuch variation
of talent and experience.

Assum ng too rnuch.

Basi c ear training.

Choral recognition

Devel oping strategies to renedy (on an individual
basi s) the problens of identifying tonal and
rhythmc errors.

Students don’t practice enough.

Choral people learning transpositions.

| nt er dependence of hands.

Students not taking the conducting subject seriously
enough. But when it is relegated to only 2
senesters in large group settings, it is difficult
to get the students to understand the significance
of conductor training (they get nore keyboard, nusic
hi story, applied, ensenbles, etc., So its not a
surprise that 50 total hours (2 classes) doesn’t

indicate to thema serious part of their training.
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Question 16 conti nued

Devel opi ng contrast in range of gestures.

Lack of adequate time to spend individually with
each student. 150 m nutes weekly.

Overcomng itens in #15 to sufficiently prepare
students to know a score and | ead others through
it.

Fi ndi ng/ maki ng podiumtine with | arge ensenbl es.
Students don’t practice; think they can “sight
conduct ”.

Finding interesting nusic that is scored for the
instrunments | have in class.

The inability to insert these | eadership
capabilities.

Preventing turning out mndless tinme-beaters.
Dealing with students who are ignorant of

articul ations.

Not sure.

Bal ance between instructional opportunity for an
i ndividual and tinme managenent. | tend to seize
an i ssue and spend too nuch tinme with one student
on the podi um

Not enough tinme to cover everything.
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Question 16 conti nued

Left hand/right hand freedom
Basi ¢ nusi cal know edge.

Dealing with student who have difficulty show ng
vari ous noods (facial, real) i.e. Students with a
bl and personality often have difficulty bringing

real personality to the podi um

Students don’t give best effort to score study and

preparation.
Basi ¢ conducti ng conpetenci es.
Enough tine for students to conduct |arger groups.

Teachi ng bot h nusi cal gestures and techni cal

gestures simultaneously.

Enough ti ne.

Progressing too quickly.

Expecting great technique all the tine.
Failure to prepare.

Too many students. Not enough tinme especially

with live ensenbl e.

W de range of ability and conprehensi on.
Di fferences in background.

Experience with instrunents.

Standing in front of groups.
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Question 16 conti nued

Students not preparing before they conduct.
Not viewi ng video for self eval uation.

Hel pi ng students devel op their individual conducting

styl e.
Feel confident on the podi um
Devel opnent of rehearsal techniques.

Students do not practice conducting outside of

cl ass.
Not enough tinme to work in front of ensenble.
Poor basi c techni que.

Rel uctance to spend adequate tine in score study.

Question 17.

VWhat do you think mght inprove your course for your

students?
More | ab experience, better preparation by
conducti ng teacher.
Clarity and organi zational skills.
Fundi ng nore external observations.
Not sure what nore could be done with 25-30 in a
class in 25 hours of instruction.

Aural conputer programs in ear training.
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Question 17 conti nued

Mre time with | arger ensenbl es.

More conducting of an ensenble (but not

practical).

More time and enough players for a |ab group.

Error detection and score study conputer prograns.
| ncrease contact tinme to 150 m nutes weekly.

Qur conducting courses are currently taught during
t he sophonore year. Del aying conducting to the
third year with piano proficiency as prerequisite
woul d i nprove.

Separating choral and instrunental conducting into
two courses would hel p i mensely.

More cl ass/ensenble tine.

Havi ng a band/orchestra for themto conduct nore
often, although 3 or 4 tines with ful
instrunentation is better than a | ot of places.
Have hel p teaching — | often have 12-16
instrunmental and 4-7 choral in sanme class. They

need nore “stick time.”

More witten/fewer verbal coments.
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Question 17 conti nued

Organi zed techni que sessions fol |l owed by individual

podi um ti ne.
Al ways vi deot ape.

Qut si de assignnents to devel op score preparation

skills

More tinme in front of a group.

More tine.

More credit given.

Not sure.

| amfine with what | am doi ng.

More tine.

More tinme, smaller class, nore tine wth orchestra.
| amvery happy with the success of the existing
course structure. The only thing that could be
better would be adding a third course in the
under gr aduat e sequence — skills. This skills class
could hit study, teaching, classroom nodels, etc.
In a nore conplete fashion (lesson plans, etc.).
Can’t think of anything.

More tine in class.

More conducting opportunities wwth full ensenble

with help fromteacher.
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Question 17 conti nued

Ability to comrunicate the inportance of score study

adequatel y.

Question 18

What is the nost inportant skill that you hope a student

wll learn fromyour course?

How to listen, what to listen for.

To provide good fundanental, technical and nusica
| eadership for their students.

How t o communi cate t hrough non-verbal gestures.

Aur al awareness of a conprehensive band sounds;
sonorities and tinbres.

Devel opnment of techni que.

The craft of conducting but al ways for expressive
pur poses.

Non verbal comrunication (gesture and facial).
Score study skills.

Confidence to | ead an ensenbl e through the nusica
di scovery of a nusical work.

Develop the ability to select quality literature,

anal yze and | ead others through it.
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Question 18 conti nued

Expressi ve gestures.

Expressive gesture(s).

To |isten.

To conduct phrases so nusic happens.

Practical conducting technique.

A good base for themto build on.

Musi ci anshi p/ | eader shi p.

Pr of essi onal i sm

Thor ough preparation!

Comm tment to excel |l ence!

Responsibility for student and ensenbl e.

To trust their own abilities and never stop

| ear ni ng.

Confi dence on the podium - both technically and
nmusi cal | y.

Ability to nmake their group sound nusical in as
little time as possible.

Cl ear, steady beat patterns, clear expressive
gestures, good cues, eye contact.

Not sure.

The conductor is responsible for everything!
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Question 18 conti nued

Cl ear comuni cation of score through gestures.

Great techni que saves lots of rehearsal tinme and

need to explain what is wanted fromthe conductor.

More application and opportunities for rehearsing

ensenbl es.

Question 19

I n what ways do you go beyond the techni ques of

conducting to teach your students about the roles of the

conductor as a teacher and as a nusician/artist?

Lots of class discussions, questioning techniques,
etc.

By tel ephoni ng ot her conductors.

Various interdisciplinary approaches to teaching.
Not a lot, due to time constraints. They are

assi gned outside reading; we view a limted nunber
of videos and discuss; | talk extensively about the

i nportance of devel oping the ear (pitch and critical

l'istening).
Leadership is inportant — dealing wth people.
Hopeful ly via being a rol e nodel.

Sonme di scussions and, | hope, exanple.
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Question 19 conti nued

Not specifically in this course — nmethods and
mat eri al s.

| try to nodel these attributes in the rehearsals
and performances of ny ensenbles. | try to maintain
the attitude of a life-long learner. | try to stay
active as an instrunentalist as well as a conductor.
Score study and preparati on — comruni cati on.

Requi red observati ons.

Lecture/ sem nar topics are integrated into the
curricul um

Guest speakers.

Witten assignnents for observations; reading
articles in books/magazi nes; exanple (mjor works)
score study anal ysis.

Enphasis is given to pronoting the ability to teach
fromthe podium Many observations devoted to

out standi ng nusi c educators. On-canpus clinics with
pr of essi onal conductors and clinicians aid in this
pr ocess.

They all play in ny ensenbles. | hope |I denonstrate

t hese rol es.
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Question 19 conti nued

| try to enphasize the inportance of listening to
the students as well as the ensenbles. On goal is
to make beautiful nusic, the other is to teach
music for life-long |earning (enjoynent of nusic).
Art of the conductor video and art of the
conduct or handouts.

bservation of conductors in field.

Students read articles fromjournals and

magazi nes.

Via lecture and di scussion and by providing a role
nodel .

We tal k about survival “tricks of the trade.” M
conducting teachers never thought this was

i nportant.

In stressing nost highly the concept of a
conductor being a “conposer’s advocate,” and what
exactly that nmeans — it al nost becones

met aphysi cal !

By exanpl e.

Al is integrated as related issues evol ve

naturally.
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Question 19 conti nued

I ncluded in class and outside of class including

practice teaching and feedback.
Rel ati ng ny own experiences.

Asking themto think of qualities in | eaders they
adm re.

| nt roduce conprehensive nusicianship as rehearsal

t echni ques.

G ve exanples of what | consider to be “great”

nmusi ¢ and why.

bservation of professional and university

conductors in rehearsal.

Vi deo tapes of professional conductors.
| nterpretation di scussions.
100% nent or shi p, rol e nodeling,

Cl ass di scussi ons.

Maki ng nysel f available to the students.
Magazi ne articles.

Newspaper cli ppi ngs.

| nternet research

Di scussion of responsibilities as a teacher,
| eader, and perform ng nusician both in the school

setting and in the larger community.
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Question 19 conti nued

| use a | ot of personal experience scenarios and
outside articles fromBD guide, instrunmentalist,
VEJ, etc.

Rol e nodel enthusiasm |ove of nusic, respect for
st udent s.

Punctuality even at 8am cl ass.

Bei ng prepared.

Anecdot al information.

Conduct or observation and di scussi on.

Di scussion of interaction between and rol e of
conductor and orchestra nenbers at different

| evel s (high school, college, professional).

We talk often about |eadership and the role-
nodel i ng needed to be a conpl ete conduct or.

Di scussion of application to public school

t eachi ng situations.
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The University of Georgia

HTice of the Yice President for Research
Institutional Heview Board/Humuan Sobjects Office
Gl6A Graduate Studies Rescareh Center

Athens, Georgia 3602-7411
(T06) 542-31599
APPLICATION FOR APFROVAL OF RESEARCH |
WITH HUMAN RESEARCH PARTICIPANT ' :
TS e - - T
(Chpck ey D, MT, WS, iCheck e Dr. MR, W&
(Check @ary Faculty  Undergrmduate  Graduate iCkeck me) Facully Undergraduate  Gradoale
| Principal Researcher “Hoe. See. Nk ~ Co-researcher ~ Buc, Sec. No.
| UGA Deporiment ANTY UGA Mailing Addvess . UGA Deparimeni AND UUIA Mailing Address .

(Inchude department evan of living off campais oe aun of 10w, )

| Mailing Address (il vou prefer not to reecive mail in depi.] YO s, - 500 pom. Phone Nomber (37

“E:00 a.m. - 5:00 pom. Phone Nomber () = = =
{[Eyoea prefer io be condocted by emnil please mclude addresa.

T Eignniure of Principal Hesearchcor Signature{s) of Co-researcher(s)
UGA Faeulty
Advisor:
“Mame “Thepit. “Huilfing : Fhone Na,
UGA
Adlvisor?s Soc, Sec, Mo, Dates
*ASlgma ture:

“*Your Shgmatwre indicales that you have real the ? Excerpts? document and that you occept respansibility for the research deseribed in
this application. 1t further attests tleat you sre Nally swaee of all the procedures (o be fellowed, will monitor the resenreb, and will matify
th TKCH of any sipnificant FROBLEMS sr CHANGES

i IT Famding
Is imvolved:
_S%H!MH Frograms ~ Name of Funding Agency “Propusal Treadline |
roposal Number
Please list ary finding or any possibility of fanding. Fodure 1o do so may delay awareds
TITLE OF
RESEARCH:

NOTE: THE PERSONNEL TN THE HUMAN SUBFECTS OFFICE ARE NOT RESFONSIFLE FOR MEETING RESEARCHER DEADLINEY AND
CANNOT PREDICT OR GUARANTEE APPROVAL DATES. SUBMIT AN EARLY AS POSSIBLE TO MEET YOUR PEADLINES.

Date Yoo Waould Like Daie You Expect to
to Begin Research: Complete Collecting Data:
Tl Tesl -5 wreks from dade of submesmon o TEA) (leriod of approval cannot exiend beyoid oee year, 0 iE e = -

nezded, sty must b mnewsd belors end of approval perad. )

IRH.PF (www) 10T
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APPLICATION FOR APPROVAL OF RESEARCH WITH HUMAN RESEARCH PARTICIPANTS

ANSWER ALL 11 QUESTIONS LISTED BELOW.

Carefully answer all questions. Add your response below each question. Make sure you address each part of
the question. If a question does not apply, type the question and answer “Not Applicable.” Do not answer
any questions with “see attachments.” Remember that the Board is made wp of peaple from many differen
specialties; therefore, we ask that all information be relayed in layman s ferms, rather than professional
Jargon, DO NOT SUBMIT PORTIONS OF YOUR GRANT APPLICATION OR DISSERTATION AS
ANSWERS TO THE QUESTIONS LIST BELOW. Sign the application cover sheet, and if applicable, have
a faculty advisor sign in the appropriate space.

Deliver or send your original application packet pfies one copy 1o the Human Subjects office. Do not submit
changes uniil an initial review has been completed; all applications are reviewed us quickly as possible,
Studies may take 25 long as 6-8 weeks for the review process. Failure to follow instructions will delay
the review process.

L FROBLEM ABSTRACT: State rationale and research question or hypothesis {why is this stady important and
what do you expect te learn?), This study will survey the faculty whe teach the umdergraduate
instrumental conducting courses found in Universities and Colleges in the National Association of
Schools of Music (NASM), Region Seven, This descriptive will provide the basis for
recommendations concerning the core-curriculum in conducting for instrumental music educators.
Analysis of this data will seek answers 1o the following research questions:

What conducting courses are available for the instrumental music education major?

What is the required core-curriculum for conducting courses for instrumental music education

majors in NASM Region Seven?

What skills are taught in the instrumental condueting course?

What knowledge and understandings are taught in the intermediate conducting course?

What textbooks are uiilized to tcac}ﬁ"tnsuumerrml

Conducting”

|2

bl e

Z DESIGMN: Tdentify your research design and specific factars or varkables, conditions or groups in vour shedy,
and any control conditions. Indicnte the number of research participamts assigaed to ench condition or groap,
and describe plans for data analysis,

Region Seven of NASM is a geographical area including Florida, Georgia, North Caroling,
South Carolina and Vinginie. Sewventy-nine schools have been located that meet the criterin of a
baccalaureate degres-granting institutions, A survey will be mailed to teachers of the
undergraduate instrumental conducting courses in Region Seven to determine the materials,
methods, and textbooks currently used in teaching the undergraduate instrumental conducting
course lo music education majors.  Schools will be grouped according to size and whether the
school i3 public or private. Tlas study will identify the most significani areas or topics emphasized
in these courses. This study is limited to a study of undergraduate conducting courses as found in
baccalaureate music education degree programs within NASM Begion Seven,  Community
Colleges, Junior Colleges, Pre-collegiate, and Pre-professional programs thet are accredited by
EJASM will not be included in the survey because these schools cannol award bacealoureate
egrees,
The “Seatistical Packape for Social Sciences” (SP5S) will be used to analyze data. Frequency
distributions, percentages, and means will be calculated for subject’s responscs.  Varous
quantitative statistical measures will be employed including: T-tests, Analysis of Varance
(ANOVA) and Analysis of Covariance (ANCOVA).

3 HESEARCH PARTICIPANTS:
a. Lkt approximate number of participants 84, targeted age group not applicable  (specified in years)
and targeted pender not applicable o

Research participants are the teachers of the instrumental conducting courses in NASM
Region 7.

[RB.PF (www} 10097
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b Methed of selection/recruitment of research participants — specify each source of participants snd
researcher(s) working relasionahip, ifasy, with the partiipants, NOTE: If you are recruiting research subjects/partscpants
fram an I’}‘I{II-II;HIHIHHI wther than ihe UGA, inclede authorizagion leter from dhe sppropeiage offlelalis) of the inssicution(s) with
your appleention.

Selection based on University and College acereditation in NASM Region 7. Faculty
members who teacher the instrumental conducting course will be sent a survey,  No
working relationship exists with these instrumemtal conducting course faculty.

¢ Describe any incentives, follow-ups or compeasation to be wsed with individual participants, This
includes payment, gifls, extra credit, eic. NOTE: UGA employess working half-time or more sre not aBowed i reerive
financisl compensation in returs for their participation. Exies eredit must aod be effered mnless there wre egual non.resesrch
participation aptiong availabie to stndents.

A follow-up mailing with the findings of the survey will be made available to each
participant.

PROCEDURES: State In chromological order what research participant is expected to do and what the
researcher will be doing during the interaction

Research participant will receive an envelope in the mail. The initial mailing will include a cover
letter and the survey, A reminder posteard will be mailed two weeks following the initial mailing,
A follow up letter and another copy of the survey will be muiled four weeks after the initial mailing
if no response is received, A phone call reminder will be made two weeks after the follow up letter
and second survey have been mailed in order fo obtain a high percentage of responses. Research
participant is asked 1o [l out survey and to retumn in the self-addressed envelope that is provided.
The rescarcher will receive (he responses vin mail from the research panticipant. No person to
person interaction will ocour between participant and researcher,

MATERIALS: List in sequenice all questionnaires snd'or tasks given to the research participants. Atiach a

beled copy of all written instruments to each enpy of the application. Each attachment should be identillalbe
h;:rll !-'II'IJ' deseriplion given here, 1§ an interview will be conducted you must inclade an inferview seript or set
of questions,

All participants in the smdy will be asked to provide information regarding their specific
higher education institutions and their background relating to conducting. Respondents will be
asked to rate topics using a | to 5 Likert scale and answer questions by checking the appropriate
angwer. Several open ended questions will also be utilized. The survey will:

. Be customized with the specific demographic information regarding the respondent by utilizing
the internet and microfiche, This information will be ins i the survey so the teacher may
verity the information and save time in taking the survey.

1. Help determine what materials, methods and texthooks are being used.

3. Provide demographie information about the school and educational hackground, training, and
condueting experience of the teacher,

The questionnaire will be organized sccording to the following categories: Demographic

information, instructor information, and conducting course information.

RISK: The IRE seeks information about risks that a rescarch parficipant may encounter as a result of daia
collection and any that may arke in the luture as a direct result of the research, In both cases, carefully describe
any such risks aod how you plan to minimize them. The latter must include the availability and limits of
treatment for sustaimed physical or emotional injuries. (NOTE: any incident directly related to tesearch
participation causing significant discemifon, stress or harm should be reported to the [RB immediately):
a. CURRENT RISK: Describe any psychological, social, legal, coonemic or physical discomfort, stress or
harm that might occur to the participants as a result of their research participation, How will these be
heled to the absolute minimum? Mo Current Risk

1RR P [l v
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FUTURE RISK: How are all research participanis protected from potentinlly harmful fatore use of the
dain collected in this project? Specify whether the results of participation will be anonymous or
comfidentinl (it cannst be both). By anonymous, the IRB means that the researcher does not know the resuls
of the subject’s participation. 1f there is any way for the researcher to identify data as related 1o o specific
individual then only confidentinlity may be promised.  Confidential means the researcher may be able o
icbermify & participints results but will not reveal the participant’s identity to anyone else, Person-to person
inferviews are never anonymous. Describe your plans to maintain confidentiality, and state who will have
sceess fo the data and in what role. Be sure to provide specific measures planned (0 remove any dirset
identifiers, as well as data storage. Yon mast justify retention of identifying information on any data or
forms. ) NOT ANSWER THIS QUESTION WITH "NOT APPLICABLE",

Results of participation are confidential. Classifications of data will oceur by institution
size, not by individual responscs.  Researcher and Dissertation Advisor will be the only
persons with access to the data. Researcher will do the statistical analysis and dissertation
acdvisor will verify,  The institution name will be on each survey without the teacher name.
The teacher name will only be on the cover letter, Data storage will be by institution name.
Mo personal identifying information will be kept in data

BENEFIT: State the benefits the participants will gain from the stwdy and the benefits that humanKind will
reccive, In some cases, the participants will receive credit toward some course regquirement. Most, hopefully,
will derive edueationz] benefits, especially if they are students. Yow must also indicste how vour project will
benefit humankind, e.g.. advance our knowledge of some phenomenon or help salve a practical problem. As in
the RISK section, you must acknowledge the Benefits of your study for the TRB to judge whether benefit exceeds
risk to the participant. You MUST list benefits in order for your study to be approved. Potential bencfits of ihe
research muost outweigh any risk associated with research participation,

a.

ldentify any potential beneficial effects an the participants that might result from the research;

Receive a perspective of how others are teaching the ¢onducting course within Region 7 of
NASM. How schools of comparable size offer the instrumental econducting course,

¥ou must wlentify any potential benefits that humankind in general will gain from this research,

Maore effective use of class time and a perspective on what is being taught and how.

IRB.PF [wwiv) [NGT
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CONSENT FORM: How will legally effective informed consent be obtained from all research participants and,
when applicable, from purent(s) or gusrdinn(s)? If DECEPTION is used in your stedy, describe how
participants will be deceived, why It is necessary, and how yvou will debrief the participants,. Provide the IRB
wilh a copy of 8 written debriefing. Also inclode in the consent form a statement suel as “In order o make (his
stady a valid one, some informution about my participation will be withheld unill completion of the study.” In
ceriain insiances, such as mailowt surveys, a cover letfer may be wsed, but it should inclode at least the
information shown in the consent form. This is known as implied consent Tormat, 1T writien consent will not be
obtained, # foll cxplanation of the reasons must be submitted for approval, inclading assurance that risk to the
participant will be minimul. Be sore (o gnswer this question and supply the appropriate consent documest.
Refer to Section VI of ihe ITHE Guidelines for additional information and the required consent format. A
checklist is available to help you ensure that you have included all the necessury componenis.

. Accover letter will be used.  Written implied consemt form contained belaw,

Diesar D, j

Lam currently pursning a Doctorte in Music Education st the University of Georgin  The enclosed survey will be
used as the basis for my dizseration. This survey presents guestions about the instrumental conducting courses offered
at your imstitution.

Your valuable responses s o conductor-cducator are meeded in order 1o study the undergraduate conducting
curmicubums in the Natsomal Association of Scheel of Music Region Seven.  This study will examine what is being
tauglit i the instrumental conducting courses in the NASM Region Seven,

College and university names will be lisied as schools that paricipated in the survey. our name will net appear in
the survey, By retuming the survey, vou agree 1o participate in the study and understand that this i entirely veluntary
Yﬂ:c:m_'r '#dﬁﬁ‘hdﬁw your consent at any time without penalty and have yoor survey removed from the research records
or destroved.

Wold you please fill out the survey and renam it to me in the enclosed addressed, stamped envelope? | would
appreciate receiving all surveys by Movember 20, 1999,

If vou have any questions about the survey, please Ermail me at Boardman@arches wm.edu or call me collect i home
(67844543 16). Thank vou very much for your contribution to this ssuds S

IF you wish 1o receive a summary of the fmdings of this study, please check yes or no below,

Cordially yours,

Shelly Marie Boardman
DML A . Candidate
University of Georzia

2 Yes, | wish o recelve a summary.,

3 Mo, | would not o receive 2 summary,

Research at the University of Georgia that invoives human purticipants is overseen by the Institutional Review Board,
Cuestions or problems regarding vour rights as a participant shoold be addressed w Julia [ Alexander,
M.A., Institutional Review Board, Office of the Vice President for Research, University of Georgia, G06A
Boyd Graduate Swidies Research Center, Athens, Georgia 30602-T411; Telephone {706) 542-65]4;E-Mail
Address DA ovprouga.edu.

VULNERABLE PARTICIFANTS including MINORS: If minors or other volnerable participanis are involved,
ontline procedures (o oblain thefr agreement (assent) fo participate, in addition to the consent of parent(s) or
guardisnish. Describe in amy other special procedures that will be oged fo minimize risk to these volnerahle
subjects, When you wse MINORS or other VULNERABLE POPULATIONS, informed consent mast be
abtained from parentis) or guardinnis), or a clear justification must be provided so that the TRE can determine
if they will approve ta waive the requirement.  An understandable explanation of your procedures should alse
b presented to minors and ather vulnerable pmﬂ:‘lErlnls. anil they should be given an opportonity to volunteer

their participation. This is called "assent” for people who cannot give " legally effective informed consent.” An
assent seript or form shonld be atiached to the application submigied fo the [RE.

Mot applicable. No minor or other vulnerable participants arc involved,

[RR.PF {waw) HH9T
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ILLEGAL ACTIVITIES: Participants must be assured their dafa s either anonymouos or will remain
confidential, If the data will be confidential you must inform research participants that you moy not be oble to
guaraniee confidentinlity if disclosure should be required by law (see Number 5 in the consent format in Section
VI of the IRB Guidelinesh, Some ILLEGAL ACTIVITIES must be reported, (eg., child abuse). When
anony meus guesticnnaires are ased bot written informed comsent is mecessury, consent forms may be signed and
returmed separately.  This procedure avoids any possibllity of linking sames to the data. Does the data 1o be
collected relate to illegal activities? Yes No, IF ves. explom.

Mot Applicable.

Check all of the following that apply to this application:

This application is heing submitted for a class assignment.

This application is being submitted to conduct a pilot study.

The protocol deseribed in this application project involves the use of andio-taping.

The protocol described in this application preject involves the use of video-taping

This application is being submitted for Thesis Research, exit exam research or an applied
project.

This application is being submitted for Dissertation Research

The activity deseribed in this application invelves another institutionis).
(EXAMPLES: school, university, hospital, prison, agency)

Recruitment Mvers or advertiscments will be utilized.
Attech for review.
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Vita
Shel |y Mari e Boardman
122 Laguna Springs Drive
Whodst ock, GA 30188

Experi ence

Col | ege/ Uni versity

1999- 2000 — TA Mentor, Taught course on how to be an
ef fective teacher.

1998-1999 - Coordi nator of Student Teaching/Instructor
University of Ceorgia, Athens, Ceorgia

1996- 1998 - G aduate Assi stant
University of Ceorgia, Athens, Ceorgia

1995 to 1996 - Part Tine Faculty
James Madi son University, Harrisonburg, Virginia

1993 to 1995 - G aduate Teachi ng Assi stant
James Madi son University, Harrisonburg, Virginia

Publ i ¢ School s
1987 to 1993 - Director of Bands
MIls E. Godw n Hi gh School, Henrico County, R chnond,
Virginia

Honor s

Phi Kappa Phi Menber, April 2000

CQut st andi ng Teachi ng Assi stant of the Year,
University of Ceorgia, 1998

Bl ue Key Honor Soci ety Nom nee, School of Misic,
Uni versity of Georgia, 1988

Janes Madi son University Alumi Band President, 1993
- 1995

Sallie Mae First Year Qutstanding Teacher Award,
Virginia State Wnner, National Finalist, 1987

Kappa Delta Pi  Menber

Mortar Board, Warren Percy Chapter Menber

Sigma Al pha Iota Honors Schol ar Award, 1987

Sigma Al pha lota, Chapter Advisor, 1994-1996
Bands of Anmerica, SWAG team nenber, 1986 — 1991
Statue of Liberty Al Anerican Coll ege Band, 1987
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